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Abstract 

There has been research that suggests that an anti-studying culture is present in vocational 

programs in Sweden (Högberg 2009), and that teachers need to adapt their teaching to the 

students’ vocational interests in order to create an interest in learning (Lindahl 2015; Riley 

& Eriksson 2014; Smagorinsky et al. 2010). This study investigates how three teachers 

working at a vocational school in a rural area of Sweden teach the English 5 course. This 

entails investigating how the teachers perceive student attitudes, how they adapt their 

teaching, and also how they work to raise motivation among the students. The method 

used for this is semi-structured personal interviews along with a qualitative content 

analysis. The results of the study showed that attitudes among students are generally good 

with some exceptions, where lacking proficiency seems to be a factor regarding poor 

attitudes. It became evident that the main tool for raising motivation among the students 

is the adaptation of the teaching. The results also showed that some student groups are 

more interested in learning English than others, likely because of some students seeing 

English more a useful tool for their future working life. The issue of social structures 

regarding the Swedish educational system is also brought up. There is an implication for 

teachers regarding the adaptations – there has to be a balance between making vocational 

students interested, while still making sure they do not miss out on any content, i.e. that 

they get equal opportunity to learn as other students. 
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1 Introduction 
Research suggests that an anti-studying culture is common among boys from the working-

class attending vocational programs in Sweden (Högberg 2009:9). This contrasts with 

students in theoretical programs aimed for higher education, where a view of education 

as a strategical and important choice for future opportunities is more common (Högberg 

2009:15). A common reason for choosing a vocational program is a view that school is 

something necessary in order to get a job. Overall, there is a greater focus on the 

vocational courses, as those subjects are important for their future working life, as 

opposed to the “useless” core subjects (Högberg 2009:143-144). Students in vocational 

programs generally show more reluctance towards theoretical subjects in school 

compared to students attending theoretical programs (Högberg 2009; Lindahl 2015; Riley 

& Eriksson 2014; Smagorinsky et al. 2010). Furthermore, students attending vocational 

programs generally get lower grades, with a higher percentage of them failing or barely 

passing in the core subjects (Korp 2006:60). It is also apparent that Swedish working-

class boys generally get lower grades than any other group (Arnman et al. 1993:43). 

Nevertheless, students in vocational programs still must take theoretically oriented 

courses in the core subjects, Swedish, English and Mathematics, as an obligatory part of 

their programs. Teaching such theoretically oriented courses in vocational programs can 

be challenging. 

 

During my past 10-week teacher practice I was placed at a school that only has vocational 

programs. This was a brand-new experience, as I had previously had my practice at 

schools with theoretical orientations mainly aimed at higher education. It seemed that 

many students attending the vocational programs were not always very interested in the 

theoretical subjects, such as Swedish or English. Of course, all students are different in 

terms of motivation, skill, etc. no matter what programs they are taking, but the number 

of students who were not very proficient or as “eager” to learn English were significantly 

higher at this school than what I had previously experienced. It might all be coincidence, 

but chances are that it has to do with the fact that the students are probably more interested 

in the practical aspects of their education actually relating to their future working life, as 

Högberg (2009) points out. This experience sparked an interest in investigating how 

teachers on vocational programs perceive and handle the challenges involved in teaching 

English. 
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Research shows that there is a strong relationship between motivation and achievement 

in learning when it comes to learning a second language (Bernaus & Gardner 2008:387). 

Also, Boström (2013) states that adhering to the students’ interests is always a good idea, 

since it will ease learning. If the students are not interested in what they are being taught, 

learning will be shallow and only be stored in the short-term memory (Boström 2013:55). 

Thus, it would behoove the teachers to take the vocational students’ interests into account 

when constructing their teaching. On the one hand, teachers of English are faced with the 

fact that it is the same syllabus that applies to both vocational and theoretical programs. 

On the other hand, Lundahl (2012) claims that the syllabus for English, just like other 

documents regarding language education in the Swedish school system, gives teachers 

large amounts of freedom regarding what content is to be covered (Lundahl 2012:114). 

Balancing this freedom with the perceived requirements of the syllabus can be a dilemma 

for teachers of English in vocational programs.   

 

Boström notes the need for further research on Swedish vocational students’ “learning 

style preferences”, partly because of the growing tendency for theoretical elements in 

vocational programs (Boström 2013:52), and also because of the fact that if certain 

vocational programs attract students with specific preferences, teachers conducting the 

teaching in theoretical subjects would benefit from knowing it (Boström 2013:61). This 

study aims to address this research gap by giving insight into how teachers in vocational 

programs view their practice and the possible issues and concerns that can arise when 

teaching English in vocational programs. The study targets English 5, as it is a core 

subject that all students in both vocational and theoretical programs have to take. 

  

The study addresses the following research questions: 

• How do teachers perceive the students’ attitudes regarding English as a subject? 

• To what extent and how do teachers adapt lesson content in English 5 to vocational 

orientations? 

• How do teachers work to raise motivation? 

 

2 Background  
This section will provide some background information that, together with the 

introduction, will be helpful for understanding vocational programs as part of the Swedish 

school system. Section 2.1 discusses education as part of forming social structures in 
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Sweden. Section 2.2 subsequently contextualizes vocational programs, presenting the 

demography of students in vocational programs vs theoretical ones. Section 2.3 presents 

relevant parts of the syllabus for the English 5 course. 

 

2.1 Education and social structures in Sweden 

Arnman et al. (1993) write that even though almost all children and young adults are part 

of the same educational system, an organizational and pedagogic division between them 

is still present (Arnman et al. 1993:9). The authors claim the educational system helps 

maintain the previously generally accepted idea of social hierarchies through education 

(1993:11).  This leads to different educational routes for students depending on their 

social background and gender (1993:9). This has been the case in Sweden from the 19th 

century and onward (Lundgren et al. 2014:417, 421). Högberg (2009) and Lundgren et 

al. (2014) state that it is a well-known phenomenon that different social groups make 

different choices regarding education, leading to an uneven recruitment (Sw. 

snedrekrytering). This is sometimes seen as a social selection process. Generally, people 

with well-educated parents will advance further in their education than those who come 

from a home without academic interests and/or working-class parents (Högberg 2009:7; 

Lundgren et al. 2014:417). As for the student group composition, most students of high 

social status will be in the same class, together with only a small, high-performance 

portion of working-class students. Also, practical and theoretical programs are often 

placed at different schools, or at least in different parts of the same school. Arnman et al. 

(1993) claim that different high school programs lead to the students not taking part of 

the same content (Arnman et al. 1993:11). 

 

Arnman et al. (1993:11-12) also claim that the education hierarchy described above is a 

social institution that legitimizes the high standing of prominent social classes. 

Educational success means access to high positions in society with better working 

conditions and higher wages (Of course, there are exceptions, one being Sweden’s Prime 

Minister, who has no extensive academic background). There are also claims that students 

from better social conditions benefit from how the educational system is built up, as it is 

mainly constructed after the values and views on culture of higher social classes. Only 

those belonging to the dominating culture can fully absorb the language and cultural 

competences taught in school. Therefore, these students will attain higher grades. Finally, 

students from low-status schools do not always have the same opportunities as high-status 

schools regarding e.g. reading material (Arnman et al. 1993:12-13).  
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2.2 Vocational programs in the Swedish context  

After the Swedish high school reform in 1991, all vocational school options became three-

year programs with more focus on theoretical subjects, in order to give students increased 

access to further education (Ranehill 2002:20).  Statistiska Centralbyrån1 (2017) writes 

that as of the 2011 high school reform, the courses required for basic eligibility for 

advanced studies became optional, after previously having been part of the core subjects. 

At the same time of the reform, the number of students applying for vocational programs 

as their first choice dropped drastically, to 38% between 2011 and 2016, from an average 

of 53% in the period 2005-2010. Some of this might be explained by the changed nature 

and the content of the programs. Some contributing factors regarding application are 

gender, background, grades in year 9 and parents’ education and level of income. Overall 

the general decline in applications for vocational programs is most noticeable among 

students with high grades and parents with well-paid jobs. These are students who had 

low application rates to begin with (SCB 2017). In the fall semester of 2017, the number 

of first-choice applications for vocational programs had grown for the first time since the 

2011 high school reform (Skolverket 2018:19).  Vocational programs are more prominent 

among lower social classes, most students being boys from working-class-families 

(Ranehill 2002:20).  Also, the number of boys that apply for vocational programs was 

higher than girls between 2011 and 2016. Even before the latest reform, more native 

Swedish boys applied for vocational education than non-native Swedes. In the period 

2011-2016, it became evident that students with low grades in year 9 are much more 

likely to apply than those with higher grades (SCB 2017).  

 

Boström (2013) writes that one important aspect of a vocational school setting is that the 

students have probably chosen their program according to their interest in a practical 

occupation, which would possibly explain their lack of interest in theoretical subjects, 

along with previous negative experiences of school (Boström 2013:60). Moreover, 

Högberg (2009) notes that it is not even always apparent that the chosen vocational 

program corresponds to a future occupation; some vocational students seem more 

indifferent towards their future than students in theoretical programs aimed at higher 

education (Högberg 2009:14-15). 

  

                                                 
1 Henceforth abbreviated as SCB 
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Regarding approaches to vocational students’ learning, Boström (2013) suggests that 

some students attending vocational programs might experience discomfort with the study-

oriented nature of the school context (2013:60). Boström also brings up a crucial point 

regarding the choice to attend vocational programs, which has to do with the point raised 

above. The researcher states that it is important to analyze whether students are drawn to 

vocational programs because of school fatigue due to the approach and structure of 

theoretical subjects. If this is the case, it is important to study the consequences this has 

for the pedagogical foundation that forms all aspects of education (Boström 2013:61). 

