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 Abstract 
 There were two aims for this thesis. Firstly, the aim is to analyse the Shadow, the Outlaw and 

 satire in Robert Lancelyn Green’s novel  The Adventures  of Robin Hood  through Joseph 

 Campbell’s Hero’s Journey in connection to the thesis' theoretical framework, Archetypal 

 Literary Criticism. Secondly, the aim is also to discuss and argue for including  The Adventures 

 of Robin Hood  in the Swedish EFL classroom for English  5 by investigating potential 

 pedagogical implications of the narrative approach, the Mythic Journey and Transformative 

 Learning in connection to the literary analysis and the thesis pedagogical framework, 

 Archetypal Criticism Pedagogy. Thus, this thesis argues that Lancelyn Green’s Outlaw 

 narrative  The Adventures of Robin Hood,  with its portrayal  of satirical characters, the Shadow 

 archetype of Robin Hood and the effects his character has on the English characters, could 

 serve as a point of departure for discussions of the Hero’s Journey in the form of the narrative 

 approach, the Mythic Journey and Transformative Learning in the Swedish EFL classroom. 
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 1 Introduction 
 The  tale  of  Robin  Hood  has  been  well  received  for  people  of  all  ages,  dating  back 

 to  the  eighteenth  century  ballads  as  stated  by  Robert  Lancelyn  Green  (xv).  This  thesis 

 uses  the  2016  edition  of  Lancelyn  Green’s  book,  which  in  its  contents  provides  the  reader 

 with  teaching  material  ,  as  well  as,  giving  out  content  on  famous  heroes  and  Outlaws  in 

 our  history,  for  example,  Jesse  James  and  Ned  Kelly  (''Contents'').  The  teaching  material 

 the  novel  provides  is  discussed  in  the  pedagogical  implications  section.  According  to 

 reviews,  the  age  range  for  Lancelyn  Green’s  novel  is  suitable  for  young  L1  readers 

 between  the  ages  of  9-12.  However,  this  thesis  argues  that  this  novel  is  appropriate  for  L2 

 students  studying  English  5  in  upper  secondary  school  because  of  some  of  the  old 

 vocabulary  used  in  the  text  in  need  of  a  glossary  and  for  the  satirical  tone  of  the  narration, 

 which  is  discussed  further  in  Section  4.2.  Furthermore,  the  novel’s  storytelling  is  arguably 

 exciting  in  a  way  that  feels  nostalgic  and  fresh  at  the  same  time.  In  addition,  the  novel 

 introduces  complex  issues  like  social  injustices  that  do  not  shy  away  from  real-life 

 problems of today like class difference, which strengthens its relevance. 

 By  incorporating  this  novel  into  an  EFL  classroom  it  would  correspond  with  the 

 English  5  syllabus  from  the  Swedish  National  Agency  for  Education.  1  The  syllabus  of 

 English  5  emphasises  that  the  students  should  meet  different  forms  of  literature  and 

 fiction,  as  well  as  different  subject  areas  related  to  their  education,  and  societal  and 

 working  life;  current  issues;  events  and  processes;  thoughts,  opinions,  ideas,  experiences, 

 and  feelings;  relationships  and  ethical  issues  (Natl.  Ag.  f.  Ed.).  For  example,  by  providing 

 relevant  Archetypal  Criticism  pedagogical  approaches  like  Mythic  Journey  that  tie  onto 

 the  students'  self-expressions  and  personal  experiences,  it  could  spark  an  interest  in,  for 

 1  This thesis will translate both the Swedish Curriculum and Syllabus of the National Agency for 
 Education. 
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 example,  reluctant  readers  and  make  them  connect  with  the  novel,  according  to  Luis 

 Jesús  Rancón  Ussa  (241).  In  addition,  incorporating  this  novel  will  give  the  students  a 

 new  reading  experience  and  provide  different  perspectives  on  this  legendary  tale  they 

 likely  grew  up  with.  With  this  in  mind,  the  Swedish  Curriculum  for  the  upper  secondary 

 school  also  indicates  in  their  knowledge  and  learning  objectives  that  the  students' 

 knowledge  development  is  dependent  on  if  they  are  given  the  opportunity  to  see  context, 

 thus,  it  is  mentioned  that  it  is  a  requirement  for  schools  to  give  students  opportunities  to 

 reflect on their experiences and apply their newfound knowledge (Natl. Ag. f. Ed.  4). 

