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Abstract 

When 2020 starts, many people’s lives are dependent on technological devices such 

as smartphones, tablets, and computers. Hence, many schools have started to integrate 

the use of technological devices in their teaching. This systematic literature review 

aims to investigate and analyse previous research findings about teachers’ and 

students’ opinions on the integration of Information and communication technologies 

(ICT) in English language teaching (ELT). This study also seeks to examine possible 

advantages and disadvantages of the integration with ICT in ELT. The method of the 

study was to examine articles which were found with help from the search-engine 

ERIC. From 80 found articles, 8 were selected for further investigation. Among the 

results, it was shown that both teachers and students have positive attitudes towards 

the use of ICT in ELT. Advantages such as ICT being a positive influential factor on 

students’ motivation, concentration and language learning were perceived among 

both teachers and students. On the other hand, factors such as teachers not having 

enough training and schools not handing teachers enough resources were some 

distinguishable disadvantages. It was concluded that the use of ICT in ELT should be 

seen as a profitable instrument for the development of students’ English language 

skills. However, prioritising teachers’ training in how to teach with the help of 

technological tools should not be underestimated.  
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1 Introduction 

In 2019, technology has become a big part of the human’s life and lifestyle (Hansen, 

2019). We live in a time where the development is moving fast forward and the norm 

for adolescents in today’s Western world is to have access to a technological device 

(Harmer, 2015; p. 192). Gadgets such as smartphones, computers, and tablets have 

such a high use in the society of today that they have almost become a part of our 

families. People use these devices at work, at home, and in everyday activities such 

as grocery shopping or when working out at the gym (Hansen, 2019).  

 

Today, schools get more and more digitised for every semester that passes. The 

number of digital tools in teaching has increased significantly, and at upper secondary 

school about 75% of the students have access to a personal device (Natl. Ag. f. Ed. 

2016). In Swedish schools, pupils get, depending on their grade, free access to either 

a computer or a tablet, or in some cases both (Natl. Ag. f. Ed. 2016). The purpose of 

giving students a personal gadget is, among other things, to facilitate the students’ 

studies and the teachers’ workload. If one compares today’s school with the school 

from fifteen years ago, students use digital tools in a much broader sense today. 

Devices such as computers are used for different types of assignments in almost all 

courses that students are taking, which makes their laptops both highly valued and 

incredibly important (Natl. Ag. f. Ed. 2016). 

 

Teachers also use technological devices. In 2012, almost every teacher at upper 

secondary school in Sweden had access to a computer which they could use in their 

teaching (Natl. Ag. f. Ed. 2016). These computers could be used with the purpose of 

involving, for instance, PowerPoint presentations to present various topics to the 

students. Today, seven years later, teachers still have access to computers; however, 

the way teachers can use them has developed. Kahoot, Quizlet, and Padlet are 

examples of software applications that teachers use in their teaching with the help of 

a computer (Ahlbäck, 2018a). Furthermore, hardware tools, such as Smartboards and 

Cleverboards, have been developed for the teachers to use in their teaching. 
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Information and communication technologies (ICT) is the type of technology used 

with the purpose of processing, storing and retrieving information (Dudeney & 

Hockly, 2007; p. 184). It refers to information that is acquired through digital 

communication and digital tool (Ahlbäck, 2018b; Ratheeswari, 2018; Almqvist, 

2002; p. 93). Digital tools could be any type of technological device that can be used 

in communication. This might be, for instance, a computer, a digital camera, a 

smartphone or a tablet (Lilja & Uddgård, 2015). Digital tools can be used in English 

language teaching (ELT) in various ways. For instance, teachers could use e-books as 

an alternative to printed books. Something else that is currently developing and 

becoming more and more common is the use of interactive whiteboards (IWBs). 

Normally, these are used either as a complement to the normal whiteboard or 

blackboard, but there are examples where schools only use IWBs in their classrooms 

(Harmer, 2015; p. 191). 

 

Using technology in language teaching is something that has been done for a very 

long time. Since the 1960s and the 1970s, tape recorders, language laboratories, and 

videos have been a recurring element in the language classrooms around the world 

(Dudeney & Hockly, 2007; p. 7). Computers have also been used for some time in 

language teaching. Computer-Assisted Language Learning (CALL) was created 

during the 1980s with the purpose of offering students instant feedback directly after 

completing an activity. Classic exercises such as “fill in the gap”, “matching 

sentences”, and “multiple-choice” assignments were very common during this period 

(Dudeney & Hockly, 2007; p. 7). 

 

Researchers on ELT have devoted considerable attention to the use of ICT over the 

past two decades. This has resulted in a sizable and diverse literature on the topic. 

This study offers a systematic review of the research literature on the topic of how 

ICT is used in ELT. According to Eriksson Barajas, Forsberg & Wengström (2013; 

p. 27), one of the benefits of doing a systematic literature review is that one can 

answer practical questions such as “what works best?” and “what approach is the most 

effective?”. With the developing interest in how technology is used in language 

teaching as well as how it affects language teaching, this topic and this approach are 

relevant to current teachers and representatives within the school system since this 
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study aims to investigate teachers’ and students’ opinions in the use of technological 

tools in ELT. The reason for doing a systematic literature review on this topic is that 

a lot of research has been done on the use of digital tools in teaching. Also, compiling 

previous research on this topic will add a beneficial aspect for in-service teachers who 

aim to integrate ICT in their teaching. Through a systematic literature review, current 

teachers will get access to information that could put them into a better position to 

determine what practice of ICT that fits their teaching the best. 

2 Aim and research questions 

This study aims to collect and analyse what previous research states are the 

advantages and disadvantages of involving ICT in ELT. The study also aims to 

examine what previous research found are teachers’ and students’ opinions on the use 

of ICT in ELT. 

The following questions will function to guide this study:  

1. Based on the findings of previous research, what are the advantages and 

disadvantages of using ICT in English language teaching?  

2. Based on the findings of previous research, what are the opinions among 

teachers and students on the involvement of ICT in ELT? 

 

The scope of the study covers eight articles conducted in different contexts around 

the world. All articles in this study were completed between the years of 2011 and 

2019, and the focus in the articles was to investigate the influence that ICT has on 

ELT. The targeted audience in the studies have been very different, where one article 

investigated the use of ICT during ELT in a grade 6 class and three articles 

investigating the use of ICT in ELT at university level.  
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3 Background 

The following section will provide definitions of concepts as well as descriptions of 

steering documents and guidelines for incorporating ICT in ELT in Sweden. It will 

also describe teachers’ previous experiences of teaching English using ICT as well as 

what previously has been stated on the correlation between ELT and ICT.  

