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A B S T R A C T

With the rise of popularity of technological devices, less children engage in reading 

books. This paper investigates the inf luence of technology on young children and 

points out the advantages and disadvantages of being in contact with digital media 

on a regular basis. In contrast to that, this project reveals benef its that come from 

reading and being read to in early childhood. Through designerly research in forms 

of collaboration and a cultural probe, the essence of children’s books is getting ex-

plored. Furthermore, the importance of i l lustration in combination to text in picture 

book is being discussed. By exploring the practice of creating an own il lustrated 

children’s book, I evaluate assumptions and f indings of my research. 
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I N T R O D U C T I O N

Children’s books were, for many of us, part of our lives just like breathing air, eating 

breakfast every morning and looking forward to the weekend might have been part of 

it as well. Children’s books have been with us through good and bad times, made us 

lose ourselves in new worlds and taught us truths about our own world in a language 

that we could understand. The stories that we read and listened to made us sleepy 

when it was time to go to bed, comforted us when we were sad and prepared us for si-

tuations when we encountered them. We laughed, we cried, went over them times and 

times again. For some of us that quickly learned how to read, books were friends, 

educators and companions through great adventures. For others learning reading 

was a struggle, a constant battle that did not seem to end. Whatever our experience 

was, books shaped us in many ways. 

Reading for children is often a focus for parents, schools and other educational in-

stitutions. Most of us grown-ups read without even thinking about it. It is a skill 

often taken for granted, yet one that plays an essential role in our lives. Besides 

entertainment and pleasure, reading a book can be important in developing correct 

literacy skills, exercising the brain, improving concentration and learning about the 

world around. It also opens up to discover new ideas, stories and opportunities. 

With the rise of popularity of technological devices, more and more children spend 

their time looking at screens instead of books. That has an inf luence on their physi-

cal and cognitive development. For many children and probably most people, a world 

without digital media seems almost unimaginable. We are used to being constantly 

available, to look up information on the internet or entertain ourselves whenever and 

wherever. Technology offers the opportunity to connect with people all around the 

world, but stil l has the power of keeping us from interacting with the ones that are 

close by.
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P u r p o s e

The purpose of this design project is to examine how children’s literature can inf lu-

ence the reader positively and encourage them to connect with people around away 

from distractions of the digital world. Through practical and theoretical research, 

the project explores the effects of technological devices such as smartphones and 

tablets on young children in contrast to the practice of reading children‘s books. I 

created an il lustrated children‘s book aimed for the age group of 2-6, inspired by own 

experiences, that shows how engrained technology is in our daily lives that we some-

times forget to pay attention to the people that are close to us. The book is meant for 

children as well as the parent or person that might read it, to ref lect on their own and 

other‘s time that is spend engaging with a screen and to not feel discouraged when 

not getting the recognition that was hoped for. In this report I am showing my design 

process of how the story developed and what insights I gained from my collaborators.

4 



P e r s o n a l  M o t i v a t i o n  &  B a c k g r o u n d

When I f irst moved to Sweden, I read a lot of Swedish children’s books since they 

were usually short and written in way that I could understand while working on my 

language skills. Besides the language, I learned about Swedish culture and traditi-

ons. I started realizing how valuable the ability to read is to me and that books can 

act as tools for learning in so many different ways. 

Writing and il lustrating a children’s book for someone who’s never done it before, is 

quite challenging. Even though I have a lot of experience with taking care of children 

and am around them often, I acknowledge the fact that I am not child and thus have 

limited knowledge about how children think and feel about the topic I have chosen 

for my book.  Collaboration therefore played and continues playing a central role in 

this design project. Through observation and interacting with my target group, I 

received valuable insights. Children can be brutally honest and direct, which I ap-

preciated in the development of my design process. 

Throughout the recent years, I worked as a babysitter for families, taking care of 

different aged children and seeing them develop. I more and more noticed what a big 

part technological devices, mainly smartphones, tablets and televisions  play in their 

lives and how much time they spend with them.

Since a few month I have been babysitting a 2-year-old boy whose parents recently 

split up. He stays at his father’s place every other week in a household without any 

books at all. (I will refer to him later in the report again and will call him “Henry”, a 

name to pretect his anonymity.) Usually when I come to work, the Henry is sitting on 

the couch clicking through random YouTube videos on an iPad while the TV is sho-

wing a movie in the background. With the consent of the boy’s father, I borrowed a 

few children’s books from the library and started reading them to him before going to 

bed. Getting him to focus on the story and pictures in the book instead on his iPad 

was no problem at all. In fact, he asked me to read to him the last few times I came 

by. Although, he is probably not understanding many words I say, he seems interes-
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H o w  d o e s  f r e q u e n t  u s e  o f  d i g i t a l  t e c h n o l o g y 
i n f l u e n c e  t h e  d e v e l o p m e n t  o f  y o u n g 
c h i l d r e n  i n  c o n t r a s t  t o  t h e m  r e a d i n g 

c h i l d r e n ‘ s  l i t e r a t u r e ?

ted and easily caught in the stories I read to him. Since he is stil l in the process of 

learning  how to speak and how to pronounce words, he likes to show his enjoyment 

in repeating phrases and words, which makes me believe that he is gaining in lan-

guage skills little by little with the help of literature. 

From this experience of babysitting a child that barely has contact with books, I 

started questioning how important reading during childhood actually is. The reason 

why I started reading to the 2-year-old in the f irst place was to get to know him 

better and engage him in something I was part of. I did not ref lect too much on what 

inf luence reading in particular could have on him. In this thesis I am exploring the 

question: 
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T H E O R E T I C A L  F R A M E W O R K

W h a t  i s  c h i l d r e n ’ s  l i t e r a t u r e ?
W h a t  c a n  r e a d e r s  g a i n  f r o m  i t ?

There is something special about the books we read and enjoyed as children. We 

look back on them with gratitude and maybe even with a sense of nostalgic loss. We 

probably only as children read the same books over and over again, memorizing sec-

tions, becoming friends with f ictional characters and living in adventurous worlds. 

But what exactly def ines children’s books? If we were to read the same books now as 

we did then, would they stil l be categorized as children‘s literature?

By simply assuming that the def inition of children’s literature are books being read 

during the formative years of childhood, any text could potentially be classif ied as 

such. Saying that children’s literature only includes literature written for children, 

disregards many books that were originally aimed for mixed and broader audiences. 