 Since  Lancelyn  Green  was  a  man  fascinated  by  storytelling,  traditional  fairy  tales, 

 myths,  and  legends  from  around  the  world  and  came  to  make  this  retelling  of  the  famous 

 tale  of  Robin  Hood  (''Author  File''),  it  would  be  only  fitting  that  this  thesis  incorporates 

 Joseph  Campbell’s  universal  analytical  model  and  theory  the  Hero’s  Journey  to  analyse 

 the  literary  text  and  see  what  the  model  can  illuminate  and  how  it  can  be  built  upon 

 through  archetypes  like  ''the  Shadow''  introduced  by  Carl  Gustav  Jung,  or  ''the  Outlaw'' 

 archetype  inspired  by  the  shadow  qualities  discussed  in  Margaret  Mark  and  Carol  S. 

 Pearson’s  book,  as  well  as,  how  ''  The  Mythos  of  Winter  ''  (satire)  by  Northrop  Frye  plays 

 into  the  narration  of  Lancelyn  Green’s  novel  making  it  different  from  other  legends 

 (  Anatomy of Criticism  223). 

 Conversely,  there  has  been  a  critique  of  Campbell’s  theory  for  taking  a  too  white 

 and  a  male  approach,  for  example,  Glenda  Hambly’s  study  "The  Not  So  Universal  Hero's 

 Journey"  and  Margery  Hourihan’s  book  Deconstructing  the  Hero:  Literary  Theory  and 

 Children’s  Literature  ,  which  this  thesis  acknowledges  as  well.  Despite  many  studies 

 criticising  the  Hero’s  Journey,  this  thesis  argues  that  by  incorporating  this  model,  teachers 

 together  with  their  students  can  use  critical  reading  to  investigate  and  find  explanations  in 
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 stories  like  The  Adventures  of  Robin  Hood  ,  to  make  sense  of  what  the  story  is  about,  why 

 it  is  constructed  the  way  it  is,  why  readers  fall  in  love  with  this  type  of  literature  from 

 beginning,  middle  and  end  and  why  new  bestselling  authors  keep  repeating  the  same 

 steps  and  structures  as  its  predecessors.  The  National  Agency  for  Education  underlines  in 

 the  syllabus  for  English  5  that  the  students  should  be  able  to  use  different  strategies  for 

 reading  in  different  ways  and  for  different  purposes.  In  addition,  the  Curriculum  also 

 states  in  their  goals  that  every  student  is  to  learn,  explore  and  work  both  independently 

 and  together  with  others  and  feel  trust  in  their  own  ability  (Natl.  Ag.  f.  Ed.  6).  The 

 students  can  use  the  novel  The  Adventures  of  Robin  Hood  and  Campbell's  model  as  a  tool 

 for  critical  reading  to  discuss  complex  narratives  in  young  adult  literature,  which  can  be 

 valuable  and  beneficial  for  L2  readers  in  the  EFL  classroom,  as  well  as  discuss  how 

 Robin’s  actions  and  values  can  be  problematic  for  today's  readers  (Mark  and  Pearson 

 123-24), which only adds to creating meaningful discussions for students in English 5. 

 Furthermore,  this  thesis  is  using  Lancelyn  Green’s  novel  instead  of  a  newer  reboot 

 of  the  same  story,  like  Mahoon’s  Shadows  of  Sherwood  from  2015,  because  while  there  is 

 no  denying  that  twenty  first  century  young  adult  literature  is  indispensable  and  valuable 

 by  providing  diversity,  for  example,  by  introducing  LGBTQ+  characters,  characters  of 

 colour,  and  more,  literature  like  Lancelyn  Green’s  story  of  Robin  Hood  still  resonates  and 

 impacts  readers  of  today.  For  example,  stories  like  Lancelyn  Green’s  retelling  of  Robin 

 Hood  provides  students  with  the  opportunity  to  find  out  what  the  content  of  the  literary 

 text  that  they  have  read  means  to  them  by  allowing  the  students  to  ''make  connections'' 

 and  ''empathise''  with  a  story  about  an  Outlaw  that  is  almost  1000  years  old  (Rancón  Ussa 

