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Abstract 

The purpose of this study is to contribute, with knowledge of conceptions of male 

and female, to Ugandan preschools and to study in what ways gender norms in the 

Ugandan society are reflected and developed in the daily activity in preschools. The 

theoretical underpinnings used in this study are social constructive and inspired by 

Butler, Connell and Pearse among others. Reducing or reproducing gender norms is 

an ethnographic study based on observations at two Ugandan preschools located in 

the countryside of central Uganda. In addition to the observations, a small-scale 

content analysis of the curricular material has been made. The results highlight two 

factors contributing to doing gender in the preschool context: first the teachers’ 

actions, and secondly the structures and routines that characterized the Ugandan 

preschool. In the analysis of the study, it was found that teachers mainly contribute 

to doing gender through repetitive acts or by positive and negative reinforcement. 

The discussed structures and routines, which contribute to doing gender in the 

observed preschools, are the curricular material, songs used as tools for education, 

and the environment. In these areas, the results showed that girls and boys, women 

and men, are represented in gender-stereotyped situations. These stereotypes of how 

to act and behave properly, depending on their sex, are being mediated to the 

children through the pictures in the material. 
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1 Introduction 

During February 2019 we conducted a six-week internship at a preschool in Uganda 

and experienced a different kind of education than the one we are used to in 

Swedish preschools. There was one subject in particular called “General 

knowledge” that we considered a bit strange, according to the Swedish culture. The 

children are taught how different family members act according to stereotypical 

gender norms. For example: A big sister helps the mom with the younger siblings. 

Here, our interest of how teachers may affect children's conceptions of men and 

women started to grow.  

A couple of months later, we came across an opportunity to write the bachelor’s 

thesis abroad. Through a partnership with Swedish International Development 

Cooperation Agency (SIDA), we had the chance to learn more about the global 

goals for sustainable development and make a research connected to these goals in a 

developing country. We decided to focus on goal number four - quality education, 

and five - gender equality (United Nations Development Programme, 2019a). With 

goal number four, UNDP wants to “Ensure inclusive and equitable quality 

education and promote lifelong learning opportunities for all” (UNDP, 2019a). 

There are ten further targets within the goal that guide what is necessary to achieve 

this goal. These ten targets include, among other things, access, elimination of 

discrimination, universal literacy and numeracy, and qualified teachers. With goal 

number five, UNDP (2019a) wants to “Achieve gender equality and empower all 

women and girls” (UNDP, 2019a). This goal also has targets within the goal aiming 

to end discrimination, violence, exploitation and embrace empowerment through 

technology, politics and human rights. From our perspective, we chose education as 

a crucial method to meet these goals. 

This research is based on ethnographic observations, with the purpose of 

discovering what ways gender norms are reflected and developed in the Ugandan 

society in the daily activities in preschools. Since Davis (2008) shares the 

importance of getting to know the culture before an ethnographic observation, we 

have decided to return to Uganda and do our study in an environment we began to 

know and understand in February.  

1.1 Goals and Visions concerning Uganda  
Currently, Uganda has multiple goals and visions to achieve gender equality and 

quality education. This study will observe teachers in a preschool context to 

determine whether they are teaching as the government directs. In this chapter the 

agendas and visions in Figure 1 will be described in relation to each other. The 

focus will be on what the agendas and visions trying to achieve in the areas of 

education and equality between genders. 
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Figure 1. Four different Agendas and Vision on different levels affecting Uganda today. With the 

worldwide Agenda at the top and the national Vision in the bottom. 

In September 2015, the United Nations (UN), implemented seventeen new global 

goals for sustainability, called Agenda 2030 (UNDP, 2019a), which Uganda and 193 

other countries adopted. As Figure 1 shows, this is the global level of goals Uganda 

is trying to achieve alongside most of the world’s countries. Prior to this, the 

African Union Commission (AUC), had its own goals for social and economic 

growth called Agenda 2063: The Africa We Want (The African Union Commission, 

2003). It is a long-term development trajectory over 50 years containing 20 different 

goals. These goals apply to the entire African continent and therefore come second 

after the worldwide Agenda 2030, counting countries involved (see Figure 1). The 

goals in Agenda 2030 and Agenda 2063 are similar in many ways. Both agendas 

have one goal related to education, but different directions within that goal. The 

AUC considers science, technology, and innovation essential for quality education, 

while the UN promotes lifelong quality learning for all. The UN and the AUC also 

have a similar goal to achieve full gender equality and empower women and girls. 

In addition, Agenda 2063 also has one goal regarding youth and children, ensuring 

empowerment and rights (AUC, 2003). Agenda 2030 does not have a specific goal 

directed towards youth and children like the AUC.  

From Agenda 2063, the East African Community (EAC), created their own vision, 

prioritizing certain goals for the five partner countries: Burundi, Kenya, Uganda, 

Rwanda and Tanzania, called Vision 2050 (East African Community, 2015). Vision 

2050 is the third level of goals, because the vision only applies to a few countries 

(see Figure 1). These goals mainly focus on social and economic growth. The EAC 

has acknowledged that the empowerment of women is crucial for the society to 

reach its full potential and to break the intergenerational cycle of poverty. One of 

the ways to reach this is education and early childhood development programmes. 

Early childhood development programmes are critical in the formation of social 

skills, physical development, intelligence, and personality and therefore, is a desired 

start for a child in the EAC. Early childhood development programmes also allow 

women with children opportunities to work (EAC, 2015). 

The fourth and final level of the goals in Figure 1 is from the Government of 

Uganda (2007). Uganda created their own national development plan for socio-

UN - Agenda 2030

AU - Agenda 2063

EAC - Vision 2050

Government of Uganda -
Vision 2040
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economic growth called Vision 2040. Vision 2040 is also inspired by AUCs’ Agenda 

2063. Over the last ten years, the government has made a significant effort to 

promote gender equality and empower women, but they are not satisfied yet. Vision 

2040 highlights concrete actions to achieve gender equality and the empowerment 

of women. One of the actions is to educate both boys and girls, and to ensure 

women work after education has been completed, even mothers. Another action is to 

give women the opportunity to have flexible working hours during their first years 

as a mother. In Uganda's Vision 2040 there is no mention of early childhood 

education, but it does emphasize to keep girls in school, referring to preliminary and 

secondary school (Government of Uganda, 2007). 

All four Visions and Agendas mention the importance of gender equality and 

quality education for socio-economic growth. The question is whether the 

institutions in Uganda adhere to the visions and are working toward a gender equal 

society with quality education for all children. 

1.2 Gender equality in Uganda 
The United Nations Development Programme (2019b) describes GDI, Gender 

Development Index, as a measurement of gender equality in a country. The strategy 

of this measurement was developed by Human Development Research Organisation 

in 2014 and is based on three dimensions. The first dimension is health. Health is 

measured by the life expectancy of males and females at birth. The second 

dimension is education. This dimension is a measurement of how many years of 

schooling are expected of males and females both as children and as adults, age 25 

and older. Lastly, GDI is determined based on the individual command of economic 

resources. Uganda had their best GDI in 2006 but had a low point later in 2010. 

Since then, they have increased their GDI, but are still at the bottom compared to 

other countries, ranking 162 out of 189, with a lot of work remaining to achieve 

gender equality (UNDP, 2019b). 

Even though GDI is a measurement of gender equality, it says nothing about how 

gender norms affect equality. Multiple scientists believe that gender is a social 

construction and that humans are restricted by these constructions. This means 

gender norms are often an obstacle to ensuring equal education, command of 

economic resources, and health (Hedin, 2010; Butler, 2004). 

With this comprehensive background of agendas and visions to achieve full gender 

equality and quality education, this study will explore how perceptions of males and 

females are developed and reflected in a preschool context. Data has been collected 

through observations. In order to provide a contextual understanding, we will use 

Ugandan curricular material, both local and national. Our curiosity of how teachers 

may reduce or reproduce gender norms in preschool was also increased by reading 

an article from Childhood Education (Challenging Stereotypes in the Early Years, 

2019). In the article, they criticised how measures were taken to reduce gender 

stereotypes education in secondary school, but not in preschool, even though gender 

roles also take place in early childhood. The expectations of how to behave 

depending on whether you are a boy, or a girl start to affect the children between the 

age of three and seven years. By the age of eight years, children have already been 
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affected by the stereotypical gender norms (Challenging Stereotypes in the Early 

Years, 2019). 

1.3 Definition of terms 
Gatekeeper - Denscombe (2017) defines gatekeepers as people who are authorized 

to grant access into the area of the research objectives. In this study, this would be a 

person who helps give access to the school grounds. The school director is one of 

the people who makes it possible for us to gain access to the school.  

Gender - What is gender? While it is an on going debate, most researchers agree 

that gender is a social construction (Butler, 2006; Connell & Pearse, 2015; West & 

Zimmerman, 2009). “Gender refers to the varied and complex arrangements 

between men and women, encompassing the organization of reproduction, the 

sexual divisions of labour and cultural definitions of femininity and masculinity” 

(Bradley, 1996:205). This study shows that gender is considered a social 

construction, which is created through interaction between humans. The term gender 

will be used frequently through this thesis.  

Positive and Negative reinforcement - Positive and negative reinforcement is a 

rewarding system which Thorndike (1912) calls “The law of effect”. In his book 

called Education: A first book, he writes “It is the great weapon of all who wish” 

(Thorndike, 1912:97). By using positive or negative response towards a human, you 

can reinforce a behaviour, add a new one, or even get rid of a behaviour that is 

undesirable (Connell & Pearse, 2015). In this study, we use positive reinforcement 

as a term to describe situations where the teachers use rewards, both verbally and 

nonverbally, to highlight a desirable behaviour from the child. This could be 

through songs, comments, high fives, or handing out stickers. Negative 

reinforcement is the opposite, where the teachers use negative response to the 

children in situations where their behaviour is not desirable, for example: threats, 

songs, or physical contact such as lose slaps.   

Sex – Oxford dictionary (2020) describes sex as one of the two groups that people, 

animals or plants are divided into according to their function of producing young. In 

this study sex will be used as a term when the biological sex of a human is of 

interest.    

Teacher – The Oxford Dictionary (2019) describes a teacher as a person whose job 

is to teach, especially in a school. In this study, the teachers are the ones responsible 

for the lessons in school. A teacher, in this thesis, may or may not have a license to 

teach or have any education to teach in preschool. 
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2 Participating preschools 

The study is based on observations at two different preschools located in different 

villages at the countryside of central Uganda. They are both connected to different 

orphanages and organisations and the names used to describe the preschools are 

fictitious. Both organisations currently have around 20 children living at the 

orphanage. The preschools educate children from the orphanage and children from 

the surrounding villages in mixed classes. The classes separate the children 

according to their age, into three classes; Pre-1 (meant for 3-4 year olds), Pre-2 

(meant for 4-5 year olds) and Pre-3 (meant for 5-6 year olds). All classes are 

studying the same subjects but in varying grades of difficulty, since they have 

different objectives to reach according to their age. 

A school year has three terms lasting three months. Each term ends with 

examinations to see if they have reached the objectives written in the framework. 

The Learning Framework is the name of the curriculum for the Ugandan preschool, 

which carefully describes the objectives for the children in each subject. Each class 

has its own framework with specified objectives appropriate to the age of the 

children. In between each term they have a vacation lasting about a month. This 

research is conducted during the third and final term. 

In all Ugandan schools, English is the official language, including the preschools. In 

the central region of Uganda and Luganda is the local language. Because some of 

the children in the participating preschools have parents who cannot speak English, 

the preschool can be their first contact with the new language. To ensure that all the 

children understand the content in the lessons, teachers will often switch from 

English to Luganda. Some expressions will be quoted in the Analysis and these will 

be explained in footnotes.  

In Uganda, the average income per household, according to an article in The 

Observer, is 416,000 UGX1 (Kamoga, 2017). Household incomes do vary 

depending on urban or rural areas, leaving the urban households with a higher 

income (ibid.). It is difficult to get numbers of the average income in Uganda since 

there are many sources of income and only a few of them are registered. Kamoga 

(2017) did a study of more than 17,000 households in Uganda to investigate the 

average income in different areas and the main source of the income in 2016-2017. 

Kamoga found that farming is the main source of income in rural areas (around 

52%) and the average income is 303,000 UGX each month. The average number of 

people living in a household in Uganda is seven people (ibid.).  

2.1 Uganda Savannah Preschool 
Uganda Savannah Preschool is located five kilometres in a village outside of closest 

the town. Most of the children at the preschool come from the orphanage in the 

same organisation. Some children from outside the village also join for class. There 

are 29 children registered in the preschool in total: 15 boys and 14 girls. The school 

 

1 1 Euro ≈ 4100 UGX 
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fees are relatively high, compared to the other schools in the neighbourhood, 

260,000 UGX each term.  

