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Abstract 

Pupils who want to learn English as a foreign language, EFL, need to practice 

speaking. This is a necessity, not least since this skill is crucial when 

communicating with others. When pupils lack this inclination, EFL teachers have to 

know how to engage them in oral interaction. The aim of this study is to investigate 

what overall strategies four teachers say that they prefer to use when motivating 

pupils in grades 7 to 9 to interact orally in the EFL classroom. The aim is also to 

investigate if there are certain strategies that the teachers participating in the study 

find more successful. The method chosen to analyse the data was qualitative content 

analysis. Semi-structured face-to-face interviews with open-ended questions were 

conducted. After the interviews, the collected data were coded, divided into 

different themes and analysed. The results of this study showed that the teachers say 

that they use a wide range of strategies, such as for example creating a safe learning 

environment and letting pupils work in smaller groups with subjects they can relate 

to. It was found that the participating teachers often agreed with each other 

concerning what strategies to use, as for example when accentuating the importance 

of creating a safe learning environment in the classroom. In order to make pupils 

want to interact orally in the EFL classroom, it is of vital importance that teachers 

understand what strategies are seen as worthwhile to use when teaching. Hopefully, 

the study can contribute to this understanding and thereby increase the level of 

motivation amongst pupils. 
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1 Introduction 

Pupils’ inclination to practice speaking English as a foreign language (EFL) is 

necessary when it comes to developing and mastering EFL. In order to be able to 

communicate fully in English, the willingness to improve one’s skills in this field is 

of vital importance.  Nevertheless, as observed while doing placements in lower 

secondary school in Sweden, many pupils seem to be unwilling to speak English in 

the classroom. One could argue that by getting pupils motivated a giant step towards 

their willingness to speak English in the classroom would have been taken, a step 

that pupils, in the long term, would benefit from.  Reality is however more complex 

since several factors affect their willingness to speak in the EFL classroom. Some of 

these factors will be presented and discussed in this study. 

Dörnyei’s (2003:1) point of view is that studying motivation is a fundamentally 

complex task, partly because motivation theories try to explain the multifaceted way 

in which humans live, and partly because humans are social beings who like to 

interact with others. In order to be understood we need to communicate, but the 

process of interacting seems to be intricate. As observed by MacIntyre et al. 

(1998:545), the willingness to communicate (WTC) changes greatly depending on 

different aspects, such as time and circumstances. Shen and Byfield (2018:251) 

refer to MacIntyre et al’s. WTC-model as a phenomenon that not only includes the 

field of linguistics, but also the fields of communications and psychology. As 

observed by Dörnyei (2003:13), regarding research, the idea of WTC will land in 

the crossing between communicative competence and motivation. This is due to the 

fact that linguistic as well as psychological variables have to be taken into 

consideration (ibid:13). Even though the following findings concern learning a 

second language (L2), one could argue that they can also apply to learning English 

as a foreign language. As Dörnyei (ibid:13) states, knowledge of L2 is interlinked 

with factors such as willingness to interact with other people, attitudes within a 

group, self-confidence and personality traits. These differing factors, according to 

Dörnyei (ibid:14), can be described as “integrated in an organic manner”.  

Psychology is thus a major factor regarding pupils’ WTC. Hattie (2012:44) observes 

that pupils not only bring motivation to learn to the learning situation in the 

classroom, confidence to learn is also of importance. He states that self-concept 

consists of several parts, using the so-called metaphor of the rope to describe this 

(ibid:44). For example, anxiety, self-efficacy and self-handicapping can be seen as 

the rope’s fibres, entwined and working together in order not only to make us 

understand ourselves but also creating a presentation of ourselves to others 

(ibid:45).  Hattie (ibid:45) emphasizes that it is important that teachers understand 

how these various self-attributes function. When doing so, teachers have the tools 

which can help them develop pupils’ confidence, not only when it comes to 

managing different tasks but also making them understand how to handle failure and 

how to interact with young persons, for example at school (ibid:45). If this succeeds, 

the degree of motivation among pupils will hopefully increase.  
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The Swedish Curriculum for the compulsory school, preschool class and the leisure-

time centre (Skolverket 2011a, rev. 2018) indicates that education in English ought 

to include various situations where pupils, in order to broaden their horizons, look 

into different subjects and problems, discuss and form opinions. The willingness to 

speak English is crucial, but how to motivate pupils is not mentioned.  Furthermore, 

the Swedish Curriculum (Skolverket 2011a, rev. 2018) states that pupils should be 

able to practice all-round communicative skills in situations that can be used for 

practical purposes. In order to develop the way they communicate, pupils will get 

the opportunity to gain knowledge of diverse strategies (Skolverket 2011a, rev. 

2018). Exactly what these all-round communicative skills and strategies consist of is 

not specified, thus giving teachers the opportunity to interpret the content on their 

own.  

In contrast to this somewhat vague description in the Swedish Curriculum, Shen and 

Byfield (2018:251) emphasize that teachers must be aware of how communicative 

skills and strategies work, in order to help pupils speak in a satisfying way. Shen 

and Byfield (ibid: 251) state that “In comparison to the importance of talking in 

order to learn, which has been well-documented, the prerequisite skill of learning to 

talk has been largely neglected”. Shen and Byfield (ibid:251) highlight the fact that 

even though many studies concerning pedagogical strategies exist, few of them 

concentrate on how to foster pupils’ development regarding their willingness to 

speak. Furthermore, they underline that knowledge of useful strategies that increases 

pupils’ willingness to speak is an important tool in becoming an effective teacher of 

the English language (ibid:251).  

This study will therefore focus on strategies used by well-experienced teachers to 

increase pupils’ motivation to interact orally in English. Hopefully, the results will 

shed some more light on useful strategies for practical application in the classroom. 

This intention coincides well with what Dörnyei (2003:23) points out, namely that 

increased interest in how to motivate pupils learning language demands the 

transformation of research results into more functional examples. Teachers prefer to 

understand how to motivate pupils, instead of knowing what motivation is (ibid:23).   

1.1 Aim and research questions 
The aim of this study is to gain insight into how various strategies can be used in 

order to motivate pupils to participate in oral interaction in the EFL classroom. The 

study will look closer into what strategies four teachers with long experience of 

teaching English as a foreign language use to motivate their pupils. The aim is to 

understand and clarify the teachers’ thoughts and reflections, not to report on what 

is happening in the classroom. 

Research questions: 

1. What overall strategies do teachers say they use to increase pupils’ 

motivation to interact orally?  

 

2. What strategies do teachers find more successful when they want to 

motivate pupils to engage in oral interaction? 
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This study will obtain information by means of interviews with the teachers. The 

study will focus on how the teachers talk about oral interaction between pupils, as 

well as between teacher and pupil. Activities where oral interaction is of importance 

are for example discussions, debates and playing games, as well as interacting with 

the teacher in the classroom. Oral presentations, where only one person speaks in an 

active way, will thus be omitted in the study.  

2 Theoretical background  

This study will focus on the concepts and terms motivation, extrinsic motivation, 

intrinsic motivation, amotivation, effective teaching, learning strategies and 

Willingness to Communicate (WTC). In order to understand this study, these 

concepts and terms are explained in this section.  

2.1 Motivation 
Allen (2013:36) explains motivation as a willingness to make an effort to reach a 

specific goal and Schunk and Mullen (2013:67) state that the goals set can vary 

from person to person. What we choose to do, or not do, how much effort we put 

into doing something, how enduring we are as well as how well we manage to reach 

a goal are all important factors in understanding motivation and its driving force 

(ibid:67). Motivation might seem hard to comprehend fully. As Schunk and Mullen 

(ibid:67) point out, it might be because we notice the result of motivation, not the 

actual motivation in itself. By investigating overall strategies as well as successful 

strategies that teachers say they use in order to motivate students, the current study 

might add an aspect to the complexity of motivation.  