3.1 Definition of ICT 
ICT is an acronym for Information and Communication Technology and refers to the 

type of communication that provides information through digital interaction 

(Ahlbäck, 2018b; Ratheeswari, 2018). ICT is also defined as the type of 

communication which can be found in all teaching (Ahlbäck, 2018a; p. 8). ICT is 

similar to Information Technology (IT); however, what separates the two definitions 

is that ICT is mainly used in communicative contexts, which is also a reason why it 

has become popular to use in, for instance, language teaching (Almqvist, 2015; p. 93).  

3.1.1 Descriptions of ICT 

ICT is not only an important tool that can be used in technological communication. 

With inventions such as social media, ICT becomes an arena for communication and 

an integrated part of our everyday life (Svensson, 2008; p. 36). ICT is described by 

the United Nations Educational, Scientific and Cultural Organisation (UNESCO) as 

a supplement that can enrich and transform education for the better (UNESCO, 2019; 

Ratheeswari, 2018). It is claimed that ICT can be used with the purpose to reach 

qualitative teaching and education with the long-term goal of claiming sustainable 

progress (UNESCO, 2019). 

3.2 ICT and the National Agency for Education  
The following section will describe how the current Swedish syllabus of ELT is 

related to the integration of digital resources as well as what guidelines teachers need 

to take into consideration when planning their teaching.  

3.2.1 The Swedish Syllabus for English at Upper Secondary level 

Teaching English at upper secondary school in Sweden comes with several 

obligations, one of them being to follow the syllabus of the subject. Among other 

things, it is stated in the syllabus for ELT that the teaching aims to give students “the 

opportunity to interact in speech and writing [...] using different aids and media.” 
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(Natl. Ag. f. Ed. 2011). In other words, after attending courses such as English 5 and 

English 6, students should understand how to work with as well as understand the 

consequences of using different types of media. Since today’s society is filled with 

technology in general and digital devices in particular, “different aids and media” 

could be interpreted as different types of technological equipment. In order to be able 

to use these, students have to stay critical towards, for instance, what they consume 

on the Internet and on social media. This is in line with what is claimed in Nationell 

digitaliseringsstrategi för skolväsendet1 (Regeringskansliet2, 2017). Here, it is 

described that all students in Swedish schools are to be given the possibility to 

develop their ability to use digital technology as well as sustaining a healthy and 

responsible approach to digital technology. 

 

In June 2018, the National Agency for Education provided updated guidelines on how 

Swedish schools should conduct their education with, for instance, the use of digital 

tools. These guidelines state that the teaching will develop the students’ digital skill:  

 
The school has the function of developing students’ ability to 

understand in what way the digitisation influences the individual 

as well as the growth of the society. All students are to be given 

the same opportunity to develop their personal capability to use 

digital technology. They are also to be given the ability to develop 

a critical and responsible approach to digital technology so that 

they can see the opportunities and the risks of digital technology 

as well as being able to evaluate information. Through this 

knowledge and approach which are linked to digital competence 

[...], students will develop abilities that are crucial for their future 

working lives as well as in their lives as citizens.3 

(Natl. Ag. f. Ed. 2018) 

 

Swedish schools are individually responsible to see to it that every student can master 

the ability to apply digital tools with the purpose to collect information and 

knowledge, process information, solving problems, be creative, as well as 

 

1 Author’s translation: National digitisation strategy for the educational system 
2 Author’s translation: The Government Offices 
3 Authors’ translation. The original quote can be found in Swedish at the following link 

under the heading “Gymnasieskolans uppdrag”: 

https://www.skolverket.se/undervisning/gymnasieskolan/laroplan-program-och-amnen-i-

gymnasieskolan/laroplan-gy11-for-gymnasieskolan. 

https://www.skolverket.se/undervisning/gymnasieskolan/laroplan-program-och-amnen-i-gymnasieskolan/laroplan-gy11-for-gymnasieskolan
https://www.skolverket.se/undervisning/gymnasieskolan/laroplan-program-och-amnen-i-gymnasieskolan/laroplan-gy11-for-gymnasieskolan
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communicate with others. The teacher has the task of organising and implementing 

assignments, so the students get the opportunity of using digital tools in a way that 

encourages the development of knowledge. Finally, all staff that are working within 

Swedish schools have the responsibility of working with and promoting the risks and 

responsibilities that come with the developed use of digitisation (Natl. Ag. f. Ed. 

2018). 

3.2.2 Guidelines for incorporating ICT in ELT 

As the interest grows among students, teachers, parents and principals of involving 

more technology in the teaching, there must be a long-term aim for how to work with 

new resources for teaching. A report from the Swedish ministry of education states 

that digital competence is mainly a question of democracy. School is the place where 

pupils learn about the values that are important in our modern society and digitisation 

has become a big influence on our lives with, for instance, controlling the information 

we consume. In October 2017, the Ministry of Education released a new proposal 

stating that the Swedish government has the intention of being world leaders using 

digitisation within the school system. This aims, among other things, to provide 

students with digital knowledge which in the future will lay the foundation for 

continuous technological development (Regeringskansliet, 2017). 

 

All students are to be given the opportunity to develop their ability to use and work 

with digital technology. By involving digital tools in language teaching, students will 

get the opportunity to develop critical thinking and getting an understanding of the 

risks of interpreting information. Here, subjects such as Swedish, English and Social 

science play important roles since these are examples of subjects that teach the 

importance of, for instance, critical thinking. Furthermore, studies done by the 

Swedish government show that access to technological devices such as laptops and 

tablets are dependent on, for instance, students’ socioeconomic background. The 

Ministry of Education emphasizes the importance of schools providing their students 

with technological devices so that everyone will get the same opportunities to develop 

their technological skills (Regeringskansliet, 2017; Natl. Ag. f. Ed. 2016). 
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3.3 Teachers’ attitude towards ICT 
In order for the digitisation of the Swedish school to be successful, teachers’ digital 

knowledge is seen as a key factor. It is stated in the Nationell digitaliseringsstrategi 

för skolväsendet that the teacher who integrates digital tools in the teaching should 

give the students challenging and achievable assignments which will develop the 

students’ ICT-skills. This requires the teachers to be familiar with the use of digital 

tools in order for them to become a role model as well as guiding the students’ 

development in the appropriate direction (Regeringskansliet, 2017). Teachers that are 

familiar with ICT also tend to have a positive impact on the students’ attitudes and 

motivation towards the ICT-teaching. Many teachers feel that they have high 

competence in involving ICT4 in their teaching; however, teachers also feel that they 

need more training in how they should work with ICT. Furthermore, the biggest 

development must be done within the topic of using ICT as a pedagogical tool as well 

as working with and preventing the bullying which students expose each other to on 

the Internet. Almost 50% of the teachers at lower and upper secondary schools are 

experiencing deficient knowledge within these two areas (Natl. Ag. f. Ed. 2016). 