Every morning, two teachers stand at the gate in the yard of the preschool to 

welcome the children between 7AM and 8AM. School starts at 8AM with physical 

education, where all classes come together outside, with at least one leading teacher. 

After physical education, the children enter the classroom and take a few minutes to 

greet each other and the new day with rhymes and songs before the lessons starts. 

This is scheduled and called circle time. In the middle of the day, it is breakfast time 

and the children eat breakfast and get time to play outside before finishing the 

lessons of the day. They have seven lessons each day covering all the subjects. They 

study Physical Education, Ugandan General Knowledge, Mathematics, Language, 

Jolly Phonics2, Art and Bible (see Figure 2). 

07.00 – 08.00 Drop in 

08.00 – 08.30 Physical Education 

08.30 – 08.45 Short and long call (bathroom break) 

08.45 – 09.00 Circle time 

09.00 – 09.30 Language 

09.30 – 10.00 Mathematics 

10.00 – 11.00 Tea time and short call (bathroom break) 

11.00 – 11.30 Uganda general knowledge 

11.30 – 12.00 Jolly phonics 

12.00 – 12.30 Art 

12.30 – 13.00 Bible 

13.00 Juice and prayers 
Figure 2. Uganda Savannah Preschool everyday schedule 

The classes have one classroom each. The classrooms are about 20-25 square meters 

and are filled with two low tables and as many small chairs as there are children. 

The teachers do not have desks or chairs since they are supposed to move around 

the classroom and help the children during the lessons. In the classroom, there is a 

chalkboard on a stand in the middle of the room used for assignments during the 

lessons. All classroom walls are filled with learning material, mostly handmade with 

content expressed in the national framework. Each class has a carpet, which can be 

used during circle time and sometimes other lessons. 

2.2 Uganda Jungle Preschool 
Uganda Jungle Preschool is a newly opened school located nine kilometres in a 

different village outside of the closest town. This year, 2019, is the first year for the 

school. It has both a preschool section and primary school. The preschool itself 

contains 76 children in total: 36 girls and 40 boys. There are three teachers, one per 

class. Compared to other preschools in the neighbourhood, and to Uganda Savannah 

Preschool, the school fee is low – 150,000 UGX each term. This may be one of the 

reasons that there are more children at Uganda Jungle Preschool than Uganda 

Savannah Preschool.  

 

2 A subject that teaches children about phonemes  
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At Uganda Jungle Preschool, school starts at 7 AM and children from all around the 

village are there to learn. Some of the children come from the orphanage in the same 

organisation, some are within walking distance from school, and some children are 

picked up by a school bus. One day consists of six lessons covering all the subjects 

in preschool and a break in the middle of the day. The lessons are named Numbers 

(mathematics), English (language), Physical Education, Health Habits, Social 

Development, and Reading/Art/Writing. Health Habits and Social Development are 

the subjects known as Ugandan General Knowledge in Uganda Savannah Preschool. 

Reading and Writing have the same content as Jolly Phonics in Uganda Savannah 

Preschool. Uganda Jungle Preschool also has scheduled time for circle time. During 

some periods, such as circle time and physical education, the teachers collaborate 

with all the children outside (see Figure 3).  

07.00 – 07.20 School tour, reading walls and greeting 

07.20 – 08.00 Morning circle to create class mood 

08.00 – 08.30 Numbers in a book 

08.30 – 09.00 English in a book 

09.00 – 10.20 Physical Education, Social development, Health habits   

10.20 – 11.20 Tea time and short call (bathroom brake) 

11.20 – 11.50 Health habits in a book 

11.50 – 12.00 Short and long call (bathroom break) 

12.00 – 12.30 Social development in a book 

12.30 – 13.00 Reading, art, writing 

13.00 Departure songs 
Figure 3. Uganda Jungle Preschool everyday schedule 

The classrooms are about 25 square meters and consist of four to seven small tables 

in different colours and shapes with a small chair for each child. The class teacher 

has her own desk and a normal sized chair. In the front of the classroom, there is a 

chalkboard on the wall and the rest of the walls are covered with learning material, 

some handmade and some printed, with content expressed in the national 

framework. 

2.3 Curricular material 
The Ugandan National Curriculum Development Centre has produced a national 

Learning Framework for early childhood development for children ages three to six, 

with support from the government of Uganda (National curriculum development 

centre, 2005). This framework applies to both participating preschools and consists 

of two sections. The first section is an introduction with explanations of early 

childhood, development activities, and children in general. The second section is the 

curriculum content for the Learning Framework. The curriculum content is divided 

by five categories: 1) Relating with Others in an Acceptable Way 2) Interacting, 

Exploring, Knowing and Using my environment 3) Taking Care of Myself for 

Proper Growth and Development 4) Developing and Using Mathematical Concepts 

in my Day-to-Day Experiences, and 5) Developing and Using my Language 

Appropriately. Each class has their own framework, setting objectives for the 

children to reach each term. The objectives in the framework are specified in each 

category and the children are expected to reach all of them to be able to start the 

next class the following year.  
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The teachers also have additional documents to the framework. At Uganda Jungle 

Preschool, they use a document called The Prime Teacher’s Scheming Framework 

(The Prime Institute for Teacher Development, 2013) which has the main purpose 

of helping the teachers to reach all objectives in the framework by presenting 

worksheets and examples for the lessons in each category in the framework. The 

Prime Institute for Teacher Development is also the one making the final exams for 

the children in the end of every term. Uganda Savannah Preschool uses the same 

type of documents, but they use Spiro as the publisher. 
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3 Purpose of the study 

The project will focus on gender norms in early childhood education. The aim is to 

contribute, with knowledge of perceptions about male and female, to Ugandan 

preschools, and to study in what ways gender norms in the Ugandan society are 

reflected and developed in the daily activity in preschools.  

• How do preschool teachers greet and treat girls and boys in Ugandan 

preschools? 

• Which structures and routines serve to reduce or reproduce gender norms in 

preschools in Uganda? 
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4 Background 

In this chapter previous research about factors that contributes to do gender will be 

presented. The previous research will be presented in two categories where teachers 

affect children in the construction of gender are the first category, and structures and 

routines are the second one.   

There are multiple factors creating and affecting gender norms in a society (Connell 

& Pearse, 2015). One thing that creates and affects gender norms among children is 

the relation and attachment to an adult (Broman, Hagström & Broman, 2012). 

Children embraced by a good attachment to an adult tend to be more independent 

and seem to have more courage to explore their environment in different ways. 

Personalities can be counted in this exploring according to Broberg, Hagström and 

Broman (2012), therefore the embraced children seem to challenge the stereotypical 

gender norms more than children without good attachment to an adult. This means 

that gender related to attachment could not be discussed, since all children are 

individuals with same need of good relationships with adults.  However, it was 

visible that there were more concerns when a boy was trying stereotypical feminine 

activity compared to girls trying a stereotypical masculine activity (Broberg, 

Hagström & Broman, 2012).  

In a preschool context, the teachers are the role models for the children and have the 

power to affect them in many ways, including implementing or dissolving gender 

norms (Engdahl & Ärlemalm-Hagser, 2015). The question is not if teachers 

attitudes regarding gender affects the children, but the question teachers must ask 

themselves is what actions may influence the children (Lenz Taguchi, Bodén & 

Ohrlander, 2011). For example, if the teachers separate the group into two 

categories as girls and boys, how does it influence the children? First, when teachers 

categorize the children into boys and girls to greet and treat them differently, the 

children start acting differently according to their gender (ibid.). In their book about 

gender equality in Swedish preschools, Lenz Taguchi, Bodén and Ohrlander (2011) 

exemplify how teachers unconsciously place girls between boys during lessons to 

keep order in class. That shows the teacher’s expectations of boys being loud and 

unfocused and how they expect girls to help keep order in class (ibid.). 

4.1 Previous research of teachers’ attitudes affecting gender norms 
The research presented in this chapter is relevant to this study because it highlights 

the importance of the teacher in the creating and reproducing of gender norms. This 

research gives an understanding of how teachers, in general, affect children in a 

school context. The research also states that if both boys and girls go to school and 

have the same lessons, they are not assured equal education since the expectations 

of the children's presentations depends on the teacher’s attitude. The research also 

shows the importance of analysing the research objectives and getting a correct 

understanding of the concerns being studied and the factors that may affect the 

result. 

 

In a German study by Wolter, Braun and Hannover (2015) regarding the gender 

attitudes of preschool teachers, they found a connection between attitudes and 
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treatment of boys and girls. The teacher’s attitude affects the treatment of the 

children, therefore, affects their opportunities for development. Teachers with a 

traditional perspective of gender, direct or indirect, expect boys to be less motivated 

than girls, to learn how to read. The result of the study shows that the children can 

recognize or feel these expectations and are affected by them, acting differently 

according to their sex (ibid.). The concern is not only with reading development, but 

variations have been found in other developmental areas as well. For example, 

Gunderson, Ramirez, Levine and Beilock (2012) did research about how parents 

and teachers gender attitudes towards math could affect the children. The research 

was made in Chicago, USA, and the result showed that the children lived up to the 

gender-stereotyped expectations and their math results matched the expectations of 

their gender (ibid.). 

 

Wolter, Braun and Hannover (2015) conclude their study sharing that teachers 

should recognize that gender is a social construction and, with acknowledgement of 

their own attitudes, be able to create a more equivalent education in preschool. An 

education with awareness of gender attitudes is an investment for more equivalent 

education in the future (ibid.). Even Braun and Davidson (2016) prove that teachers 

need knowledge of how children perceive gender roles and to act accordingly. With 

this knowledge, the teachers can work to reach peer values for both genders by 

mixing groups and creating activities contrasting to the gender roles (ibid.).  

 

In a study by Dobbs, Arnold and Doctoroff (2004) in Massachusetts, USA, non-

discipline attention was observed to see if relationships existed between gender and 

misbehaviour. The research included different ethnic groups of children and showed 

that black children behave similarly with no concern of gender. This is not common 

with other races where boys tend to misbehave more often and, therefore, get more 

negative attention than girls (ibid.). Previous studies showed that boys receive more 

attention than girls, in general.  

4.2 Previous research of structures and routines affecting gender 

norms 
The research presented in this chapter is relevant in this study because it highlights 

examples of structures that may affect the children and their development of 

stereotyped gender norms.  

Gender is a phenomenon for individuals to interpret, but it also depends on how the 

society reads gender and what values they give males and females (Hedlin, 2010). 

In a study of Braun and Davidson (2016), interviews with 5th grade students from 

the UK were held, and four fictitious people were created. The students were told of 

the fictitious people’s personalities and appearances and were asked to tell which 

person they were most excited and least excited to meet. The four fictitious people 

were described as one gender conforming and one gender-nonconforming girl, just 

like the one gender conforming and one gender-nonconforming boy. The study 

showed that the students chose the peer gender more frequently than the opposite 

stereotypes of gender. It also showed how the stereotyped masculine personalities 

and appearances were chosen most frequently in total (ibid.). By this information, 

Braun and Davidson (2016) could conclude that both boys and girls would rather 
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choose to spend time with people with a peer gender-stereotype as themselves. Still, 

masculine personalities were favourable compared to feminine personalities, in 

general (ibid.).  

Gender stereotypes make boys and girls act differently. There may not be a problem 

with girls acting like girls and boys acting like boys, but in society they may not 

have the same value (Hedlin, 2010). According to the study of Braun & Davidson 

(2016), the masculine personalities and activities were more attractive as the 

children chose the most exciting friend. It is possible for men and women to have 

higher levels of influence in some areas and lower in others, if it evens out the 

relationship between the two (Hedlin, 2010).  

In an American study, West and Fenstermaker (1995) inform that gender, class, and 

race are connected to each other by discussing the relationship between each factor. 

They share that humanity values cannot be categorized just into one of those factors. 

It might be interesting to look at how different cultures and classes look at 

motherhood. A working-class African woman may believe that caring for children 

and cooking are part of a lifestyle that gives women value, while a euro-American 

middle-class woman may value their own work to be independent by earning money 

(ibid.).  

In a study about how children’s book illustrations of male and female characters 

affect the children's perceptions of male and female by constructing role models 

Oskamp, Kaufman and Atchison Wolterbeek (1996) conducted an analysis of 

several award-winning children books and counted appearances from different 

characters, coded the content and analysed their findings. The researched books 

were made between 1980 and 1991, to allow for the development of gender equality 

over eleven years. The study was conducted in the USA, but the analysed books 

came from all over the world. In the analysis, Oskamp et al. (1996) found that the 

development in this area was noticeable in many aspects. The representation of 

female characters was more frequent, and the stereotyped male and female attributes 

had decreased. However, Oskamp et al. (1996) could not see any major differences 

in the portrayal of personified animals, since they remained mostly male (ibid.). 

Because the characters in the books, both male and female, are later being 

represented with a wider range of attributes, Oskamp et al. (1996) shares that this 

allow children to experience books with higher representation and role models who 

might look and act like themselves. They can, with help from the characters in the 

books, challenge the stereotyped gender norms (ibid.). 