Arnold (2011:17) mentions self-concept as a contributing factor when it comes to 

pupils’ ability to be motivated and reach goals. Someone with poor self-concept 

probably lacks motivation, described as an essential part regarding the ability to 

learn language in an effective way (ibid:17). A solution stated by Arnold (ibid:17) 

would be to try to improve one’s personality and increased motivation might 

thereby be the result.  Hattie’s approach is somewhat wider since he underlines that 

it is the teacher’s task to help pupils build confidence so that they can complete 

assignments as well as handle failure (2012:45).   

Teachers play a major role concerning the subject of motivating pupils in the 

classroom. Lortie (2002:1189) describes teachers who obtain a positive atmosphere 

in the classroom, as being able to control the proceedings of communication 

between people. If teachers manage to build trustworthy relationships with pupils, 

these pupils’ levels of motivation will hopefully increase as an outcome.  

2.1.1 Extrinsic motivation 

Extrinsically motivated pupils put an effort into achieving a certain goal. As 

Anderman and Hicks Anderman (2014:4) point out, these pupils want to get a 

reward of some kind. An example would be a pupil who is not particularly 

interested in cats, but who will still strive to learn all that is needed about cats in 

order to get good grades (ibid: 4-5).  
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This coincides with Deci and Ryan (1985:38) who point out that self-determination 

often involves the power to control one’s environment and to decide what the result 

will be. A possible example of someone using self-determination in an extrinsically 

motivated way would be a pupil striving to reach good results in compulsory school, 

with the goal to continue to higher education.  

2.1.2 Intrinsic motivation 

Even though Deci and Ryan (ibid:38) underline that self-determination theory can 

be applied to externally motivated behaviour, they emphasize that this approach is 

essential to intrinsically motivated behaviour. There exists not only an urge to 

express a need and to be flexible, but also an aspect of being capable of making 

one’s own choices (ibid:38). Self-determination can be described as when the 

individual senses autonomy, a feeling of not being stressed by external factors 

(ibid:38). A pupil driven by for example curiosity and engagement, could be said to 

use self-determination in an intrinsically motivated way when wanting to learn a 

new skill or finding out more about a topic.  

Anderman and Hicks Anderman (2014:52) state that intrinsic motivation involves 

enjoyment and also voluntariness. This is illustrated by a pupil who will learn about 

cats just because he or she believes cats to be fascinating animals and thus finds 

pleasure in being informed (ibid: 4-5). Deci and Ryan (1985:254) add curiosity as 

another important factor regarding motivation to learn.  

Deci and Ryan refer to reviews concerning studies that investigated how learning 

was affected when the participants were able to make choices and where the level of 

self-determination did not have to be high in order to improve learning (Perlmuter 

and Monty (1977), cited in Deci and Ryan, 1985). This corresponds with Arnold 

(2015:15) who underlines that being able to choose is a permanent feature 

considering motivation.   

2.1.3 Amotivation 

Whereas intrinsic motivation involves enthusiasm and eagerness and extrinsic 

motivation determination, Anderman and Hicks Anderman (2014:52) describe 

amotivation as the lack of motivation, where a pupil is unwilling to participate. One 

reason can be uncertainty of one’s capacity to perform a task (ibid:52).  Deci and 

Ryan (1985:150) relate to this by stating that an amotivated individual feels unsure 

of how to behave in a self-determined way and instead resorts to a kind of 

helplessness, unable to motivate oneself  

Where extrinsic and intrinsic motivation can be controlled by the individual’s 

intention, for example wanting to learn a new skill or working to get better grades, 

this is not applicable to an amotivated person. Deci and Ryan (ibid:150) argue that 

an amotivated person believes that it is not possible to control one’s actions in order 

to reach a goal. Self-determination can sometimes involve a decision to cease being 

in control of one’s actions (ibid:38). This belief that it is possible to first be in 

control and then decide to give it up, may perhaps seem farfetched to an individual 

who mainly is prone to amotivated behaviour.  
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A motivational climate in the classroom, one can argue, will give the teacher the 

opportunity to concentrate on how to teach effectively. Meaningful relationships 

with pupils might be an important factor in regard to the outcome. 

2.2 Effective Teaching 
In a study where teachers should describe qualities that they believed denote 

outstanding teachers, Lortie (2002:116-117) notices that there are two major 

categories in which teachers are classified: “ultimate, instructional results” and 

“proximate, relational conditions”. While the first category involves more 

conventional objectives, such as what is stated in curriculums, the other category 

concerns what Lortie (ibid: 117) describes as relationships between teachers and 

pupils, based on agreements and situations. As Lortie (ibid: 117) correctly 

underlines, good relational conditions are necessary for effective teaching.  Well-

functioning relationships between teacher and pupils, one could argue, ensure a 

climate in the classroom where the teacher can focus more on finding ways to teach 

effectively, and thus increase the levels of motivation among students.   

In order to be able to teach in a successful way, the teacher not only has to try to 

establish a safe and structured atmosphere in the classroom, there also has to be an 

understanding of pupils’ behaviour. As Harmer (2015:168) rightly observes, the 

personality of each pupil is not left outside the classroom, but brought there, 

together with thoughts about what will happen in the classroom. Often, teachers 

meet pupils whose level of motivation differs.   

Therefore, as Allday and Yell (2013:79) stress, teachers have to acquire knowledge 

of how to help pupils who struggle to learn. If teachers find exercises that work, at 

the same time as they find strategies that do so, much will be gained (ibid:79). The 

results from a study made by Okon (2014:34) showed that the favourite topics in 

some German EFL classrooms were sports, computer, music and friends. A majority 

of the pupils would like to work with these familiar subjects in school (ibid:34). 

Other popular topics concerning pupils’ daily life were holidays, future, family, pet 

and clothes (ibid:35). One could argue that a successful strategy, in order to increase 

motivation, would be to focus only on topics that pupils prefer. Brophy (2004:17) 

does not disagree, but underlines that this approach would decrease the options for 

teachers regarding the possibilities to make the most of what could motivate pupils. 

If pupils understand the purpose of why something is being taught they might be 

motivated, even though the topic is not a favoured one (ibid:16). It was not the aim 

of the current study to investigate this, nevertheless, it is an interesting approach and 

could perhaps be linked to teachers’ task to stimulate pupils wanting to interact 

orally. 

As Anderman and Hicks Anderman (2014:199) underline, teachers have to 

understand that it is crucial regarding pupil motivation that they manage to create a 

climate where pupils consider if they are going to use either effective or ineffective 

strategies in the classroom .  
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2.3 Learning Strategies 
There exist various learning strategies and the teacher has to decide which of these 

will be used, either during one particular lesson or over longer periods of time. It is 

the teacher’s task to supply pupils with a tool kit of different learning strategies. As 

Anderman and Hicks Anderman (2014:169) underline, teachers can help pupils to 

understand that they, by using learning strategies, can gain control over the learning 

process. There are various learning strategies to choose between. Understanding that 

what one learns today can be linked to earlier abilities, how to be more persistent 

and how to improve one’s endeavor to reach certain goals are examples mentioned 

(ibid:169).  

Hattie (2012:103-104) refers to observations made by Moseley et al. (2004), where 

the results showed that only a small part of lessons, if any at all, contains 

information about learning strategies. Hattie (ibid:126) finds it remarkable how 

seldom strategy teaching occurs in learning situations. Brophy (2004:15), though, 

suggests a constructive solution when he underlines that teachers ought to 

concentrate on teaching strategies that improve pupils skills of learning. This, in 

addition to instructing pupils why a specific activity is useful, might in the long run 

increase motivation to learn. (ibid:18). 

One major benefit from knowing different learning strategies is, as Hattie 

(2012:119) accurately underlines, that instead of panicking if they do not 

understand, pupils can try another strategy. The confidence they get by using this 

approach will help them to find the process of learning more motivating (ibid:119). 