 235-241).  Additionally,  the  story  lets  the  students  be  in  the  characters'  mindsets, 

 understand  the  past,  and  visit  places  like  mediaeval  England  that  they  will  never  directly 
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 experience  and  thus,  the  injustices  shown  in  the  novel  and  its  perspectives  on  religion, 

 ethnicity  and  power  structures  (Hourihan  39-63),  as  well  as  satire  can  be  beneficial  for 

 the  students  to  learn  and  acknowledge.  Furthermore,  this  thesis  will  be  limited  to  an 

 analysis  of  Lancelyn  Green’s  novel  on  the  Robin  Hood  story,  and  will  not  include  an 

 analysis  of  other  adaptations.  There  are  certainly  multiple  possibilities  to  further  include 

 other  media  representations  of  Robin  Hood  in  movies  and  comic  books  as  well, 

 depending  on  the  theoretical  focus  and  literary  study,  like  the  parody  Men  in  Tights  from 

 1993  directed  by  Mel  Brooks.  However,  this  thesis  is  set  on  analysing  Lancelyn  Green’s 

 2016  edition  of  his  novel,  because  it  provides  teaching  materials  that  focus  on 

 self-expression,  which  can  be  used  to  further  motivate  reluctant  readers  and  be 

 appropriate to non-Western readers in particular. 

 To  conclude,  this  thesis  has  two  aims.  Firstly  this  thesis  aims  to  analyse  how 

 Campbell’s  Hero's  Journey  can  be  pedagogically  applied  and  be  beneficial  to  the  EFL 

 classroom  by  using  Lancelyn  Green’s  novel  The  Adventures  of  Robin  Hood  in  Swedish 

 upper  secondary  school.  Secondly,  thesis  is  critical  of  Campbell’s  theory  regarding 

 whether  it  is  universal  by  incorporating  a  heroic  Outlaw  tale,  and  will  investigate  how  the 

 Hero’s  Journey  can  be  implemented  in  Lancelyn  Green’s  retelling  of  Robin  Hood  and 

 how  it  can  be  built  upon  using  the  Outlaw  archetype  and  its  shadowy  qualities,  as  well  as 

 satire. This is because Campbell’s model lacks a deconstruction of the Outlaw archetype. 

 Several  studies  within  literary  research  have  focused  on  the  Hero’s  Journey  and 

 have  analysed  Campbell’s  theory  of  classical  storytelling  of  our  time.  However,  previous 

 research  has  yet  to  consider  applying  Campbell’s  model  to  Lancelyn  Green’s  narrative, 

 The  Adventures  of  Robin  Hood,  by  including  criticism  of  Campbell’s  theory  in  the 

 Swedish  EFL  classroom.  Therefore,  this  thesis  argues  that  with  Lancelyn  Green’s  novel, 
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 the  Robin  Hood  narrative  together  with  the  Hero’s  Journey  can  be  applied  and  be  built  on 

 using  the  Outlaw  archetype,  the  Shadow  and  Satire,  as  well  as  in  the  Swedish  EFL 

 classroom  for  critical  reading  in  the  sense  that  the  students  can  discover  their  own  Hero’s 

 Journey  and  self-expression  with  the  use  of  the  pedagogical  approaches:  the  Narrative 

 Approach  by  Farmer,  the  Mythic  Journey  constructed  by  Sullivan  and  Transformative 

 Learning. 

 2 Archetypal Literary Criticism 
 These following sections are covering the theory which is used in this essay, 

 Archetypal Literary Criticism. The Jungian psychology of the unconscious, Mark and 

 Pearson’s work on the Outlaw archetype, as well as, Frye’s work on the mythos of winter 

 are used to add more depth to Campbell’s the Hero's Journey in how Campbell’s model 

 can be used to analyse Lancelyn Green’s novel. In addition, there is a section that 

 provides critique on the Hero’s Journey. 