Finally, for the context of this study, it is also worth mentioning that for those vocational 

students that do not manage to obtain a certificate of completed high school education, 

English 5 is the second most common course for students to fail (Skolverket 2018:28). 

 

2.3 English as a subject in the Swedish syllabus 

The English subject in Swedish high school consist of three courses, English 5, 6 and 7. 

The aims and knowledge requirements for these courses are the same regardless whether 

the students attend vocational or study-oriented, theoretical programs.  

 

As mentioned before, this study will focus on English 5. Among other things, the students 

should be taught the following in the course: Areas related to the students’ own education 

and societal and working life, living conditions, attitudes, values and traditions, social, 

political and cultural conditions in different contexts and parts of the world where English 

is used etc. The content can be covered in various ways, for example using literature, 

movies, instruction manuals etc. (Skolverket 2011:3) As mentioned by Lundahl (2012) 

above, the documents regulating education give teachers freedom regarding exactly what 

to include in their teaching and how to teach, making it possible to change the content 

according to the needs of each class. 

 

3 Theoretical framework  

This section is structured as follows: Section 3.1 introduces concepts and terms that are 

of crucial importance in this study, i.e. attitudes and motivation. Section 3.2 discusses 

implications of teaching vocational students, presenting some common findings in the 

literature.  
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3.1 Attitudes and motivation among second language learners 

There is evidence to support that there is a strong relationship between motivation and 

achievement in learning, for example when it comes to learning a second language 

(Bernaus & Gardner 2008:387). Motivation can be described as the willingness to learn 

something, e.g. a new language and the effort put into the learning. Another important 

factor regarding success in L2 learning is attitudes. Attitudes have to do with the learner’s 

perceptions and values regarding the target language, the speakers of said language, its 

culture, and also the learner´s views on his or her´s own group, L2 learning and language 

learning in general (Abrahamsson 2009:207). Related to this is the idea of identity 

connected to language – that one feels like a different person when speaking another 

language. Dörnyei & Ushioda (2009) refer to this phenomenon as self-concept (2009:98). 

Attitudes affect motivation, which clearly and directly affects learning. Thus, attitudes 

have indirect effects on learning. Positive attitudes toward the target language and target 

language group tends to yield high motivation, which in turn provides a potentially 

successful learning process (Abrahamsson 2009:207). Negative attitudes on the other 

hand, along with several other factors such as classroom context, language anxiety etc. 

will result in hindering the learning process (Bernaus & Gardner 2008:399). Another 

important factor in motivation is past successes and failures, for example in L2 learning. 

If a person links past failure in a specific task to low proficiency, there is a big chance 

that the person will not try the activity again. On the other hand, if a person realizes that 

the failure might have had to do with lacking effort or unsuitable learning strategies, he 

or she might give the task another try (Dörnyei 2003:8).  

 

Abrahamsson (2009) also notes the different ways motivation is achieved; an L2 can be 

learned through an integrative or an instrumental approach. Integrative motivation occurs 

when the learner wishes to identify with the target language, its speakers and the culture 

and society in which the language is used. This type of learner strives to be accepted by 

native speakers in order to be able to interact with them (Abrahamsson 2009:207). 

Furthermore, Dörnyei & Ushioda (2009) talk about intrinsic motivation, which means 

doing something because one finds it interesting or enjoyable (Dörnyei & Ushioda 

2009:155). Opposed to integrative motivation, Abrahamsson (2009) also writes about 

instrumental motivation, in which the learner views learning as an investment, as a tool 

for something else, for example a well-paid job, opportunity for further education etc. In 

this case, the learner is not interested in the native speakers, the culture or being accepted 



  
 

9 

as part of the target language group (Abrahamsson 2009:207). Dörnyei & Ushioda (2009) 

refer to the act of doing something in order to attain a goal as a type of extrinsic 

motivation. More specifically, the authors call this type of extrinsic motivation identified 

regulation (2009:155). The authors also claim that given enough time, support from 

significant others as well as noticing improvement in one’s learning, an extrinsic learner 

may experience what is called integrated regulation. This is described as a state where 

external regulation becomes more internally regulated to the point where a student feels 

that he or she has chosen to participate in the learning process freely. However, the shift 

from external to internal regulation does not necessarily mean a transformation of 

motivation from extrinsic to intrinsic (Dörnyei & Ushioda 2009:155).  

 

Drawing on these descriptions, a parallel can be drawn between integrated and intrinsic 

motivation on one hand and between instrumental and extrinsic motivation on the other. 

Generally, integrative motivation has shown to produce the best results regarding L2 

learning (Abrahamsson 2009:207). There are some contexts in which the instrumental 

approach seems superior, in countries such as The Philippines and India for example, 

where L2 learning is mainly for practical reasons. Abrahamsson notes that the type of 

motivation does not determine the level of motivation – Learners with both types can have 

equally strong motivation to learn the language, but an integrative approach seems better 

for achieving native-like proficiency at least (Abrahamsson 2009:207-208). Moreover, 

regardless of whether students display an intrinsic or extrinsic interest in learning an L2, 

positive attitudes toward the learning context are crucial. Also, the teacher acting as a 

motivating force is essential for helping the students feel enthusiastic about their learning 

and to influence their self-concept (Dörnyei & Ushioda 2009:108).  

 

3.2 Previous research on teaching language to vocational students 

This subsection will discuss some common themes found in research regarding teaching 

of vocational students, with Section 3.2.1 dealing with attitudes and motivation, Section 

3.2.2 bringing up behavior, and Section 3.2.3. presenting some general adaptations that 

can be made when working with vocational students. 

 
3.2.1 Attitudes and motivation 

Smagorinsky et al. (2010) followed three American teachers moving from their teacher 

education to working their first jobs in rural schools. Two of the teachers taught 

vocational track courses, emphasizing workforce readiness when teaching English. One 
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of the teachers even adhered to specific “character education modules” in the curriculum, 

meaning she had to include some vocational aspects into the teaching. One of the teachers 

reported that she had to abandon the idea of self-motivation completely, since the concept 

seemed strange to her vocational students. She also found that she had to be strict and 

punitive, going against what she had learnt before. The teacher who taught the non-

vocational track to her working-class students had had similar experiences – The students 

had poor work ethic, did not pay attention in class, they did not seem to “think much of 

anything” etc. (Smagorinsky et al. 2010:10-12). One teacher gives a general example of 

resistance toward teaching, saying that some students cannot believe the audacity of the 

teacher asking them to write a couple of words. Attitudes toward teaching are described 

as a big problem, with the teacher often experiencing her planning “flopping” 

(Smagorinsky et al. 2010:12). A similar remark is made by a participant in Riley & 

Eriksson’s (2014) student thesis, focusing on vocational vs theoretical programs in 

Sweden, where one teacher reported that one planned lesson sometimes ends up taking 

two lessons, and that it is always good to have a plan B and C  when working with 

vocational students in particular (Riley & Eriksson 2014:21). Lindahl (2015) also notes 

that several teachers participating in her research reported the vocational students being 

more uninterested or unmotivated than theoretical students when it comes to theoretical 

subjects (2015:86, 110). Lindahl (2015) suggests that some teachers even place lower 

demands on vocational students compared to theoretical students (2015:86), while also 

noting that one of the teachers had been surprised about how well a Building and 

construction class had performed in English (Lindahl 2015:110). Korp (2006) even 

suggests that students in vocational programs generally do not get stimulated to achieve 

high grades, and that teachers have low expectations on them getting more than a pass 

(Korp 2006:77). Speaking of performance, one teacher  in Lindahl (2015) usually taught 

at an E-level by default, while still pushing those students in need of a challenge. Another 

noteworthy observation made by Lindahl is that expectations are different when teaching 

vocational vs academic students, e.g. that vocational students generally aim for lower 

grades (2015:110). Boström’s research shows that 20-35% of students in vocational 

programs display low motivation, while only 3-5% have high motivation (Boström 

2013:55-57). Along the same lines, Högberg (2009) puts forward an image of vocational 

students as often having school fatigue and a dislike for theoretical education, in their 

current as well as future education. The purpose is to get a job right after high school, 

without having to complete further academic studies in the future. It also seems important 
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for vocational students to express their indifference toward the core subjects, comparing 

their stance to the other students – the nerds (Högberg 2009:143-144).  

 

3.2.2 Behavior 

Another common theme among the teachers found in Smagorinsky et al (2010) was the 

reported lack of respect for adults, the school institution itself and for each other. One of 

the teachers said she felt the need to actively teach the students how to act, not just in 

school, but for their future working life as well (Smagorinsky et al. 2010:13-14). The 

researchers noted that many of the problems presented above are expected for early-career 

teachers, mentioning that all three reported that they had gone into the classrooms with 

idealistic notions of students’ motivation and willingness to learn, and then having to 

adjust their approach (Smagorinsky et al. 2010:20). Furthermore, vocational students 

sometimes express a need for chit-chat and joking to get through lessons, and the common 

practice of cheating on tests to avoid studying, as it is hard and tedious, and that school 

work in general is meaningless. Also, during lessons, their private conversations are more 

important and valuable than the assignments, which makes them put more focus into that 

than actual schoolwork (Högberg 2009:144). Riley & Eriksson (2014) also report a lot of 

talking during lessons with vocational students compared to theoretical ones, and that the 

lessons suffer because of it (Riley & Eriksson 2014:21). 