As Wong and Nunan (2011:145) highlight, it is worth keeping in mind that every 

exercise is supported by one, perhaps more, learning strategies.  

As Lortie (2002:152) accentuates, regarding pupils’ willingness to communicate, 

there is no “voluntary enthusiasm” to count on. Therefore, teachers have to 

stimulate pupils’ oral interaction. 

2.4 Willingness to Communicate 
As observed by MacIntyre et al. (1998:546), several factors might affect the 

willingness to communicate (WTC). Examples of these factors are how well people 

know each other, what they are supposed to talk about and how large the group of 

communicators is (ibid:546). Whether pupils are introvert or extravert also has to be 

taken into consideration. Kise (2007:48,56) suggests that motivational activities for 

extraverted pupils could be playing games and physical activities, while introverted 

pupils might be more motivated by imaginative assignments and being able to think 

things through before beginning an exercise. Although these factors are of 

importance there is one element, according to MacIntyre et al. (ibid:546)., which 

can influence the WTC to a great extent, namely if the language used is changed. 

The main reasons why pupils do not want to speak English in the classroom are, 

according to Airey (2006:23), fear of showing their lack of knowledge of the topic, 

fear of speaking English and uncertainty when it comes to understanding questions 

asked.  

There seems to be consensus regarding the beneficial effect of working in smaller 

groups. As Airey (ibid:24) underlines, shorter discussions in smaller groups can 
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make pupils feel less vulnerable, since it is the group, instead of the individual, who 

will answer the teacher’s questions. Exley and Dennick (2004:28) stress the 

importance of creating groups where the members will not feel anxious and 

nervous. The result might be unwillingness to speak (ibid:28). Grubaugh (1990:258) 

emphasizes that if teachers can help pupils to get rid of their timidity concerning 

WTC this will be useful not only in school, but in life. One can argue that this is the 

aim of the teachers in the current study.  

3 Method and participants 

In this section the choice of method will be explained. The participants will be 

presented and ethical considerations as well as limitations will be discussed. 

3.1 Participants 
The four teachers participating in the study work at lower secondary schools in the 

south-east part of Sweden. Two of the teachers work at the school where I did my 

first period of school-based teacher training. The other two interviewees work at the 

school where I did my second and third period of school-based teacher training. To 

guarantee their anonymity, the four participants are referred to by the pseudonyms 

Anna, Lisa, Louise and Roger. Anna holds a Master of Arts in Secondary Upper 

Education while the other three teachers hold a Master of Arts in Secondary 

Education. They are all licensed teachers of English.   

The four teachers participating in the study are all well-experienced. They have 

taught English for more than ten years (see Table 1). Their long practical contact 

with this field of teaching was a conscious choice. These teachers ought to be well 

aware of strategies that work.  

Table 1.  Participants. 

Name Age Years of 
experience 

Academic 
degrees 

Licensed        
teacher of     
English 

 Other subjects 

Anna 35-40 13 
Master of Arts  
in Secondary 
Upper Education 

 Yes Spanish 

Lisa 45-50 19 
Master of Arts  
in Secondary  
Education 

 Yes 
Swedish, French 

Louise 45-50 11 Master of Arts  
in Secondary 
Education 

 Yes Spanish 

Roger 55-60 32 Master of Arts  
in Secondary  
Education 

 Yes Swedish,  
Social study      
subjects 

 

The interviews were conducted in Swedish, the participants’ native language. The 

interviews took between 55 minutes and one hour each. Before each interview, the 
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teachers were informed about the terms considering their participation in the study 

(see Appendix 1).  

3.2 Collection of data 
By conducting semi-structured face-to-face interviews with open-ended questions, 

the participants will be able to express their thoughts concerning motivation more 

freely than if the questions would have been given as a questionnaire with 

standardized answers. As Dörnyei (2007:136) observes, by posing the same 

questions to all participants, the interviewer creates guidelines for the persons being 

interviewed.  At the same time, the open-ended questions give the participants the 

opportunity to be more specific about different topics and share information to an 

extent chosen by the participants.   

In the interview guide (see Appendix 2), the open-ended questions were divided into 

the following subgroups: background questions, extrinsic and intrinsic motivation, 

effective teaching, learning strategies and willingness to communicate (WTC). 

3.3 Analysis of material 
Qualitative content analysis was chosen as the method to analyze the collected data. 

Hsieh and Shannon (2005:1278) describe qualitative content analysis as a research 

method where the researcher works consistently, using codes that are being 

classified and finding different themes and patterns. The researcher is able to 

interpret the information gathered in a subjective manner (ibid:1278). Cho and Lee 

(2014:10) accentuate that the research questions are in focus in qualitative content 

analysis since the decision of what data is going to be analysed is interlinked with 

these questions. This is the case concerning the current study since, as the results 

show, the research questions have been answered with data from the interviews. 

One of the strengths of qualitative content analysis is, as mentioned by Cho and Lee 

(ibid:15), its ability to help understand social reality or phenomena by analysing 

data collected through verbal communication. As Neuman (2014:479) highlights, 

qualitative data tends to be very detailed and it also has the ability to show how 

intricate daily life can be. Thus the method is suitable for the study. As noticed by 

Cho and Lee (2014: 9-10), another reason why this method suits the purpose of the 

study is that both an inductive category development and a deductive category 

development can be applied, depending on the approach. The approach of this study 

can be said to be deductive, but the small sample makes it impossible to generalize.  

Although the method is appropriate for the study, as Neuman (2014:510) points out, 

qualitative content analysis can be difficult to deal with, compared to quantitative 

data. In the process of analysing data, the researcher has to be careful, not letting 

preconceived beliefs become predominant. In doing so, relevant data might be 

overlooked (ibid:500). The researcher also has to be observant, not interpreting data 

as not being important, when it actually is (ibid:500).   

In order to be able to analyse the data, each interview was transcribed. The next step 

was to read through the transcriptions several times. The purpose was to try to 

detect themes which could be labelled using different codes. This open coding, as 

Neuman states (ibid:480), is necessary so that the data can be divided into 
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categories. A characteristic of open coding is that it allows for themes to be brought 

“to the surface from deep inside the data” (ibid:481). 

3.4 Ethical considerations 
As Dörnyei (2007:63) rightly points out, research in education is a form of social 

research which includes information about how people perceive the world around 

them, thus it is closely linked to ethical issues.   

The Swedish Research Council (2002) lists principles for research ethics. These 

principles have been taken into consideration during the work of this study. 

The principles are: 

1. The information requirement 

2. The compliance requirement 

3. The confidentiality requirement  

4. The use requirement  

Firstly, as stated in the information requirement, the participants were informed of 

the intentions of the study. They were also informed that their participation in the 

study is voluntary.  

Secondly, as stated in the compliance requirement, the participants gave their 

consent to take part in the study. They were also informed that they can choose to 

terminate their participation in the study at any time. 

Thirdly, as stated in the confidentiality requirement, the participants were informed 

of their right to confidentiality. They were informed that data shared in the study 

cannot be linked directly to them. The participants were also informed that the 

recorded interviews will be deleted. 

Fourthly, as stated in the use requirement, the participants were informed that the 

only purpose of data collected will be for the use of research (see Appendix 1). 

3.5 Limitations 
Since the study is a small-scale qualitative study, the outcome is limited to how the 

teachers participating will mediate their opinions of the field of study. This is worth 

taking into consideration. Even though all the participants in the study agree on 

certain topics, to generalize about the findings in this study is not possible. 

As Brinkmann and Kvale (2015:287) underline, a prevalent critique concerning 

research interviews is that it is possible that the participants do not tell the truth. 