3.4 ICT and ELT 
There are many ways to combine ICT and ELT. Harmer (2015) describes several 

examples of how technological tools can be used in ELT. He explains that during 

recent years, whiteboards and interactive whiteboards (IWBs) have become very 

popular. IWBs can be described as a large computer-screen which has the feature of 

being written on with specially designed pens or, in some examples, even with 

fingers. The things that have been written on the IWBs can easily be saved for future 

purposes which makes them special compared to a normal white-board (Harmer, 

2015; p. 193).  

 

Something else that has become very popular to involve in the teaching of today are 

smartphones. They can be used by having the students listening to audiolingual 

exercises at the same time as they are reading the script on the screen of the phone. 

 

4 Described as IT in the original text. However, in order to be consistent, this is addressed to 

as ICT in this study. The original text can be found here: 

https://www.skolverket.se/getFile?file=3617. 

https://www.skolverket.se/getFile?file=3617
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They could be used for video communications via platforms such as Skype and 

FaceTime where students get to practice their communication skills. Students can also 

use the smartphones to access specific websites and applications which are specially 

designed for students to develop their language skills. There are also examples of 

websites and applications where the teacher gets to follow the development of the 

students without testing them. According to Harmer (2015), the main advantage of 

involving mobile devices in the teaching is due to their easy accessibility since almost 

every student has one and that a smartphone is mobile and can be carried around 

freely (Harmer, 2015; p. 193-195).  

3.5 Experiences of ICT in ELT 

Reports state that using ICT in ELT both have positive and negative impacts on 

students. The Swedish Ministry for Education declares in a report that digital 

resources have a positive motivational influence on students. It is argued that this is 

because it allows the teaching to be varied and flexible. By involving platforms such 

as blogs, different types of forums, and virtual worlds in the English language 

teaching, studies show that the motivation among students will increase 

(Regeringskansliet, 2017; Svensson, 2008; p. 65).  

On the other hand, incorporating digital resources in ELT will also bring risks and 

consequences which the teacher must be aware of. Using the Internet comes with a 

responsibility since materials easily might come in the wrong hands. A problem which 

Harmer (2015; p. 191) emphasises is when students record themselves when speaking 

English. He explains that these recordings can quickly be spread on the Internet and 

it might lead to online bullying. This is something that students and teachers feel is 

an area that is in a great need of competency development (Harmer, 2015; Natl. Ag. 

f. Ed. 2016; Regeringskansliet, 2017). Reports also show that letting students use their 

personal gadgets during lessons has consequences. Almost every third student at 

upper secondary school in Sweden state that they feel disrupted every day by the use 

of their gadgets since it gives them the opportunity of doing non-teaching related 

things such as scrolling through social media. Teachers agree that this is a problem 

and many teachers experience students’ use of personal gadgets during lessons as 

disrupting the students’ focus in the teaching (Natl. Ag. f. Ed. 2016). Another aspect 
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that teachers experience as negative about using ICT is when digital tools do not work 

properly. When a school’s digital environment does not function properly, it will risk 

increasing the teachers’ administrative workload. This steals valuable time from 

teachers which they could have devoted to their main duty (Regeringskansliet, 2017). 

4 Methodology 

This is a systematic literature review that focuses on gathering data through search 

engines. What is significant with a systematic literature review is that it clearly shows 

the methods used in the study and endeavours to identify all accessible data within 

the given topic (Eriksson Barajas et al, 2013; p. 28). This section will describe the 

method of data retrieval and the method used in order to analyse the data as well as 

the ethical aspects that have been considered in this study. Potential problems will 

also be problematised. 

4.1 Selection strategies 
When completing a systematic literature review, there are certain strategies one can 

use in order to collect the material as well as answer the research questions of a study. 

This study will be using a “purposeful sampling” which means that the chosen articles 

in this study have been strategically selected (Eriksson Barajas et al., 2013; p. 136-

137). Below, the characteristic features of the selected articles are presented. 

The search engine that was used in this study was Educational Resources Information 

Center (ERIC). ERIC is a search engine that specialises in, for instance, didactics and 

pedagogy papers which makes it suitable for this study. ERIC gives access to a wide 

range of articles dating back to 1966, and almost all are published in English. 

However, due to the scope of this study, the examined articles in this study are dated 

back to 2011. Furthermore, in order to be able to work with this search engine, contact 

was made with one of the librarians from the university library at Linnaeus 

University. According to Eriksson Barajas et al. (2013), contacting a librarian is a 

smart choice in order to complete the searches as effective as possible. Librarians 

have experience and knowledge with how a search engine works and they are familiar 

with the structure of a search engine, which is an asset to use in this type of study. In 

this study, the librarian helped the researcher with setting up the first search as well 
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as providing tips on what one should take into consideration when conducting 

searches with help from search engines such as ERIC (Eriksson Barajas et. al., 2013; 

p. 74). Appendix 1 describes all the searches as well as how the searches were made. 

In order to have several search-words to start with, a search-log was created. In this 

log, all search words that were found with the help of the Thesaurus at ERIC were 

kept for future searches. Examples of search-words that would be used in the 

Thesaurus were “technology education”, “language education” and “electronic 

education”. Except for the bank of search-words that was used in the Thesaurus, 

specific search-words that were unique for this study and further on were used in free 

searches were also kept in the search-log. Examples of these words were “Information 

and communication technologies”, “ICT”, “English language teaching” and “EFL”.  

 

The first step in the search process was to create searches that were holistic. This gave 

a wide range of hits and covered many studies. These searches were based on themes 

which involved search words that were either related to different types of technologies 

in education or simply education in English language. A theme is a type of search 

which contained search words related to, for instance, language teaching. This search 

contained search words such as “ELT”, “EFL” or “Second language teaching”. 