 

3.2.3 Adaptation of teaching 

Blank & Hernández-Gantes (2009) suggest building on prior knowledge, understandings, 

and beliefs when teaching English to vocational students. By adhering to each and every 

student’s past experiences and interests, the creation of meaningful tasks will be easier 

((Blank & Hernández 2009:114). Of course, this is easier said than done in a class with 

many students. The authors go on to write that tasks should be based on a context which 

the students can relate to, such as their future occupation. Recognizing different 

combinations of context and cognitive demands will provide a basis for aiding students 

in their language comprehension and conceptual understanding. This will in turn help the 

students overcome gradually difficult topics and application of skills (Blank & Hernández 

2009:114). When introducing new ideas to the class, the teacher should create an 

appropriate context, for example relating it to an occupation. Contextual learning helps 

with the overall understanding. (Blank & Hernández-Gantes 2009:125-126). In Riley & 

Eriksson’s student thesis (2014), teachers report including vocational aspects in their 

teaching in order to boost the students’ motivation, for example with themes and projects 
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adhering to the students’ interests (Riley & Eriksson 2014:21).  Lindahl (2015) also 

mentions teachers working with vocational language as a way of increasing motivation 

among vocational students taking English courses Another adaptation when teaching 

vocational students, Lindahl found, was using different textbooks for vocational and 

academic students, most often using easier books for vocational students and if needed, 

providing extra material for more proficient students. (Lindahl 2015:110). Lindahl notes 

treating vocational students differently from academic ones should not just be seen as the 

teachers lowering demands, but rather that it is part of adapting and individualizing 

teaching for each student (Lindahl 2015:86-87). 

 

4 Material and method  
In the following section, the material and method for the study will be presented. In 

section 4.1, the school and the participants are presented briefly. Section 4.2 discusses 

interviews as a data collection method and how they were implemented in this study. 

Section 4.3 focuses on principles of qualitative content analysis. Section 4.4 brings up 

aspects of ethics regarding research, and section 4.5 discusses the limitations of this study.  

 

4.1 The school 

The interviews were conducted in a vocational school in a rural area of Sweden. The 

school has two vocational programs, with one of the programs consisting of several 

orientations that the students choose from. Most of the students live on the premises in 

buildings reserved for the students. The school was chosen mainly because its vicinity to 

the researchers’ home, and that contacts had been established during the aforementioned 

teacher practice. Also, the topic of the study is an issue being discussed regularly by the 

teachers at the school. Thus, the selection of school and participants could be seen as what 

Denscombe (2009) describes as “convenience sampling”, which means performing the 

research in a manner that is most convenient for the researcher (Denscombe 2009:39).  

 

4.1.1 Participants 

The interview participants are three teachers with varying experience. The teachers are 

named Teacher A, B and C in the study to guarantee anonymity, and these aliases will 

henceforth be used. See Table 1 below.  

 



  
 

13 

Table 1 Participants in the study 

Teacher A Teacher B Teacher C 

Gender: Female 
Teacher experience in total: 
11 years 
Experience in current school: 
9 years 

Gender: Female 
Teacher experience in total: 
15 years 
Experience in current school: 
1 year 

Gender: Female 
Teacher experience in total: 
5 years 
Experience in current 
school: 2 years 

 

As shown in Table 1 above, the teachers are all female with varying working experience, 

with Teacher B being the most experienced with 15 years, and teacher C having just 5 

years’ experience. Teacher A is in the middle in terms of years of experience, but has 

spent the most time at the current school. Teacher A also teaches Art, and Teacher B and 

C also teach Swedish. All teachers have a degree in education toward high school. 

 

4.2 Collection of data 

The data for this study were collected by performing interviews, more specifically semi-

structured ones. This route seemed the most fitting for this study, as the research questions 

require that the respondents address certain topics, while still giving them space to deliver 

open and elaborate answers. This method will be discussed in more detail below. 

 

Denscombe (2009) notes the importance of understanding the difference between an 

interview and a conversation. Although the two may appear similar, there is much more 

to an interview than a casual conversation. Interviews are based on certain assumptions 

and knowledge of the situation at hand, unlike a spontaneous conversation with another 

person (Denscombe 2009:231). Denscombe suggests that interviews are suitable for 

eliciting complex and subtle phenomena. If the focus lies merely on simple facts, 

questionnaires might suffice. To get a better insight into people’s opinions, perceptions, 

feelings and experiences, interviews are (most likely) a more suitable approach 

(Denscombe 2009:232). Mackey and Gass (2005) also subscribe to this idea, noting that 

the interactive nature of interviews gives the researcher the opportunity to elicit more 

information if the original answers are incomplete, vague or off-topic (Mackey & Gass 

2005:173). Interviews also allow the researcher to go deeper into a person’s mind than 

the information that can be put on paper. Denscombe notes that by being sensitive, the 

researcher might create a discussion about personal and delicate issues in an open an 

honest way. Furthermore, Denscombe states that interviews give access to “privileged 
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information” – information coming from qualified informants in a specific position 

(Denscombe 2009:232-233).  

 

When it comes to selecting participants, Saldana, Leavy & Beretvas (2011) note that 

sampling is sometimes needed because of time, budget and energy constraints. Sampling 

means a selection of participants that are relevant for the study in order to give 

representative data. This means picking out participants that share a common background, 

occupation, status etc. (Saldana et al. 2011:33). As for how many participants are needed, 

the simple answer is that it depends. One recommendation is to continuously keep 

conducting interviews until nothing new can be learnt. A large-scale project can get away 

with interviewing hundreds of people over the course of several years. As long as there 

is enough data to analyze, the quantity does not really matter (Saldana et al. 2011:34). As 

for this study, three interviewees participated, which was deemed to be enough for the 

scale of this essay. 

 

When conducting the interview, the researcher should start by giving some background 

information about the study and its purpose (Saldana et al. 2011:41), and also to confirm 

that the participant allows (the potential) recording of the interview. Overall the aim is to 

set a comfortable mood for the rest of the interview (Denscombe 2009:255). The first 

questions should address background information, such as length of employment, 

educational background etc. to get them out of the way, and acts as a warm-up for both 

the researcher and the interviewee before going into the deeper questions (Saldana et al. 

2011:41).  

 
4.2.1 Semi-structured personal interviews 

The choice to do semi-structured personal interviews was made in accordance with the 

supervisor of this essay as well as by reading up on relevant literature on the method. As 

the collected data needed to be transcribed, one-on-one interviews is the easiest and most 

obvious choice when it comes to identifying and isolating ideas and thoughts to a specific 

person. As Denscombe (2009:235) writes, personal interviews is the most common when 

doing semi-structured interviews, noting its relatively easy implementation; The 

researcher and the interviewee simply decide on a time and place, and the one-on-one 

format makes it easy to identify and relate certain ideas to one individual. Furthermore, 

one person is easier to manage and lead through the interview process. Another advantage 

to doing personal interviews is that it eases transcription tremendously, as only one person 
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will be talking at a time (Denscombe 2009:235). A group interview would have taken a 

lot more effort, not to mention experience, to handle well and get as much relevant 

information as possible. Denscombe writes that with semi-structured interviews, the 

researcher has a set list of topics to be discussed and questions to be answered, but he or 

she is flexible when it comes to topic and question order and is also willing to let the 

interviewee expand on his or her thoughts. The idea behind the semi-structured approach 

is to give the respondent the chance to give open and elaborate answers (Denscombe 

2009:234-235), which was crucial for the purpose of this essay.  

 

However suitable interviews may appear for a given project, there are some things that 

the researcher has to take into consideration; It has to be possible to contact the 

participants directly. There is also the issue of travel expenses, time and the proximity of 

the participants (Denscombe 2009:233). Other potential drawbacks of the method are 

selective recall, self-delusion, distortions, memory loss etc. These issues may be resolved 

by doing multiple interviews, either by performing several interviews with the same 

subject, or many different ones. Mackey & Gass (2005) also note that good interviewing 

is a skill that takes practice. The authors also bring up another point – The Halo effect, 

where participants give answers that they think the researcher wants to hear by picking 

up cues from the interviewer. Lastly, the authors give some suggestions as to what to 

think about when performing interviews: 

• Be sensitive to (and / or match the interviewer's characteristics with) the age, 

gender, and cultural background of the interviewee. 

• Encourage open-ended discussion—for example, by keeping silent, or by saying 

'Anything else?" rather than accepting a first answer as the interviewee's final and 

complete response to a question. 

• Develop skills in anticipating and addressing communication problems. 

• Try to make the interviewee as comfortable as possible. This can be done by 

conducting the interview in a familiar place, beginning with small talk to relax the 

interviewee, and/ or using the Ll if a communication problem arises or if the 

interviewee so prefers. 

• Place the key questions in the middle of the interview, because the interviewee 

may be nervous in the beginning and tired by the end. 

• Mirror the interviewee's responses by repeating them neutrally to provide an 

opportunity for reflection and further input. (Mackey & Gass 2005:174-175) 

 

These suggestions were noted and implemented when constructing the interview guide 

and while conducting the interviews. The participants were familiar from previous 

encounters, which made it easy to create a calm and comfortable environment, by making 

small talk before starting with the interview process. Also, the matters discussed in the 

interviews are well-known to the participants, making it easy for them to open up about 
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it. The interviews were conducted at the school in a secluded room away from noise and 

other interference. Moreover, the interviews were conducted in the L1 of the participants, 

as it is more comfortable and easier to convey exactly what one wishes to express. When 

constructing the interview guide, the suggestion about putting the key questions in the 

middle was adopted. It should be noted that only one interview was conducted with each 

participant, as the data collected was deemed sufficient, and it would have been possible 

to go back to the school to extract more information if needed.  