 2.1 Archetypal Theory 
 Campbell’s  theories  and  model  which  are  the  focus  for  this  thesis  have  been 

 inspired  by  Jung’s  and  Frye’s  research  on  archetypes,  which  are  beneficial  in  the  analysis 

 on  the  Hero’s  Journey  because  Frye  and  Jung’s  works  were  the  most  important  in  the 

 development  of  literary  theory  in  the  twentieth  century,  according  to  Glen  Robert  Gill 

 (396).  Jung  was  a  Swiss  psychologist  who  coined  the  term  archetype  through  his  research 

 and  founded  analytical  psychology  (Gill  396).  Frye’s  work  also  typified  the  concept  of 

 the  archetype  and  the  practice  of  archetypal  criticism  (Gill  396).  Although  Jung  and 
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 Frye’s  work  has  received  many  critiques,  they  remain  two  of  the  most  integral  scholars  of 

 the  twentieth  century  (401-02).  The  chapter  ''Archetypal  Criticism:  Jung  and  Frye''  by 

 Gill  is  important  in  this  thesis  to  give  insight  to  Jung’s  psychology,  because  Jungian 

 scholars  have  difficulty  themselves  to  understand  his  work  and  therefore  it  is  beneficial  to 

 use  second  hand  sources.  According  to  Gill’s  interpretation  of  Jung  and  Frye’s  work  , 

 ''Archetypal  Criticism''  is  a  literary  theory  that  theories  in  ''the  existence  of  discrete  and 

 interrelated  symbols,  including  narrative  forms  and  character  types,  in  ancient  and 

 traditional  myths,  and  examines  their  recurrence  in  and  uses  them  to  critically  interpret 

 later  literatures  and  cultures''  (396).  In  other  words,  archetypes  can  be  used  to  make 

 interpretations  of  narrations  in  literature  based  on  the  culture.  With  this  in  mind,  this 

 thesis  focuses  on  the  story  of  Robin  Hood  written  by  Lancelyn  Green  and  which  is  based 

 on  Anglo-Western  culture,  because  Robin  Hood  is  an  Anglo-Saxon  legend  (Lancelyn 

 Green 1-5). 

 Lastly,  Jung’s  work  The  Archetypes  and  the  Collective  is  used  to  analyse  one  of 

 his  six  main  archetypes  that  he  identified  which  is  ''the  Shadow''  (262).  Only  ''the 

 Shadow''  is  discussed,  which  according  to  Jung,  is  an  antithetical  persona  associated  with 

 evil  and  aggression  (262).  According  to  Jeffrey  C.  Miller’s  commentary  on  Jung’s  work 

 on  ''the  Shadow,''  this  Jungian  archetype  is  part  of  the  unconscious,  "the  dark  side  of  the 

 personality  that  is  blocked  out  by  the  accepted,  conscious  side"  (73).  Just  like  the  chapter 

 by  Gill,  Miller’s  work  The  Transcendent  Function  Jung’s  Model  of  Psychological  Growth 

 Through  Dialogue  With  the  Unconscious,  is  used  in  this  thesis  as  a  commentary  and  to 

 give  insight  on  Jungian  psychology  ''the  Shadow''  (Miller  73).  Jung  described  the  Shadow 

 as  something  no  one  wishes  to  be  consciously  aware  of;  in  other  words,  the  hidden 

 personality  that  you  do  not  want  to  show  in  your  waking  life  (73).  However,  according  to 
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 Jung’s  psychology,  the  Shadow  is  a  part  of  you  and  something  you  can  never  eradicate. 

 Coming  to  terms  with  the  Shadow  is  something  that  is,  according  to  Jung’s  theory,  an 

 integral  part  of  allowing  oneself  to  get  on  the  path  of  individuation  (73).  In  order  words, 

 individuation  is  a  natural  process  of  transformation  that  allows  the  individual  to 

 understand  themself  more  and  assimilate  different  parts  into  their  whole  personality, 

 coming  to  terms  with  both  their  conscious/unconscious  sides  and  growing  to  their  full 

 potential (73). 

 Furthermore,  Frye’s  ideas  on  the  mythos  of  winter  are  discussed  in  the  irony  and 

 satire  of  the  tale  of  Robin  Hood  because  the  tale  breaks  the  rules  and  challenges 

 traditional  norms  of  the  archetypal  heroes  and  villains  in  stories.  For  example,  in  most 

 tales,  princes  and  knights  are  the  heroes,  while  outlaws  and  thieves  are  portrayed  as 

 villains.  Frye’s  works  that  are  used  in  this  are  ''The  Archetypes  of  Literature''  and 

 Anatomy  of  Criticism:  Four  Essays  .  These  works  are  of  value  for  this  thesis  because,  for 

 example,  in  Anatomy  of  Criticism:  Four  Essays,  he  relates  archetypal  criticism  to  the 

 theory  of  archetypal  meaning  and  expands  on  the  theory  of  mythos  in  his  third  essay  from 

 the  Western  tradition  and  the  structural  principles  of  Western  literature.  Hence,  this  thesis 

 strictly discusses Anglo-Western patterns of literary archetypes and their traditions. 