This also has to be taken into consideration, but it might be difficult to prove. One 

could argue that the teachers want to put forward a more embellished version of his 

or her ability to use strategies in order to motivate pupils to interact orally in 

English. One could also argue, as Brinkman and Kvale stress (ibid:287), that the 

teachers do not deliberately tell a lie, since the version told reflects how they 

actually experience a situation. When analysing the data, this might affect the 

outcome, and thereby the reliability of the study. 
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To be able to get a more complete understanding of how teachers use various 

strategies, classroom observations would have to be conducted. Then pupils would 

have to give their permission to be observed, but due to the time available this 

procedure was not manageable. With a larger time frame, observations would be an 

option. 

4 Results and discussion 

The results of the study are presented and discussed in the following sections. The 

codes and themes used will be described and analysed in relation to the different 

research questions. Quotes from the interviews, translated into English, will support 

and clarify the findings. The quotes in Swedish are found in Appendix 3. 

4.1 Strategies used by teachers to increase pupils’ motivation 
In section 4.1 the first research question will be answered, based on the data. The 

research question reads:   

What overall strategies do teachers say they use to raise pupils’ motivation to 

interact orally? 

This section presents several different strategies that teachers find useful in order to 

motivate pupils to interact orally in the EFL classroom. The themes identified in the 

interview responses are A safe learning environment, Building self-esteem and The 

use of English or Swedish.  

 

Table 2.  Themes and categories linked to 4.1 

1. A safe learning 

environment 

2. Building            

self-esteem 

3. The use of English       

or Swedish 

feel safe feel safe feel safe 

anxiety anxiety anxiety 

teacher/student relationship teacher/student relationship teacher/student relationship 

mockery mockery  

   

Only related to nr. 1 Only related to nr. 2 Only related to nr. 3 

how to behave towards each 

other 

grading affects know why learn English 

be able to make mistakes perfectionism gestures/body language 

allowing atmosphere low self-esteem teacher speaks as much 

English as possible 

never force dedramatize  
class composition encouragement  

 

As illustrated in Table 2, during the process of analysing, the data were coded and 

three themes emerged. Some categories were linked only to one theme, but other 

categories could be linked to several themes. Descriptions marked with a certain 
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colour relate to more than one theme. At several occasions, the categories had to be 

rearranged into new themes. This process corresponds with what Neuman 

(2014:481) states, namely the importance of being open-minded about the data, so 

that new categories and themes can be generated. The multifunctional categories 

appeared as a result of this process of evaluating data.  

4.1.1 A safe learning environment 

As Anderman and Hicks Anderman (2014:214) rightly point out, social relations 

among pupils can be notably complicated. During a day, pupils might have to 

interact, not only with classmates they prefer, but also with those they do not have a 

good relationship with. At the same time, they have to perform, in one way or 

another. Anderman and Hicks Anderman (ibid: 214) state that this continual contact 

with other pupils can affect how academically motivated students are. The teachers 

in the study are conscious of this and as a strategy they work with creating a safe 

atmosphere in the classroom.  

Class composition can affect pupils’ WTC. In classes with a more allowing 

atmosphere the open climate sometimes enables pupils to dare to try their language 

skills. In contrast, pupils in some classes can be more judgemental, thus creating a 

supressing atmosphere where pupils do not dare to speak. Several of the teachers 

underline the importance of focusing on how to behave towards each other in the 

classroom. This is seen as a strategy that will help them build the foundation for an 

open climate:  

(1) It is difficult if there are some individuals who make others feel insecure 

and you get the impression that they laugh or judge all the time. Then this has 

to be dealt with first. (Anna) 

As stated by Anderman and Hicks Anderman (ibid:232), this is a good approach 

since even though teachers cannot influence how pupils act towards each other all 

the time, they can still insist that pupils behave respectfully towards each other in 

the classrooms.  

According to Anna, it is important to underline that certain behaviours are not 

tolerated in the classroom. She does not want disparaging remarks to pass 

unnoticed. Anna repeatedly tells her pupils that it is okay to make mistakes, without 

having to be exposed to mockery. Louise agrees: 

(2) The first weeks when you meet a new class are so important. You have to 

create a climate where it is allowed to mispronounce and where no one makes 

comments or laughs. It is very important.  

One could argue that a positive outcome of this approach is that pupils become 

aware of a useful learning strategy, namely the importance of being allowed to make 

mistakes while speaking English. As Hattie (2012:119) emphasizes, trying different 

strategies might lead to trust in one’s own ability, as well as being more motivated 

when learning.  
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Referring to being able to make mistakes, the teachers use the same strategy when a 

pupil cannot pronounce a word or a phrase. They repeat the right word, pronouncing 

it correctly. Louise explains her approach: 

 (3) “Today, I noticed that many of you said like this. Say like this instead.” 

You have to try to correct in a way that will not hurt anyone or make them 

never want to speak again.  

With the intention of creating a safe learning environment, where pupils dare to 

speak in front of others, all teachers in the study emphasize relationships between 

teacher and pupil.  Sometimes, though, teachers have to fight in head wind. As 

Anderman and Hicks Anderman (2014:216) accentuate:  

“At some points, teachers are perceived as supportive, caring extensions of the 

family, whereas, at other times, they are perceived as adversarial ´enemies of 

the state´”. 

Even though it involves a lot of patience, the teachers in this study use the strategy 

to strengthen relationships. Louise underlines that one has to tread lightly, since the 

intention is not to embarrass a pupil in front of others: 

(4) I believe you have to be very careful with those who do not want to speak. 

You can give a small homework, for example: “Next lesson you are going to 

raise your hand once.”  

Roger seems to be somewhat torn between being considerate and at the same time 

not being too compliant: 

(5) You should maybe put some more pressure on some. Perhaps you are too 

kind-hearted sometimes.  

Another strategy used by the teachers, in order to create a safe learning 

environment, is to never force someone into saying something in front of their class 

mates. Anna, for example, says that she will never, ever do this. This corresponds 

with Arnold (2011:15), who states that intrinsic motivation will decrease if someone 

is forced.  

In a class where a majority of pupils are reluctant to speak in English, teachers find 

it useful to let pupils make preparations:  

(6) It has to be exercises where they know what to say, exercises that are not 

too difficult. And perhaps exercises that they are able to prepare in advance. 

They have been able to think: “What can I say about this subject?”, “What 

words do I need?” (Lisa)  

To help pupils to speak to others in a polite manner is also mentioned during the 

interviews:  

(7)…well, to be a good listener and listen carefully, to ask follow-up questions 

and to let everybody add at least something to the conversation. (Anna) 
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Teachers who value a respectful interaction might contribute to a safe learning 

situation. Pupils understand that the teacher cares. One could argue, though, that by 

including the pupils, the atmosphere might improve. Anderman and Hicks 

Anderman (2014:141) state that making classroom rules together with the pupils 

and to discuss these periodically might be useful. None of the teachers in the study 

mention that they work with this kind of rules. 

4.1.2 Building self-esteem  

Louise claims that the ability to express oneself in English is so satisfying that 

increased self-esteem can be the result: 

(8) To me, that is the most important argument why one should learn English. 

That it feels good. “I can actually do this”, “Now I managed to say this in 

English.” 

Louise’s opinion corresponds well with Anderman and Hicks Anderman (ibid:52), 

who state that intrinsic motivation involves the joy of doing something.  

Nevertheless, to highlight the complexity of motivation, a brief reminder of Hattie´s 

metaphor of the rope is relevant. Hattie (2012:44) states that anxiety and self-

handicapping are examples of this metaphorical rope’s fibres. These entwined 

“fibres” can either help us or destroy for us. As Roger says concerning pupils who 

do not want to speak English: 

(9) It is still difficult for some to do since they have their inner demons.  