 

4.3 Qualitative content analysis 

Content analysis is a method used for classifying oral or written material into categories 

of similar meanings. The categories consist of explicit or inferred communication, and 

the analysis can be used to investigate oral as well as written content, e.g. open-ended 

survey questions, interviews or observations. Qualitative content analysis applies a 

systematic use of a category system, and is a subjective method of interpreting content of 

text data by identifying themes or patterns (Cho & Lee 2014:3). A way to counter-act the 

subjectivity could have been to let other(s) also do a content analysis. However, this was  

not an option due to limited access to other qualified researchers. This method of 

analyzing data is suitable whether working with an inductive or deductive approach, 

where the former approach is suitable for research with little prior knowledge about the 

topic exists. The latter suits research which has sufficient theory, research or literature to 

fall back on, and when the aim is to test existing theory or retest the available data in a 

new context. Qualitative content analysis is generally used to systematically describe 

meaning of materials in a certain manner according to research questions. (Cho & Lee 

2014:3-5). As there is quite a substantial amount of theory and research related to the 

topic of this essay, a qualitative content analysis along with a deductive approach was 

deemed the most suitable. When doing research concerning qualitative data, for example 

transcripts, the researcher should organize the data into categories on the basis of themes, 

concepts or shared features (Eid 2011:8,11). The interviews were recorded in agreement 

with the participants. The interviews were then listened to and transcribed. The 

transcriptions were read through in their entirety, in order to identify patterns in the data, 

as Mohajan (2018:16) suggests. After that, there was a more in-depth process of finding 

narrower themes in the categories. Mohajan states that this is to enable the researcher to 

ultimately find a series of thematic categories of description. Phrases or paragraphs which 

stand out and can be related to the research questions were then picked out (2018:16). 
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The relevant parts from the transcripts were then translated from Swedish into English by 

the researcher. The transcription process resulted in 5 major themes, presented in Section 

5 Results. All quotes presented in the study can be found in Appendix C. 

 

4.4 Ethical considerations 

The Swedish Research Council2 (2002) has compiled a list of four basic principles 

regarding ethical guidelines for researchers. These are: The information requirement, the 

consent requirement, the confidentiality requirement and the use requirement. These are 

briefly presented below. 

 

The information requirement states that the researcher should provide information 

regarding the participants’ involvement in the study and the terms of the involvement. 

The participants should be notified that they participate voluntarily and that they have the 

right to leave the project should they wish to do so. The information should entail 

everything needed for the participants to decide on their involvement in the study. The 

consent requirement entails collecting consent from participants, and if they are not old 

enough and the study is about delicate matters, from parents or guardians as well. This 

requirement also entails the participants deciding the terms on which they take part. The 

confidentiality requirement states that all information should be treated confidentially and 

be stored in such a way that outside parties cannot access them. Any information should 

be anonymized. Finally, the use requirement states that collected material can only be 

used for research purposes, and not be lent or sold for commercial or non-scientific use 

(Swedish Research Council 2002:6-14).  

 

4.4.1 Ethical guidelines for interviews 

Denscombe (2009:231-232) lists some basic rules for performing an interview; First, the 

interviewee has to give consent for reasons of research ethics. No secret recordings or 

spontaneous conversations must be used as research data. The interviewee has to be aware 

that the interview is performed precisely to produce material for the study. Secondly, the 

interviewee is made aware that his or her words are “for the record”. However, he or she 

can demand that the spoken words are anonymized or that his or her words are not made 

public. Lastly, Denscombe makes it clear that it is the interviewer that decides the 

interviewing process. The amount of control the researcher imposes on the discussion 

                                                 
2 Sw. Vetenskapsrådet 
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varies, but the situation implies that the researcher ultimately directs the focus and 

direction of the dialogue (Denscombe 2009:231-232).  

 

The suggestions from Denscombe (2009), the Swedish Research Council (2002) and 

discussions with the essay supervisor were used to construct the information letter and 

consent form for the interviews (see Appendices section) as well as for the handling of 

the collected data. 

 

4.5 Limitations 

There are some limitations to this study, the most obvious being the rather small number 

of interview participants. This, of course, affects the reliability and the internal as well as 

the external validity of the findings. Also, only focusing on the teachers gives just their 

view on the matter. There is also the possibility that the teachers’ answers do not 

correspond exactly to what is actually going on in real life situations. However, having 

been present at quite a few of Teacher A’s lessons and also having been present in the 

teachers’ cooperative work during my teacher practice, there is no cause for concern in 

that regard - the perception is that the teachers are truthful in their interview answers. 

While this is true, more perspectives would add to the generalizability of the research.  

 

5 Results and analysis 

This section presents the findings from the conducted interviews with the three teachers. 

The section is divided into sub-headings according to different themes found in the 

transcribed data. These themes were: Student attitudes, Student proficiency, Student 

motivation, Theoretical vs vocational programs, and Adapting teaching to vocational 

orientations. Sometimes several themes were identified in a single response, e.g. with the 

interviewees talking about things such as attitudes and motivation in the same sentence. 

Thus, the same quote might be presented under several sub-headings. The last sub-

heading has to do with the teachers’ views on cooperation on the school.  

 

5.1 Student attitudes 

Starting with the students’ attitudes toward English, the response from all three teachers 

was that it is generally positive. Teacher A notes that she has experienced an increasingly 

more positive attitude toward the subject since she started working at the school, saying: 
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(1) I often got the question many years ago, “why should we learn English? What 

is the point?” Uhm… but it has actually been a long time since I, it has been a long 

time since I heard that argument. I think the students can see the use of English and 

the necessity with English today […] But attitudes have improved in the last few 

years, they see the use of English.  

 

Teacher B says: 

(2) I think, since I have both Swedish and English, I feel English is… a bit more 

fun for them […] generally I think it is […] relatively positive.  
 

Teacher C, who has a low achieving group, says that the proficiency level of her students 

sometimes affect attitudes: 

(3) It is, like, sometimes they just want to push it away, these,  like, you know, they 

can get these outbursts of frustration where it just *sound of rage* “we are in 

Sweden!” 
 

Teacher C, having the weaker students from the Forestry program, only has one other 

group to compare to from the previous year (Adventure and Natural Science). She says 

there is a big difference in attitudes towards the subject between the groups. Overall, all 

three teachers experience that there is a difference between the programs regarding their 

willingness to put effort into learning English. 

 

Teacher C says that even though she tries bringing in the students’ interest into teaching, 

it sometimes does not work as well as one might have imagined. She tells about how oral 

presentations can play out in her Forestry group: 

(4) Well, sometimes these instructions become […] instead of them explaining the 

terms you are looking for, it is like “so you press this button” instead of like learning 

what it is called […] Or that they […] “I know more about this than you”, like “I 

know what this is in English” […] 

 

She goes on to say that sometimes turns into a “battle” over who knows the most about 

the vocational subject instead of focusing on using English to talk about it. As evidenced 

by (4), the students sometimes use strategies to get around the words they do not know. 

It is noteworthy that using strategies is encouraged in the syllabus for English. However, 

Teacher C’s comment implies that the students do it to not have to learn the words. Thus, 

they do not use it as a tool for getting around a language obstacle to improve 

communication, which is the intended purpose of strategies, but rather to escape trying at 

all. Teacher C also comments that the implementation of vocational language sometimes 

does not work in the desired way – that the students claim to know more about the certain 

subject than the teacher and use that as justification for not having to put any effort into 
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learning it in English. Blank & Hernández-Gantes (2009) recommends adhering to 

students’ interests and past experiences in order to aid the students learning, and Boström 

(2013) claims that as long as the students are interested, they will learn. Riley & Eriksson 

(2014) and Lindahl (2015) also report this to be common practice in Sweden. It is 

interesting to see that Teacher C reports difficulties despite following this advice. 

However, she does teach a weak group which in itself poses difficulties. Low proficiency 

in combination with poor attitudes and/ or motivation is not a good combination. Also, as 

always, every group is different, and it might just be that the atmosphere in this particular 

group causes the difficulties experienced by Teacher C. 

 

5.2 Student proficiency 

Teacher B is of the opinion that those attending the Adventure orientation, especially 

boys, are proficient at English, without going into detail as to why this might be the case. 

She also mentions the students in the Natural Science orientation generally being 

ambitious in school. However, the efficiency of the students can sometimes work in the 

opposite direction than expected, causing motivation to drop rather than putting the skill 

to good use, as they feel that they are already good enough, and thus that they do not have 

to put in any work: 

(5) Well, now I have Natural Science who are quite, they are quite ambitious or... 

and the same with Adventure, which is mostly boys who are good at English, and 

they think that they are very good, and it is hard to motivate them to work. 

 

However, as the teacher points out, there is always variation within each group. Teacher 

B also mentions the fact that some students who are not as good at some subjects very 

well can be in another: 

(6) I also feel the boys who are maybe not that good at Swedish are often very good 

at English. 

 

Along the same lines, Teacher C mentions the varying levels of skill found in her class: 

(7) Well, the class is very varied. Some have it easier with English at the English 5 

level. And with others it is almost like they have never heard the language before. 

So, there is a wide variety. 

 

However, she goes on to say that she has never taught such a weak group before, stating 

that she often has to resort to “the basics” as she puts it, practicing phrases like “I agree” 

and so on. 
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Teacher A says knowledge of vocational terms among the students is usually quite good 

thanks to their interest in the area: 

(8) Because they do have an interest in it , since they have chosen these programs 

they have an interest […] They often have the vocational language. I feel they 

already know a lot. 
 

Judging from the examples above, there is some variation within the groups, with some 

students performing better than others. This is to be expected in the English 5 course 

regardless if the subject is being taught in vocational or theoretical programs, as all 

students have to take the course. Also, it is interesting to see that Teacher A mentions the 

students’ knowledge of vocational terms. This shows what difference a particular interest 

makes and how it can transcend across subjects. 

 

5.3 Student motivation 

Example 1 from Section 5.1 shows how closely attitudes and motivation are related. But 

Teacher A also says that even though attitudes have generally improved over the past 

few years, it can still be hard to motivate the students. 