4.3 Conclusion about previous research 
Overall it was hard to find previous research about gender in a worldwide context. 

There is however a lot to be found from a European point of view. The reason for 

the time span of the previous research used in this study is due to the challenge in 

trying to find research that is not directly linked to Europe and the traditional 

perspective on gender in the West. By trying to find researched related to the 

perspective of gender in Africa we found a gap and discovered the need of more 

research in this area. 
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5 Theoretical underpinnings 

This chapter will discuss the theory of gender as a social construction. It will share 

what different theorists say about gender and will provide an interpretation of the 

term social construction and its usage in this study. These theories will later be used 

throughout the thesis. 

5.1 The social construction of gender 
While discussing gender, Butler (2006) alleges that humans’ identity as male or 

female comes out of acts on repeat. Repeating acts become a social stability and 

norm that tells us how to act depending on which gender one is born. Let us not 

forget that this also informs us that the gender norms have the ability to change 

(Butler, 2004; West & Fenstermaker, 1995). This is what Butler (2006) calls the 

theory of gender performativity - a phenomenon constructed by humans where 

cultural meaning is attached to biological sex. Since gender is a social construction, 

there can be no truth found in femininity or masculinity since the definition depends 

on the prevailing culture (ibid.). Butler also explains that we are not performing as 

male or female, rather we are actively constructing male and female as we act it out. 

Gender is real only to the extent we perform it (ibid.). We act a certain way because 

of the influence we are under from the beginning of our life. We give life to gender 

by the acts we carry with us and pass on to the future generation. Without these 

actions, there would be no such thing as gender.  

West and Zimmerman (2009) talk about gender as “doing” rather than “being”, 

meaning you are born with a sex that creates your gender. The sex you are born with 

directs you to act according to the cultural agreements of how to behave like a male 

or female. Those agreements become what we see as natural acts of the different 

genders (West & Zimmerman, 2009). Simone de Beauvoir had the same thought 

stating “One is not born, but rather becomes, a woman” (Beauvoir, 1949:35) 

meaning that the femininity of a women is something that is developed during life. 

Butler (2006) also explains in her book that behind the expression of gender, there is 

no identity, because the identity is developed through performing expressions that 

are said to be the result of gender. Gender is not based on a single act, rather it is 

always a result of doing (Butler, 2006).  

In their book about gender, Connell and Pearse (2015) describe gender as a social 

construction created by positive and negative reinforcement. They share that boys 

and girls are pointed to the “right” kind of behaviour, according to their gender, by 

socializing. Family, school, peer-pressure, and mass-media are all different factors 

which affect the children and encourages them to act appropriately. Connell and 

Pearse (2015) are clear to mention that the “appropriate” way to behave like a male 

or female is constantly changing due to the changes in society. Migration, 

globalisation, and ethnic pluralism are some examples of what allows the traditions 

of male and female to change (ibid.). 

One of the most influential researchers about gender in West is Yvonne Hirdman. 

She claims that gender is built upon a system where women are subordinate to men, 

whom are the ones setting the norm for humans (Hirdman, 2001). To be a man is 



 

14(53) 

 

also be a norm and all comparisons are developed out of the norm that men 

represent. A woman is only what the man is not. The attributes of a man are also 

more desirable compared to the attributes and characteristics of a woman. She called 

this subordination of women the system of gender (ibid.).  

In this study, gender is considered a social construction - a developed thought of 

cultural and social differences between masculinity and femininity created in a 

social context. Along with Connell and Pearse (2015) and Butler (2006), we are 

assured that gender is constructed out of acts on repeat and encourages children to 

act a certain way depending on the prevailing culture. School is a big part of a 

child's life where the teachers become role models and set examples for the children 

during many hours every week, as Connell and Pearse (2015) write. 

This theoretical frame will be used to analyse the data from the observations and the 

content analysis. Terms like doing gender, acts on repeat and positive and negative 

reinforcement are frequently used to describe the result. Even the terms gender 

performativity and the system of gender will be used in the chapter of result and 

analysis.  
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6 Method  

This chapter describes the chosen method, instruments for data collection, and 

research objectives. The chapter also includes a discussion about why these choices 

were made and why they are suitable in this study. Finally, the chapter contains a 

description of the usage of the method and instrument for data collection to reach a 

result. 

6.1 Ethnographic research method 
According to Denscombe (2017), an ethnographic study is made to describe a 

culture. The focus is to discover how the people being studied, in the specific 

culture, understand and perceive their reality (Silverman, 2006). In this study 

conceptions of male and female in Ugandan preschools are being researched in 

order to see how these conceptions are being passed on to the children through daily 

activities. The ethnographic researchers believe that the best way to explore a 

culture is to take part in it for a considerable time. This should give the researcher a 

better understanding of the research objectives reality since explanations for 

discoveries develop over time; it is common that the fieldwork reaches over a year 

(Denscombe, 2017; Hammersley & Atkinson, 2007). There was no time for us to 

stay in the researched area for that long but the time allowed us to stay for ten weeks 

and create some understanding of the prevailing culture. While not being in the 

preschool we decided to stay with the children and follow their daily routines and be 

a part of their everyday life. In an ethnographic study, even common situations in 

everyday life need to be highlighted. By this, Denscombe (2017) means that all 

situations have value, such as special traditions and occasions, but tend not to be 

noticed unless one takes part of the culture and lifestyle. By staying with the 

children for ten weeks and using an ethnographic research method it enabled a 

holistic view in the study where everyday situations became of interest  

Ethnographic studies can vary and are not always alike. Denscombe (2017) 

describes two different kinds of approaches, one completely covert and one overt. In 

the covert study, the researcher does not reveal her agenda or her role as a 

researcher, while the overt study has some degree of openness (ibid.). This study is 

overt, and the role of the researchers was not a secret. In order to get in touch with 

the research subjects, a few gatekeepers were used. Gatekeepers are people 

authorized to grant access into the area of the research subjects, in this case the 

school grounds. Denscombe (2017) emphasizes the importance of good 

relationships with the gatekeepers throughout the study.  

Ethnography is described as experiences through field studies. But Geertz (1973) 

states that a description is not enough. A description of an action must be related to 

the research subject’s actual intention doing the action. The action cannot talk for 

itself. Geertz (1973) call this a thick description. The action or phenomena need to 

be related to the social context to get an understanding because the action can have 

different implications in different cultures (ibid.). To provide this understanding 

thick descriptions will be used in the result and give the reader a holistic perspective 

of the described situation. 
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In this study we have decided to take part as participating observers to reach a result 

as close to the reality as possible. According to Davies (2008) an ethnographic 

researcher can take part in a culture in different ways. It is the researcher’s 

responsibility to decide which way one can reach the most honest and informative 

assessment of the culture. In addition to observing, Davies (2008) writes about how 

ethnographers collect data from different documents and through questions or 

discussions with informative people. The observations will therefore be 

supplemented with a content analysis of the curricular material. Used at the 

participating preschools.    

6.2 Data collection – observation 
One way of collecting data is through observations. Observations are based on 

visual evidence from a natural environment, but can be affected by the perception of 

the observer (Denscombe, 2017). Denscombe (2017) describes two different kinds 

of observation, a systematic observation and a participating observation. The 

systematic observation is based on a quantitative method and is often gathered using 

a protocol. Numbers are a big part of a systematic observation. The participating 

observation, however, is a qualitative method of gathering data through field 

studies. Developing trust and relationships among the participants is crucial. Most 

of the data in this study has been collected through participating observations. A 

participating observation needs time and effort from the observer (ibid.). Davies 

(2008) explains that the ethnographic observers need to take part in a culture for 

some time to understand the perspective and thoughts of the research objectives. In 

addition to our previous weeks in Uganda this February, we are hoping to continue 

getting to know the culture during our time conducting this study. Participant 

observations tend to give a more clear or honest view of the institution and their 

activity. The observer should come in with an open mind, aiming to understand the 

culture, society or institution from their perspective (ibid.). The participating 

observation was conducted after the teachers had been informed about our presence 

as observers and the purpose of the study. The Swedish research council, SRC 

(2017), calls this form of research ideal, due to the openness and written consent 

from the research objectives (see Appendix A). 

According to Swedish research council (2017), the researcher should take notes 

during the observation or follow some form of observation schedule. Therefore, a 

protocol was used during the observations to systematically gather information (see 

Appendix B). The observed situations are the various lessons and classroom 

situations during the day. When approaching the end of the term, the lessons 

became fewer and preparations for the graduation started instead. Even during this 

time, the teacher’s actions towards girls and boys were observed, to see if they 

differed. The protocol captured both a verbal context and a non-verbal one, in order 

to explore both and see if any correlations existed between the two. This protocol 

was used to increase the chances of getting a holistic perspective of the teachers’ 

actions towards the children in the observed preschools that was fundamental for the 

ethnographic research method (Denscombe, 2017).  

Observations were made in a total of six classes in two different preschools (see 

Figure 4). The preschools are in different villages and were selected to get a wider 
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perspective of how teachers act toward children in the Ugandan preschool context. 

By observing in six classes, six different teachers were observed, and the study 

covered the education of all ages in preschool. The observations in each class lasted 

for two days and a total of twelve days were observed. Besides the participating 

observations in school, we stayed with the locals for ten weeks to get to know the 

culture. It is common that ethnographic studies take place for a long time for the 

researcher to truly get to know the culture and understand the behaviour of the 

people being researched (Hammersley & Atkinson, 2007).    

 

 

Figure 4. A description of the observed preschools and classes 

6.2.1 Content analysis 

Apart from the observations, we have also been looking at curricular material to get 

a deeper understanding and a holistic perspective of which gender stereotyped 

structures Ugandan preschools advocates. The analysis of the curricular material is a 

small content analysis inspired by Boréus and Kohl (2018).  

First the relevant material was found. In this case, that was the curricular material 

and complementary documents used by the teachers to reach the objectives in the 

curricular material. Secondly, the material was reviewed, and the publishers were 

identified. Lastly, the materials were coded in a scheme (Appendix C) to see how 

gender is presented in the material. The used material is described in chapter 2.3.  

6.3 Research objectives 
The observations were made at two different preschools in Uganda. The 

observations at each preschool lasted for two weeks. We also spent time at each 

orphanage affiliated in order to get a thorough understanding of the local behaviour, 

environment, and culture, which is crucial in an ethnographic study. Each preschool 

consists of three classes, called Pre-1, Pre-2 and Pre-3. Figure 5 shows the number 

of children at each preschool and in each class according to gender. Each class was 

observed for two whole school days. The observations were conducted by sitting in 

the back of the classrooms or standing nearby during activities outside. All the 

observed class teachers are female and between 22 and 31 years old. 

 

 

 

 

 

Uganda Jungle 
Preschool

Pre-1 Pre-2 Pre-3

Uganda Savannah 
Preschool

Pre-1 Pre-2 Pre3
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  Preschool 

Class Gender Uganda Savannah 

Preschool 

Uganda Jungle 

preschool 

Pre-1 Girls 3 21 

 Boys 3 20 

Pre-2 Girls 5 6 

 Boys 6 13 

Pre-3 Girls 7 9 

 Boys 5 7 

Total Girls 15 36 

 Boys 14 40 
Figure 5. Number of girls and boys in each class and preschool 

The research objectives for this study are the six teachers working at the 

participating preschools described in chapter 2.  

6.3.1 Uganda Savannah Preschool 

As Figure 5 shows, Pre-1 at Uganda Savannah Preschool is small, but equal 

considering the number of girls and boys, three each. The class teacher has three 

years of experience and two years of education. The children in this class are 

between three and four years old. 

Pre-2 is a larger class consisting of eleven children; five girls and six boys (see 

Figure 5). The class teacher has one year of experience and two years of education. 

The children in this class are between three and a half and five years old.  

Pre-3 at Uganda Savannah Preschool is the largest class, consisting of twelve 

children; seven girls and five boys (see Figure 5). They are between five and seven 

years old, and their class teacher has eight years of experience but no education to 

teach.   

6.3.2 Uganda Jungle Preschool 

As figure 5 shows, Pre-1 consists of 41 children; 21 girls and 20 boys. The children 

are between two and a half and four years old. Their teacher has four years of 

experience and two years of education to teach.  

Pre-2 is a smaller class compared to Pre-1 as Figure 5 shows. Pre-2 has a total of 19 

children; six girls and 13 boys, ages three to four years. The class has one teacher 

with seven years of experience and two years of education.  

Pre-3 is the smallest class in Uganda Jungle Preschool consisting of 16 children; 

nine girls and seven boys (see Figure 5), ages five to six years. The class teacher has 

five years of experience and two years of education. 