Hattie (ibid:59) accentuates that teachers can help pupils to be more confident by 

giving feedback. All the teachers mention that, in order to motivate pupils to speak 

English, they see the need of encouraging them. This is exemplified by the learning 

strategy used by Lisa, who wants her pupils to try new words:  

(10) I can say that the content is good. I highlight that I hear and see that you 

try, that you have a vocabulary. But perhaps you are not always certain of how 

to use them (the words), but they exist. “  

The outcome of confidence Hattie (ibid:59) states, can be resilience, a useful quality 

especially if one does not manage to complete an activity. Instead of giving in, 

pupils learn to keep trying, believing that they can reach a goal. This is opposed to 

hopelessness when, as Hattie (ibid:50) states, pupils do not think they can change 

the outcome of their schoolwork. Hopelessness can be said to be linked to 

amotivation. Deci and Ryan (1985:150) state, that instead of experiencing self-

determination, an amotivated person lacks motivation and believes that it is 

impossible to control one’s actions.   

As mentioned above, some pupils have their inner demons to take into account. 

Anxiety to speak in front of classmates is one such “demon” and as stated by 

Grubaugh (1990:255), the expectation might be worse than actually speaking. Self-

perfectionism can be perceived as another inner demon. Hattie (2012:49) defines 

self-perfectionism as when we set so high standards that we experience failure if we 

cannot reach them. To only accept perfect English can be such an unreachable goal 

when pupils aim for perfection. Lisa meets pupils who are motivated, but at the 
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same time do not dare to speak in front of others because they are afraid of making 

mistakes. 

To be able to hear one’s own voice, without focusing on how everyone else might 

react, is something Lisa finds useful. Even though it is not oral interaction, Lisa 

sometimes lets pupils repeat words or phrases together. Her point of view is that if 

you can pronounce words correctly you might be inclined to talk to others.   

The grading, according to all teachers, motivates pupils, but mostly the talented 

ones. These pupils want to get better grades, which corresponds with how 

Anderman and Hicks Anderman (2014:4) describe extrinsically motivated 

individuals, namely that they want to be rewarded. At the same time, less motivated 

pupils might see grades as an insurmountable obstacle. Both categories, according 

to the teachers, might feel less confident before an oral test. 

A strategy used by the teachers in order to improve pupils’ self-esteem is to 

dedramatize the whole situation before an oral test. Several of the teachers 

mentioned the national test in year 9, where pupils are going to have a conversation 

with some of their peers, as being a source of concern for many. In order to try to 

reduce the stressful situation, the teachers use different strategies.  

Louise states that it is more important to be able to communicate well, than to 

perform on a singular occasion. She wants to make pupils understand the benefits in 

the long run: 

(11) Personally, I always try to reduce the build-up around the national tests 

because so many become nervous and insecure. I try to think that you have to 

be reminded that you need it (English) in life and not only before the national 

test. “Why do you need to know a language?”, “How can you use it?”.  

All the teachers inform pupils about how the test parts are constructed, often by 

doing some previous exercises.   

(12) The intention is that they will feel comfortable concerning the form of the 

test, so that it will not be unknown to them during the test. (Anna) 

4.1.3 The use of English or Swedish  

It might come as no surprise that all teachers answer that they mostly speak English 

in the classroom. The teachers believe that pupils will find this approach motivating, 

and preferable choose to do the same. This is why Roger speaks mostly English: 

(13) I believe that the more I talk, the more they do the same and at the same 

time they learn English. Perhaps you try to add some more difficult words now 

and then. 

It is important to underline that since what the teachers believe to be true might 

actually not be the case.  

The choice of language also depends on the class. The teachers use different 

approaches when teaching pupils who do not find English an easy language to learn. 
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Roger speaks more Swedish when he teaches during extra lessons. Anna explains 

her strategy: 

(14) You cannot give up, because if you choose to speak Swedish instead you 

kind of, as a teacher, give up on them and that you can never do. Instead you 

have to slow down the pace, be more distinct, repeat words and explain in 

other ways.  

One might argue if the strategy to keep talking English at all times is to prefer if one 

wants to motivate. According to Airey (2006:22), pupils became more reluctant to 

answering and asking questions when education was conducted in English only. 

None of the other teachers reflect upon this. Concerning pupils whose mother 

tongue is neither Swedish nor English, the approach probably has to be another. 

This topic was not commented on during the interviews, but a possible strategy 

might be to contact the pupil’s mother tongue teacher to discuss how to increase 

motivation. As Deller and Rinvolucri underline, the mother tongue can function as 

an essential resource in the learning situation (2002:3). 

As a complement to speaking, Lisa often uses body language when teaching. Her 

gestures support her message and she does not have to speak Swedish: 

(15) I use gestures when someone is more hesitant. I often say “Open the 

book” (she shows the gesture) automatically. ”Listen!” and then I put my hand 

behind my ear. I do it without thinking 

This might be a good approach since Jensen (2012:155) states that hand gestures 

can reinforce the verbal message, as long as the gestures do not draw too much 

attention from what is said.  

It might be argued that, by using the strategies mentioned, the teachers build a solid 

foundation upon which they can stand when trying to motivate pupils to interact 

orally. This corresponds with Lortie (2002:117), who states that without good 

relationships effective teaching is not possible. Lortie also (ibid:152) underlines the 

necessity of understanding pupils’ needs. This is something the teachers have 

grasped since they want to build self-esteem, for example by focusing on how to 

reduce anxiety. This strategy might be worthwhile since, as Arnold (2011:17) 

accentuates, without strong self-concept it will be difficult for pupils to motivate 

themselves. It is worth noticing that neither of the teachers clearly expressed that 

they instruct pupils about different learning strategies. Observations in classrooms 

might highlight how, and if, this is done. Due to the time available, it was concluded 

that observations were not possible. 

4.2 Successful strategies used by teachers  
In section 4.2 the second research question will be answered, based on the data. The 

research question reads:  

What strategies do teachers find more successful when they want to motivate pupils 

to engage in oral interaction? 
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This study presents several different strategies that teachers find more successful in 

order to motivate pupils to interact orally in the EFL classroom.  

As illustrated in Table 3, during the process of analysing, data were coded and four 

themes emerged. The themes are Smaller groups, Familiar subjects, Teenagers in 

other countries and Variation. 

 

Table 3.  Themes and categories linked to 4.2 

1. Smaller 

groups 

2. Familiar 

subjects 

3. Teenagers 

in other 

countries 

4. Variation 

be able to relate to the 

topic 

be able to relate to the 

topic 

be able to relate to the 

topic 

be able to relate to the 

topic 

topics related to 

age/maturity 

topics related to 

age/maturity 

topics related to 

age/maturity 
 

 current topics current topics  
 be able to compare be able to compare  

    

Only related to nr. 1 Only related to nr. 2 Only related to nr. 3 Only related to nr. 4 

personal 

development 

 the USA competition 

first with 

friend/friends 
  spontaneity 

divide into groups    

4.2.1 Smaller groups 

As Lortie (2002:152) correctly points out, since teachers have limited time to spend 

individually with each pupil, they have to try to find ways that work for groups of 

pupils. To divide pupils into smaller groups is, according to all teachers in the study, 

a success factor when the purpose is to make pupils interact orally. The teachers 

define a smaller group as two, three or four pupils. This strategy engages pupils: 

(16) Many, not everybody, but many really like to speak English. Especially if 

they sit in smaller groups, when I walk around and talk to them instead of 

assessing. (Roger) 

Since the pupils seem to enjoy themselves this corresponds with Anderman and 

Hicks Anderman’s (2014:52) definition of intrinsic motivation where a key factor is 

merriment. A majority of the pupils in Okon’s (2014:40) study also preferred to 

work in pairs or in smaller groups, stating that they liked group work because it 

meant “Contact, fun and exchange of information”.  

The teachers’ intention is that all pupils will be brave enough to interact orally in 

front of their classmates: 

(17) Eventually, they might take the next step towards daring, because it is 

about personality development as much as how you express yourself in 

English.(Roger) 
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As Exley and Dennick (2004:28) underline, to be able to encourage willingness to 

speak pupils have to be divided into groups where they feel safe, which relates to 

the overall strategy to create a safe learning environment. Tasks must be planned in 

accordance with the level of the group and be possible to attain. (ibid:28). Anna says 

that at first pupils can sit next to those they feel safe with and then it is enough to 

just say something or repeat what someone else said. 