Another theme that was used contained search words such as “ICT”, “electronic 

learning” or “educational technology” and was related to the use of technological 

tools in teaching. Also, all searches featured the function of only finding peer-

reviewed articles. The number of hits from these searches differed between 1 000 hits 

and 5 000 hits and all of them were saved. Due to the number of hits on the individual 

searches, they were combined. The searches were combined due to theme. A search 

which had the theme of technology in education was combined with a search that had 

education in the English language as a theme. Here, the number of hits was limited to 

10-40. The reason for combining searches was to get relevant articles as well as 

facilitating the workload for the researcher.  

 

From the combined searches, a total of about 80 abstracts were read and from these 

80 abstracts, 24 articles were selected to have a thorough read through. These 24 

articles were selected based on the criteria of having a relevant topic, a relevant target 
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group as well as being relevant to the research questions of this study. A total of 8 

articles were selected to be a part of this study and to be analysed in relation to the 

research questions of this study.  

4.2 Method of analysis 
When presenting the analysis of a systematic literature review, a challenge is to 

choose relevant material to feature in the study. According to Eriksson Barajas et. al. 

(2013), the purpose in the analysis of a systematic literature review is to present the 

core information which also is the data that will be examined. In this study, 

information has strategically been investigated in order to find concepts and patterns 

in the chosen studies which could help answering the research questions of this study. 

Each article was summarised, and possible arguments related to the research 

questions were picked out and categorised. The categories were based on features 

such as aims and research questions, method, participants, findings, and conclusion. 

Throughout the process of summarising and categorising the articles, concepts and 

patterns from the articles were found and noted which later would facilitate the 

mission of writing the results. The sections in the result are all based upon similar 

arguments either in favour for or against the use of ICT in ELT. This is to facilitate 

the reading experience for the reader as well as making the results comprehensible 

(Eriksson Barajas et. al., 2013; p. 146). 

4.3 Ethical aspects 
As Eriksson Barajas et al. (2013) highlight, there are some ethical aspects that are 

important to consider when conducting a systematic literature review. To begin with, 

they point out the importance of choosing studies that have been approved by an 

ethical committee as well as presenting them in an objective manner. Furthermore, 

Eriksson Barajas et al. also declare that the articles must not be presented in a way 

that supports the researchers’ opinion. Hence, the researcher is required to present 

those studies that support the researchers’ hypothesis as well as those that do not. By 

following these ethical regulations, the reliability of the study will increase (Eriksson 

Barajas et al., 2013; p. 69-70). 
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4.4 Potential problems 
Before conducting this study, it is necessary to be aware of the potential problems 

that might occur. When writing a systematic literature review, a potential problem 

could be that the amount of research within the chosen area is either very broad or 

very narrow. If there would be a lot of studies conducted in a certain area, it is 

important to find specific search words which would trigger and select the most 

relevant articles. Furthermore, one is also required to read a lot. In order to gather the 

necessary information to answer the research questions, one has to read through all 

literature that has been found in the different searches and, as Eriksson Barajas et al. 

(2013; p. 69-70) states, it is important not to leave any important information out. On 

the other hand, the opposite of finding too many articles is to find too few articles. 

This could be a result of having too specific and precise research questions. In order 

to deal with this problem, one could try to adjust the research questions after the type 

of research that one finds. However, this is a very fragile act since it probably will 

change the approach etc.  

Also, a potential disadvantage of using this method is that since one took the decision 

of only using one database, ERIC, it is possible that one might miss out on other 

studies that could be accessed through other databases. This implies that the findings 

in this study does not cover all studies ever published within the area of ICT 

integration in ELT. Instead, this study covers those articles and studies that have been 

accessed through ERIC. 

5 Presentation of the peer reviewed articles 

This section presents the articles that have been found using the searches described in 

section 4. These were the eight most relevant studies that were found. When starting 

to complete the searches, it was, to one’s surprise, found that out of those articles 

which fitted the research questions, very few were Swedish. In fact, few articles were 

even conducted in Europe. Instead, all collected articles except one have been 

conducted in Asia which was something the researcher did not anticipate. Since many 

schools in both Sweden and Europe have started to integrate ICT tools in their 

teaching, it was assumed that there would be many more studies investigating the use 

of ICT in, for instance, language teaching. In other words, it was presumed that there 
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would be scientific evidence from both a Swedish context and from a European 

context. Instead, the articles which was published in a European context were studies 

investigating the relationship between ICT and teaching in general, studies which 

examined the historical perspective of ICT within language teaching, and 

argumentative studies which argued how the future of ICT and English language 

might look like without doing any empirical investigations. In other words, none of 

these studies where something that the researcher was considering since they did not 

fit the research questions. Among the studies that did fit the research questions of this 

study, seven of them were conducted in places around the world which are very 

different from Sweden and the Swedish school system. Also, two articles were 

conducted at university level. The researcher tried to combine different searches in 

order to find articles which are similar to the Swedish school system and only 

managed to find one study, which is included in this study. The fact that these studies 

were carried out in educational contexts that are different compared to the situation 

described in the background section is a disadvantage in this study. However, the 

reason why these studies have been selected is due to the studies’ advantages which 

is that they are all relevant and useful in order to answer the research questions.  

Below, the eight articles are presented:  

Li Li & Steve Walsh (2011) - “Technology uptake in Chinese EFL classes” 

The purpose of this study was to examine 400 Chinese EFL teachers’ computers use 

in their language teaching and investigate what factors affected the use of computers 

in the ELT. Among the results, it is found that most schools run well-functioning 

teaching using ICT and most of the teachers have adequate computer skills. However, 

something that can be seen as problematic is that the teachers see the use of computers 

activities dependent on PowerPoints.  

 

Darcy Soong (2012) - “A Study on EFL Students’ Use of E-Learning Programs 

for Learning English - Taking a Taiwanese University as an Example” 

This study seeks to understand and investigate whether e-learning materials benefit 

students’ English language learning or not. In order to answer the research questions 

of the study, 123 Taiwanese senior English language students and 10 Taiwanese 

English language teachers participated. The results showed that students experience 
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the integration of e-learning programs in ELT as helpful in order for them to improve 

their English language proficiency. The results also showed that less than 1% of the 

students used e-learning programs outside school with the purpose of doing 

homework.  