Often children’s books are written for children as well as adults, since parents are 

usually the ones that choose the books for their little ones and want to feel ent-

ertained as well when reading them together. Different to literature written only 

for adults, children’s literature has a “double nature”, meaning that it may include 

complexity, resonance, insight, wit and artistry that is often found in adult’s books 

(Lukens, Smith, Coffel, 2012). While children might not understand the same com-

plexity in ideas as adults, they are more likely to be open to experimenting with a 

greater variety of literary forms such as poetry, tales or fantasy. The “doubleness” of 

children’s literature is also ref lected in that children’s literature is not written by the 

kind of person who reads it. Instead books for children are mostly written by adults 

as they imagine children to be.

One aspect about children’s literature that is commonly agreed upon is that the 

stories preferably entertain and are able to transport a child into foreign worlds. As  
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Lukens, Smith and Coffel write in their Critical Handbook of Children‘s Literature 

(2012), “we choose literature that promises entertainment and, sometimes, escape. 

[…] We may lay the book aside with mixed feelings, but if there is no pleasure, we 

reject it completely or leave it unf inished” (p.2).

But beyond this element of pleasure, children’s literature accomplishes much more. 

Empathy, the “ability to understand how other people feel” (Nikolajeva, 2014, p.78) 

might also be cultivated through reading. Understanding and knowledge develops 

with reading about another’s viewpoint and circumstances. Literature invites the 

reader to ref lect on human motives and behaviours, making it possible to identify 

with a character. Seeing situations from a character’s point of view and being able 

to look into its mind or subconscious, the reader may f ind himself emphazising with 

the character and understanding actions, motives and deeds. Disagreeing or disap-

proving with the character’s behaviour can teach valuable lessons and encourage the 

reader to ref lect on own experiences. 

In actual life, we are unaware of other people’s thoughts and their mental state. Ac-

tions, reactions, facial expression, body language and other external signs may give 

us a clue of what is going on inside someone else’s head, but we can never know for 

sure without having the person verbally expressing himself. “The reward of reading 

f iction is our awareness of our ‘trying on’ mental states potentially available to us, 

Maria Nikolajeva writes in her book Reading For Learning; Cognitive Approaches To 

Children‘s Literature (2014, p.78). 

All of us are living our own lives with own thoughts, own social contacts and own 

everyday challenges. We can not be in any place but the present. Literature makes it 

possible to experience “different times, places, and lives” (Lukens, Smith and Coffel, 

2012, p.6). By reading about other people, their thoughts, their social contacts and 

their everyday challenges, may they be living in a different country, world or uni-

verse, “our comprehension becomes wider and deeper when our lives become textured 

with this new vicarious experience” (Lukens, Smith and Coffel, 2012, p.6). 

Understanding children and their behavior can be challenging as an adult, even 
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though everyone was a child once. When do adults start forgetting how it was like 

being a child? Children’s books try capturing how children feel and think. And while 

they are mostly written for young-ones, grown-ups can also learn from them. The 

books might remind them of “how easily we were pleased with little things, how wil-

lingly we offered to share what was ours with another, how quickly our psychic wound 

healed, how fast we made friends, and how we could always discover new energy and 

hope” (Sujung, 2014, p.1). And that, I believe, is worth remembering once in a while.

T h e  I m p o r t a n c e  o f 
I l l u s t r a t i o n  a n d  T e x t

When thinking of literature, we often picture a lot of words on a page. When thin-

king of children’s literature, the format of picture books might pop up in our heads. 

Pictures, i l lustrations, art – children’s literature often provides visuals expressed in 

versatile textures, colors and shapes. Standard picture books are typically 32 pages 

long. They can vary from consisting of primarily words with confirming or i l lumi-

nating il lustrations, to books that are nearly wordless (Lukens, Smith and Coffel, 

2012). The relatively short text in a children’s picture book requires, compared to 

‘reading’ the picture, rather little reading time. Most attention is given to the i l lus-

trations that either accompany, support or add to a story. Children can engage with 

the story without even recognising words, “learning to predict, to enjoy the sounds 

and the rythms” (Coppard and Newbery, 2013, p.11), and spotting details in the pic-

tures. 

Besides acting as a tool for encouraging children to start reading on their own, pic-

ture books “explain the world to children in a comprehensive way even before they 

are able to read” (Hladíková, 2014, p.20). Children have the opportunity to get fa-

miliar with new worlds, while learning vocabularies through verbal and visual refe-

rences with help of the picture book (Hladíková, 2014). Picture books have the ability 
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to trigger a child‘s imagination, which can lead to thinking of new ideas. They also 

train children‘s concentration, focus and attention span while also helping develop 

their memory. Since picture books are often read together with a parent or other clo-

se someone, they connect people and even generations through the sharing of these 

stories and experiences (Hladíková, 2014). 

“ S h a r i n g  p i c t u r e  b o o k s  w i t h  o t h e r s  p r o v i d e s 
c h i l d r e n  w i t h  f e e l i n g s  o f  l o v e  a n d  s e c u r i t y , 

f e e l i n g s  o f  u t m o s t  i m p o r t a n c e 
i n  t h e i r  y o u n g  a g e ” 

(Hladíková, 2014, p.21).

Visual i l lustrations in picture books also act as ‘conversation-starters’ for the child 

and the adult (Wright, 2008). They can discuss what the picture portrays, how the 

characters are feeling and speculate what is going to happen next. This way the child 

gets to practice oral communication and learn unfamiliar words. By seeing il lustra-

tions in combination with text, the child has the chance to comprehend the content 

of the story, which might be a useful strategie when learning to read independently 

(Wright, 2008).  
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Max, the main character from my book 



C O N T E X T

As the use of technological devices is rising, less children spend their time reading. 

Digital technology in general has a big inf luence on many children’s lives and “can 

affect behaviour, particularly in developing brains, because of heavy stimulation and 

rapid shifts in attention” (Grose, 2013, p.1). Living in this digital world and disen-

gaging with the ‘real’ world around limits children’s opportunities to learn how to 

engage confidently with society (Grose, 2013). While technology offers possibilities 

for education and entertainment, just like many books do, its impact on young ones, 

requires careful consideration. Young children today will become the f irst genera-

tion of active digital technology users that cannot imagine the world without devices 

such as smartphones or tablets. Therefore, it is important to evaluate what an effect 

those devices might have on the young consumer and if reading more books could 

potentially result in a benef icial balance between the technological world and the 

world of literature. 