6.4 Reliability 
There are always disadvantages to using certain methods and types of data 

collection of which you should be aware. Below is an explanation as to why certain 

methods and instruments for data collection were chosen and their disadvantages. 
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6.4.1 Method discussion 

Ethnographic research methods are based on first-hand observations and no second-

hand data or statements. This ensures the researcher can get as close to the reality as 

possible. It only involves relevant people and places and is gathered in a natural 

setting. Ethnography puts the results in context and brings a holistic perspective of 

actions and intentions from the research objectives (Denscombe, 2017). Even 

though it has some disadvantages like objectivity, this method takes us closest to a 

realistic result as possible.  

As an ethnographic researcher, you must be aware of how your own presence 

affects your observations, to stay as near the truth as possible (Hammersley & 

Atkinson, 2007). Even though a researcher takes part of the culture, they can only 

understand things with conceptual tools learned from our own culture (Davies, 

2008). This means that the ability to understand what one can see is limited to the 

ability to be open-minded and overlook our own assumptions. 

Denscombe (2017) also describes naturalism as a key concern in an ethnographic 

research. This means that the natural habitat should be as little disrupted as possible. 

Since we do not share the same skin colour as the research subjects, there was a 

smaller disruption to the natural state, regardless of trying to adapt and blend with 

the culture. Since the study is overt, all information about our presence is shared 

with the research objectives to minimize the attention and disruption. The teachers 

also helped us to maintain order in class, since the children got excited about our 

presence in the beginning of the observations.  

When writing about ethnography, Hammersley and Atkinson (2007) warn that the 

gatekeepers may have a ‘hidden agenda’, wanting to ensure their organisations are 

presented as good as possible. The gatekeepers used in this study are not directly 

involved in the school activities and their influence in the observations is thereby 

limited.  

In this study, there was no time or space to analyse verbally given information from 

the teachers and the headteachers through daily chat and spontaneous questions. 

Neither was there any time to do a comprehensive analysis of national curriculum or 

other interesting documents, according to this study, like frameworks and other 

guidelines. It did not stop us though, to view the documents and make a small-scale 

content analysis.  

6.4.2 Data collection – observation 

There are multiple factors that can affect an observation. For example, the 

observer’s competence, memory and commitment to the study (Denscombe, 2017). 

Denscombe (2017) claims that psychologists question the brain's capacity to fully 

remember facts or events. Therefore, the observations are limited to capture only 

verbal and nonverbal communication between the teachers and the children. In order 

to further increase reliability, the observations took place jointly and protocols were 

used to gather information. Davies (2008) highlights the risk of being too familiar 

with the research subjects, which increases the risk that they do not analyse or 

notice phenomena that should be remarkable (ibid.). These protocols were used as a 
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help to keep a distance from the research objectives while still being participant 

observers. 

Observations could be problematic because of all the information one can get out of 

it. To avoid the possibility of mass information that can come during a day in the 

field, the researchers must know what they are looking for but still be open minded 

and able to see things they are not expecting (Connell & Pearse, 2015). This study 

was limited to observe teachers’ actions towards children in a preschool 

environment.  

6.4.3 Research Objectives 

All three classes in a typical Ugandan preschool were observed to get a full view of 

the preschool context. By visiting and observing all classes, any potential 

differences in the teacher’s actions due to the age of the children would have been 

noticed. Two different preschools were observed to see if there was any 

transferability in the study or if the behaviour of the teachers were based on local 

agreements. Denscombe (2017) describes transferability using the question “To 

what extent could the findings be transferred to other instances?” (Denscombe 

2017:328) rather than the question “To what extent are the findings likely to exist in 

other instances” (Denscombe 2017:328). By doing the observations at two 

preschools and in all three classes, we were hoping to begin to answer that 

question.  

Before starting the observations, we planned to visit only Pre-1 and Pre-3 at the two 

different preschools and stay more days in each class to get a deeper understanding 

of the setting. However, after communicating with the involved teachers, we 

decided that a visit in all six classes was more suitable during this time of year with 

exams coming up and the school year ending. The first observed preschool was the 

Uganda Jungle Preschool and later the Uganda Savannah Preschool. During the last 

week of observing at the Uganda Savannah Preschool, there were no lessons due to 

preparations for the upcoming graduation. This problem was solved by also 

observing the organised preparations with all classes our last week of data 

collection. Therefore, the data from Uganda Savannah Preschool consists of one 

week of lessons (as planned) and one week of preparations for graduation (as an 

adaption of the given situation). The lessons also looked a bit different than normal 

because of the final exams in all three classes.  

6.5 Ethical principles   
Since our study was conducted in an environment with small children, we 

were aware of the ethical aspects and followed the ethical principles on good 

research practice from SRC (2017) before, during and after the study was made. 

SRC (2017) has four principles ensuring good research practice.  

The first principle concerns information and secures that all research subjects 

receive all information concerning their participation in the study. By the role of 

participating observers, we had the advantage of gaining informed consent from all 

the participants in the study. Before observations started, the research objectives 

were informed about our presence and gave their verbal and written consent. Even 
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the children, who were not being observed, got all the information about our 

presence before the observations started. 

The second principle is about consent. When the participating teachers received all 

the information, every single one had to give their consent both verbal and written 

before any observations took place. All participating teachers were able to withdraw 

any consent given at any time during the research.   

The third principle is confidentiality. One risk of conducting a participatory 

observation is the possibility to come across confidential information due to the 

closeness to the research objectives (Denscombe, 2017). Since the principle of 

confidentiality has been applied, all the participants in this study are anonymous. 

Numbers one to six codes the names of the participating teachers and they will 

remain anonymous along with their quotes. Since it is a small-scale study, there is a 

possibility for involved people to figure out the identities of the research objectives. 

Actions have been taken to reduce this risk. Even the names of the preschools are 

fictitious. The study is focusing on teacher’s behaviour towards girls and boys. 

Therefore, every child will remain anonymous since there is no reason to identify 

the children as anything other than a girl or a boy. This allows focus to stay on the 

teacher’s behaviour towards the children, and not the behaviour of the children. If 

the teachers mention a name in the quotes in chapter 7, all the girl’s names are 

replaced with the name Louisa and all the boy’s names are replaced with the name 

Stanley. 

The fourth and final principle concerns the use of the data. This principle ensures 

that our collected data will only be used in the purpose of the study. All collected 

data will be used carefully and only discussed between the researchers in privacy. 

6.6 Analysis of data 
All gathered data were systemized in a protocol (see Appendix B). With this 

protocol, verbal and nonverbal actions towards girls and towards boys were 

categorized into different columns. The observations were also categorized in 

situations to see if teachers’ actions were depending on the school subject. Every 

situation was documented on separate protocols and both researchers made one each 

to increase the reliability and ensure that as much information as possible was noted 

during the observations. Figure 6 shows an example of a completed protocol from 

an observation. 

School and class: Uganda Jungle Preschool, Pre-2 

Researcher: 1 

Situation: English 

GIRLS BOYS 

VERBAL ACTION 

 

What does the teacher 

say to the girls? 

NON-VERBAL 

ACTION 

 

Teachers actions 

towards the girls 

VERBAL ACTION 

 

What does the teacher 

say to the boys? 

NON-VERBAL 

ACTION 

 

Teachers actions 

towards the boys 

Clean your nose. 

 

You are still drawing 

this kind of fire for 

 

 

Showing on the 

chalkboard how a 

Give this one.  

 

 

What is this? Speak 

Pointing to another 

boy. 

 

Raises her voice. 
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me… this is not a fire 

my dear. Don’t draw 

for me this, you have to 

draw the real fire. 

 

 

 

I’m rubbing off 

 

 

 

 

 

 

Finished? 

 

”nice” fire looks like in 

front of the whole 

class. The teacher also 

shows how the girl use 

to draw and why that is 

wrong.  

 

Rubbing in three of the 

girls notebooks without 

talking. 

Walking towards the 

chalkboard to erase the 

instructions. 

 

The teacher is asking in 

front of the whole class 

to get the girl to hurry 

up. 

louder! 

 

Come and write for 

me letter ”e”. 

 

 

 

Clap for him! 

 

 

 

 

 

Write for me letter 

”a”, the missing letter.  

 

 

 

 

 

 

Pointing where she 

wants the letter to be 

written on the 

chalkboard.  

 

Urging the rest of the 

class to clap for the 

boy since he did good 

work. Starts to clap her 

hands. 

 

Points where she wants 

the letter on the 

chalkboard. Stands 

with her arms behind 

her back during while 

the boy is writing.  

Figure 6: A completed protocol from an observation in Pre-2, at Uganda Jungle Preschool. 

In the analysis of the data, collected from the observations, Creswells and Creswells 

(2018) recommendations of a five-step analysis for qualitative data was used.  The 

first step is to organize and prepare the data for analysis. In our case, this step was 

mainly about cataloguing the observation protocols. First, the protocols were 

organized according to the six different classes. After that, they were organized 

according to school subject. In the analysis of data, the subjects from Uganda Jungle 

Preschool were renamed to get the same division of subjects as Uganda Savannah 

Preschool and a clearer view of the content in the observations. Reading the 

observation documents several times helped give an overview over which of the 

teachers’ actions have already become natural acts. Natural acts are the ones shared 

between the cultures and which may be hidden because they are seen as obvious. 

The acts come out of social agreements of how to behave according to our sex 

(West & Fenstermaker, 2002). 

The second step in Creswells and Creswells (2018) recommendations is to read and 

look at all the gathered data. The purpose of this step is to get an overall picture of 

the content in the collected data (ibid.). When first reading through the protocols, 

the protocols from one class were read at the time. By the time the first class was 

finished, an overall look was made before starting the observations in the next class. 

After finishing at the first preschool, the protocols once again read before leaving 

for the second preschool. These step-by-step overviews created an awareness of 

which actions were frequently repeated and became a social stability of how to 

behave as a girl or a boy (Butler, 2006). 

The third step is to code the data and organize it by creating categories (Creswell & 

Creswell, 2018). This step started after completing the observations at the first 

participating preschool when there was a complete view of the three classes with 

associated teachers. The step continued after finishing at the second preschool to see 

if the same categories were applicable at this preschool. While finding the 

representative categories, the underpinnings of this study were close to mind. The 

categories of the gathered data were made to highlight gender as “doing” in a social 
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context. The subcategories found to the first question were inspired by Connells and 

Pearses (2015) description of positive and negative reinforcement and Butlers 

theory of performativity (2006).  

Creswells and Creswells (2018) fourth step is to generate a description and themes. 

In this step, all the information about the participating preschools and the observed 

teachers was gathered to make a detailed description in the chapter ‘Participating 

Preschools’ and ‘Research Objectives’. Themes, categories, and subcategories were 

developed for the Chapter Analysis, based on the result in the protocols. Since the 

result was processed through a social constructive perspective, the themes and 

categories also reflect this perspective. The themes and categories for the second 

question highlight what West and Zimmerman (2009) describe as “doing” gender, 

with different categories showing how gender is constructed on a daily basis in the 

Ugandan preschool. 

The fifth and final step in the analysis of data is to represent the descriptions and the 

themes made in step four (Creswell & Creswell, 2018). To represent and clarify the 

chosen themes and categories thick descriptions, as Geertz (1973) call it, has been 

used. This means that descriptions of the situations are carefully described to give 

the reader an understanding of the setting and a feeling of the content. Even quotes 

and song lyrics have been used in the chapter of the analysis. The lyrics can be 

found in Appendices D.1-D.9. These lyrics may produce gender in the way that 

Butler (2006) highlights as performativity, where masculinity is socially constructed 

and given to boys and femininity is socially constructed and given to girls. As the 

study focuses on gender, only songs that concern gender somehow have been 

selected in the appendices. The preschools use even more songs in their education 

that are not represented in this study because of the irrelevance lacking gender 

content.  

6.6.1 Content analysis 

The first step in a content analysis is to find the material (Boréus & Kohl, 2018). 

The material is described above in chapter 2.3. To find the material was simple 

because the national framework concerns all the preschools in Uganda. The 

headteachers at each preschool were asked if they had any complementary 

documents used at their preschool and they both referred to the ones from Prime 

Education and Sipro, which have the purpose of helping the teachers to reach the 

objectives in the framework.  

The second step is to check the resources where the material is found (Boréus & 

Kohl, 2018). The framework is published with support from the government of 

Uganda, while the additional help-documents are from commercial agencies located 

in Uganda. These documents are based on the framework but do not have any 

support from either the government or the national curriculum development centre 

like the framework does.  