 

 

Melor Md Yunus, Norazah Nordin, Hadi Salehi, Mohamed Amin Embi, & 

Zeinab Salehi (2013) - “The Use of Information and Communication Technology 

(ICT) in Teaching ESL Writing Skills”  

The aim of this study was to get an understanding of teachers’ perceptions and use of 

ICT when teaching EFL writing skills. By interviewing four English language 

teachers, the study found that using ICT will attract students’ attention, facilitating 

their learning process as well as being a useful tool to improve their vocabulary 

acquisition. The study also found that the use of ICT in ELT involves an increased 

amount of difficulty for the teacher to control the students.  

 

Arumugam Raman & Abdul Halim Mohamed (2013) - “Issues of ICT Usage 

among Malaysian Secondary School English Teachers”  

This study aimed to investigate 30 Malaysian English language teachers’ perceptions 

and usage of ICT in ELT. The study also aimed to investigate what obstacles they 

experience when incorporating ICT in their language teaching. It found that most 

teachers have a positive attitude towards teaching English with help from ICT. Also, 

teachers use ICT as a source to gather information as well as a tool to present 

information in class via PowerPoints. 

 

Dang Hoang Tri & Nhung Hong Thi Nguyen (2014) - “An Exploratory Study of 

ICT Use in English Language Learning Among EFL University Students” 

By collecting data from 149 major students, this study aimed to investigate 

Vietnamese EFL students’ use, perception, and expectation of ICT in EFL teaching. 

The results showed that students use technological devices for personal purposes 

rather than educational purposes such as learning English. However, the majority of 
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the students showed positive attitudes toward the integration of ICT in the ELT and 

urged more ICT to be frequently integrated into their language teaching.  

 

Tengku Maya Silviyanti (2015) - “EFL teachers’ perceptions on using ICT in 

their teaching: to use or to reject?” 

This study aimed to investigate 42 Indonesian English language teachers’ perception 

of involving ICT in their language teaching. It was found that 31 teachers are active 

users of ICT since they find it to have a positive influence on the students as well as 

making their learning more interesting and enjoyable. On the other hand, the other 11 

teachers who do not use ICT in their teaching express frustration of not having enough 

training in using ICT as well as a lack of support in using ICT in their teaching.  

 

John Paul Obillos Dela Rosa (2016) - “Experiences, perceptions and attitudes on 

ICT integration: A case study among novice and experienced language teachers 

in the Philippines” 

This study investigated two upper secondary English language teachers’ experiences, 

perceptions and attitudes on teaching with the help of ICT in the Philippines. The 

results showed that both teachers have a positive attitude towards integrating ICT in 

their teaching. However, the experienced teacher had been exposed to ICT to a greater 

extent than the novice teacher, while the novice teacher tried to involve more ICT-

related materials in her teaching. 

 

Soniya Billore & Christina Rosén (2017) - “A cross-cultural study of attitudes to 

digital tools among students and teachers in the European language classroom” 

This study aimed to identify if there were any differences in the treatment of, and 

attitudes towards, using digital tools in ELT between students and teachers from 

Germany and Sweden. The results showed that the Swedish teachers’ teaching 

incorporate more ICT use than the German teachers’ teaching.  However, looking at 

the concrete use of ICT in ELT, Swedish teachers do not use them optimally since 

they do not receive enough training in how to use digital tools.  
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6 Results 

This section presents the results which have been collected from the eight articles. It 

is categorised into two different sub-sections which are based upon the research 

questions of this study. The first sub-section will present two compilations of the 

advantages and disadvantages of integrating ICT in ELT which are expressed in the 

examined articles. The second sub-section contains a distinct description of what the 

articles describe are teachers’ and students’ overall perceptions and experiences with 

the integration of ICT in ELT.  

6.1 Advantages and disadvantages of integrating ICT in ELT 
The following section will present the found advantages and disadvantages of 

integrating ICT in ELT. 

6.1.1 Table 1: Advantages of integrating ICT into ELT 

In Table 1, the found advantages from the articles are presented. 
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motivation, concentration & 

learning 

X 
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X 

Teachers and students 

experience ICT to be 

beneficial for ELT 

X X X 
 

X X X X 

ICT is easy to teach and 

facilitates the teachers’ 

workload 

  
X 

  
X X 

 

Enhances the teachers’ 

performances in class 

   
X 

 
X 

 
X 

Table 1 shows that all articles except one agree that involving ICT technologies in 

ELT is beneficial. Out of the eight articles that were found, seven of them found ICT 
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to be beneficial for English language teaching and five articles reached the conclusion 

that integrating ICT can stimulate students’ motivation, concentration, and learning. 

Furthermore, three articles stated that teachers’ find it easy to teach with the help of 

ICT as well as experiencing ICT to be a facilitating factor when it comes to easing 

teachers’ workload. Also, three articles found that involving ICT in ELT enhances 

the teachers’ performances within the classroom. 

Regarding ICT having a positive influence on the students’ concentration, motivation 

and learning, Md Yunus et. al. (2013) state in their article that involving ICT in ELT 

made the students focus and concentrate better. In an interview, a teacher explained 

that by incorporating ICT as a teaching tool in her teaching, she was able to catch the 

students’ attention easier which resulted in her lessons proceeding more smoothly 

(Md Yunus et. al., 2013). Furthermore, the studies that were done by Hoang Tri & 

Thi Nguyen (2014) and Maya Silviyanti (2015) both showed that using ICT in ELT 

is beneficial for the students’ motivation and their learning. Hoang Tri & Thi Nguyen 

(2014) state that more than 80% of the respondents in their study answered that ICT 

helps them study more effectively and the process of learning English becomes more 

fun. Also, the respondents thought that involving ICT in ELT helps them develop 

their listening skills, reading skills, grammar competence, and acquiring new 

vocabulary (Hoang Tri & Thi Nguyen, 2014). In Maya Silviyanti’s (2015) study, all 

42 participants think ICT has a positive impact on the students’ motivation as well as 

making their learning more enjoyable, interesting and effective (Maya Silviyanti, 

2015). Finally, the study collected by Billore & Rosén (2017) indicates that using ICT 

in ELT will increase the students’ productivity. During interviews with Swedish 

teachers, it is expressed that ICT brings a variation into the ELT and that it stimulates 

the students’ listening skills when incorporating assignments such as having the 

students watch short videos from YouTube (Billore & Rosén, 2017). 