Fourteen percent of infants between the age of two and six, spend at least two hours 

daily watching media, twenty-f ive percent of 3-year-olds go online every day and 

twenty-eight percent of 3 to 4-year-olds use tablet computers (Haughton, Aiken & 

Cheevers, 2015). Nowadays children are growing up with digital technology, inter-

acting and entertaining themselves. The brain of a child develops hearing, language 

and cognition during the f irst three years of their existence. In this time they crea-

te “a critical foundation for higher-level functions” (Haughton, Aiken & Cheevers, 

2015, p. 505) which means that all kinds of experiences have a strong inf luence on 

children‘s future functioning. Exposure to screen time in early child- and toddler-

hood might impact children’s development. Instead of engaging in activities with ot-

hers such as caregivers, and cognitively stimulating their brains through associated 

positive developmental activities such as reading and playing (Haughton, Aiken & 

Cheevers, 2015), many children sit hours in front of the technological devices such as 

the TV. In the presence of a TV parents have been shown to be less attentive and en-
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gaged as well as spend less time speaking to their children. This lack of verbalising 

with others, may put children’s linguistic development at risk  (Haughton, Aiken & 

Cheevers, 2015). 

Watching screens reduces the time children spend playing which is an important 

factor of early childhood in developing “problem-solving skills and expressing crea-

tivity” (Haughton, Aiken & Cheevers, 2015, p.506). Letting the TV run in the back-

ground also disrupts children’s play as their attention is less focussed. Portable di-

gital devices such as smartphones and tablets might have an even higher pervasive 

inf luence on a developing child because of their portability and interactivity. 

Although, their size can be considered as convenient and practical, it also means 

that children are exposed at a much closer distance “which may impact on the de-

velopment of visual acuity—for which the f irst two years of life is crucial” (Haught-

on, Aiken & Cheevers, 2015). Starring at screens from a close distance can cause 

short to near-sightedness and the blue light can lead to long term sight damage as 

well as impact the quality of sleep (Haughton, Aiken & Cheevers, 2015). 

Sherry Turkle, an American professor, author, consultant and researcher on tech-

nology and its role in transforming relationships in a digital society, published her 

book Alone Together in 2011. Even though the book focusses a lot on social media 

networks, which might seem rather irrelevant concerning most young children, since 

they normally do not make use of those platforms until they are older, it stil l reveals 

valuable insights on how technology is so ingrained in most people’s lives that chil-

dren ultimately get affected in one way or another- if not in the present, then in their 

future. Developing technology promises closeness though most of the time leaves 

us disconnected to people and more connected to simulations of them. It alters our 

social lives to an extend that real-world interactions seem onerous. Imagining the 

future while considering the quick paste of developing technology, we can assume 

that the next generation, today‘s young children, will have to ponder the path bet-

ween isolation and connectivity.   

The internet gives us access to almost any information we want or need. It allows us 

to be anonymous and pretend to be someone or something we actually are not. “We 
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remake ourselves and our relationships with each other […]. People are lonely. The 

network is seductive. But if we are always on, we may deny ourselves the rewards 

of solitude” (Turkle, 2011, p. 153). As children grow up, they copy the behaviour of 

their closed ones around. By “being always on” and staring at the screen of a smart-

phone as a parent or caregiver, the child might crave to interact with similar devices 

in similar ways. It is up to the parents to set examples for their child and consider 

changing from using technology as “substitutes for connecting with each other face-

to-face” (Turkle, 2011, p.174) to actually trying to create real-world interactions that 

encourage to be exactly the person you are and not a remade online version. Books 

for children can facilitate connectivity between the child and a close-one, by sim-

ply reading them together and exchanging thoughts about them. Reading aloud to 

a child may create a life-long bond between the child and the one who is reading to 

them. When reading to the child, no other distractions are occupying the reader’s 

attention which is almost rare in today’s world where everyone is always reachable. 

Reading aloud does not only require the reader‘s attention but also promotes atten-

tion of the child which can benef it in enhanced receptive language by asking children 

to point, touch and show or answer questions about the text (Duursma, Augustyn, 

Zuckerman, 2008). 
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Although, frequent screen time may have negative impacts on children such as dis-

connection and retarded development of language etc., potential positive sides of 

digital technology should also be considered. The effect of interactive media is stil l 

quite unexplored, yet some assume that through its demand of active engagement, 

it can be more effective in teaching children than passive media such as TVs. More 

research on interactive technology is necessary to fully grasp the impact on child 

development. Some believe that educational games or apps can benef it children in 

their upbringing since they offer a range of single and multi-touch gestures (Ellings-

on, 2016). In order to engage the children in early childhood programs, they have to 

be accessible and user-friendly. They often provide “opportunities to discover, make 

choices, explore, imagine, and problem-solve” (Ellingson, 2016, p.12) and heir por-

tability allows children to learn in different places and settings, offering felxibility.
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D E S I G N  P R O C E S S

E x p l o r a t i o n

Part of my exploration and research was to make a cultural probe aimed for my peers. 

I distributed several copies in the design department with the hope of receiving some 

of them back and getting some inspiration and new insights. The probe consisted of 

questions and tasks and was supposed to consume less than 5 minutes of my peer’s 

time. I got 22 copies back in total. 
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The f irst question in the cultural probe asked for the three favourite books that 

were read during childhood. As expected mostly no one of my participants named 

the same books, which shows the great variety in children‘s literature as well as the 

diversity of interest from my peers. Everyone managed to name three books as they 

remember having enjoyed reading them. I looked most books up and took either plots 

or i l lustration styles as inspiration for my own book.
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The second task was to mark on a scale from ‚not at all important‘ to ‚very important‘, the 
importance of reading while growing up. Absolutely everyone that filled out the cultural 
probe made the mark either close to ‚very important‘ or directly on it. For reasons why 
they chose to make a mark there, most wrote that reading while growing up “sparks creati-
vity”, “helps developing language”, “teaches about life situations”, “creates a bond between 
parent and child” and “promotes imagination”.
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The second task was to mark on a scale from ‘not at all important’ to ‘very import-

ant’, the importance of reading while growing up. Absolutely everyone that f i l led 

out the cultural probe made the mark either close to ‘very important’ or directly on 

it. For reasons why they chose to make a mark there, most wrote that reading while 

growing up “sparks creativity”, “helps developing language”, “teaches about life si-

tuations”, “creates a bond between parent and child” and “promotes imagination”.
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The third task challenged to f inish a short story that I had extracted from a pic-

ture book called “Niklas Röda Dag” written by Inger and Lass Sandberg in 1964. 

I wanted my peers to use their creativity and imagination to write an ending in 1-3 

sentences and found reading their different approaches very entertaining and inte-

resting. Some people either wrote a rather dramatic ending where for example world 

war one breaks out or volcanos erupt, while others came up with a more peaceful and 

calm ending including getting ice cream from an ice cream truck or Niklas meeting 

a mouse. What was most interesting about the results from this task was that no 

one had even similar ideas. They were all unique and inspired by own interests and 

experiences.