 

Teacher A also feels that the Restaurant and the Adventure programs often put greater 

effort into learning, and that they see the use of the language more than other orientations, 

with their future occupation potentially taking them abroad being a big part of it: 

(9) I think those attending Restaurant or those attending Adventure […] I think that 

they might want to learn English more, or that they see the necessity of English 

because […] They might want to go out in the world and travel […] they might be 

more motivated (to learn) English than Hunting and Forestry. 

 

Teacher C says the same thing about Adventure and Natural Science. This is quite 

different from the weak Forestry group where it is the other way around. Teacher C says 

about her weak Forestry group: 

(10) If I compare, I had Adventure and Natural Science last year for example, then 

there is […] a big difference […] between, well, “we want to learn English, we 

know that it is important for our future” […] Like, more focus on actually learning 

than focus on passing time. 

 

Teacher A also brings up a point regarding the willingness, or resistance, to speak 

English: 

(11) I have also noted it is harder, in a vocational program, to keep […] to speak 

English, to get them to keep speaking English throughout the lessons. Oftentimes 

we start with talking English and then suddenly, somebody replies in Swedish and 

then somebody says […] “I do not understand” […] There is a risk sometimes of 

gliding over to Swedish. 
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The same teacher notes the importance of highlighting the students’ interests in the 

teaching: 

(12) A big part of it is trying to bring forth the interest, their interest into English. 

And in that respect I think English is such a fantastic subject to teach. Because we 

can, we can fill, uhm, the lessons and we can fill the teaching with their interests. 

Uhm… And there, there you can really reach them in a very good way. 
 

She goes on to say: 

 
(13) The other day, I wanted to check […] how they wrote in, in the past tense. And 

then they were supposed to just write a short, a short […] essay in the past tense. 

(I) Gave them some help-words and, they started writing, and they were really not 

meant to write more than 150 words. But then they started writing and someone 

said, “This was actually fun!” Because they were supposed to write about a day 

where they hunted moose for example, or the first deer they shot. And all of a 

sudden […] they could write a lot […] So yes, there is a major difference in what 

you include, if you stick to their interests it goes so much better. 

The quote above implies that the students experience a form of integrative motivation, 

which is described by Dörnyei & Ushioda (2009) as motivation to do something because 

one finds it fun or interesting, when working with their vocational interests. Based on the 

descriptions of the different groups, it seems as if Restaurant and Adventure have an 

instrumental/extrinsic motivation (as mentioned by Abrahamsson 2009 and Dörnyei & 

Ushioda 2009) for learning English. Learning the language seems to be an investment for 

their future working life, as there is a chance of them working abroad. Of course, nothing 

is known about the students’ interest in countries and cultures where English is used, their 

desire to acquire native-like proficiency and/or fit in with the culture etc. It could be that 

their motivation is a mix of integrative/intrinsic and instrumental/extrinsic, but judging 

from the teachers’ comments, the motivated students seem to appreciate the fact that 

English will be of great help in their future occupation. 

 

5.4 Theoretical vs vocational programs 

All teachers  have  previously worked in theoretical programs aimed at further education, 

and  all noted that there is generally a difference in teaching vocational students. Teacher 

B says:  

(14) Theoretical, then it’s like, well, you can choose a book and go with the book 

[…] and most, most things work. It is not like you have to think about getting them 

on  board, they know they have to work. They have to pass English and they do 

what they should in a different way. 

 

Teacher A’s view is that there is a noticeable difference between theoretical and 

vocational students, at least when comparing to the Natural Science students that she 

taught at a previous school. She claims they were generally more motivated:  
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(15) Many of our students in the Natural Resource Use program, they might be 

happy with a  pass, an E, while the Natural science (students) wanted higher grades.  

 

Teacher A talks about how much easier it was to speak English throughout the lessons 

when teaching Natural Science students attending a theoretical program: 

(16) that was much easier in […] the theoretical programs. Because there we spoke 

English all the time, throughout the lessons. 

 

Teacher B also says: 

(17) working with these programs… I think it gives more space for the imagination 

and one can […] push oneself a bit more than, let us say one is working with 

theoretical programs, then it is like, just go for it, use teaching material, just to get 

through it all. Here you have to think, okay, what do these students actually need? 

[…] that they get the syllabus content. So that is a challenge I think but that is… 

fun, that one has to think twice. 

Teacher B notes that there is not much difference between theoretical and vocational 

students as long as they are “strong” (skilled and motivated, my note) students. Teacher 

C has also taught Economy students in the past who were, in her case, not very motivated. 

However, as a whole she still thinks there is generally a lot of difference between teaching 

theoretical vs vocational students. It is important to take into account that students 

attending e.g. the Natural Science program on a school focused on theoretical education 

will generally be highly motivated, even compared to other theoretical students at the 

same school. It is therefore no surprise that Teacher A found it easier to conduct English 

education in those classes. However, she clearly states that it is generally harder to keep 

vocational students speaking English throughout the lesson without gliding into Swedish, 

as is evidenced by her quotes in the previous section. Nonetheless, the belief that English 

is easier to teach to theoretical students is shared by all three of interviewees. It is 

important to consider the fact presented by SCB (2017), stating that students with the 

lowest grades in year 9 are much more likely to apply for vocational programs in high 

school than those with the highest grades. Whether this is due to lack of motivation or 

difficulties regarding theoretical subjects will not be discussed here. However, it is worth 

noting and could be part of the explanation as to why all three teachers feel the way they 

do. The teachers’ view on vocational students generally showing more reluctance towards 

theoretical subjects (in this case English) and their attitudes toward school as a whole 

compared to students attending theoretical programs correspond well with Boström’s 

(2013), Högberg‘s (2009), Lindahl’s (2015), Riley & Eriksson’s (2014) and 

Smagorinsky’s (2010) research mentioned above. 
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5.5 Adapting teaching to vocational orientations 

Again, example (12) is telling of how important the interests of the students are:  

A big part of it is trying to bring forth the interest, their interest into English. And 

in that respect I think English is such a fantastic subject to teach. Because we can, 

we can fill, uhm, the lessons and we can fill the teaching with their interests. Uhm… 

And there, there you can really reach them in a very good way. 
 

Teacher B works along the same lines, noting how important it is to adapt the teaching to 

the respective programs, especially thinking about which words they are going to need in 

the future: 

(18) For example, the Forestry (students), then you can have some English with 

their particular profile, so you try to focus on that […] then one can work with 

grammar without them noticing that much […] because they are still working with 

Forestry.  

 

Teacher C also makes adaptations in a similar fashion, for example including “fun facts 

about pines” and implementing a leaflet about chainsaws when teaching her Forestry 

group. Teacher C also notes the importance of showing respect for the students’ 

respective orientations in order to facilitate learning.  

 

Teacher B finds the Natural Science orientation the hardest to adapt to, saying that it is  

(19) probably the hardest group because there is a mix of students […] So there you 

have to […] adapt, adapt to each individual really, to get everybody on board.  

 

The difficulty with having Natural Science students is that the orientation consists of 

students from both Forestry and Hunting, and also that they study English together with 

Adventure. Hence, there is a wide variety of interests to take into account. Teacher B also 

says it is not always possible to adhere to everybody’s specific interest, because some 

areas simply have to be covered according to the syllabus. However, she points out that 

the students are often good at discussing and making compromises.  

 

As mentioned above, Teacher C notes that her teaching of the weak Forestry group is 

very much about repeating “the basics” regarding grammar and vocabulary.  She also 

says she has not completely managed to figure out exactly how to adapt her teaching, 

since the group is on such a low level.  This leads her to resort to things like practicing 

basic phrases and making the students write short texts (which can be challenging enough) 

instead of putting as much focus on implementing the students’ vocational interest into 

the teaching as teacher A and B often can with their respective groups.  
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Teacher A says that whenever she wants her students to perform oral presentations, she 

tries to relate it to the students’ interests. An example of this is shown below: 

(20) the Restaurant students, that they get to present a menu and present the food 

they have chosen or if there is a theme around it […] what ingredients are in it […] 

because one can imagine them standing and presenting for food guests, what, what 

it is that the guests are going to eat […] 

 

Another task that the Restaurant students sometimes do as a collaboration between 

English and Cooking class is Afternoon tea, where the students simulate a real-life 

situation where they bake and have tea. The Hunting students do something similar where 

English is brought into their practical lessons: 

(21) The Hunting students are supposed to learn how to take care of hunting guests, 

paying guests […] that come and join a hunt. And it is very likely that there is 

somebody that does not speak Swedish among these guests, so it is great for them 

to know […] to conduct the hunt […] always at the beginning of a hunt they are to 

present, they go through safety rules […] 

 

Again, she mentions the difficulty of sticking to speaking English throughout the tasks. 

Likewise, with the Restaurant group it is sometimes hard to keep English going in the 

kitchen. As for the Forestry group, she notes that the initial run-down of the hunt usually 

goes well, but when it comes to the hunt itself, e.g. when using walkie-talkies, they tend 

to glide over to Swedish. However, Teacher A says that vocationally oriented tasks 

usually work very well as a way of motivating the students, saying that it almost always 

works. Teacher B gives another example of vocational adaptation regarding the 

Adventure orientations: 

(22) Explain, when climbing, what tools does one bring and what resources are 

required. Safety, how to explain it, and then pretend to have an audience who does 

not speak Swedish. So it is a great way for them to practice orally […] So a lot of 

it is working with vocational words […] And phrases typical for their occupations. 

 

Another type of task that Teacher A implements is writing a job or apprentice application, 

where the students get to look at a website which presents a job that they would like to 

apply for. The teacher usually gives the students some questions to answer and then asks 

them to start writing their application. 