When all the material had been found, it was time to code the content. Boréus and 

Kohl (2018) describe how coding could be done either manually or by the help of a 

computer and the pros and cons using the different methods. Since this was a very 

small content analysis of a small material, the coding was made manually. 
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According to Boréus and Kohl (2018) some sampling units and recording units need 

to be chosen in order to get a trustworthy coding. The sampling units are, in this 

case, the different documents and the recording units are the description of what 

should be searched for in the sampling units. In the first sampling unit, the 

framework, the recording unit were the word “gender” (Appendix C). In the second 

unit, the documents from Prime and Sipro, the recording units consisted of images 

of girls and boys, women and men instead, since the words used in these documents 

are limited (Appendix C). In the coding of the material, “gender,” both in words and 

in images, are of interest along with the context they are represented. This is to find 

out how the material contributes to doing gender in the Ugandan preschool. To 

ensure the reliability in the coding, both researchers have created their own coding 

and the two results were compared to each other. 
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7 Result and analysis 

This chapter presents the result of this ethnographic research and the participating 

observations in two categories. The categories are inspired by the two questions 

formulated in chapter 3. The first category represents how teachers greet and treat 

the children differently according to their sexes. The second category focus on how 

written structures affects the development of gender norms in the Ugandan 

preschools. This category will also analyse relevant parts of national and local 

curriculum material. Through the whole chapter thick descriptions will be used to 

give the reader a deeper understanding of the setting in the observed situations and 

the result will be analysed with terms from chapter 5. 

7.1 Greeting and treating boys and girls  
In the observed preschools, there is an obvious hierarchy where the children are at 

the bottom. In the classrooms, there are a lot of expectations flowing in the air. The 

children have expectations from the teachers, and the teachers have a lot of 

expectations from the headteachers, and so on. The directors, government, etc.; they 

all have expectations from a higher level. The observation protocol that has been 

used made it possible to capture both verbal and non-verbal actions from teachers 

towards children. This enables us to investigate if any differences in the teacher’s 

actions exist depending on gender. The result from the observations in the six 

classes at the two different participating preschools is shown below.  

7.1.1 Constructing gender through acts on repeat 

The lessons at the participating preschools mostly consist of a call and response 

communication between the teacher and the children. The teachers call something, 

and the children respond. The response is always the same to the same call. The 

teachers have the role of the leader and are not to be disrupted or questioned. When 

the teachers say something, it is often with a strict voice and the children are not 

able to argue. Some situations during a day in preschool seems to us like a military 

training where discipline and following orders are the main activities. In the 

beginning of each lesson at Uganda Jungle Preschool, there is a “certain way” of 

starting using songs and jingles suitable for the subject. The children know all these 

songs and jingles and the teacher only has to say a few words in order to get the 

whole class to jointly sing. 

In the beginning of a lesson in language in Pre-3 at Uganda Jungle preschool, the 

teacher says: “From letter a…”. The children stand up and continue to sing the song 

“…we got letter b, b! From letter b, we got letter c, c! From letter c, we got letter 

[…] From letter y, we got letter zzz”. The teacher continues: “A is for…” and the 

children follow “…apple! B is for ball, C is for cat…”. And so, the children go on 

until all the songs and jingles in the subject has been sung. When finished they sit 

down in their chairs, look at the chalkboard and listen to the teacher, who by this 

time has written a new assignment on the chalkboard. 

Repeating is a very big part of the Ugandan preschool. The children repeat both 

words from the teacher or a classmate temporarily leading the lesson, or they can 

repeat activities. The songs and jingles described above are a combination of 

children repeating each other and the children repeating the activity (since they do 

the same songs and jingles every day).  
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It is not only the children who repeat the content in the lessons, even the teachers 

repeat their way of talking to the children. The observations showed that teachers in 

the observed preschools repeat some content more frequently to boys and some 

other content more frequently to girls. While talking in an order-giving way with the 

children, telling them what to do, the teachers more frequently communicate things 

regarding behaviour to boys. At the same time the communication to girls more 

frequently contains school related content.  

During the classes, it is common that the teacher writes assignments on the 

chalkboard and then the children copy it and continue in their books by filling in 

eventual missing letters, numbers etc. 

 

Figure 7. An example of an assignment in Pre-3 that is drawn by the teacher on the chalkboard 

Figure 7 shows an example of a task the teacher had written on the chalkboard. The 

children are supposed to match a word with the correct picture. This is a task that 

Prime suggests in their material, as a way for the children to reach the objectives in 

the framework. 

During a lesson in Pre-3 at Uganda Jungle Preschool the teacher stands in front of the class 

writing the assignment on the chalkboard. While the teacher is writing, the rest of the class 

reads it out loud. After the teacher has finished the instructions “Copy and match”, written 

the words and drawn the pictures the children gets to come to the chalkboard, one at the time, 

to demonstrate the assignment they later will be doing individually in their books [see Figure 

7]. As the lesson continue the children receive comments from the teacher. When Louisa is 

missing a letter in the words she is about to write in her book, she gets the comment “You 

forgot the ‘s’ Nyabo”.When the teacher sees a child lagging behind with her work, the 

teacher tells her to “Hurry up!” and the comment “I expected it!” is handed out to Louisa 

when she shows the teacher her good work. All these comments are handed out to the girls 

during the 30-minute lesson. Meanwhile comments like “Can you speak like a man?”, “Sit 

properly!”, “Put down your pencil”, “Sit, I’m coming” and “Tuck in your shirt” are handed 

out to the boys when they are not acting as expected or how the teacher wishes. The 

comments are delivered while the teacher is circulating in the classroom after the instructions 

by the chalkboard are finished. 

By the teacher’s comments, they mediate their thoughts about and expectations of 

boys and girls. Since they mainly note the behaviour of the boys, we can guess that 

they are expected to be less well behaved compared to the girls and therefore need 

more reminders. The gender society creates makes people act differently according 

to their sex. By repeatedly highlighting the bad behaviour through reminders of how 

to be good, the teachers mediate the expectation they have of the boys and the boys 

are living up to those expectations. Giving the girls notes of increased performance 
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also mediates an expectation from the teacher in this class. The girls learn that high 

performance is expected of them and they need to do well in school.  

The comment “Can you speak like a man?” (Teacher 3) reveals how the teachers 

have the traditional perspective of gender where masculinity is the norm in the 

system of gender. The girls also get exhortations, even though it is not as frequently 

when it comes to order-giving, but they look different. The exhortations, for 

example, never contained any comment close to “Can you speak like a woman?”. 

This may be because women in the society are subordinate to men. 

The teachers use a lot of non-verbal communication towards the children in 

different ways, such as facial expressions, physical contact and actual actions. An 

example of when the teachers solve an issue right away with actual actions is 

rubbing the work in a notebook, instead of arguing with the children about it. Both 

boys and girls are being pushed on and receive pinches and lose slaps from the 

teacher in case of misbehaving or being too slow to finish and hand in their work. 

What has been seen through the observations is how only girls receive actual actions 

when it comes to looking proper. This happens when the teacher points out dirty 

spots on the girl’s dresses and at the same time show disappointment with their 

facial expression. The teachers also fold the girls collars sometimes or pushes the 

girl’s legs together if the teachers think they are being spread too much. Sometimes 

the non-verbal acts are increased by a verbal comment.  

It is in the end of a lesson in pre-1 at Uganda Savannah Preschool. The children have 

been sitting by the table writing an exam. It is one of the final tests before the term 

ends the last November. One by one they are finishing their exams and get told to go 

sit on the carpet, waiting for the rest to be finished and start the next lesson. Louisa 

has finished and went to sit on the carpet with her legs stretched out from her body in 

different directions, creating letter V on the floor. The teacher comes up to Louisa, 

folds each leg of hers and puts them together so the feet are placed under the legs 

while commenting “Why do you sit like a big mama? You sit like this”.  

The teachers use of non-verbal actions varies depending on the child's sex, when it 

comes to looking proper. The teacher’s non-verbal actions that are explained above, 

used to organize the child and make them look proper, did not happen once towards 

the boys, even though it happened repeatedly towards the girls. Since only girls 

received actions that had a purpose of maintaining a presentable look, the teachers 

create gender norms by teaching expectations of how to behave according to sex. 

7.1.2 Constructing gender through positive and negative reinforcement 

In the preschool, both positive and negative reinforcement is received by the 

children and is given by the teachers. This attention includes praise, encouragement, 

order-giving comments and threats, etc. Order-giving comments are most common 

in general, in all the observed classes. Examples of these orders could be “Sit 

properly!” (Teacher 6) or “Write on the line” (Teacher 2). Threats are given less 

frequently, and the most common threat used is “Jakokuba”3 (Teacher 5). The 

threats are often just words and the teachers usually have no intention of following 

up the words with actions.  

 

3 ”I will beat you” in the local language Luganda 
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In general, positive and negative reinforcement was handed out equally to both boys 

and girls in all classes. Still, the observations made for this study showed some 

differences in how the teachers interact with the children according to gender, when 

it comes to children’s misbehaving. In Pre-1, there are fewer and milder threats 

given to the children, compared to the other classes, and they are handed out to boys 

only. 

Uganda Savannah preschool is about to have their morning break, all the children in 

Pre-1 just need to finish their work before they can go for breakfast and go play 

outside. Stanley has lost concentration and is fooling around in the classroom. 

”Stanley, we are leaving you and we are going to swing”  says the teacher, meaning 

that if he does not finish his work now the rest of the class will not be waiting for 

him anymore. They will instead go to the swings outside while he is left in the 

classroom to finish his work alone over the break.   

It may be the teacher’s traditional perspective of gender that makes the teacher 

express different expectations of the boys and the girls. The expectations are 

expressed through positive and negative reinforcement and contribute to do gender 

in the classrooms. 

In one of the observed classes, a song was used with the purpose of shaming the 

children if they had done something wrong or could not perform as expected. The 

song was only sung twice during the observations, one time each day of the 

observations in this class. The song was at both times addressed to the same girl.  

The class have some minutes of what they call “News” and the children gets to tell 

the class their news one at the time. While telling the news the child stands in front 

of their chair. The news presented by the children are all the same kind. One child 

stands up and says “News, news”. The rest of the class answers “Yes, please, tell us 

your news”. The child with the news continues “When I was going to school, I saw a 

big, big elephant” and are responded by ”Thank you for the good news!”.  Then the 

teacher tells the class to praise the child that was sharing news by saying “Good, 

clap for him/her!” and the class claps a song for the child [Appendix D.6]. When it 

was Louisa’s turn, she tried to come up with something new to tell her classmates 

but struggled. The teacher then told her to sit down and think about what to say 

while the rest of the class continued. When all the children in the class were finished, 

the teacher returned to Louisa and she got a second chance. Even this time she was 

struggling and had trouble with coming up with some news that had not already been 

said. After a short while the teacher gave up on her and told her that she had failed 

and should be ashamed. The teacher also told the rest of the class “Sing for her”. 

The class started to sing “Shame, shame, shame on you! You disturb the teacher…”. 

While the class sang the song, they all stood up and approached the girl with their 

hands in the air “throwing” shame on the girl sitting at her bench. In the end of the 

song the whole class were standing over her with their hands in the air while tears 

were streaming down her face. “Stop crying or we will sing again” she was told by 

the teacher.  

Girls and boys receive this negative reinforcement in different ways. The girl 

receives a more than clear response from the teacher when she does not perform in 

the extent she is expected to. During this time of news telling, even a boy was 

struggling to come up with news but he did not receive the same kind of response 

from the teacher. After “failing” the assignment Teacher 2 said: “Stanley, you have 

not seen anything on your way here?” and continued with the next lesson. The 

expectation of the boy was not as high, since the teacher did not follow up on his 

“failure” while the girl got the negative reinforcement not only from the teacher but 
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from the whole class. By making a difference between the approach to boys and 

girls, the teacher contributes to doing of gender.  

The observations also showed that girls in general receive more, both positive and 

negative, attention than boys for their personalities and behaviour when it is not 

direct orders from the teachers. The girls get praise and comments like “Louisa, you 

are so nice and lovely” (Teacher 6) or “Bad manners!” (Teacher 2). Boys on the 

other hand receive more attention for their performances, such as comment of their 

work, in the same type of situations. “You have written badly here” (Teacher 3) or 

“Good, I like your work” (Teacher 4). 

The subject in class Pre-2 at Uganda Savannah Preschool is Social development. The 

teacher just had a lesson at the chalkboard and has now dropped a question in the 

classroom. Louisa stands up and answer the question without holding up her hand or 

waiting for permission to answer. “Do not call me. Sit” is the response on what the 

teachers judged as misbehaving. Instead of waiting for another one to answer, the 

teacher now is asking the children to copy what is written on the chalkboard to their 

notebooks and starts walking around in the classroom to help and correct the 

children's work. “Stanley what is this?” the teacher is asking as a rhetorical question 

while passing by a boy and starts rubbing in his book. Then she passes by to the next 

boy, rubbing in his book and explains, “We start with a standing stick, yes” while 

she helps the boy shape the letter “p”. The teacher noticed a girl who has stopped 

writing and is looking out in the environment and commands her to sit properly with 

the comment “Don´t sleep in my book. Sit up straight!”. The teacher continues to 

circle around the classroom and the next child the teacher notice is a boy. “Ssebo, 

you are writing small letters and capital letters”4 the teacher says and looks with 

disappointment at his work. Then she goes to the chalkboard and copying what he 

had written in his book, to show what is wrong. 