The third task challenged to finish a short story that I had extracted from a picture book 
called “Niklas Röda Dag” written by Inger and Lass Sandberg in 1964. I wanted my peers to 
use their creativity and imagination to write an ending in 1-3 sentences and found reading 
their different approaches very entertaining and interesting. Some people either wrote a 
rather dramatic ending where for example world war one breaks out or volcanos erupt, 
while others came up with a more peaceful and calm ending including getting ice cream 
from an ice cream truck or Niklas meeting a mouse. What was most interesting about the 
results from this task was that no one had even similar ideas. They were all unique and 
inspired by own interests and experiences.

With the fourth question I tried to find out how my peers feel about 
illustrations in combination to text. They could choose from three 
different ‚emoticons‘, a smiling, a neutral looking and a unhappy 
looking one. Most people chose the smiling face, representing the 
being in favour of illustration with text. Motivations to why they 
chose to answer like that include that illustrations “make stories 
more engaging”, “inspire and fascinate”, “carry the reader‘s imagi-
nation while reading” and “stimulate”. Knowing what makes peop-
le enjoy illustrations in children‘s books helps me with creating my 
own story and pictures and I know now what to bear in mind.
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With the fourth question I tried to f ind out how my peers feel about i l lustrations in 

combination to text. They could choose from three different ‘emoticons’, a smiling, 

a neutral looking and a unhappy looking one. Most people chose the smiling face, 

representing the being in favour of i l lustration with text. Motivations to why they 

chose to answer like that include that i l lustrations “make stories more engaging”, 

“inspire and fascinate”, “carry the reader‘s imagination while reading” and “stimu-

late”. Knowing what makes people enjoy il lustrations in children‘s books helps me 

with creating my own story and pictures and I know now what to bear in mind.
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For the f ifth and last question in my cultural probe, I asked what kinds of topics 

my peers would have liked to read about in children’s books. Although, the answers 

differed, a few similar themes could be found: Nature, Adventure, Friends. I decided 

to include those theme in my story since they seemed to interest people the most 

and I myself like to write about them. Besides those, individuals were interested in 

having topics like “Period. Bodies. Gay Love”, “Airplanes”, “Female Heroines” and 

“Untraditional Family Constellations”.

Overall, the cultural probe gave me a lot of insights into what my peers are interes-

ted in and what they value in regards to children’s literature and il lustration. Even 

though they were not my actual target group, I found it important to hear other 

grown-up opinions as everyone has been a child once and remembers the storis of 

their childhood. I felt very inspired by reading through their answers such as the 

books they used to read as children as well as their own approaches to f inishing a 

short children‘s story. They all agree that reading while growing up is important for 

a child‘s development of language, creativity, imagination, social skills and more.

For the fifth and last question in my cultural probe, I asked what kinds of topics my 
peers would have liked to read about in children‘s books. Although, the answers diffe-
red, a few similar themes could be found: Nature, Adventure, Friends. I decided to inclu-
de those theme in my story since they seemed to interest people the most and I myself 
like to write about them. Besides those, individuals were interested in having topics like 
“Period. Bodies. Gay Love”, “Airplanes”, “Female Heroines” and “Untraditional Family 
Constellations”.

Overall, the cultural probe gave me a lot of insights into what my peers are interested 
in and what they value in regards to children‘s literature and illustration. I felt very in-
spired by reading through their answers such as the books they used to read as children 
as well as their own approaches to finishing a short children‘s story. They all agree that 
reading while growing up is important for a child‘s development of language, creativity, 
imagination, social skills and more.

For the fifth and last question in my cultural probe, I asked what kinds of topics my 
peers would have liked to read about in children‘s books. Although, the answers diffe-
red, a few similar themes could be found: Nature, Adventure, Friends. I decided to inclu-
de those theme in my story since they seemed to interest people the most and I myself 
like to write about them. Besides those, individuals were interested in having topics like 
“Period. Bodies. Gay Love”, “Airplanes”, “Female Heroines” and “Untraditional Family 
Constellations”.

Overall, the cultural probe gave me a lot of insights into what my peers are interested 
in and what they value in regards to children‘s literature and illustration. I felt very in-
spired by reading through their answers such as the books they used to read as children 
as well as their own approaches to finishing a short children‘s story. They all agree that 
reading while growing up is important for a child‘s development of language, creativity, 
imagination, social skills and more.

For the fifth and last question in my cultural probe, I asked what kinds of topics my 
peers would have liked to read about in children‘s books. Although, the answers diffe-
red, a few similar themes could be found: Nature, Adventure, Friends. I decided to inclu-
de those theme in my story since they seemed to interest people the most and I myself 
like to write about them. Besides those, individuals were interested in having topics like 
“Period. Bodies. Gay Love”, “Airplanes”, “Female Heroines” and “Untraditional Family 
Constellations”.

Overall, the cultural probe gave me a lot of insights into what my peers are interested 
in and what they value in regards to children‘s literature and illustration. I felt very in-
spired by reading through their answers such as the books they used to read as children 
as well as their own approaches to finishing a short children‘s story. They all agree that 
reading while growing up is important for a child‘s development of language, creativity, 
imagination, social skills and more.
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T h e  B o o k  -  H e r e  a n d  N o w

Thinking about the benef its of reading and limiting screen time for children, gave 

me the idea of creating a children’s book that, for one, acts as an invitation and en-

couragement to read and secondly, deals with the topic of technological devices that 

often distract us from truly paying attention to the world and people around us.

The story starts with Max, the f ive year old main character, who gets home after 

having been to the kindergarten where he and his friends found snails and decided to 

keep them as pets in old shoe cartons. He is very excited about his new snail friend 

Rudy and wants to show him to his family. He f irst goes to his sister’s room whe-

re Charly is playing online computer games and can not afford to look up from the 

screen to look at Rudy. Max tries to get his attention from his grandmother instead 

but she is busy setting up a Skype call on her tablet. He then f inds his father in the 

kitchen staring at his smartphone looking up recipes. No one pays attention to the 

snail and Max disappointedly comes up with a plan which is to hide the technologi-

cal devices that distracted his family when he wanted their attention. 

The next day his sister freaks out since she is not able to f ind her mouse, keyboard 

and headphones which she needs to play computer games. His dad oversleeps becau-

se his phone including his wake-up alarm is gone. Chaos breaks out in the house and 

it takes a while until everyone f inds out that Max is behind the disappearance of the 

digital devices. He reveals his motives and promises that they will get everything 

back provided they f igure out the treasure map showing that the devices are hidden 

somewhere in the garden. 

Max’s family lives in a house with two neighbors and they all share a garden, though 

fences mark everyone’s own territory. The couple next door has been living in their 

house for a few years but never really got around introducing themselves to the neig-

hbours. The woman living in the house across is perceived as grumpy by Max’s fami-

ly since he always looks so serious and does not really say anything. Through Max’s 

treasure hunt, his family needs to cross f igurative and literal boundaries regarding 
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garding their neighbors. What started in chaos, develops into even more chaos but 

ends up bringing the neighborhood closer together. The technological devices seem 

distracting and counterproductive at f irst but during the development of the story 

also reveal their perks and advantages. 