Except for being beneficial and useful for students’ language learning, ICT is also 

beneficial for teachers. In their study, Md Yunus et. al. (2013) found that teachers use 

ICT tools such as the Internet as a source for inspiration when planning their teaching. 

During an interview, a teacher explained that she uses ICT to search for topics that 

she might include in her writing assignments. By using the Internet, she searches for 
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important information which she uses in the description of the assignment. Maya 

Silviyanti (2015) also states that ICT benefits English language teachers.  

6.1.2 Table 2: Disadvantages of integrating ICT into ELT 

In Table 2, the found disadvantages from the articles are presented.  
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Irregular Internet connection 
  

X 
   

X X 

Limited training in teaching 

ICT 
X X 

 
X 

 
X X X 

Lack of resources when 

teaching with ICT5 
X 

 
X X 

 
X X X 

Takes up too much time 

preparing 
X 

  
X 

  
X 

 

Teachers get restricted when 

using ICT 

X  X X     

 

Table 2 presents information which tells that seven of the eight articles provide 

disadvantaging features with incorporating ICT in ELT. Six articles reported that 

teachers think they receive limited training in how they can and should integrate ICT 

in their language teaching. Also, six articles state that teachers experience a lack of 

ICT resources which they could use and incorporate in their teaching. For instance, 

this could be teachers not having the possibility of using IWBs or computers in their 

teaching (Obillos Dela Rosa, 2016). Furthermore, three articles found that teachers 

get frustrated when incorporating ICT in their teaching since it is very time-

consuming. Three articles also stated that the Internet connection at home and at 

 

5 Resources mean, for instance, money, materials provided by the school, supportive 

colleagues etc.  
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school is an obstacle for teachers since it limits them in, for instance, their lesson 

planning.  

As shown in Table 2, there are several obstacles that teachers and students are battling 

with in order to perform well-functioning teaching when using ICT in ELT. Li & 

Walsh (2011) wrote in their study that the majority of their respondents think the 

major obstacle emerges when they try to incorporate ICT into their teaching. The 

teachers state that they do not have enough time to prepare their lessons, they lack 

knowledge and training in how to integrate ICT in their teaching, and they lack digital 

resources (Li & Walsh, 2011). This is in line with Raman & Hamid Mohamed (2013), 

Maya Silviyanti (2015) and Obillos Dela Rosa (2016), all of whom found that 

teachers receive too little training in ICT use. In Maya Silviyanti’s study, almost 75% 

of the respondents stated that they need more training in ICT use. During an interview, 

a teacher that uses ICT in their teaching stated that he has received basic training like 

how to use a “word processor”; however, this was not enough. The teacher urged that 

he wants to get training in how to use ICT tools which are for better use in their 

teaching (Maya Silviyanti, 2015). 

Another disadvantage, which is connected to the issue of teachers not getting enough 

training, is that teachers might avoid using ICT if they cannot master it. Md Yunus 

et. al. (2013) state that teachers have very high expectations of themselves since they 

want to be as good as possible and bring good teaching to their students. If they cannot 

achieve this, they think their teaching becomes inefficient, non-effective, and will not 

stimulate the students’ learning well enough. One of the participating teachers 

explains that she wants to be competent and to use ICT appropriately. Otherwise, she 

thinks the purpose of using ICT will be lost and the students will not learn what they 

are supposed to (Md Yunus et. al., 2013). Furthermore, both Raman & Hamid 

Mohamed’s (2013) study and Obillos Dela Rosa’s (2016) study claim that teachers 

have troubles using ICT since it is very time-consuming. Raman & Hamid Mohamed 

explain that 60% of their responding teachers declared that they do not have time to 

involve ICT in their teaching due to the amount of time it takes to plan the lessons 

(Raman & Hamid Mohamed, 2013). This agrees with what Li & Walsh (2011) found 

in their study. During an interview, a teacher stated that there is not enough time for 



 

20(32) 

 

the teacher to prepare the lessons that will be taught. The teacher claims that there is 

already so much that they are supposed to cover in one session, that it is close to 

impossible to also fit ICT content into the lesson (Li & Walsh, 2011). 

Table 2 also shows that teachers lack resources when they are going to teach ELT 

with the help of ICT. One of the teachers in Obillos Dela Rosa’s (2016) study 

expresses her frustration with the fact that she does not have access to the right amount 

of ICT material that she needs in her teaching. In fact, the tools are inadequate and 

have a negative impact on the teaching. The teachers in the study do not have access 

to either enough IWBs or computers which they can use in the ELT. Also, the teacher 

thinks that the amount of technical support and pedagogical support she receives from 

the school is insufficient (Obillos Dela Rosa, 2016). This is in line with the results of 

both Raman & Hamid Mohamed’s (2013) and Maya Silviyanti’s (2015) study. 

Almost two-thirds of the participating teachers in Raman & Hamid Mohamed’s study 

lack access to technology in order to incorporate technology in their teaching. Many 

also lack technical support from their schools which they require if they would face a 

problem (Raman & Hamid Mohamed, 2013). Every teacher in Maya Silviyanti’s 

study agrees that the resources provided by the schools are limited. The participants 

also provide a possible reason for the limited resources they get; the schools do not 

have enough money. Although a teacher may have ICT equipment (e.g. laptops, 

computers, projectors) that can be used in teaching, the cost of maintaining ICT 

resources is a problem (Maya Silviyanti, 2015).  

A final disadvantage which teachers address in the articles is the doubtful Internet 

connection. Respondents from both Md Yunus et. al.’s (2013) study and Obillos Dela 

Rosa’s (2016) study express their frustration with the fact that the Internet is not 

working properly. This affects their ELT in the sense that there are clear and strong 

obstacles against integrating ICT. However, as a solution to this problem, the teachers 

declare that they bring their personal computers as well as their personal “pocket Wi-