 

Teacher A mentions how elevated motivation can be achieved through implementing the 

interests of the students: 

(23) If you have those in Hunting, if you take […] all the words, all the vocational 

expressions and the vocational language that revolves around hunting, then, then 

you can give them 200 words easily, while you, if you give general words from 
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[…] a book, then, then they might scream if you give them 30 words. So, it 

definitely makes a difference highlighting the interest. 

 

As stated before, all three teachers generally try to adhere to the different orientations 

when teaching, claiming that it is an important factor in making the students stay 

motivated. 

 

As for material, all three teachers use a wide variety  in their teaching,  including books, 

internet articles, Youtube, movies etc.  None of the teachers have a specific textbook that 

they follow all of the time, but rather pick and choose what fits, for example from the 

textbooks Progress Gold, In Real Life, Viewpoints and Stepping Stone.  Teacher A says 

that it is harder to find suitable material specifically for Forestry and Hunting compared 

to the Restaurant program. The same teacher says that they are constantly looking for 

suitable material for the different orientations, and that if they manage to find a vocational 

variant of a textbook, they usually try to buy it. Overall, the teachers regularly browse 

different textbooks and the Internet for websites and articles that adhere to the interests 

of the respective groups, for example a chapter about food culture in Australia from a 

textbook. 

 

Teacher B mentions she has used the movie Into the Wild as part of the teaching, which 

is an adventure drama movie set in various rural parts of the US, with some focus on 

Alaska. The nature of the movie appeals to all of her groups she says, as there is something 

in it for the Adventure, Forestry, and Hunting orientations. Another movie previously 

used by Teacher A is Bowling for Columbine, which is a documentary about the weapon 

industry and culture in the USA. She says that the movie was used as part of a theme with 

her Forestry group, where they talk about weapon culture and laws in Sweden compared 

to the USA. As mentioned before, Teacher C often has to construct her teaching to fit the 

level of her weak Forestry group, and so she cannot go as in-depth with vocationally 

oriented themes as the other teachers can. 

 

In (17) above, Teacher B also highlights the challenge of vocational programs: 

working with these programs… I think it gives more space for the imagination and 

one can […] push oneself a bit more […] Here you have to think, okay, what do 

these students actually need? […] that they get the syllabus content. So that is a 

challenge I think but that is… fun, that one has to think twice. 
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As can be seen above, all three teachers implement what Blank & Hernández-Gantes 

(2009) recommend about constructing the teaching around the students 

 Interests. This is also what is found in the research conducted by Boström (2013), Lindahl 

(2015), Riley & Eriksson (2014) and Smagorinsky (2010). 

 

6 Summarizing discussion 
In this section, the findings of the study will be discussed and summarized in order to 

answer the research questions presented at the beginning of the study. In section 6.1, the 

first research question is answered. Here, attitudes and motivation are discussed together, 

as the teachers talked about them so much in relation to one another. Questions 2 and 3 

are then subsequently answered in section 6.2. Sub-section 6.3 discusses implications for 

the teacher profession regarding teaching vocational students. 

 

6.1 Student attitudes and motivation 

Generally, it seems that attitudes toward the English subject are generally quite good, 

with Teacher A stating that attitudes have improved over the years, noting that the 

students better see the use of English today. However, there are some differences 

regarding attitudes in the different programs/orientations on the school. The students who 

generally express the most interest in learning English are the Restaurant program along 

with the Adventure orientation of the Natural Resource Use program. 

  

To answer the first research question regarding students’ attitudes toward English, the 

perception from two of the teachers was that attitudes toward English are generally good, 

while one of the teachers was of a different opinion, referring to both low proficiency and 

poor attitudes coinciding. Thus, the L2 proficiency of the students seem to have an impact 

on attitudes. To summarize attitudes and motivation in and between the vocational 

programs, there seems to be a division: Adventure, Natural Science and Restaurant 

students generally seem to be the most interested in learning English, while Forestry and 

Hunting are perceived to be less interested, except in some cases where they work with 

tasks oriented toward their interests. Again, this might have to do with the fact that those 

students fail to see the use of English as much as the other orientations, as the forestry 

and hunting occupations are more likely to keep them in Sweden rather than working 

abroad. Attitudes and motivation are often discussed together, proving they are very 

closely related, and that they clearly influence one another. This confirms the statements 
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made by Abrahamsson (2009) and Dörnyei & Ushioda (2009). Also, as mentioned by 

Dörnyei & Ushioda (2009), regardless of whether students display an intrinsic or extrinsic 

interest in learning an L2, positive attitudes toward the learning context is crucial. 

Attitudes together with other factors are mentioned by Bernaus & Gardner (2008) as an 

important part for determining achievement in learning. One thing to take home from this 

is that not all vocational students are the same regarding their attitudes and motivation 

towards English. Students in some of the programs generally seem to be more interested 

in English than others, but there is also variation within each group. Obviously, this will 

be the case whether teaching theoretical or vocational programs.  

 

6.2 Adaptation of teaching to vocational orientations to raise 
motivation 

This sub-section is dedicated to answering questions 2 and 3, regarding the teachers’ 

adaptation of their teaching and how they work to raise motivation. These two questions 

will be discussed together, as it became apparent that the main tool for raising motivation 

is indeed the adaptation of teaching. 

 

All three teachers implement what Blank & Hernández-Gantes (2009) recommend when 

teaching English to vocational students, i.e. taking the students’ interests and experiences 

into account and thus creating the appropriate context for the learning environment. It 

seems that the students experience a form of intrinsic motivation when working with their 

vocational interests, which is described by Dörnyei & Ushioda (2009) as motivation to 

do something because one finds it fun or interesting. Judging from the findings, the 

Restaurant and Adventure students’ motivation seem to be mostly of the instrumental 

type, where they see English as something useful for their future occupations. As has been 

previously mentioned, nothing is known about their  integrative motivation, i.e. their 

interest in the English language itself, culture associated with it etc.  

 

Implementing vocational aspects is common, for example simulating presentations of a 

menu, taking care of hunting guests, explaining climbing safety procedures etc. A 

noteworthy aspect is that it seems to be harder to adapt the teaching with weaker groups, 

since the teaching has to be much more on a basic level, such as practicing simple 

grammar and phrases. Thus, it seems that the proficiency level of the students directly 

affects how much the teaching can be adapted. After all, there is no point in constructing 

intricate exercises relating to the students’ vocational interests if they do not know basic 
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grammar and vocabulary. It also seems that implementing vocational content can be used 

to make the students not think that much about what they are actually doing, i.e. learning 

English.  

 

None of the teachers use one specific textbook but rather pick and choose from a wide 

variety of materials such as Youtube, online articles, textbooks etc. in order to construct 

their teaching as much as possible for the students’ respective vocational profiles. Teacher 

A mentions that Forestry and Hunting are the hardest profiles to find suitable material 

for, with Restaurant being the easiest. The Natural Science orientation is a bit harder to 

construct teaching for, since that orientation consists of students from both Hunting and 

Forestry.  

 

To summarize and answer research question 2 and 3, all the interviewed teachers make 

adaptations to their teaching to fit the students’ respective profiles, with some adaptations 

being more effective than others. The adaptations have proved to be the main way of 

encouraging the students to learn English, and they seem to create a form of integrative 

motivation, mentioned by Dörnyei & Ushioda (2009). The idea of including the interests 

of the learners into the teaching to raise willingness to learn is suggested by Blank & 

Hernández (2009) and is also mentioned in the research conducted by Boström (2013), 

Lindahl (2015) and Riley & Eriksson (2014), and seems to be common practice, not least 

in English teaching. 

 

As has been previously mentioned, the sample in this study is rather small, making it 

rather hard to generalize the results. Adding to this is the fact that all teachers in this study 

are females. It is also possible that including male participants would have given more 

diverse answers, as the primarily male students might interact differently with a male 

teacher rather than a female. 

 

7 Conclusions and implications for the teacher profession 
It is evident that the teachers in this study, because of the openness of the syllabus for 

English 5, largely construct their teaching from what they think will work best for their 

respective groups. It seems that teacher experience is important when it comes to adapting 

teaching to vocational programs in an efficient manner, as it is clear from the findings 

that vocational programs pose challenges when constructing English teaching. In 
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principle, the teaching can be constructed any way the teacher wants to as long as the core 

content from the syllabus is covered. However, the constant adaptation of the teaching 

that the teachers talk about might lead to the students missing out in some areas that 

students attending theoretical programs are exposed to. This brings to mind what was 

previously mentioned by Arnman et al. (1993), Högberg (2009) and Lundgren et al. 

(2014). They claim the educational system helps maintain social structures in Sweden. 

This means that different social classes tend to choose different paths when it comes to 

education, where students coming from higher social classes and/or that have well-

educated parents tend to go further in their academic pursuit than the working-class. This 

so-called uneven recruitment (Sw. snedrekrytering) affects the students’ prospects of 

getting well-paid jobs in the future and advancing the social ladder (Arnman et al. 1993; 

Lundgren 2014). Also, both Boström (2013) and Högberg (2009) suggest those attending 

vocational programs struggle with school because of the theoretical, study-oriented nature 

of it. This problem is especially concerning when considering the fact that most applicants 

to vocational programs are working-class boys with low grades (SCB 2017). With this 

background, it is important to highlight the risk of cementing these social hierarchies. 

Perhaps too much adaptation when teaching English to vocational students helps maintain 

these structures, without the teachers even thinking of it. This poses the question of how 

to best construct English teaching for vocational students in such a way that the students 

find it interesting and useful while also providing them with the same opportunities as 

other students.  