With the story I aim to shed a light on the pros and cons of technology while encou-

raging the reader to spend time together with others such as family members, neig-

hbors or friends. Smartphones, tablets, computers- they can all be very useful and 

allow us to connect with people that are far away but they also have a seductive and 

addictive nature distracting us from our world around and the people that are close. 

With my book I hope to inspire children to use their imagination and creativity even 

when they feel like they are not getting enough attention and to remind them that 

beauty and adventures are lingering behind every corner. They just have to look for 

them and do not spend their entire time looking at a screen. 

Children reading my book can get familiar with technological devices and maybe 

realize that a balance between on- and off-screen time is important for social sus-

tainability. Since the story including il lustrations comes in form of a book, I hope to 

animate children to read and pay attention to details in the pictures. 

For the i l lustrations, I decided to go for mixed media techniques including coloured 

pencils, watercolor and ink. I think that colourful pictures that include many shades 

and depths can be very engaging for children and attract their eyes. Watercolour is 

soft and enables me to express warm and comforting situations. Coloured pencils 

make it possible for me to add small details that require the readers attention and 

create harsher contrasts to the watercolor. Mixed media il lustration techniques is 

something I have not worked too much with before and so it has been an exciting and 

rewarding process.

The book pictures quite a lot of nature scenes and plants. They are supposed to re-

present the beauty of the ‘real’ world and shift the focus on living in ‘the here and 

now’, which is also the title of my book. People often are stressed by what is coming 

the next day, are constantly making plans for the future and trying to solve problem
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after problem. The book deals with the matter of time; time to look at snails, time to 

get to know the neighbors and time to appreciate nature. 

Furthermore, Here And Now touches upon the topic of social norms. When looking 

for the devices, Max’s dad reminds his son to not intrude in other’s private sphere. 

This acknowledging of boundaries can be perceived as good but could also keep peo-

ple from getting to know other new people. If they were a little less private and more 

willing to share space, I think, more valauble relationships could form.

The characters differ in age, ethnicity, gender and of course personality. I had a lot 

of fun creating them and getting to know them. I have had the story in mind for a 

while, but explored it mostly through il lustration rather than writing. Without thin-

king about descriptive words for each character, I just let my hand make the decisi-

ons and accepted the results. Through that I have found my own il lustration style, 

that I have never seen before this project. I used to try drawing people and places 

as realistic as possible and were not sure wether or not I could let go of my urge to 

‘realism’. My goal was to paint pictures in quirky, playful ways and I am happy with 

the style that I discovered for myself.  
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C o l l a b o r a t i o n

Being a grown-up myself, I acknowledge that I can only understand little of what is 

going on inside a child’s mind. Therefore, I wanted to show my book to the two-year- 

old boy, I am babysitting and take his thoughts and reactions into consideration in 

the continuation of my work. Since I normally speak Swedish to him, I freely trans-

lated the English text when reading it out loud. 

I did some creative writing to show my experience with Henry’s f irst encounter with 

my book:

When I arrived at their place, the father was ready to leave for his night shift. Like 

usual Henry was sitting on the couch with his tablet on his lap. “Hey”, I say and sit 

down next to him. Izzy, the dog joins us and almost immediately falls asleep which 

she ushers with a big snore.  

“Henry, I brought you something.” Trying to get his attention, I take out the book 

draft I had just f inished up last night. He would be the f irst on to see it and I ad-

mittedly felt pretty nervous. Henry stil l hasn’t looked up since I got there. I hold up 

the pages and try again. “Look Henry. Do you want to read a little bit?” I noticed 

that asking him questions is often more affective in getting his attention and this 

time it worked as well. He lays the tablet aside, which is stil l playing some sort of car 

racing video. I turn it off, move closer to him and open the book. Eagerly I await his 

pure f irst reaction and have to note that he barely shows any reaction at all. He looks 

at the pattern that is spread around the f irst pages, examines some parts in detail. 

Then he silently turns the page, f irst looking at the i l lustration, then at me. I’m rea-

lizing that he wants me to read the words printed on the page. He listens, waits for 

me to make a long pause after the last sentence, so that he know that I’m done with 

reading the page and then turns to the next one. Henry’s eyes go immediately to the 

i l lustration and as I read my own story, I can tell that he has entered the world of 

Max- if not through my words, then through the pictures. I point at little details like 

the snail Rudy hidden in a corner and he copies my movement. Although, he does not 

say a word during the entire time, I’m sure that I managed to engage him in somet-

hing that might bring us closer together and that might help him in developing his
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language skills. Even if non of these assumptions are true, I can at least say, that my 

book got him to sleep- without the need of a screen.

To get an insight after which criteria children’s books are getting chosen in libraries, 

I met up with Ina Lagerwall who is working as a librarian at Växjö’s city library and 

the small school library in Gemla. She is part of the team that chooses children’s 

books for the library in Gemla and makes sure that all books can be found at the 

right place. She was very kind and open towards answering my questions. When I 

arrived at Växjö’s library, Ina welcomed me at the front desk. We walked up a small 

stairway leading to an open off ice area with many personalised and decorated desks 

and sat down in a room with a big conference table. 

Ina has been working at Gemla’s library for about six years now. She usually brow-

ses through a catalogue from “Svensk Bokhandel”, that gets released three times a 

year, in which new and renewed books are featured. She has a certain yearly budget 

to spend and tries to purchase new books quite consistently to have enough time for 

each to categorize and prepare them for borrowing. Since the book catalogue is com-

mercial and tries to sell books, Ina does not trust all nicely written book descrip-

tions immediately but rather looks at other people’s ratings or what the publisher’s 

have written on their webpage. 

Often library visitors come with requests or suggestions for books and Ina almost 

always buys them for the library. Unless she knows that a lot of people are interes-

ted in the same book, she commonly purchases one copy only. When books have not 

been borrowed at least once in two years or when they start falling apart, she either 

tries to sell them for a little price at the library or throws them out. Ina recently f i-

nished her own f irst book called “Vi Går Varvet” which is going to be released in the 

summer of 2019 by the publisher Rabén & Sjögren. It took her seven years from the 

f irst idea to f inish the story. Two years ago she f irst started sending it to publishing 

companies but only received rejections. After changing the story and taking part in 
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a creative writing course, she now is the proud author of a 200 pages long book for 

teenagers between the ages 10 and 13 years. And does her book have a happy ending?