Since all pupils in a class might not always be on speaking terms, or other factors 

such as for example shyness can affect group dynamics, one can argue that it might 

be worthwhile to consider how to design groups. How to divide pupils into groups 

in a more thoughtful way is only prioritized by one of the teachers, Anna:  

(18) Yes, you will have to do that, especially in the beginning. Later, when this 

works, then you can have this (working in groups) often, with the subjects you 

work with and hopefully it might not be as important how you divide into 

groups. But in the beginning you have to do it, so they feel safe and dare to 

talk. 

Shortage of time is mentioned as one explanation why the others do not design 

groups in a more thoughtful way. Most common is to let pupils who already sit 

close to each other form a group. Sometimes, a more random approach is chosen: 

(19) Maybe I just count ”one, two, three, four”. I might not do it the first 

lesson, or the first week, but when you see that they feel safe, then it is 

important to be able to cooperate and talk to others as well. (Louise)  

As rightly observed by Anderman and Hicks Anderman, random grouping might be 

useful sometimes, for example if the teacher wants classmates who usually do not 

communicate with each other to do so (2014:108). Furthermore, pupils do not have 

to assume that the teacher divided them in a certain group because of their abilities 

(ibid:108). 

4.2.2 Familiar subjects 

Another successful strategy is to concentrate on familiar subjects that pupils can 

relate to. By doing so, the teachers get the impression that pupils in general want to 

participate and interact orally. Louise explains her point of view: 

(20) I believe that it is effective to mention familiar subject, like school, spare 

time, favourite food, favourite film, favourite music….because that is often 

something everybody can say something about.   

Although the choice to work with familiar subjects is not a new finding, it is still 

worth mentioning since the teachers focus on these subjects with the purpose to 

make pupils speak more English. The teachers’ perception that familiar subjects 

engage pupils corresponds well with Okon’s (2014:34-35) findings, where for 

example topics such as music and spare-time activities are mentioned. Pupils might 

be intrinsically motivated when they work with subjects that interest them, as stated 

by Anderman and Hicks Anderman (2014:52). 
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All teachers agree that with motivated pupils, strategies are not necessary. In order 

to stimulate those pupils, the teachers try to broaden the perspectives, for example 

with debates and discussions. According to Anna, there are numerous subjects to 

choose between. 

In order to motivate students, the chosen topics depend on the particular age of 

pupils. This is something the teachers are aware of. Roger gives an example of a 

topic he cannot choose for year 7:  

(21) You cannot talk about Putin and foreign policy, then it will be pretty quiet  

Even though Okon found that the four subjects sports, computer, music and friends 

did not seem to be age-related, she underlines that older pupils become more 

interested in other subjects such as feelings and what is happening in the world 

(2014:37). This corresponds with the teachers’ choice of topics. 

4.2.3 Teenagers in the other countries 

According to the teachers, another subject that normally interests pupils is how 

teenagers in other countries live. A strategy is therefore to present such material to 

the pupils. Louise mentions a series of films describing how children in different 

parts of the world get to school. When they have seen the films, they talk about how 

these teenagers live. Pupils like to make comparisons with Sweden: 

(22) How is it to go to school in the US?” That is definitely something they 

find interesting. What can you do and what can you not do? “Is the food in 

school free of charge?”, “Do you have to pay a fee?” (Anna) 

Anna explains that it is easier to get pupils motivated if the topic is the USA, 

compared to other countries where English is spoken, such as South Africa. This 

point of view corresponds well with Okon’s study. When pupils would decide if 

they wanted to learn about the USA, in comparison with London and traditions in 

England, the majority chose the USA (2014:35).  

As underlined by Deci and Ryan (1985:123), in order to be intrinsically motivated, 

children need to challenge themselves and feel competent (ibid:123). If tasks are too 

repetitive, children will get bored, and if goals seem almost impossible to achieve, 

children might be distressed (ibid:123).  One could argue, that learning about young 

people in other cultures is a field pupils can relate to, at the same time as they get 

new insights. 

4.2.4 Variation 

The teachers all agree on how to plan a lesson. According to them, it is necessary to 

vary the content of each lesson, otherwise pupils will find it hard to stay focused. 

Louise’s notion exemplifies this: 

(23) What does not work is to keep on doing the same thing for too long. There 

has to be variation. Only a few are able to do the same thing for 60 minutes.  

Louise believes that language teachers are quite good at changing exercises, with 

the result that there is something for everybody.  
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Even though the teachers’ strategy is to strive to make lessons interesting by 

changing tasks, pupils seem hard to please. The pupils prefer up-to-date 

information. Louise’s pupils sometimes talk about news they have seen, for example 

on CNN or BBC: 

(24) It has to be something more energetic in the classroom. We have followed 

Greta Thunberg, for example, both her instagram posts and when she sailed 

over the Atlantic and her speeches.  

According to all teachers, more relaxed exercises where pupils can be spontaneous, 

are successful in year 7, year 8 as well as in year 9. There has to be an element of 

surprise. Let´s talk, a card game where pupils discuss randomly chosen topics, is 

popular.  Spinn the Wheel, when the computer chooses the topic, is a favourite as 

well. The top candidate, however, is competition in one form or another. Quizlet 

Live is one example, where pupils are divided into teams. They have to tell the 

meaning of words as fast as possible.  

Roger mentions a popular assignment. His pupils in year 8 do a podcast where they 

talk about a chosen topic. So far, this seems to be greatly appreciated by a majority 

of the pupils. 

(25) Many think that it is great, even those who usually do not talk get 

motivated. They were allowed to choose group members and then they chose 

the same interests, so they feel safe in their group. That makes it easier to talk. 

They seem to enjoy talking English. 

Variation does not only include tasks chosen by each teacher; pupils’ different ways 

of acquiring knowledge also have to be taken into consideration. The teachers in the 

study introduce pupils to tasks that involve different senses. 

Even though, as expressed by Louise, there seems to be an understanding that pupils 

learn differently, neither of the teachers express a more planned strategy concerning 

this. The tasks seem to be chosen due to the fact that they want to vary the lessons.  

Some examples of exercises suggested by the teachers: 

Visual: Look at a photo. Students talk about what might have happened before the 

photo was taken and what might happen later on. 

Kinesthetic: Speed dating where different topics are discussed. The pupils change 

places after 1-2 minutes.  

It is interesting to refer to Hattie (2012:103), who states that it is of importance that 

teachers focus more on how pupils acquire knowledge, as a complement to teaching. 

Teachers must understand how pupils think, and, according to Hattie (ibid:42),    

there are no proofs linking learning styles to successfulness. One can argue that 

varying tasks motivate pupils, whether or not these tasks explicitly are based on 

learning styles or not. According to Abadi (2015:139), in EFL classrooms in Java, 

teachers adapted and modified material so that pupils would be more motivated to 

speak. This material included pictures, diagrams and maps, not to be found in 
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textbooks since, as one teacher said: “I must create simple supplementary material 

that student really need” (ibid:139).  

4.3 Method discussion 
The data collected from the semi-structured face-to-face interviews were extensive 

and detailed, which could be considered to be advantageous compared to a 

questionnaire. The open-ended questions made it possible for the participants to 

express themselves more freely and to choose what kind of information they would 

like to share. A result when analysing the data could be that, due to the large amount 

of detailed information, some connections might have been overlooked. This could 

affect the internal validity. However, coding qualitative data, according to Neuman, 

can be a demanding task, whether the researcher is dealing with open-ended 

questions or other forms such as video recordings or observational field notes 

(2014:483) 

The interview guide contains quite a vast number of questions and this amount 

could perhaps have been reduced, in order to focus more on fewer questions. In 

what way this would affect the results is difficult to say, but with less data, it might 

have been easier to analyse the remaining material more in depth. 