This shows how girls receive more attention related to their personalities in purpose 

to create a good behaviour and boys receive attention for their work, in purpose to 

help them perform better. It also shows the expectations the teacher has on the 

children depending on their sex. The expectations are based on cultural agreements 

of how to act according to sex. 

7.1.3 Doing gender 

Our observations showed that girls and boys occasionally are being separated from 

each other in some situations during the school day. The reason for the separation 

may vary from time to time. The children are sometimes lined up separately, girls in 

one line and boys in another, when changing an activity or going for a bathroom 

break. During the observations, a debate took place in Pre-3 at Ugandan Jungle 

Preschool, where the girls debated against boys in the motion “Mother is better than 

Father” and the children supported their own gender. 

In the debate all the girls were seated at the right of the chairperson, who was a boy, 

and all the boys were seated to the left. The girls and boys sitting on the side of the 

chairperson were all in one line with the first spokesperson closest to the audience. 

The girls and boys were facing each other while waiting for their turn to debate. The 

lines said by all the children in the debate was the same “Thank you dear 

chairperson, girls and boys plus the audience. The motion is Mother is better than 

father, and I am supporting […] because […]”. After telling who they support, 

 

4 ”Ssebo” have the same meaning as ”Mr” in the local language lunganda. 
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according to their gender they told the audience why. All the reasons were rehearsed 

before and the teachers from all the classes at Uganda Jungle Preschool helped to 

motivate their “choices” (See Figure 8). 

I am supporting mother because… I am supporting father because… 

mother take care of the baby. father buys food. 

mother mops the floor. father buys bread. 

mother gives you food. father pays school fees. 

mother washes my clothes and shoes. father buys clothes. 

mother gives me tea in the morning. father buys eggs. 

mother takes me to the hospital when I 

am sick. 

father protects the family. 

mother helps me with my homework. father builds houses. 

mother prepares food. father pays the medical fees. 

mother produces children. father prepares the food when mother 

is not there. 

mother collects firewood. father buys meat.  
Figure 8. The reasons to support mother or father used in the debate between girl and boys in Pre-3 at 

Uganda Jungle Preschool 

The debate in Pre-3 at Uganda Jungle Preschool with the arguments listed in Figure 

8 mediates gender stereotyped norms to both the participants in the debate but also 

the audience. The arguments used by the children originally came from the teachers. 

The values representing the mother are caregiving and homely while the values of 

the father are economic power and strength. This activity became a clear example of 

how the society, including the preschool, contributes to doing gender. There was 

never a discussion of the content in this debate and everyone seemed to agree on the 

gender roles presented by the children in the debate.  

A separation between girls and boys in a debate only occurred once during the 

observations. The most common separation between girls and boys appeared in the 

songs used in preschool. These are described above in the chapter Songs used as 

tools for education. Girls and boys also were separated when the teachers were 

organizing activities such as bathroom breaks or walking between the classroom and 

the backyard for physical activities. The reason behind this is unclear to us since the 

teacher never count the children before switching activities and most of the time, 

they still go together in a long line even though they are separated by gender.  

Under some observations in the classrooms the children were separated by gender 

while reading a text from the chalkboard. The teacher asked one sex-category to 

start and when they finished it was the other groups’ turn.  

Pre 3 at Uganda Jungle Preschool are about to end their lesson in Social 

Development when the teacher askes a girl to stand up and read from the chalkboard 

by herself. She struggles with the words and seems to find it hard reading so the 

teacher askes all the girls to stand up and read in a choir. When the girls have 

finished they sit down and the teachers askes the boys to stand up and read the same 

text together from the chalkboard. After they have done what they have been told to 

do, both groups stand up and read together on the command from the teacher.  



 

31(53) 

 

The reason for separating the class into a group of girls and a group of boys is 

unclear. Why girls are asked to read first could be because they are expected to 

preform better than boys. So if they start to read the boys have a possibility to listen 

and learn before they read by their own. 

All around the school at Uganda Jungle Preschool, there are signs with inspirational 

quotes. Examples of these quotes are “Struggle for your future”, “Avoid fighting 

play safely” and “Know why you are here”. Almost all the signs are in front of the 

school, in the area between the classrooms visible for all children and students. 

There is only one sign at the back of the schoolyard where the children are having 

circle time and physical education. The sign at the back says, “Avoid coupling a 

boy, a girl”. This sign mediates a belief of how girls and boys should not be coupled 

together and since the sign is one of the inspirational quotes represented at the 

school it could explain the teacher´s actions of separating the two. The sign does 

however not give a reason to why girls and boys should not be coupled. It appears 

that it could be a cultural habit to divide the sexes.  

The debate at Uganda Jungle Preschool was performed at the graduation, which was 

a big ceremony ending the last term of the school year with parents and/or other 

relatives present. Similar preparations were made on Uganda Savannah Preschool. 

One class prepared an interview where the children were going to say what they 

wanted to work with when they grew up. This was also performed at their 

graduation in front of relatives. All answers were gender stereotyped and chosen by 

a perception of what is suitable to become depending on the sex of the child.  

Three days before graduation at Uganda Savannah Preschool all classes are together 

in Pre-2 classroom. Pre-1 is on “stage”, basically standing in front of the other 

classes who acts as an audience. They are practicing their act where they tell what 

they want to become when they grow up. Stanley is first on stage, saying his line 

“Do you know me?”. The audience is responding “No”. “My name is Stanley. When 

I grow up like you, I want to fly an airplane”. The teacher asks him to do it one more 

time, since it was difficult to hear him properly. During his next try the teacher 4 

comments during his speech “Speak louder, they are not hearing. Speak with energy. 

My good Stanley, louder”. After Stanley's performance it was another boy turn, even 

this one received comments like “My good Stanley, speak louder. Yogera”5 from the 

teacher. Then Louisa steps in front of the others to perform, but she seems a bit 

anxious, so the teacher cites for her: “Do you know me? When I grow up like you...”. 

Louisa repeats what the teacher had been reciting but cannot finish the line, so the 

teacher repeat what she just said. Louisa can still not finish and now she puts her 

hands by her eyes, trying to put the tears back before they had even started to pour. 

“Louisa, don´t cry. When I grow up like you, I like to become a nurse” the teacher 

responded. Louisa goes back and the last boy takes a step towards the audience, on 

the command of the teacher, but refuse to talk. Teacher 4 tries to convince him to 

speak: “They going to give you bags of sweets. Speak up like a man. Stanley be a 

gentleman. When I grow up like you, I want to become a policeman” but without 

success. 

The answers were given by the teachers for the child to memorize and practice, if 

the child did not come up with an own suggestion that sounded suitable according to 

the sex of the child by themselves. The rehearsed lines are almost identical, but the 

 

5 ”Speak up” in Luganda 
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lines of the boys have more power since they are meant to say what they want to 

become while the girls are expressing what they like to become when they grow up. 

The boys are also expected to perform with more power since the teacher urges 

them to speak louder. The girl in the situation does not need to speak louder and is 

not expected to perform with the same confidence as the boys. She is being told to 

stop crying though and behave by completing her lines. The expectations of the 

children depending on gender shines through the comments from the teacher and are 

also passed on to the performing children and the audience. The treatment of boys 

and girls mediates the expectations the teacher has on them according to their 

gender and her actions become performative. 

7.2 Structures and routines serving to reduce or reproduce gender 

norms  
During the research, some structures and routines that mediate values of gender 

norms in the preschools were found in text material. The findings are material from 

curriculum, song lyrics and the classroom environment. This category describes 

how the material construct structures and routines that are serving to reduce or 

reproduce gender norms in the Ugandan preschools and contributes to do gender. 

7.2.1 Gender in the curricular material 

The Learning Framework, described in chapter 2, refers to all the learners as 

children, meaning the content applies to both girls and boys in preschool. While 

reading the framework the word ‘gender’ only appears once in the 68 pages of 

material in the context of gender equality “Programmes should cater for children 

with special needs and promote gender equality” (Ministry of education and sports, 

2005:9). The quote is taken from the content under the headline “Flexibility to meet 

diverse needs” (Ministry of education and sports, 2005:9).  

The reason for not mentioning gender more than once might just be that the 

framework considers both boys and girls and does not diverse the two according to 

gender. The reason that the framework does mention it once maybe because of the 

global, international and national goals they decided to work towards in the different 

agendas and visions described in the introduction. The way “gender” is highlighted 

leaves the meaning of the word uncertain. First, gender is described in terms of 

diverse needs and later in terms of equality. The framework makes gender 

differences between the sexes when it assumes that boys and girls have different 

needs and bypass on this assumption to all the preschools of Uganda. At the same 

time, they highlight the importance of flexibility among the teachers to secure equal 

education between the two.  

The content that could be found related to gender in the documents from Sipro and 

Prime is the pictures of boys and girls, women and men. Boys and men are always 

represented with pants and girls and women wear either a skirt or a dress (The 

Prime Institute for Teacher Development, 2013). This does not have to mean 

anything other than a way to separate them from each other since every human 

pictured in the document looks alike with the same body structure and short hair. 

But still the question if it is necessary to categorize genders remains.  
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Figure 9. From The Prime Teacher’s Scheming framework, simplifying scheming. A professionally 

simplified guide to effective instruction of the learning framework term III for pre-preliminary one, two 

& three. (p. 28) of The Prime Institute for Teacher Development, 2013. Copyright 2013 of Prime 

Educational Consult. Used by permission 

Another noteworthy thing in the documents is that people with different sexes are 

sometimes paired with an activity such as sweeping, washing, digging or running 

which is almost always gender appropriate. It is implied that these activities related 

to the household are meant for women and hardworking activities are related to men 

(ibid.).  

In total, girls are represented more often than boys in this material, which consist 

mostly of pictures as examples of assignments for the children. When girls are being 

represented, it is often with an activity that seems to have no purpose for example 

sitting on a mat, looking at flowers or pointing to the sun. The boys, however, are 

more often represented with an activity with a purpose of some kind, for example, 

digging or reading. When the activities of the girls have a purpose, the activity 

consists of a chore at home, in this case carrying a pot. Even the boys are 

represented with activities that have no purpose, but unlike the girls with the calm 

activities, the boys are represented as active or even a bit silly. One boy is 

represented standing on a table and another one is running. 

 

Figure 10. From The Prime Teacher’s Scheming framework, simplifying scheming. A professionally 

simplified guide to effective instruction of the learning framework term III for pre-preliminary one, two 

& three. (p. 48) of The Prime Institute for Teacher Development, 2013. Copyright 2013 of Prime 

Educational Consult. Used by permission 

Both men and women are represented just as often in the document. However, they 

are not represented in the same way. The women are either represented as mothers, 
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nurses, or by doing some chore related to the home. The men are being represented 

as fathers, teachers, askari6, or doing some physical work such as digging or 

slashing7. At one out of three times a man is represented cooking food. When 

reading the material from Prime, one woman was represented wearing pants while 

sweeping. Next to her there was a space for the children to fill in “She is sweeping” 

(The Prime Institute for Teacher Development, 2013). Here, the teachers at Uganda 

Jungle Preschool, had crossed over “she” and written “he” instead. The only neutral 

human in the document from Prime is the baby. The baby is either sitting by itself or 

lying in a bed (ibid.) 

 

Figure 11. From The Prime Teacher’s Scheming Framework, simplifying scheming. A professionally 

simplified guide to effective instruction of the learning framework term III for pre-preliminary one, two 

& three. (p. 102) of The Prime Institute for Teacher Development, 2013. Copyright 2013 of Prime 

Educational Consult. Used by permission 

The gender stereotypes are clear in this material, and the creators of the documents 

made only two small “exceptions”. The teachers at Uganda Jungle Preschool did 

“correct” one of these exceptions by themselves, leaving only one exception in the 

material used in the preschool, the man who is cooking. These materials repeatedly 

depict people of different sexes paired with suitable activities and therefore serve to 

construct gender. It becomes a doing of gender and passes on the stereotyped 

pictures of girls and boys, women and men to the preschools and the children. 

Since this material is the foundation of all content in the Ugandan preschools they 

leave no room for either the teachers or the children to create a different view of 

male and female. The material from Prime and Sipro are based on a traditional 

perspective of gender and the material is being used at both preschools without 

being questioned. The conceptions have already been made and are now passed on 

by curricular material to all of the people involved in school. Since the framework 

does not mention gender more than once it could be interpreted that the government 

are satisfied with the care boys and girls get in preschool even though it is not equal. 

If they were not to be satisfied some action would have been taken.  