“Yes, I think it ‘s important. That there is hope for children. 
That there is some hope at the end.”

Both collaborations revealed new information that I had not known before. From 

my talk with Ina, I learned that writing requires practice and that one should not 

be discouraged when facing rejection. While I was making my book, I focussed f irst 

on the i l lustrations and then the text. I found it diff icult to express what I wanted 

to bring across in a compact way and am thinking about taking a course in creative 

writing as well, since I believe that I would benef it greatly from it. 

Henry’s reaction to my book was not exactly what I had hoped for in the beginning. 

I thought, he would show more excitement and maybe repeat some of the names and 

words I said. But ref lecting on that experience now, I am glad that he was so occu-

pied by the story and the i l lustrations. At least I know now that I have the capability 

of catching a child’s attention through my design work and that is cool!
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A N A L Y S I S  &  D I S C U S S I O N

The children’s book along side my f indings in this written thesis, aim to act as a 

catalyst for sustainable change in today’s digitized society. Through this project I 

identif ied potential consequences of heavy technology use for young children, di-

scussed possible benef its that can come from reading books and created a children’s 

book that encourages to spend conscious time in the “real” world with people around. 

While discussing perks and downsides of frequent technology use of children, the 

book acts as an intervention in itself. It is a tool for connecting people together by 

both reading it with others as well as ref lecting on its content and own experiences.

Being read to and eventually learning how to read by oneself, has proven to affect a 

child’s development positively in that reading stimulis the brain, contributes to the 

ability of verbal expression and promotes empathy. Reading offers the possibility of 

entering new worlds, exploring foreign countries and travel through time. Literature 

also provides form for experience. While real life does not have clear beginnings and 

endings, “literature makes order out of randomness by organizing events and conse-

quences, cause and effect, beginning and ending” (Lukens, Smith and Coffel, 2012, 

p.4). 

My research has shown that, despite some uncertainty of the effects of interactive 

media on children, overall frequent use of technology has been associated with a 

range of physical and cognitive problems emerged from either the medium itself or 

the neglection of other important developmental activities. Children develop hea-

ring, language and cognition during the f irst three years of their lives, which is why 

it is curucial to ref lect upon the things they interact with during that time. 

With my book “Here and Now”, I explored situations that I myself have experienced 

or heard about from others, in which digital media was perceived as useful and ne-

cessary by the person using it, and perceived as distracting and unnecessary by the 

person standing by not getting the desired attention. My role in this project as the 

designer and book developer, is to raise awareness and make people refelct on own 
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habits when being in social settings as well as thinking about other people’s beha-

viour in terms of technology use. Social sustainability has a better chance of suc-

ceeding in today’s society when people start looking up from their screens more and 

value the time interacting with other. 

Our lives have a fast paste. We often do things simultaneously to save time. I for 

example realized that when I was skyping with my family in Germany, I looked at 

other webpages at the same time not fully dedicating my attention to my loved-ones 

that I barely see or talk to. Grappling with the topic of my book and thesis, I already 

have planted a seed for change in myself. I feel more aware of what I distract my-

self with and do not feel the urge anymore to check my messages immediately when 

my phone notif ies me. When I’m around people I try to be as focussed as possible 

and make them feel that what they are saying matters to me- because it does. With 

having people read my book I hope to reach the same effect that it had on me and 

change their perceiption of time well spent.
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The design aspect of my project is, for one, represented in the visual and graphic 

communication of my book. Secondly, I made use of a design research method, the 

cultural probe, and gathered qualititative and quantitative data. Collaboration and 

taking other people’s thoughts into consideration is also something that many de-

signers take use of. As a designer and change agent I see it as my role to question the 

world, people and their behaviour around me, to be critical and come up with creati-

ve solutions, or rather suggestions of how to turn problems into opportunities. Here 

and Now is aiming to bring across the message that life does not have to be lived in 

simultaneously patterns. Living “here and now” is sometimes all we need. 

31 



C O N C L U S I O N

All in all, it has been an exciting journey from researching about the effects of rea-

ding in contrast to technology use for children and making my very own children’s 

book based on my f indings as well as collaboration with others. I have learned a lot 

about the topic and through my experience as a babysitter, I had a personal urge 

to adress this matter. I think that both books and technological devices have their 

perks. Since studies have shown that reading contributes to children’s physical and 

cogntive health as well as fostering imagination and creativity (Lukens, Smith and 

Coffel, 2012), I wanted to encourage children and parents to remember this diverse 

medium and not only rely on smartphones or tablets for entertainment and educa-

tion. 

Thanks to the collaboration with Ina Lagerwall, I acknowledge that creating a 

book is something that takes time and needs to be reworked again and again. I too 

have details I would like to change in the upcoming weeks, such as creating a more 

eye-catching and content based cover for my book and making sure that the book 

could be understood by a child through the pictures only. I would also like to collect 

more opinions of children and include them more in my design process. Who know, 

maybe they can help me with an idea for the cover!

Overall, I hope that my book can be a tool for change, make people ref lect, raise 

awareness and possibly show that the key to a more sustainable social life could 

simply be: Balance.
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A P P E N D I X

E X H I BITION

TH E  BO OK  -  H ER E  &  NOW



E X H I B I T I O N

Finishing off and submitting the bachelor thesis felt amazing. After our class’ pre-

sentations on the 2nd of May 2019, I was so relieved that I almost forgot about all the 

work that was stil l ahead of us. We were told not to think about the exhibition too 

much and focus on f inishing the report and our design project f irst. 

But then it was time. 

During the f irst tutoring sessions with Kristina, Ida and Terje, experienced exhibi-

tion curators, we discussed my book - what to change and what to keep and how it 

could be used in an exhibition space. I rewrote the text, translated it to German and 

Swedish and changed the format from A4 to A5. Now I am happy with the result. The 

text is shorter, less complicated and more entertaining. 

The very f irst thoughts that I had about 

my own exhibition stand was to some-

how show part of my process in making 

the book and hanging some il lustrations 

from the sealing. The tutors helped me 

in developing that thought and proposed 

the idea of creating a space in which my 

book could be read. I then brainstormed 

and looked for inspiration for cozy rea-

ding corners. With the limited time and 

f inancial resources in mind, I decided 

to build a canopy using materials that 

I had at home. A few days before the 

start of the installation at Kulturparken 

Småland, I tried constructing it at home 

at home using an old embroidery hoop. I noticed that the canopy was a lot smaller 

and narrower than I had expected due to the size of the ring and I started looking for 

bigger ones to attach the curtains on to. 



After experimenting with all kinds 

of materials such as wires and ro-

pes, I found the perfect solution: A 

hola hoop. I managed to get one at 

the toy store in town and painted it 

white. Since it had a fastener that 

could be opened and closed, it was 

easy to thread the curtains on to it. 