As Neuman (ibid:220) underlines, validity is dependent on to what extent 

researchers manage to find details that are being connected. This process takes time 

and one might assume that with another time frame, the outcome might have been 

different.   

5 Conclusion 

The aim of the study was to examine what strategies the participating teachers said 

that they use to engage pupils in wanting to talk in the EFL classroom. The aim was 

also to investigate if the teachers found some strategies to be more successful.  

The aim of the study has been reached since the teachers shared their experience of 

what strategies they use in order to motivate pupils to speak English in the EFL 

classroom. It was possible to distinguish different strategies from the data. The aim 

to investigate what strategies the teachers find more successful has also been 

reached. The teachers gave several examples of this kind of strategies. The results 

show that the teachers use a wide range of strategies, such as creating a safe learning 

environment, building pupils’ self-esteem and letting pupils work with subjects they 

can relate to.  

Nevertheless, an interesting finding is that all teachers, unaware of each other’s 

answers, often agreed on what strategies to use. This is the case when they 

mentioned for example the importance of creating a safe learning environment and 

the positive aspects of letting pupils work in smaller groups.  

It is worth taking into consideration that a larger sample size would make the results 

more general and more reliable. The findings from such a study might shed more 
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light on what strategies teachers in Sweden find worth using when trying to engage 

pupils in grade 7 to 9 in talking English in the EFL classroom. 

Some conclusions can be drawn from this study regarding pedagogical implications. 

With the aim to motivate pupils to interact orally, the teachers seem to work on two 

different levels simultaneously. Firstly, the teachers are aware of that a safe learning 

environment, as well as improved self-esteem, might activate pupils’ willingness to 

communicate. The teachers build relationships with students and encourage them. 

Patience and respect are key words to keep in mind. The teachers also underline the 

importance of respectful interaction in the classroom. Secondly, the teachers work 

in a practical manner, with topics that motivate pupils, such as familiar subjects and 

how teenagers in other parts of the world live. When pupils work in smaller groups 

with peers they feel safe with, the teachers find that the willingness to interact orally 

increases. 

A possible focus in future research could be to compare teachers’ perception of 

what strategies function regarding motivation, to pupils’ thoughts about this. 

Observations in classrooms could be used as a method and interviews with pupils 

could be another alternative. 

Another possible focus for future researchers might be to investigate if pupils’ 

willingness to interact orally could be improved by developing the strategy to work 

in smaller groups. Since all teachers expressed how successful they believe this 

strategy to be, a further step could be to improve the concept. 
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Appendix 1 – Letter of information 

 

Studiens syfte är att undersöka på vilka sätt lärare arbetar för att motivera elever att i 

klassrummet prata mer på målspråket, det vill säga engelska.  

Dina svar kommer att fungera som data i studien. Samtliga svar anonymiseras och 

publicerat material kan inte härledas till en viss person. Svaren används endast i 

denna studie. Data som inte anonymiserats ses endast av mig. 

Ditt deltagande är grundat på frivillighet och du kan därför när som helst meddela 

att du inte längre vill delta i studien.  

Tack för din medverkan. 

Med vänlig hälsning,  

Nille Oxelind 
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Appendix 2 – Interview guide    

 

Bakgrundsfrågor 
Hur länge har du arbetat som lärare?  

Vilka årskurser undervisar du i? 

Finns det nyanlända elever i någon/några av de klasser som du undervisar i? 

Finns det elever i behov av särskilt stöd i någon/några av de klasser som du 

undervisar i? 

Undervisar du i andra ämnen förutom engelska? 

Vilken sorts skola? 1-9 ? 7-9 ? 

Hur många elever går på skolan? 

  

Extrinsic and intrinsic motivation (Yttre och inre motivation) 

Extrinsic 

Vad anser du om att informera eleverna om att de bör kunna uttrycka sig på 

engelska i syfte att få bättre/bra resultat på prov?  

Vad anser du om att informera eleverna om att de bör kunna uttrycka sig på 

engelska i syfte att få bättre/bra resultat på de nationella proven?  

Beskriv om du upplever att elevernas motivation att tala engelska i klassrummet 

ökar då de vill få bra resultat/betyg på prov av olika slag. 

Beskriv om du anser att elever som annars inte vill prata engelska i klassrummet 

motiveras att göra så när ett större prov närmar sig. 

Beskriv på vilket/vilka sätt du motiverar eleverna genom att poängtera vikten av att 

kunna formulera sig muntligt på engelska? (om de ska studera utomlands, arbeta 

utomlands i framtiden eller utöva intressen utomlands?) 
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Intrinsic 

På vilket sätt använder du dig av övningar som inbegriper elevernas vardag utanför 

skolan för att öka deras motivation till att tala engelska? Upplever du att eleverna 

blir mer motiverade av dessa övningar? 

På vilket sätt använder du dig av övningar som inbegriper vad som sker i världen i 

stort för att öka elevernas motivation till att tala engelska? Upplever du att eleverna 

blir mer motiverade av dessa övningar? 

På vilket sätt använder du dig av övningar som inbegriper hur ungdomar lever i 

andra länder för att öka dina elevers motivation till att tala engelska? Upplever du 

att eleverna blir mer motiverade av dessa övningar? 

Hur ser du på din roll när det gäller att förmedla behovet av att kunna formulera sig 

muntligt om eleverna vill ta del av hur människor i andra länder lever? 

 

Effective Teaching 
Kan du minnas någon klass där flertalet av eleverna inte var villiga att prata 

engelska i klassrummet? Vilka strategier använde du dig av för att höja elevernas 

motivation? Hur upplevde du att dessa strategier fungerade? 

Vilken form av övningar motiverar elever i en klass där majoriteten av eleverna inte 

är villiga att prata engelska i klassrummet? 

Vilka strategier använder du dig av i en klass där du upplever att viljan att prata 

engelska i klassrummet är stor? Hur upplever du att dessa strategier fungerar? 

Vilken form av övningar motiverar elever i en klass där en majoritet av eleverna är 

villiga att prata engelska i klassrummet? 

Upplever du att det finns någon form av övning där en större del av klassen är mer 

villig att prata engelska i klassrummet, oavsett majoritetens vilja/ovilja att tala 

engelska? 

På vilket sätt skulle du säga att du använder dig av formativ bedömning när det 

gäller att få eleverna motiverade att tala engelska? 
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Learning strategies 
På vilket sätt bemöter du de olika inlärningsstilar som finns hos elever när det gäller 

att öka motivationen för att tala engelska i klassrummet? Ge exempel på olika 

övningar/uppgifter som du anser fungerar bra. 

Om du får lyfta fram en form av uppgift/övning som fungerar särskilt väl i åk 7, 

vilken övning väljer du?  

Om du får lyfta fram en form av uppgift/övning som fungerar särskilt väl i åk 8, 

vilken övning väljer du?  

Om du får lyfta en form av uppgift/övning som fungerar särskilt väl i åk 9, vilken 

övning väljer du?  

Om du får välja en form av uppgift/övning som överlag fungerar särskilt väl i 

samtliga årskurser på högstadiet, vilken övning blir det? 

Berätta om någon övning/uppgift som inte alls fungerat?   

 

Vilket av följande sätt använder du mest i klassrummet när det gäller språklig 

kommunikation:  

1. Du ställer en fråga, en elev svarar och du ger återkoppling. 

 2. Eleverna får framföra en muntlig presentation, enskilt eller i grupp.  

3. Eleverna delas upp i olika grupperingar och får ta ställning för en sida genom att 

argumentera.  

4. Eleverna får delta i ett samtal där ett ämne avhandlas mer på djupet.  

 

Willingness to communicate (WTC) 
Talar du övervägande engelska eller svenska med eleverna i klassrummet? 