Fi” to their teaching. Students are also allowed to bring personal devices. Another 

teacher always prepares herself by downloading her materials before the start of the 

lesson which prevents her from being dependent on the Internet connection (Md 

Yunus et. al., 2013; Obillos Dela Rosa, 2016). 
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6.2 Teachers’ and students’ perceptions and experiences of the 

integration of ICT in ELT 

In the result of Billore & Rosén’s (2017) study, it is shown that teachers have a 

positive attitude towards using ICT in ELT. Both German and Swedish teachers state 

that they have a positive attitude to ICT. The Swedish teachers agree that using ICT 

in ELT is beneficial since it tends to affect the students’ effort and motivation 

positively. This is in line with what Md Yunus et al. (2013) found. They state that 

teachers think students get more engaged, interested, and involved in their teaching 

when using ICT. It is also stated that teachers think traditional language teaching 

makes the students bored. Additionally, Li & Walsh (2011) found that teachers 

experience the involvement of ICT in ELT as something fun, motivating, and 

beneficial for the students as well as for the teachers. During interviews, it is stated 

that teachers experience ELT as more fun today since they get the chance to create 

lessons in a different manner. Teachers also stated in the study that students get 

excited when the teaching involves animations and pictures, which again is something 

that also grabs the teachers’ attention and interests. This is in line with Obillos Dela 

Rosa’s (2016) findings where teachers’ perceptions are that ICT gives excitement to 

the students since they crave for new innovations in ELT. Moreover, Li & Walsh 

(2011) found that teachers put a lot of effort into planning to teach with the help of 

ICT. It is stated that teachers carefully plan how the technology could be embedded 

in the teaching in a sense that gains the students’ learning (Li & Walsh, 2011). 

However, ICT does not have to increase a teachers’ workload, ICT can also decrease 

the workload. Using assets such as PowerPoints, a teacher stated that it helps her to 

avoid writing repeatedly on the whiteboard (Obillos Dela Rosa, 2016). 

Three articles report that teachers have a positive experience in involving ICT in their 

teaching (Li & Walsh, 2011; Obillos Dela Rosa, 2016; Billore & Rosén, 2016). 

Obillos Dela Rosa (2016) declares that while one teacher sees ICT as an essential 

aspect in his teaching, another teacher has the perception of ICT being a useful tool 

in her teaching. She thinks ICT makes her students concentrate better, understand 

more easily and facilitate their collaborative learning. She also states that she has 

witnessed ICT to influence the students to try harder to learn which makes them 

remember better and it changes the climate in the classroom positively. 
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On the other hand, using ICT tools when teaching English also brings some 

unfavourable experiences. In their study, Md Yunus et. al. (2013) discovered that 

teachers experience students to develop bad habits due to the integration of ICT in 

ELT, especially when they are teaching writing skills. They state that plagiarism has 

increased since the teachers have incorporated ICT in their ELT; however, it is not 

described by the teacher how this could be prevented. Another unfavourable aspect 

which has increased is the number of abbreviations in students’ writing tasks. In an 

interview, a teacher declares that when she involves a lot of ICT in her teaching, the 

students tend to use an informal language using words such as “cos” instead of 

“because” and “ur” instead of “your”. In the same study, another teacher expressed 

her frustration with the time that gets wasted when integrating ICT. Her experiences 

are that using, for instance, cooperative computer-exercises, the students will need 

much time to pack up and start the computers which steals important time from the 

teaching (Md Yunus et. al., 2013).  

Just like the teachers, students also have positive attitudes towards incorporating ICT 

in ELT. In their study, Hoang Tri & Thi Nguyen (2014) found that more than 80% of 

the 149 participating students think ICT has a positive impact on their English 

language learning. Many of the students agree that ICT helps them in improving their 

reading and listening abilities as well as helping them practise skills such as grammar 

mastery and vocabulary acquisition. The students also think that involving ICT in 

ELT makes the teaching more fun and enjoyable and they want to see more 

technological tools involved during future lessons (Hoang Tri & Thi Nguyen, 2014). 

As a contrary opinion, Soong (2012) presents the idea that ICT being a beneficial 

aspect in ELT could be a myth. In her study, she found that few students used e-

learning programs during their spare-time with the purpose of learning English. 

Instead, her study showed that the participating students interacted with English 

through a personal use of ICT. Therefore, she stated that since none of the students in 

her study used e-learning materials frequently, it is a myth that e-learning programs 

develop students’ language proficiency.  
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7 Discussion 

The following section will primarily discuss the main findings that were found in the 

results. Moreover, suggestions will be given on what could be the next step in research 

within the field of ICT use in ELT. 

7.1 Content discussion 
Out of the eight articles that were examined in this study, seven of them agree that 

integrating and using ICT frequently in ELT is beneficial for students’ English 

language development. Several studies also described that integrating ICT in ELT 

affects students’ motivation and concentration for the better (Md Yunus et. al., 2013; 

Hoang Tri & Thi Nguyen, 2014; Maya Silviyanti, 2015). Students think they study 

more effectively with the help of ICT tools and they experience the teaching to be 

more fun, which is positive. This is an important aspect for teachers to consider when 

the aim of a lesson is to capture the students’ attention and motivation. On the other 

hand, the perception that students think ICT has a positive impact on their 

concentration in class goes quite surprisingly against what previously has been 

claimed. It was stated that students felt disrupted when they were able to use 

technological devices in the teaching since they used them for purposes which were 

not related to the teaching (Natl. Ag. f. Ed. 2016). Here, a big responsibility lands on 

the teacher who has to arrange appropriate teaching so that it will stimulate the 

students’ concentration in the best possible way. In the report where students 

experience digital devices to be distracting, it was also stated that the students were 

able to use personal gadgets; however, in one of the studies where students have 

positive experiences with digital devices, they do not use personal gadgets (Hoang 

Tri, 2014; Natl. Ag. f. Ed. 2016). It is difficult for the teacher to determine where the 

line should be drawn because the students’ motivation and concentration are 

dependent on many different factors which are unpredictable. However, what can be 

stated is that students can be taught using technological gadgets without being 

distracted. 

Another interesting aspect which concerns many teachers in the examined articles is 

that teachers experience a lack of training in how to teach with the help of ICT tools. 

Teachers also declare that once they manage to teach using ICT, they lack resources 
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such as technological materials, money to invest in new materials, as well as educated 

and supportive colleagues. This is in line with what previously has been stated in 

Swedish contexts where teachers have expressed a need for more training in how to 

work with ICT as a pedagogical tool (Nat. ag. f. Ed, 2016). These obstacles, which 

teachers struggle with, are essentially connected to money and schools’ resources. 

Many Swedish schools of today struggle economically which makes it difficult for 

teachers to get the education they need in order to teach with the help of ICT as well 

as being able to make investments in necessary resources. Unfortunately, the cost 

issue is usually recurring when schools try to implement, for instance, new teaching 

methods and then, at the end of the day, every penny matters. A solution might be to 

encourage teachers to educate themselves by searching the Internet for teaching 

materials. Another solution could be for a school to train and educate one teacher, 

who later gets the mission of teaching its colleagues.  