In order to connect my exhibition stand bet-

ter to my book, I printed the characters and 

my pattern, that I used in my book, on pillow 

cases. I also made bookmarks with the same 

imagery and my contact infomartion.

From that experience I learned that it 

is important and useful to set everyt-

hing up and ‘take a step back’ (both 

f iguratively and literally) and ref lect.



f i n a l 

r e s u l t



Working together with not just our class but also with the master students and Visual 

Communication + Change students from Kalmar, was fun. When we divided oursel-

ves into the task groups, everybody quickly found a spot they were comfortable with. 

I signed myself up for the logistics group alongside Johan, Sara, Emma, Ronja and 

Agnes. We were responsible for taking care of transport, the program and catering for 

the vernissage at Kulturparken, keeping an eye on the budget and planning the day 

of our graduation ceremony. Due to some issues with f inding a catering company/ 

restaurant/ café to provide vegan and gluten free food within our budget, we took it 

upon ourselves to prepare and provide snacks for the vernissage ourselves. We ended 

up making over a hundred raw chocolate balls, a dip made from white beans and ve-

getable sticks. Overall, our group worked very eff icient together and communicated 

well with the other groups. 

The f irst day of the exhibition installation was exciting and also a bit nerve wrecking. 

The moment of truth had come. Was my construction going to work? Would the space 

that I got assigned to work for me? Being in the space with everyone and trying to f i-

gure how each individual exhibition could harmonize best with the ones around, was 

rather chaotic. I had diff iculties imagining how the end result would look like, which 

is why it was great to have Kristina and Terje there, helping us with every step. The 

original distribution of spaces changed a lot during the f irst couple of days. I also 

moved to a different corner, knowing how important it was to be f lexible, open and 

communicative when working collectively. After all, what we all wanted to achieve 

was to design an exhibition that visitors would enjoy and get inspired by. As Hans 

Ulrich Obrist wrote in his article “The Art of Curation” (2014), curating an exhibi-

tion means creating an “extraordinary experience” and that is what we tried to do. In 

order to achieve that we had to understand needs and challenge them (Obrist, 2014). 

Our exhibtion aimed to communicate the concept of ‘re’, describing the link between 

each of our works and the repositioning of design as a response to current practices 

and perspectives. The needs that we identif ied were the need for clear communication 

of our concept and the essence of the program Design + Change, the need for creating 

a save space where everyone feels welcome, and the need for a well structured and 

organized exhibtion where it is easy to f ind a f low. From conversations with people 

that came to the exhibition opening and also friends and family that visited Kultur



parken Småland, I received the feedback such as “I’m very impressed by everyone’s 

projects. You are all so creative!”, “Design + Change is such a cool program.” and “I 

really learned something.” 

Us nearly 30 students built a collectivity. And more importantly, we became a collec-

tive. Each and everyone of us had tasks, responsibilities and opinions to share. “We 

disagreed, when necessary, and agreed, whenever possible” (Raqs Media Collective, 

2009). Good communication was key to make sure that everyone knew exactly what to 

do and that all tasks were taken care of by someone. During the four installation days, 

each task group met daily several times and we tried to gather the entire group at least 

once a day, voting and taking decisions such as who was going to hold the welcome 

speech at the vernissage and where to put the vinyl cut letters. Ideas and thoughts 

were spoken, bounced back, changed through facing challenges and responses (Raqs 

Media Collective, 2009). Since we are all such different people, with individual in-

terests, “we [brought] different things to the table”, created an “interplay” of skills, 

knowledge and energies (Raqs Media Collective, 2009). I was impressed by my fellow 

students, who are all so different and yet manage to create something that works and 

f its perfectly together. Some were really good at envisioning the space and how the 

works would look like in the space. Some were good at taking leadership roles, telling 

others what to do in a way that was appropriate and humble. Some were great with 

hands-on practices. And others had a good eye for details, giving advise to others 

about what could be improved in their exhibition stand. I learned from each and ever-

yone - what it means to trust and rely on others in such an overwhelming experience, 

what it means to trust myself and be confident that my work deserves to be exhibited 

along the others. And I learned to enjoy the last weeks of this education, not worrying 

too much about grades but rather doing the best I can to f inish the past three years 

happily and proudly. To be proud of graduating from Design + Change.
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Welcome to the 
neighborhood!

let me introduce you to...

Max  is almost f ive years old. He 
is curious, adventurous and likes to 
play tricks on his family sometimes.

Rudy is Max’s new 
friend. He likes to eat 
dandelion leaves and to 
slide around all day looking 
for comfortable napping 
places.



Dad  is creative and calm. 
He always wants to try new things - 
growing own vegetables in the 
garden, building furniture from 
waste or learning foreign 
languages. 

Charly  is 10 years old and 
enjoys playing video games in her free-
time. She can be moody sometimes 
and likes to tease her brother. She is 
determined and full of willpower.

Gran  is dad’s mother and the 
grandmother of Max and Charly. She 
likes to makes jokes and read comics.



Mia  l ives with Lucas and their 
baby Esty. They all love to make music 
together. Her biggest passion is 
playing the violin and taking long 
evening walks.

Lucas  is always in a good 
mood. When he is not playing the 
trumpet, he either hums self composed 
melodies or changes Esty’s diapers-
sometimes both. 

Esty  can be very loud. Besides 
screaming she likes to play hide and 
seek and eat mashed carrots.



Esmeralda  often comes 
across as serious and smug. But she is 
actually just shy. She loves to garden 
and cuddle with Gaston.

Gaston is Esmeralda’s cat. 
He likes to explore the outdoors 
and to cuddle with Esmeralda. 

And now...
let’s dive into the story!





When spring f inally arrived in Max’s small hometown, 

he and his friends exlpored the outdoors; touching, 

smelling, tasting.

It was warm and the world around was beaming in un-

countable shades of green, red and yellow. Under a big 

dandelion leaf, Max found a slimy little snail. He always 

wanted to have a pet and so he decided to bring it home 

with him. 

   - I’m calling you Rudy.

 



Max took an old shoe carton and f i l led it with leaves, 

f lowers and stones. 

   - This is for you Rudy, your own little house. 

Max placed his new friend inside and walked up to his 

sister’s room. Charly was sitting on her desk, 

headphones on, playing a video game.

   - Look Charly, this is Rudy. Max tried to get 

her attention. 



But Charly couldn’t hear him.





In the kitchen, Dad stood at the stove 

looking up a recipe on his 

smartphone. 

   - Look Dad, this is Rudy. 

   - 200 grams of tomatoes.. how much 

did I put in there?.. hmm maybe a 

handful more, Dad mumbled. 