Finns det tillfällen då du talar svenska med eleverna i klassrummet? När sker i så 

fall detta? 

Väljer du att prata övervägande svenska i vissa klasser? Om Ja: Varför gör du detta 

val? 

Hur tror du att eleverna påverkas av ditt språkval? 
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På vilket sätt anpassar du språkets svårighetsgrad när du talar engelska i 

klassrummet? (i olika klasser, mognadsgrad bland elever, kunskap om språket, om 

nyanlända eller elever i behov av särskilt stöd finns i klassen) 

På vilket sätt hanterar du de situationer när elever väljer att svara på svenska istället 

för på engelska? 

Anser du att det finns tillfällen då det är okej att elever pratar svenska i 

klassrummet? Om Ja: Vid vilka tillfällen? 

Hur hanterar du situationer då en elev inte vill svara alls på en fråga som ställs i 

klassrummet? 

På vilket/vilka sätt inkluderar du fler elever när du ställer frågor i klassrummet? 

Vad anser du att ovilja att tala engelska i klassrummet kan bero på? (dåligt 

självförtroende, perfektionism, rädsla för att göra bort sig?) Hur arbetar du med att 

överkomma denna ovilja? 

Beskriv om du anser att en elev med god förmåga att motivera sig själv har lättare 

för att vilja/våga prata engelska i klassrummet. Utveckla varför du anser att det är 

så. 

Beskriv om du anser att det i allmänhet finns en skillnad mellan flickors och pojkars 

vilja att prata engelska i klassrummet. 

Hur hanterar du situationer då elever talar engelska men uttrycker sig på ett 

språkligt inkorrekt sätt?  

Hur upplever du att en klass sammansättning av elever påverkar den generella viljan 

att uttrycka sig på engelska? 

På vilket/vilka sätt uppmuntrar du elever att ta del av det engelska språket utanför 

skolan? (läsa böcker, se filmer….) 

Till lärare som undervisar i andra ämnen utöver engelska: Beskriv på vilket sätt du 

kan hitta inspiration till motivation från andra ämnen. 

Är det något som du vill tillägga innan vi avslutar intervjun? 
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Appendix 3 – Quotes (in Swedish) 

(1) Om det finns några som på något sätt gör att andra inte känner                            

sig trygga eller vågar och man känner att de skrattar eller dömer hela                      

tiden så blir det ju svårt och då måste man jobba med det först. (Anna) 

(2) De första veckorna när man träffar en ny klass är ju så viktig, att man                      

skapar ett klimat där man våga säga fel och där ingen kommenterar,                         

där ingen skrattar.  Det är jätteviktigt. (Louise) 

(3)”Idag var det många som sa så här. Säg så här istället”.  Man får försöka säga det 

på ett sätt där man inte sårar någon eller gör så någon aldrig mer vill säga något. 

(Louise) 

(4) Men man får ju vara väldigt försiktig, tror jag med dem som man                      

märker att de inte vill säga något. Man kan ge en liten läxa, till exempel att            

”Nästa lektion ska du räcka upp handen en gång”. (Louise) 

(5) Sen kanske man borde pressa en del lite grann. Man kanske är lite för godhjärtad 

ibland. (Roger) 

(6) Det måste vara övningar där de vet vad de ska säga, som inte är för svåra. Och 

kanske övningar där de kan förbereda sig innan. Så de har hunnit fundera lite kring 

”Vad kan jag säga om det här ämnet?”. ”Vilka ord behöver jag för att kunna”. (Lisa) 

(7)…alltså att man ska vara en god lyssnare och lyssna in, ställa följdfrågor                  

och att alla ska säga minst någonting i samtalet. (Anna) 

(8) För mig är det det viktigaste argumentet varför man ska lära sig engelska.  Att 

det känns bra, att ”Jag kan faktiskt det här”, ”Nu klarade jag att säga det här på 

engelska”. (Louise) 

(9) Det är svårt att få en del att göra det ändå eftersom de har sina inre demoner. 

(Roger) 

(10) Jag kan säga ”Innehållet är bra”. Jag lyfter fram att jag hör och ser att du vill, 

att du har ord. Sen kanske du inte alltid är helt säker på hur du ska nyttja dem, men 

de finns där. (Lisa) 

(11) Personligen så försöker jag alltid tona ned hypen kring de nationella                   

proven för att det är så många som blir nervösa och osäkra. Jag försöker nog         

tänka att man behöver påminna dem om att man behöver det i livet och inte             

just inför nationella provet. Alltså, ”varför behöver man kunna ett språk?”         

”Vad är det bra till?”.  (Louise) 

(12) De ska känna sig bekväma med hur provet är upplagt så att det inte ska vara 

främmande för det när de väl sitter där. (Anna) 

(13) Jag tror att ju mer jag pratar desto mer pratar de och desto mer                    

engelska tror jag att de lär sig. Man försöker kanske trycka in lite svårare                 

ord här och var. (Roger) 
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(14) Det gäller ju på något sätt att inte ge upp där för jag tror att om du                   

väljer då att övergå till att prata svenska så är det ju som om du själv som               

lärare också ger upp på dem och det får man ju aldrig göra. Utan det är ju                  

bara att sakta ner tempot, vara mer tydlig, upprepa ord, viktiga ord och               

förklara på annat sätt. (Anna) 

(15) Om någon är tveksam så får man gestikulera. Jag tror att jag ofta säger ”Open 

the book” (hon visar med kroppsspråk) per automatik. ”Listen!” och så sätter jag 

handen bakom örat. Jag gör det utan att tänka. (Lisa) 

(16) Många, inte alla, men många tycker att det är väldigt kul att prata engelska. 

Och framförallt om de gör det i smågrupper, när jag går omkring och kanske inte 

bedömer utan att de bara pratar på. (Roger) 

(17) Så kanske de så småningom tar nästa steg att våga, för det handlar om 

personlighetsutveckling lika mycket som hur man uttrycker sig på engelska. (Roger)  

(18) Ja, det får man göra. Speciellt i början. Sen så, förhoppningsvis,                               

när det här funkar mer så kan du ha det här som ett stående moment                            

i de ämnen som man jobbar med och då kanske det inte heller blir lika                    

viktigt riktigt hur du gör grupperna sen. Men i början måste du ju det för                      

att de ska få den här tryggheten och våga prata.  (Anna) 

(19) Då kanske jag bara räknar ”one, two, three, four”. Jag kanske inte gör det första 

lektionen  eller första veckan, men sen märker man att de är trygga då är det ju 

viktigt att kunna samarbeta och prata  med andra också. (Louise) 

(20) Jag tycker nog att det är effektivt det här att skriva upp vardagliga ämnen    

…alltså skolan, fritiden, favoritmat, favoritfilm, favoritmusik….för det är             

ändå något som alla kan säga någonting om, oftast. (Louise) 

(21)”Man kan ju inte prata om Putin och utrikespolitik för då blir det ganska tyst”. 

(Roger) 

(22)”Hur är det att gå i skola i USA?” Absolut att de tycker att det är intressant. Vad 

får man och vad får man inte göra. Får man äta gratis skolmat?  Eller kostar det 

pengar att gå i skolan? (Anna) 

(23)…det som inte funkar är att hålla på med samma sak för länge.                             

Det måste vara variation. Det är väldigt få som orkar sitta och göra en sak i 60 

minuter. (Louise)                              

(24) Att det blir något mer levande i klassrummet. Vi har följt Greta Thunberg till 

exempel, både instagraminlägg och när hon har seglat över Atlanten och hennes tal 

till exempel. (Louise) 

(25) Det är många som tycker att det är jättekul, även de här som inte                

pratar alls blir motiverade. Nu fick de ju välja grupper och då såg de till                  

att de valde samma intresse, så då blev det grupper som de trivs i och som               

de känner sig trygga i. Då är det ju lättare att prata också. De verkar tycka               

att det är roligt att prata engelska. (Roger) 
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