7.2 Suggestions for further research 
After reading and analysing the articles of this study, one realises that the benefits and 

advantages of using ICT in ELT overcome the drawbacks and the disadvantages. The 

fact that seven out of eight articles claim ICT to be beneficial for students is a strong 

argument in favour of integrating ICT technologies in ELT. However, the limited 

findings of research regarding ICT use in ELT in both Europe and Sweden makes it 

necessary for future studies to do further investigations on how ICT technologies 

influence ELT. 

8 Conclusion 

The aim of this study was to investigate and analyse what previous research states 

about the advantages and disadvantages of integrating ICT in ELT as well as what are 

teachers’ and students’ opinions on this matter. In order to reach this aim, the 

following questions were asked: What are the advantages and disadvantages of using 

ICT in English language teaching? What are the opinions among teachers and 

students on the involvement of ICT in ELT? 

 

The conclusion that can be drawn from this review is that both teachers and students 

have positive attitudes towards the integration of ICT in ELT. Among the advantages 
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of integrating ICT in ELT, the results show that ICT helps students learn better, it 

makes them more motivated during classroom interactions and activities, and it makes 

them concentrate better. Students have also expressed their experiences of ELT 

becoming more fun when ICT technologies are integrated. Furthermore, it is also 

shown that teachers experience that they perform better teaching with the help of ICT. 

On the other hand, among the disadvantages of ICT in ELT, it is found that ELT 

becomes vulnerable and dependent on the Internet connection. If the Internet 

connection would fail, teaching time will be wasted when teachers must fix the issue. 

Another disadvantage, which goes together with teachers’ opinions and experiences 

on the matter, is that most teachers experience ICT to be difficult to integrate in ELT. 

This is because they lack both training in how to teach with the help of ICT and 

resources at their schools which are a requirement in order to teach with help from it. 

 

Regarding ICT integration in ELT within a Swedish context, limited information was 

found even though the Swedish government has the aim of being world leaders in 

using technological devices in the Swedish school. Therefore, this study urges future 

investigations to examine possible ICT teaching in a Swedish context of ELT.  

 

The implications of this study are that both students and teachers encourage the 

integration of ICT technologies in ELT since their experiences say that it is beneficial 

for, among other things, students’ language development. However, although it 

becomes more and more common to integrate technological tools in language 

teaching, there is very little research within this area. This implies that teachers must 

do their personal exploring in order to discover what works best in their teaching with 

their students. Finally, this study encourages more research to be done within the use 

of ICT in ELT with the aim of facilitating, for instance, teachers’ work in developing 

students’ English language skills. 
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Appendix 1 
In appendix 1 you find all searches and articles that were used in this study.  

 

Searches 

Search 

nr 

Database Search words Restrictions Hits Selections 

1.  ERIC Free search: 

“Information and 

communication 

technologies” OR 

ICT 

 

AND 

 

Thesaurus:  

“Educational 

technology”, 

“technology uses 

in education”, 

“computer uses in 

education”. 

Peer reviewed 

2010-2019 

English 

1 431 - 

2.  ERIC Free search: 

“Second language 

teaching” OR EFL 

OR “English 

language teaching” 

OR ELT 

 

AND 

 

Thesaurus:  

“Second language 

learning”, 

“English second 

language”, 

“Second language 

instruction”. 

Peer reviewed 

2010-2019 

English 

5 514 - 

3.  ERIC Search 1+2 
 

37 4 

4.  ERIC Free search:  

“Information and 

communication 

technologies” OR 

ICT 

 

Peer reviewed 1 008 - 
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AND 

 

Thesaurus:  

“Electronic 

learning”, 

“computer uses in 

education”, 

“laptop 

computers”, 

“Virtual 

classrooms”. 

6. ERIC Free search:  

EFL OR ELT OR 

TESOL 

 

AND 

 

Thesaurus: 

“Second language 

learning”, 

“English language 

learning”, 

“bilingual 

education”  

Peer reviewed 

2000-2019 

4 932 - 

8. ERIC Free search:  

“Information and 

communication 

technologies” OR 

ICT 

 

AND 

 

Thesaurus: 

“Educational 

technology”, 

“technology uses 

in education”, 

“computer uses in 

education”  

Peer reviewed 

English 

2 012 - 

11.  ERIC Search 4+8 
 

819 - 

12. ERIC Search 2+11 
 

11 3 

14.  ERIC Free search: 

“Information and 

Peer reviewed 2 002 - 
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communication 

technologies” OR 

ICT 

 

AND 

 

Thesaurus:  

“Educational 

technology”, 

“electronic 

education”, 

“computer uses in 

education”, 

“computer assisted 

instruction” 

15. ERIC Search 2+6+14 
 

15 1 

 

Found articles 

Searches Found articles 

Search nr: 

3 

1. “Experiences, Perceptions and Attitudes on ICT Integration: 

A Case Study among Novice and Experienced Language 

Teachers in the Philippines” – John Paul Obillos Dela Rosa 

(2016) 

2. “An exploratory study of ICT use in English language 

learning among EFL university students” – Dang Hoang Tri 

& Nhung Hong Thi Nguyen (2014) 

3. “EFL teachers’ perceptions on using ICT in their teaching: to 

use or to reject?” – Tengku Maya Silviyanti (2015) 

4. “Issues of ICT Usage among Malaysian Secondary School 

English Teachers” – Arumugam Raman & Abdul Halim 

Mohamed (2013) 

Search nr: 

12  
1. “The Use of Information and Communication Technology 

(ICT) in Teaching ESL Writing Skills” – Melor Md Yunus, 

Norazah Nordin, Hadi Salehi, Mohamed Amin Embi, & 

Zeinab Salehi (2013) 

2. “The Impact of Teachers’ Age, Gender and Experience on 

the Use of Information and Communication Technology in 

EFL Teaching” – Hassan Saleh Mahdi & Abdullah Sa'ad Al-

Dera  (2013) 

3. “A Study on EFL Students' Use of E-Learning Programs for 

Learning English--Taking a Taiwanese University as an 

Example” – Darcy Soong (2012) 
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Search nr: 

15 
1. “Technology uptake in Chinese EFL classes” – Li Li & 

Steve Walsh (2011) 

 