Dad didn’t hear him.



So they left the kitchen looking for Gran.

  - Gran, look! I have a snail. I’m calling him Rudy! 

Grandma turned around and shortly looked up from her 

tablet.

   - Hello Max, I’m about to do a video talk with your 

uncle. Can it wait? 

But Max didn’t want to wait. 

   - Oh Rudy, I can’t stand those computers, phones and 

tablets... I wish they didn’t exist. 

And as he sat outside in the grass thinking about how 

much better life would be without technology, he came 

up with a plan.



When his whole family went to bed, Max tiptoed around 

the house. 

His f irst stop was his sister’s room. He stepped towards 

her desk and took all the things he could carry: The 

computer mouse, the keyboard and the headphones. 

Then he made his way to his grandmother’s room and 

disconnected the tablet from the charging cable. 

At last he sneaked into his dad’s bedroom and took his 

phone that was laying on the nightstand. 

Max was really proud of himself for being quiet enough 

so that nobody woke up. 

   - And now? He thought to himself. We hide them!





After all the work was done, he sat down in the rocking 

chair in the living room, leaned back and relaxed. He 

opened the book his grandmother had gotten him for his 

birthday and looked at the pictures inside. 

Of course Rudy was there keeping him company when he 

eventually  closed his eyes and fell asleep. 

Oh, how calm life was without technology!



When the next morning came, Max woke up from 

Charly’s scream.

   - Dad! What did you do with my stuff ? she asked Dad 

who didn’t answer. He was stil l asleep. His phone that 

usually woke him up was gone and with it his alarm 

clock. Charly shook Dad’s arm to wake him up.

Gran joined them in the 

bedroom. 

   - Did anyone see my tablet? 

she said and looked f irst at Dad 

and then Charly, who’s face was 

blushed and tense.

Dad scratched his head.

   - That’s odd, he mumbled. My 

phone is gone too. 

Where could everything be?





X



   - I hid them! Max exclaimed and pulled out a piece of 

paper from his pants. 

   - You did what? Dad was shocked. 

   - Don’t worry, you can f ind them with this map! Max 

gave the paper to Charly who was stil l not amused. She 

looked at it and saw three crosses marking the places 

where Max hid the devices.

X

X



Reluctantly Gran, Dad and Charly went into the garden 

and started their search. It was sunny outside. 

The birds were chirping cheerful melodies and Dad had 

the sudden urge to take out his phone to capture this 

beautiful day in a photograph and share it with his 

friends. But he hadn’t found it yet.

   - There! Charly yelled. There is something hanging on 

the clothesline.





And Charly was right. Gran’s tablet was hanging right 

beside the laundry that had been drying outside.  

   - First item found! Gran said happily and took the 

tablet down. 

Charly peeked at the map.

   - Now we have to go there, she said and pointed at 

their neighbor’s house where Esmeralda lived. 



   - Max, you can’t just go onto the Esmeralda’s yard, 

Dad said in a serious tone.

But it was too late for that. 

   -  Sorry! Max replied quietly.

Esmeralda and her cat Gaston have been living next 

door for the past three years. Max and Charly used to be 

afraid of her because she never seemed to smile, or talk 

for that matter. 





The four carefully stepped into Esmeralda’s garden. It 

wasn’t long until she discovered them. 

   - Well, hello there! Esmeralda greeted them. 

Dad awkwardly explained the reason for their intrusive 

visit. He was truly uncomfortable. To everyone’s sur-

prise Esmeralda didn’t seem bothered at all. Instead 

she welcomed everyone warmly and gave them a tour 

through the garden. She was very proud of her variety of 

plants. She usually spent a lot of time online exchanging 

advise and experiences with her gardening community. 

It was nice to be able to share her passion face to face 

for a change. 

   - We’re looking for Dad’s phone and my gaming stuff. 

Charly told Esmeralda while petting Gaston’s f luffy grey 

fur. 

   - I see, she replied. I saw something rather unusual in 

my greenhouse earlier. Maybe you want to look there?



   - I found it! Charly exclaimed and jumped happily. 

Her keyboard, headphones and computer mouse were 

sticking out from a f lower pot. 

   - Now we only have to f ind my phone, Dad con-

cluded. 

The third mark on the map showed that the phone had 

to be somewhere in the other’s neighbors garden. There 

lived a young family, Mia, Lucas and their baby Esty. 

They just moved in a couple of weeks ago and hadn’t 

met any of their neighbours yet.

   - Can I join you on your treasure hunt? Esmeralda 

asked and everyone was happy to have her and 

Gaston on board.

Dad thought that it might be a good opportunity to 

meet their neighbors but he didn’t want to seem rude. 

to just walk into their garden. 





So they decided to 



sneak over silently. 



And this time they stayed undiscovered - to Dad’s 

chagrin. He would have liked to meet the strangers and 

maybe get to know them better just like they got to 

know Esmeralda. He peeked through their window, as if 

he had forgotten about all boundaries. The family was 

watching TV and and had no clue about what was going 

on outside. 

   - I’m gonna ring their doorbell! Dad decided. 

Mia, Lucas and Esty opened the door and were 

surprised by the many visitors standing across from 

them. Dad introduced everyone and 

welcomed them to the neighborhood.

   - We are just wondering if it would be f ine to look 

around in your garden. Max hid my phone here some-

where. 

   - Of course, Mia replied. We were just about to go 

outside as well. 





And so Max, Rudy, Charly, Dad, Gran, Esmeralda, 

Gaston, Mia, Lucas and Esty went in the garden. They 

almost forgot about Dad’s phone because they were busy 

getting to know each other and enjoying the outdoors. 

All of a sudden Esty made a squeeky sound. She had 

found the phone at the fountain and Dad gratefully 

picked it up.

   - Thank you, Esty! 



Now Dad could f inally capture this day with his phone 

camera.

   - Say Cheeese!





End.



“ I created my own children’s book called “Here and 

Now” that deals with the topic of digital media that 

often distracts us from truly paying attention to the 

world and people around us. The book acts as a tool for 

connecting people together by both reading it 

with others as well as ref lecting on own time spent

 looking at a screen. While technology makes it

possible to ‘be’ at multiple places at the same 

time, my book encourages to enjoy the 

“here and now” and to f ind a balance 

between the digital and 

the ‘real’ world. ”



written and il lustrated by Johanna Wiethüchter, 2019

for questions or business inquiries contact:

designs.johanna@gmail.com

Here and Now







Max is tired of not getting his family’s 

attention. All they do is look at screens - 

of phones, tablets, computers...

So he comes up with a plan 

that forces Dad, Gran and 

Charly to cross some 

boundaries...