 

For further research on the topic, analyses of textbooks, classroom observations and 

student interviews, along with researching more schools, could be alternatives for 

providing more perspectives on the matter and make results more generalizable.  
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Appendices 
 

Appendix A: Information form 

 

Swedish: 

Information om deltagande i intervjustudie till dig som 

undervisar i engelska 5 i yrkesprogram på gymnasiet. 
Jag heter Kristoffer Keinvall och läser sista terminen på 

ämneslärarprogrammet på Linnéuniversitetet i Växjö. Just nu håller jag på 

att skriva mitt examensarbete i engelska. I arbetet ingår att genomföra en 

intervjustudie. 

 

Syftet med studien är att undersöka olika aspekter av undervisning i engelska 

5 på yrkesprogram. 

 

Intervjun kommer att genomföras på din arbetsplats eller en annan avskild 

plats som du väljer. Intervjun beräknas ta ca 30 minuter och kommer, med 

din tillåtelse, att spelas in. Du kommer att få ge ditt samtycke till deltagande 

genom att skriva på en medgivandeblankett vid intervjutillfället. 

 

Materialet från intervjun kommer att behandlas konfidentiellt och innehållet 

kommer att förvaras så att ingen obehörig kommer att kunna ta del av det. 

Materialet kommer endast delas med handledaren för uppsatsen och inga 

deltagare kommer att kunna identifieras i arbetet. 

 

Det är helt frivilligt att medverka i studien och du kan när som helst avbryta 

ditt deltagande. Inspelningen och anteckningar kommer då att raderas och 

inte användas i examensarbetet.  

 

Tack för din medverkan! 

 

Vid frågor vänligen kontakta mig eller handledare. 

 

Växjö 2019-03-31 

Studerande: Kristoffer Keinvall   

Mobil: 

Mail:  

 

Handledare:  

Telefon:  

Mail:  
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English: 

Information about participation in interview study concerning 

those who teach English 5 in vocational programs in high 

school 
My name is Kristoffer Keinvall and I am currently in my last semester of the 

high school teacher program at Linnaeus University in Växjö. At the moment 

I am writing my degree project in English. Part of this degree project is 

conducting an interview study. 

 

The purpose of the study is to investigate different aspects of teaching 

English 5 in vocational programs. 

 

The interview will be conducted at your workplace or at another secluded 

place of your choice. The interview is estimated to take about 30 minutes 

and will, with your permission, be recorded. You will get the chance to 

consent to your participation by signing a consent form at the time of the 

interview. 

 

The material from the interview will be handled confidentially and the 

content will be saved where no outside person will be able to take part of it. 

The material will only be shared with the essay supervisor and no 

participants will be identifiable in the essay. 

Participation is completely optional, and you can end your participation at 

any time. The recording and the notes will then be deleted and not be used 

in the degree project. 

 

Thank you for your participation! 

 

If you have any questions, please contact me or the supervisor. 

 

Växjö 2013-03-31 

Student: Kristoffer Keinvall   

Phone:  

E-mail:  

 

Supervisor:  

Phone:  

E-mail:  
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Appendix B: Consent form 

 

Swedish: 

Medgivande till deltagande i intervjustudie i samband med 

examensarbete 
Härmed ger jag mitt medgivande till att delta i intervjustudie angående 

undervisning av engelska 5 på yrkesprogram. Genom informationsbrevet har 

jag fått information om hur undersökningen kommer att gå till och hur det 

insamlade materialet kommer att hanteras. 

 

Underskrift: _________________________________ 

 

Ort och datum:_______________________________ 
 

 

English: 

Consent for participation in interview study as part of degree 

project 
I hereby give my consent for participation in interview study regarding the 

teaching of English 5 in vocational programs. Through the information 

form I have received information about how the study will be conducted 

and how the collected material will be handled. 

 

Signature:_____________________________ 

 

Location and date:_____________________________ 
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Appendix C: Quotes 

Quote Translation Original 

1 I often got the question many years ago, “why should 
we learn English? What is the point?” Uhm… but it has 
actually been a long time since I, it has been a long time 
since I heard that argument. I think the students can see 
the use of English and the necessity with English today 
[…] But attitudes have improved in the last few years, 
they see the use of English.  

Jag fick ofta frågan för många år sedan, att, ”varför ska vi 
lära oss engelska? Vad är det för nytta med det? Ehm… 
men den frågan är faktiskt många år sedan jag… Eller, den, 
det argumentet var länge sedan jag hörde. Jag tror att 
eleverna inser nyttan med engelskan och nödvändigheten 
med engelskan idag […] Men inställningen tycker jag har 
blivit bättre de senare åren, de inser nyttan med 
engelskan. 

2 I think, since I have both Swedish and English, I feel 
English is… a bit more fun for them […] generally I think 
it is […] relatively positive.  

Jag tycker, för eftersom jag har både svenska och engelska, 
så känner jag att engelska är… lite roligare för dem […] 
generellt så är det väl […] relativt positivt tycker jag 

3 It is, like, sometimes they just want to push it away, 
these,  like, you know, they can get these outbursts of 
frustration where it just *sound of rage* “we are in 
Sweden!” 

det är liksom, ibland vill de bara skjuta ifrån sig, alltså de 
här… som ja, du vet, de kan ju få sådana här 
frustrationsattacker där det bara *vrål* ”vi är i Sverige!” 
 

4 Well, sometimes these instructions become […] instead 
of them explaining the terms you are looking for, it is 
like “so you press this button” instead of like learning 
what it is called […] Or that they […] “I know more about 
this than you”, like “I know what this is in English!”  

Alltså, ibland kan de här instruktionerna bli […] Att de 
istället för att, för att förklara begreppen som man är ute 
efter så bara ”so you press this button” istället för att 
liksom lära sig vad det heter […] Eller att de […] ”jag vet 
mer om det här än du kan”, typ ”jag vet vad det här heter 
på engelska!” 

5 Well, now I have Natural Science who are quite, they 
are quite ambitious or... and the same with Adventure, 
which is mostly boys who are good at English, and they 
think that they are very good, and it is hard to motivate 
them to work. 

Ja, nu har jag ju då natur som är rätt så, de är ju ambitiösa 
eller vad… Äventyrarna också, det är mest killar som är 
duktiga i engelska och de tycker väl själva att de själva är 
väldigt duktiga och det är svårt att motivera dem att jobba. 

6 I also feel the boys who are maybe not that good at 
Swedish are often very good at English. 

Jag upplever också att killarna som kanske inte är så 
duktiga i svenska är väldigt ofta väldigt duktiga i engelska. 

7 Well, the class is very varied. Some have it easier with 
English at the English 5 level. And with others it is 
almost like they have never heard the language before. 
So, there is a wide variety. 

Njaa, det är väldigt varierat i klassen. Vissa har ju väldigt 
lätt för engelska på typ engelska 5-nivå. Och andra är det 
ju nästan som de aldrig har hört språket innan. Så det är 
en väldig bredd. 

8 Because they do have an interest in it , since they have 
chosen these programs they have an interest […] They 
often have the vocational language. I feel they already 
know a lot. 

För de har ju ett intresse för det, eftersom de har valt de 
här programmen så har de ett intresse […] yrkesspråket 
har de ofta mycket med sig. De kan redan mycket ofta 
upplever jag. 

9 I think those attending Restaurant or those attending 
Adventure […] I think that they might want to learn 
English more, or that they see the necessity of English 
because […] They might want to go out in the world and 
travel […] they might be more motivated (to learn) 
English than Hunting and Forestry. 

Jag kan tycka att de som går restaurang eller de som går 
äventyr […] De tror jag kanske ännu mer vill lära sig 
engelska, eller förstår nödvändigheten med engelskan för 
att […] De vill kanske ut i världen och resa […] de kanske är 
mer motiverade till engelska än vad jakt och skog är. 

10 if I compare, I had Adventure and Natural Science last 
year for example, then there is […] a big difference […] 
between, well, “we want to learn English, we know that 
it is important for our future” […] Like, more focus on 
actually learning than focus on passing time. 

om jag jämför, jag hade ju äventyr och natur förra året till 
exempel, då är det ju himla […] stor skillnad […] mellan, ja, 
”vi vill lära oss engelska, vi vet att det är viktigt för vår 
framtid”, ehm, alltså, och… liksom mer fokus på att faktiskt 
lära sig än fokus på att få tiden att gå. 

11 I have also noted it is harder, in a vocational program, 
to keep […] to speak English, to get them to keep 
speaking English throughout the lessons. Oftentimes 
we start with talking English and then suddenly, 
somebody replies in Swedish and then somebody says 

Sedan har jag märkt att det är svårare på ett yrkesprogram 
också att hålla i […] att prata engelska, att få dem att prata 
engelska under hela lektionerna. Ofta kan det vara att vi 
börjar med att prata engelska och sedan så, så helt 
plötsligt är det någon som svarar på svenska och så är det 
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[…] “I do not understand” […] There is a risk sometimes 
of gliding over to Swedish  

någon som säger […] ”nej men jag förstår inte”, […] Det 
finns en risk ibland att man glider över till svenska 

12 A big part of it is trying to bring forth the interest, their 
interest into English. And in that respect I think English 
is such a fantastic subject to teach. Because we can, we 
can fill, uhm, the lessons and we can fill the teaching 
with their interests. Uhm… And there, there you can 
really reach them in a very good way. 

Det stora är ju att försöka lyfta in intresset, deras intresse 
i engelskan. Och på det viset så tycker jag engelskan är ett 
så fantastiskt ämne att undervisa i. För vi kan göra, vi kan 
fylla ehm… lektionerna och vi kan fylla undervisningen 
med deras intresse. Ehm… Och där, där når man dem 
faktiskt på ett väldigt bra sätt. 