 

6 A person guarding the gate in school 
7 Cutting grass with a scythe 
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7.2.2 Songs creating gender used as tools for education 

In the Ugandan preschools, songs are used frequently in education, as a tool for 

teaching but also as a way of making order in class. Songs are a big part of the day 

and even in between lessons, songs are being used for dancing to gain back the 

concentration for the next lesson. In these situations, the teacher starts singing on 

songs suitable for the next lesson, and at the same time starts writing the name of 

next subject on the blackboard. The children stand up when they hear the song and 

start singing along. They will both hear and see which subject they should be 

prepared for. For example, the teacher can start singing about body parts and how to 

take care of them while writing “Health Habits” on the chalkboard. Some of the 

songs have an educational purpose, some have the purpose of activating the 

children, and some are strictly for organizing certain situations. Papa Train (see 

Appendix D.1) is a typical song used for organizing a line and make the children 

transport themselves between the play yard and the classroom. 

It is early in the morning at Uganda Jungle Preschool. The children have arrived to 

their classrooms and are about to start the first lesson outside, all classes together. 

The classes walk out from the classrooms, put on their shoes and walk to the other 

side of the building where the lesson takes place. When the lesson has ended the 

children line up and place their hands on the shoulders of the person in front of them. 

When everyone have their shoes on and stands in the line they start to sing in a choir 

“Papa train, papa train, will you take me papa train...”(See Appendix D.1) as they 

walk back to the classroom in a line, creating a human train, without letting their 

hands go of the shoulders of the person in front. 

This song is used daily to create order and mediates transport as a masculine job. 

Papa train is responsible for transporting the children to the lessons. 

During our observations, two types of gender-related songs were found. In one, 

boys and girls are represented together as a group of children (see Appendices D.2-

D.3) and in another they were represented individually according to gender (see 

Appendices D.4-D.7). In the songs where the children were represented as a group, 

the main purpose of the song is to get their attention. In the songs where they are 

being represented individually according to their gender, the purpose of the songs 

varies. In the Learning Framework, these kinds of songs are being suggested as 

developmental activities “Singing songs about myself” (National curriculum 

development centre, 2005:38).  

One morning at Uganda Jungle Preschool in Physical Education, the first lesson in 

the morning, “When I was a young girl/boy” (see Appendix D.5) was sung. The 

children sing “When I was a young boy my mother beats me...” and while they start 

singing “…I can ride a bicycle” they are walking around in a circle pretending to 

hold the handlebars of the bicycle.  

Through this song the preschool mediate the mother and her responsibility for 

raising the children at home. Beating the children, in the Ugandan culture, is used as 

a common method to raise the children. 

In some songs, mothers and fathers are represented (see Appendix D.1, D.8-D.9). 

These representations become role models for the children in preschool. In the 

Anthem song for Uganda Jungle Preschool (Appendix D.9), the children are meant 

to report to their mother when values like peace, hope, good times and respect are 
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represented, but they should report to their father in the last verse when values like 

hardworking, growth and commitment are being represented. These values 

indirectly represent the mother and the father, the women and the men. Even in the 

song “I am a girl/boy” (Appendix D.6), values like appearance describe the women 

and values like strength describe the men.  

In some songs used during the day, only one of the parents is being announced (see 

Appendices D.1 & D.8). Papa Train (Appendix D.1) is a song that helps the 

teachers to keep order when they are moving from outside circle time to lessons 

inside the classrooms. The song has no educational purpose related to the 

curriculum, but still represents a man with a suitable profession as a driver of trains. 

Mommy in the Kitchen, on the other hand (Appendix D.8), is a song used with 

educational purpose to teach children about the roles of different family members.   

7.2.3 Representations of gender in the environment 

Technical tools are not being used in an educational purpose at any of the 

participating preschools. Instead, material with content from the framework is 

printed and placed at the classroom walls. 

When walking in the classroom in Pre-2 at Uganda Savannah Preschool the eyes 

immediately gets overwhelmed by colours and objects all around the room. Highest on the 

wall is the alphabet in joyful colours and under the letters different handmade posters fill the 

space of the walls. One poster shows the shapes under the headline “mathematics” and 

another one shows people with different occupations under the headline “people who protect 

and care for me”. It is hard to find a vacant space on the walls because all the learning 

material produced to help the teachers mediate the content from the framework and help the 

children to understand it.  

The content on the walls, in all the observed classes, is in a large extent following 

the same kind of gender norms mediated by the teachers and the material from 

Prime described above. Men are portrayed as askari, priests, drivers, imams, doctors 

and fathers, while the women are portrayed as nurses, cleaners, secretaries and 

mothers. Some occupations had both women and men as an example in the pictures, 

for example the police officers at Uganda Savannah Preschool. Even the teachers 

were represented as both women and men but not at the same school. At Uganda 

Savannah Preschool, the teachers represented on the walls were male and at Uganda 

Jungle Preschool the represented teachers were female. The one “exception” found 

in the material on the walls are that all cooks are male. In other situations, the cooks 

are most frequently female since cooking is considered a feminine chore. This could 

also be seen in the songs used for education (Appendix D.8). The occupations 

represented on the walls are content from the Framework and should be represented 

in every preschool.  

At Uganda Savannah Preschool, some printed posters are being used. There is one 

poster of a boy in underpants showing the body parts and there is one poster with 

the headline “time” showing daily routines, days of the week, months and holidays. 

These posters are on the walls in all the three classes at this preschool. In both 

posters it is a boy who is in the pictures. This shows the man as a norm and the 

subordination of women. 
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Figure 12. From Mountain top publisher 

The pictures are used as a complement to visualise the people with different 

occupations. These stereotyped gender norms later become expectations of what to 

become and do as adults and the teacher gives the children values of gender starting 

at age three. Acting and passing on values of gender, like the preschool does, could 

be gender performativity. By passing values like this, gender “survives” and 

continues to create differences between the sexes by no other reason than the one 

society applies.  

7.3 Conclusion of analysis 
Expectations of the children’s behaviour, performances, and presentations look 

different depending on the sex of the child. The traditional expectations of male and 

female incuse the preschool and the teacher’s actions, creating differences in how 

the children are being treated. The differences are shown in the teachers order-

giving and non-verbal communication towards the children. Boys receive order-

giving communication for their behaviour, and girls receive more of this 

communication regarding school related content. At the same time, girls are the only 

ones to receive non-verbal communication when it comes to looking presentable 

and proper. 

Positive and negative reinforcement is also handed out to both sexes and could be 

related to earlier studies about how African children receive more negative attention 

than other children in general. However, the differences that have been seen when it 

comes to this kind of attention, is how boys receive more attention for performance 

and girls for their behaviour. The different amount of received positive and negative 

reinforcement depending on gender, makes the children act differently, and the 

teachers contributes to doing gender. 

The environment in the classroom and songs that are being used in the education, 

also serve to preserve the traditional expectations of boys and girls actions and 
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behaviour. During their days in school, boys and girls are being separated multiple 

times, without a clear reason of why.   

In the next chapter, teachers actions and attitudes regarding gender will be discussed 

along with the affects of textual structures and routines found contributing to do 

gender in the Ugandan preschool. Finally the result will be discussed in relation to 

Agenda 2030 before some pedagogical implications and suggestions for future 

research.  
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8 Discussion 

This chapter will in two categories highlight factors that contribute to do gender. 

One where teachers actions towards the children in preschool will be discussed and 

how they look different depending on the sex of the children. The observed 

situations that have been presented in chapter 7 will be related to earlier studies, 

presented in chapter 3. 

The first category will present the findings of the study that showed how gender 

values are not as frequently imprinted to the children as other values. However, girls 

and boys are being separated without an obvious purpose. The expectations on the 

children of how to behave properly according to their sex are clear. Depending on 

these expectations, boys and girls are treated differently and the expectations of how 

to behave in relation to their sexes are being passed on by the teachers. How 

children’s different backgrounds may affect how they receive stereotypical gender 

norms will also be discussed. The second category focuses in how structures and 

routines serve to produce gender norms. Even in this category expectations are 

mediated, but through textual material instead of the teachers. The structures and 

routines include curricular material, songs and the environment.  

After these two categories have been discussed, the result will be related to the 

quality education goal and the gender equality goal from Agenda 2030 introduced in 

chapter 1. Finally some pedagogical implication will be discussed along with 

suggestions of future studies.  

8.1 Teachers actions towards boys and girls 
Findings in this study showed that values other than gender are of importance in 

Ugandan preschools. Most visible is the respect of elders. The age hierarchy weighs 

higher and neglects the gender hierarchy in the observed preschools. The gender 

hierarchy was created somehow and does not just make boys and girls act 

differently, but also gives them different values accordingly. The values are shown 

in the teachers verbal and non-verbal actions, that mediate expectations of behaviour 

of the children and society. It is the values and expectations mediated by the teacher 

that will be discussed in this part.  

Teachers are constantly contributing to doing gender in the Ugandan preschools 

when they are passing on values to the children of how to behave appropriately 

according to their sex. The repeated actions from the observed teachers seem to be a 

behaviour where they do not reflect over whether their actions are directed 

differently to boys or girls. When the children line up, they are often being separated 

in two lines, one for boys and one for girls, even though they almost always ending 

up doing the same things without being separated. Sometimes the teacher asks the 

boys to stand up to read and then the girls, or the other way around starting with the 

girls. If the teacher has a purpose with this separation, the purpose is not obvious 

neither to us as participating observers or the children in class. What could be 

mediated is that there is a difference between boys and girls, and they should be 

separated. The reason behind the separation is not being explained and could not be 

seen. Since the teachers are in a position where they become role models for the 
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children, as Engdahl, Ärlemalm-Hagsér (2015) write in their book, they have the 

opportunity and power to influence them under many hours each day. To ensure 

gender equality in school, Wolter, Braun and Hannover (2015) share that it is of 

importance for teachers to be aware of how gender is socially constructed. Teachers 

eventual unawareness of how they separate and act differently towards girls and 

boys may, according to Gunderson, Ramirez, Levine and Beilock (2012), results in 

unequal education, even if both girls and boys attend the same lessons and get the 

same learning content. The children know the different expectations from the 

teachers and will live up to these (ibid.).  

This study showed how boys and girls receive different attention and, therefore, 

creates feminine and masculine values. For example, the teachers in this study 

seemed to value decency as a good feminine behaviour when they put the girl’s 

spread legs together. Since the boys do not receive the same kind of exhortations, 

the act could mediate how girls and boys are supposed to behave differently due to 

their sex and that the surroundings have different expectations on them. If decency 

is a feminine value mediated from the teachers, power and confidence are values 

mediated to the boys. In multiple situations, the teachers tell the boys to “speak like 

a man” (Teacher 2) meaning they should use their power to speak up and be 

confident in themselves. The fact that different gender often is given different value 

is something Braun and Davidson (2016) discuss in their study, where it is shown 

that masculine personalities are more popular when it comes to children's 

excitement of getting to know a new person. Even Hirdman (2001) also highlights 

the subordination of women, which unconsciously makes the men more attractive 

since they constitute the norm of the society. This causes a problem in society, 

according to Hedlin (2010), when the gender stereotype acts are given different 

values since all humans right to the same value could not be fulfilled. 

The study also showed that the teachers in this study generally give more negative 

than positive attention to the children. Differences could be seen in the way negative 

reinforcement was distributed but the amount seems to be equal between both sexes. 

This result is similar to the one Dobbs, Arnold and Doctoroff (2004) got in their 

study. They found that black children often misbehave more frequently which could 

be a result of them getting more negative attention compared to other ethnic groups.  

At Uganda Savannah Preschool, the children performed at graduation telling the 

audience what they wanted to become in the future. At Uganda Jungle Preschool 

they had a debate with the motion “Mother is better than father”. The gender 

stereotyped occupations and the arguments in the debate that both were handed out 

by the teachers, were not questioned by the children. Some of the children at the 

preschools live at an orphanage and may not have the same attachment to an adult 

as children staying with their parents. Therefore, they may not have the courage 

Broman, Hagström and Broman (2012) describe to challenge the stereotypical 

gender norms. In their book, Lenz Taguchi, Bodén & Ohrlander (2011) write that it 

is from the time teachers start to separate boys and girls that gender norms are 

constructed, and the children start acting differently, depending on their sex. 

Broman, Hagström and Broman (2012) write that children who have a close 
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relationship with adults have the courage to question gender stereotypes and act 

against them.  

8.2 Structures and routines that serves to reduce or reproduce gender 

norms 
It is not only the teachers who contribute to doing gender in the observed 

preschools. There are some structures and routines characterizing the preschool 

which also contributes to this doing. While observing in the preschools, some 

structures and routines were found to contribute to the doing of gender more than 

others. Below is a discussion of the three structures and routines found serving to do 

gender in the observed preschools; curricular material, song lyrics and material in 

the environment.  

The children at the participating preschools do not have workbooks but are instead 

using worksheets or assignments copied from the material from Prime and Sipro by 

the teachers on the chalkboard. The pictures shown in the material from Prime and 

Sipro are constantly contributing to doing gender by the pictures showing girls and 

boys, women and men in “gender appropriate” situations. Oskamp et al. (1996) 

shares that children find representations of themselves in the pictures and the gender 

stereotyped ones may prevent them from thinking outside of the box of how to be as 

a girl or a boy.   