13 The other day, I wanted to check […] how they wrote in, 
in the past tense. And then they were supposed to just 
write a short, a short […] essay in the past tense. (I) 
Gave them some help-words and, they started writing, 
and they were really not meant to write more than 150 
words. But then they started writing and someone said, 
“This was actually fun!” Because they were supposed to 
write about a day where they hunted moose for 
example, or the first deer they shot. And all of a sudden 
[…] they could write a lot […] So yes, there is a major 
difference in what you include, if you stick to their 
interests it goes so much better. 

Här om dagen så, så hade jag, jag ville bara kolla […] hur 
de skrev, i, i past tense. Och då skulle de bara skriva en kort 
[…] uppsats i past tense då. Gav dem lite stödord och de 
började skriva, och de skulle egentligen kanske inte skriva 
mer än 150 ord var det ju tänkt. Men då så började de 
skriva och då var det någon som sa ”men det här var ju 
roligt!” för då skulle de skriva, om en dag där de jagade älg 
till exempel, eller deras första rådjur de sköt. Och helt 
plötsligt […] kunde de ju skriva hur mycket som helst […] 
Så att ja, det är ju en jättestor skillnad vad man lägger i, 
om man håller sig till deras intressezon så går det så 
mycket bättre. 

14 Many of our students in the Natural Resource Use 
program, they might be happy with a  pass, an E, while 
the Natural science (students) wanted higher grades. 

Många av våra elever på naturbruksprogrammet, de är ju 
kanske nöjda om de får ett godkänt betyg, ett E, medan 
naturvetarna gärna ville ha högre betyg. 

15 theoretical, then it’s like, well, you can choose a book 
and go with the book […] and most, most things work. 
It is not like you have to think about getting them on  
board, they know they have to work. They have to pass 
English and they do what they should in a different way. 

studieförberedande, då är det lite, så här, ja, man kan välja 
en bok och köra med boken […] Och de flesta, det mesta 
går hem. Det är liksom inte det här att man måste tänka 
lite, få med dem, utan de vet att de måste jobba. De måste 
ha betyg i engelska och de gör liksom vad de ska på ett 
annat sätt. 

16 that was much easier in […] the theoretical programs. 
Because there we spoke English all the time, 
throughout the lessons. 

Det var mycket enklare i […] de teoretiska programmen. 
För där pratade vi engelska hela tiden, genom hela 
lektionerna. 

17 working with these programs… I think it gives more 
space for the imagination and one can […] push oneself 
a bit more than, let us say one is working with 
theoretical programs, then it is like, just go for it, use 
teaching material, just to get through it all. Here you 
have to think, okay, what do these students actually 
need? […] still that they get the syllabus content. So 
that is a challenge I think but that is… fun, that one has 
to think twice. 

om man jobbar med sådana här program… Jag tycker det 
ger mer utrymme för fantasin och att man får […] pusha 
sig själv lite mer än, låt säga att man jobbar med teoretiska 
program, för då är det liksom bara att tuta och köra, 
använda läromedel, bara för att plöja igenom allt. Här får 
man liksom tänka till, okej, vad behöver de här eleverna? 
[…] ändå att det blir att, det blir att de får med sig 
kursinnehållet. Så det tycker jag är en utmaning men som 
är… kul, att man får tänka till.  

18 for example, the Forestry (students), then you can have 
some English with their particular profile, so you try to 
focus on that […] then one can work with grammar 
without them noticing that much […] because they are 
still working with forestry. 

till exempel skogarna, då kan man ha lite engelska med 
just deras profil, så man försöker fokusera på det […] då 
kan man ju jobba med grammatik utan att de märker det 
så mycket […] för de jobbar ändå med skog. 

19 probably the hardest group because there is a mix of 
students […] So there you have to […] adapt, adapt to 
each individual really, to get everybody on board. 

väl den svåraste gruppen för det är en liten blandning 
elever […] Så då får man […] anpassa, individanpassa 
egentligen, för att få med alla. 
  

20 the Restaurant students, that get to present a menu 
and present the food they have chosen or if there is a 
theme around it […] what ingredients are in it […] 
because one can imagine them standing and presenting 
for food guests, what, what it is that the guests are 
going to eat […] 

restaurangeleverna att de får presentera en meny och 
presentera maten de har valt eller om det är något tema 
kring den […] vad det är för ingredienser i den […] för det 
kan man ju tänka sig att de kanske ska… kunna stå och 
presentera för matgäster, vad, vad det är för någonting 
som gästerna ska få äta […] 
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21 the Hunting students are supposed to learn how to take 
care of hunting guests, paying guests […] that come and 
join a hunt. And it is very likely that there is somebody 
that does not speak Swedish among these guests, so it 
is great for them to know […] to conduct the hunt […] 
always at the beginning of a hunt they are to present, 
they go through safety rules […] 

jakteleverna, de ska ju lära sig att ta hand om jaktgäster, 
alltså betalande gäster  […] som kommer och ska vara med 
på en jakt. Och det kan ju mycket väl tänka sig att det är 
någon som inte är svensktalande bland de här gästerna, så 
det är ju jättebra för dem att kunna […] hålla i jakten ehm… 
alltid i början av en jakt så ska de presentera, de ska gå 
igenom säkerhetsregler […] 

22 Explain, when climbing, what tools does one bring and 
what resources are required. Security, how to explain 
it, and then pretend to have an audience who does not 
speak Swedish. So it is a great way for them to practice 
orally […] So a lot of it is working with vocational words 
[…] And phrases typical for their occupations. 

Förklara nu, när man klättrar, vilka verktyg har man med 
er och vilka hjälpmedel måste man ha. Säkerheten, hur 
förklarar man där, och sedan får man låtsas att man har en 
publik då som inte pratar svenska. Så det är ett jättebra 
sätt för dem att öva muntligt […] Så det är mycket att jobba 
med yrkesord blir det ju […] Och fraser som är typiska för 
deras yrken 

23 If you have those in Hunting, if you take […] all the 
words, all the vocational expressions and the vocational 
language that revolves around hunting, then, then you 
can give them 200 words easily, while you, if you give 
general words from […] a book, then, then they might 
scream if you give them 30 words. So, it definitely 
makes a difference highlighting the interest. 

Om man har de som går jakt, om man tar […] alla ord, alla 
yrkesbegrepp och yrkesspråket och som hamnar runt jakt 
så, då, då kan man ge dem 200 glosor lätt, medan man, om 
man ger allmänt glosor från […] en bok så, så kanske de 
skriker om man ger dem 30 glosor liksom. Så det är 
definitivt en skillnad att lyfta in intresset. 
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Appendix D: Interview guide 

Swedish: 

Intervjufrågor 
Bakgrundsfrågor 

• Hur länge har du arbetat som engelsklärare? 

o Totalt? 

o På den här skolan? 

• Vilket/vilka program undervisar du engelska 5 i? 

Eleverna 

• Hur upplever du elevernas inställning till engelska generellt på skolan? 

• (Tror du) Finns det någon skillnad mellan de olika programmen vad gäller 

inställning? 

• Hur jobbar du för att vända en negativ inställning till engelska till en positiv? 

Undervisning 

• Har du tidigare undervisat i teoretiska program? 

o Om ja, hur länge? 

o Om ja, upplever du några skillnader jämfört med yrkesprogram vad gäller 

att undervisa engelska 5? 

o Om nej, tror du att det finns skillnader mellan teoretiska och yrkesprogram 

vad gäller att undervisa engelska 5? 

• Hur planerar du undervisningen? I teman? Projekt? Planera vecka för vecka? 

• Hur mycket inflytande har eleverna på undervisningen? 

• Gör du några anpassningar till undervisningen för att passa elevernas 

yrkesinriktning? Hur? Olika i olika program? 

• Vad använder du för slags material i din undervisning? Böcker, artiklar osv.? Kan 

du ge exempel? 

• Finns det några typiska uppgifter du brukar använda till respektive program? 

o Hur brukar eleverna ta emot och genomföra uppgifterna? Kan du ge 

exempel på uppgifter som brukar fungera bra? 

o Mindre bra? 

Samverkan 

• (Hur) samverkar lärarna på skolan vad gäller undervisningen av engelska 5? 

Styrdokument 

• Tycker du att ämnesplanen för engelska 5 ger dig bra möjligheter att konstruera 

undervisningen beroende på vilket program eleverna läser? Varför/ Varför inte? 

 

 

 

 



  
 

VIII 

English: 

Interview guide 
Background questions 

• How long have you worked as an English teacher? 

o In total? 

o At this school? 

• In which program(s) do you teach English 5? 

Eleverna 

• How do you experience the students’ attitudes toward English in general at the 

school? 

• Is there, or do you think there is any difference between the different programs 

regarding attitudes? 

• How do you try to turn a negative attitude toward English into a positive one? 

Undervisning 

• Have you taught theoretical programs in the past? 

o If yes, for how long? 

o If yes, do you experience any differences compared to vocational 

programs regarding teaching English 5? 

o If no, do you think there are differences between theoretical and vocational 

programs regarding teaching English 5? 

• How do you plan your teaching? In themes? Projects? Week by week? 

• How much influence do the students have when it comes to the teaching? 

• Do you make any adaptations to the teaching to suit the students’ vocational 

orientation? How? Different in different programs? 

• What kind of material o you use in your teaching? Books, articles etc.? Can you 

give examples?  

• Are there any typical tasks you usually do for each program? 

o How do the students usually perform the tasks? Can you give examples of 

tasks that usually work well? 

o Less well? 

Samverkan 

• (How) Do the teachers at the school collaborate when it comes to teaching of 

English 5? 

Styrdokument 

• Do you think the syllabus for English 5 allows you to construct your teaching 

depending on which program the students attend? Why/Why not?  

 