The teachers use songs in the preschool with what Wolter, Braun and Hannover 

(2015) describe as a traditional perspective of gender, where expectations of acts 

and behaviours creates gender norms and affects the young children. When the 

teachers sing with the children “Mommy in the Kitchen” (Appendix D.8) or “Papa 

Train” (Appendix D.1), they send the message of how to behave like a male or 

female, as an adult. By using these songs daily, the teacher repeats the gender norms 

from an early age leaving the children to believe this is the only way to be as a 

woman or a man. After a while, the mediated norms and gender roles become what 

West and Zimmerman (2009) call natural acts and no one will reflect on them or 

question them. Already by the age of three years, the children in preschool are 

beginning to learn different gender roles and what are and will be expected of them 

as individuals depending on their sex. West and Zimmerman (2009) allege that 

gender is not something we are, but something we become by living in a culture full 

of agreements of how to act feminine and masculine depending on the gender one is 

born with. Butler (2006) also states that it is the repeating of acts and behaviour that 

construct gender, not the biological sex.  

The fact that only boys represented in the printed posters in the observed classrooms 

mediates the man as a norm. By only using boys in the printed posters, the company 

who makes them confirm Hirdman’s theory about the men as makers of norms and 

the subordination of women.  

8.3 Analysis related to Agenda 2030 
Agenda 2030 is the most worldwide agenda that Uganda decided to follow and take 

action on to develop a sustainable society united with 193 other countries. This part 

of the essay focuses on the two chosen goals, Quality Education and Gender 



 

42(53) 

 

Equality, to discuss how far Uganda has come in the process to reach the goals and 

their following targets. 

8.3.1 Quality education 

There are several targets within the goal of quality education. There are, however, 

only three targets that are applicable in preschool and early childhood development. 

The first one is target 4.2 “ensure that all girls and boys have access to quality 

early childhood development, care and pre-primary education so that they are 

ready for primary education” (UNDP, 2019). But since both the schools have 

school fees, they cannot ensure that all girls and boys can join their school. They 

both accept both boys and girls and make no difference in the application or 

registration. This means that all children are welcome regardless of gender.  

The second target applicable in a preschool context is target 4.5 “eliminate gender 

disparities in education and ensure equal access to all levels of education and 

vocational training for the vulnerable. including persons with disabilities, 

indigenous peoples and children in vulnerable situations” (UNDP, 2019). This goal 

concerns all levels of education, including preschools, but with the result of this 

study, only the preschool context can be discussed. The number of girls and boys 

attending the preschools are close to equal and there is no limit for anyone to 

register due to their gender. To eliminate gender disparities, the Framework 

mentions that the preschools should promote gender equality. The observed teachers 

in this study are in a large extent treating the children equally even though gender 

stereotyped norms and values are passed on.  

Finally goal 4.7 concerns the preschool context along with the other levels of 

education. 

“ensure that all learners acquire the knowledge and skills needed to promote 

sustainable development, including, among others, through education for 

sustainable development and sustainable lifestyles, human rights, gender 

equality, promotion of a culture of peace and non-violence, global citizenship 

and appreciation of cultural diversity and of culture’s contribution to 

sustainable development” (UNDP, 2019) 

In the observations made at both preschools, the children were learning about 

sustainable development in the school subject Social Development and Uganda 

General Knowledge (see Figure 2 & 3). The observations showed relatively gender 

equal education for the children during school hours even though gender values, 

which were not equal, were passed on frequently by the teachers. Human rights and 

a promotion of a non-violent environment is something the Ugandan preschools still 

have to work with. During one observed lesson, the children were learning which 

objects that are being used for personal protection. Knives and guns are examples of 

what was represented in that lesson, which do not create a non-violent environment. 

The observations showed no attempt of highlighting human rights, and teachers 

used threats of violence in some of the classrooms. 
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8.3.2 Gender equality 

In the goal of gender equality, only two of the targets are applicable in the preschool 

context. The first one is 5.1 “End all forms of discrimination against all women and 

girls” (UNDP, 2019). The participating preschools do not promote discrimination of 

any kind, including gender, but they do not actively work to end discrimination at 

their preschool either. The National Framework only mentions gender equality once 

over the 68 pages of content. The head teacher at Uganda Jungle Preschool thought 

of gender equality as obvious but it might not be the general thought at the school or 

in the homes of the children. Since it is one of the goals for sustainable 

development, Uganda has promised their effort to reach it before year 2030. Our 

study shows that a bigger effort could be needed in the preschools and by the 

government of Uganda to reach the goals in time.  

The second target is 5.C “Adopt and strengthen sound policies and enforceable 

legislation for the promotion of gender equality and the empowerment of all women 

and girls at all levels” (UNDP, 2019). The research and the conversations with the 

participants did not show any policies or promotions specifically to ensure gender 

equality at any of the participating preschools. If there are any documents or policies 

to ensure gender equality, the preschools do not know about them and therefore, if 

they exist, they have no influence in the daily practice in preschool. 

8.4  Pedagogical implications and suggestions for future research 
Here follows some examples of how the Ugandan preschools could work to develop 

an equal education between the genders. 

First of all gender should be discussed between teachers, head teachers and directors 

at the preschools, to create a knowledge of how their own actions affects the 

children. In the discussion the participants gets the possibility to question and 

develop their perceptions of male and female.  

Local documents could be created with suggestions of practical guidelines of how to 

give gender equal education, as a complement to the national curricular material. 

Songs used in the education should along with the material in the environment be 

overviewed. The observations of the material could make the teachers aware of 

what songs and which material in the environment are being used with relevance for 

the education and what material are used because of a traditional habit without a 

deeper purpose. 

This study created a desire to continue the research and investigate even more, both 

within this field and also through a different perspective. To get a deeper 

understanding for the teachers perceptions of gender and expectations of boys and 

girls, it would be of interest to do a study interviewing the preschool teachers. By 

intervenes one can get a supplement to the observations that this study was based on 

to see if the two are correlating or if the results are contradictory. 

Through this study other hierarchies than gender were noticed and therefore our 

interest of those hierarchies started to grow. Especially the age hierarchy with the 

older ones at the top of the range was remarkable. Why age in the researched culture 

is more than a number is something we would like to know more about. 
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Appendix A – Informed consent 
 

TITLE OF STUDY 

Reducing or reproducing gender norms, an ethnographic study based on 

observations in Ugandan preschool  

INVESTIGATORS  

Sanna Olsson and Elsa Joelsson 

Linnaeus University, Sweden 

Mentor: Ann-Katrin Preselli 

WHO ARE WE AND WHY ARE WE DOING THIS STUDY 

We are two students who are doing our bachelor thesis in Uganda. Our university 

(Linnaeus University) and SIDA (Swedish International Development Cooperation 

Agency) gave us the opportunity to write this essay abroad. We are studying to 

become preschool teachers and this will be our final essay before our graduation in 

Sweden.  

PURPOSE OF STUDY 

You are being asked to take part in a research study. Before you decide to 

participate in this study, it is important that you understand why the research is 

being made  and what it will include. Please read the following information 

carefully. Please ask the researchers if there is anything that is not clear or if you 

need more information. 

The purpose of this study is to contribute with knowledge of conceptions on male 

and female in Ugandan preschools and to study in what ways gender norms in the 

Ugandan society are reflected and constructed in the daily activity in preschools.  

 

STUDY PROCEDURES 

The study is based on observations in a preschool context. We are conducting 

observations at two different preschools and in six different classes, for a total 

twelve days – two days in each class. We are here asking for your consent to 

participate in your lessons during two days to observe gender norms. We will sit in 

the back of the classroom hoping to be as invisible as possible while you are 

teaching like normal.  

During the observations we will only use notebooks and no recordings of any kind 

will take place. You as participant have the right to withdraw your consent at any 

point in the observation.  

After finished observations and writing you will be offered to read the thesis. If 

requested you will also get a copy of the thesis.    

RISKS AND BENEFITS 

This study strives to be as risk-free as possible for all participants. We are taken 

actions to reduce the risk of the participants being identified by coding the names at 

both the participating teachers and the participating preschools. No personal 
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information that may come across will be used. You may decline your participation 

and terminate your involvement at any time if you choose. 

If you choose to participate you may help us get a closer look at the Ugandan 

preschool and the education for the youngest children. There will be no direct 

benefit for you and your participation in this study. However, we hope that the 

information obtained from this study may share a light on children’s right to equal 

and qualitative education.  

CONFIDENTIALITY 

Your responses to this study will be anonymous. Every effort will be made by the 

researcher to preserve your confidentiality including the following:  

• Assigning code names/numbers for participants that will be used on all 

research notes and documents 

• Keeping notes and any other identifying participant information in a safe 

place in the personal possession of the researchers until the essay have been 

approved by the university. After approval all notes will be destroyed.  

Participant data will be kept confidential except in cases where the researcher is 

legally obligated to report specific incidents.  

CONTACT INFORMATION  

If you have questions at any time about this study, or you experience adverse effects 

as the result of participating in this study, you may contact the researcher whose 

contact information is provided on the first page.  

VOLUNTARY PARTICIPATION 

Your participation in this study is voluntary. It is up to you to decide whether or not 

to take part in this study. If you decide to take part in this study, you will be asked to 

sign a consent form. After you sign the consent form, you are still free to withdraw 

at any time without giving a reason. Withdrawing from this study will not affect the 

relationship you have, if any, with the researcher. If you withdraw from the study 

before data collection is completed, your data will be returned to you or destroyed.  

CONSENT 

I have read and I understand the provided information and have had the opportunity 

to ask questions. I understand that my participation is voluntary and that I am free to 

withdraw at any time, without giving a reason and without cost. I understand that I 

will be given a copy of this consent form. I voluntarily agree to take part in this 

study.  

 

Participant’s name ________________________________ 

Participant's signature ______________________________ Date __________  
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Appendix B – Observation protocol 
 

Preschool and class: 

Researcher: 

Situation: 

GIRLS BOYS 

VERBAL 

ACTION 

 

What does the 

teacher say to the 

girls? 

NON-VERBAL 

ACTION 

 

Teachers actions 

towards girls 

VERBAL 

ACTION 

 

What does the 

teacher say to the 

boys? 

NON-VERBAL 

ACTION 

 

Teachers actions 

towards boys 
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Appendix C – Content analysis – coding scheme 
 

Sampling unit 1 – National framework 

Recording unit: The word ”Gender” 

Frequency: Context: 

 

 

 

 

Sampling unit 2 – Additional documents helping the teachers to reach the aims 

in the framework 

Recording unit: Images of girls, boys, women and men 

Girls: 

Frequency: Context: 

 

 

 

 

Boys: 

Frequency: Context: 

 

 

 

 

Women: 

Frequency: Context: 

 

 

 

  

Men: 

Frequency: Context: 
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Appendix D – Song lyrics 
 

D.1 Papa train 

Papa train, papa train 

will you take me papa train 

to the class, to the class 

will you take me papa train? 

chu chu chu chu...  

 

D.2 Good morning  

Good morning dear children, how are you? (I´m fine!) 

Good morning dear children, how are you? (I’m fine!) 

 Good morning dear teacher, how are you? (I´m fine!) 

Good morning dear teacher, how are you? (I´m fine!) 

 

D.3 Hello hello children 

Hello hello children! 

Hello hello teacher! 

 

Good children! 

Good teacher! 

 

D.4 Make a circle 

Make a circle 

Make a circle  

Boys and girls/My good friend  

Boys and girls/My good friend 

Make a, make a circle  

Boys and girls/My good friend 



 

52(53) 

 

 

D.5 When I was a young girl/boy 

When I was a young girl/boy  

My mother beats me 

But now I’m a big(gie) girl/boy 

I can ride a bicycle 

 

D.6 Good boy/girl 

Good boy/girl, good boy/girl 

Do the same thing another day 

Good boy/girl! 

 

D.7 I am a girl/boy 

I am a girl 

I am beautiful 

Just like mommy! 

 

I am a boy 

I am strong 

Just like daddy 

 

D.8 Mommy in the kitchen 

Mommy in the kitchen  

cooking chapati 

I love chapati 

Nom nom nom ooo-aaa! 

 

D.9 Uganda Jungle Preschool Anthem 

Centre of education, ground of hope 
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home a far from home, valley of peace 

so beautiful and so interesting 

tell my mama I love to stay in this school 

 

Uganda Jungle Preschool fountain of wisdom 

hope you stay and have a good time 

so beautiful and interesting 

tell my mama I love to stay in this school 

 

“Better Try Than Never” is our motto 

educating mind, body and sol 

respect both God and mankind 

tell my mama I love to stay in this school 

 

Hard working teachers, loving and kind 

Social, moral and physical growth we train 

ready and so committed to serve the world 

tell my papa I love to stay in this school. 

 