 In  the  chapter  ''The  Mythos  of  Winter:  Irony  and  Satire,''  Frye  states  that  winter  is 

 a  shadow  form  of  the  other  mythoi,  darkness  (  Anatomy  of  Criticism  223).  Moreover,  Frye 

 makes  a  clear  distinction  between  irony  and  satire  and  proposes  that  satire  is  ''militant'' 

 because  it  professes  to  approve  of  the  things  the  satirist  wishes  to  question  (  Anatomy  of 

 Criticism  223).  For  example,  in  The  Adventures  of  Robin  Hood  ,  Robin  and  his  Merry 

 Men  go  to  absurd  lengths  to  question  Prince  John's  rule  and  create  a  righteous  rebellion 

 against  tyranny  and  Lady  Marian  revolts  against  traditional  norms  of  how  a  lady  should 
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 act.  Thus,  Frye  argues  that  satire  needs  to  be  ''  conventional  ''  and  introduce  a  fantasy  that 

 makes fun of the ideals in our society by exaggerating them (  Anatomy of Criticism  225). 

 Moreover,  in  the  second  phase  of  satire  Frye  introduces  two  forms  of  satire,  the 

 ''ingenue''  form  and  the  ''reductio  ad  absurdum''  form,  which  this  thesis  incorporates  to 

 build  on  Robin  Hood's  heroic  journey  (  Anatomy  of  Criticism  232-33).  With  this  in  mind, 

 Frye  explains  that  the  ''ingenue''  form  signifies  a  type  of  satire  where  the  main  character  is 

 an  outsider  to  society  (232).  For  example,  in  the  story  Robin  Hood  is  an  outsider  to  his 

 society  because  he  is  an  outcast,  as  well  as  is  his  day-to-day  persona  Robert  Fitzooth  Earl 

 of  Huntingdon,  because  of  his  Saxon  heritage.  Thus,  the  ''ingenue''  form  is  of  use  to  this 

 thesis  because  it  delves  deeper  into  Robin’s  Outlaw  Archetype  and  his  Hero’s  Journey. 

 Lastly,  ''reductio  ad  absurdum''  is  analysed  in  this  thesis  because  it  is  a  type  of  satire  that 

 can,  for  example,  be  set  on  breaking  up  stereotypes,  superstitious  terrors,  oppressive 

 fashions,  pedantic  dogmatisms  and  other  things  that  disrupt  the  free  movement  of  society 

 (  Anatomy  of  Criticism  233).  This  satiric  form  is  relevant  to  the  analysis  of  Lancelyn 

 Green’s  Robin  Hood  story  because  of  the  limitations  in  Campbell’s  Hero’s  Journey  not 

 having a section on the Outlaw Archetype, an archetype set on breaking stereotypes. 

 2.2 The Hero’s Journey and the Outlaw 

 This thesis primarily focuses on Campbell’s theory the Hero’s Journey  ,  from his 

 work  The Hero with A Thousand Faces  because it follows  an Anglo-Western view of 

 storytelling that contains a classical design that is one of the most popular designs 

 internationally and most used in screenwriting and literature (Hambly 135). Campbell’s 

 theory is used because Campbell was one of the most influential scholars in this field of 
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 research. Campbell was most active in comparative mythology (Hambly 135-36). The 

 Hero’s Journey is the leading theory in this thesis that discusses and analyses  The 

 Adventures of Robin Hood  because the theory follows  an extensive observation of 

 hundreds of myths and types of storytelling known to humankind. Campbell’s theory, the 

 Hero’s Journey  ,  analyses the inner transformation  journey that the hero or protagonist 

 goes through and pinpoints recurring patterns that Campbell thought to be universal and 

 are seen in every story (Hambly 136). Campbell’s classical design contains 17 steps that 

 illustrate the functions, characteristics and paths of the Hero’s Journey. This thesis seeks 

 to analyse what the model can illuminate in the Robin Hood story by Lancelyn Green and 

 how it can be built upon, using ''The Shadow,'' ''The Outlaw,'' and Satire in 4.3. 

 Firstly, Campbell’s model is illustrated below in explaining the journey’s two 

 main stages; the Departure and the Return, which are divided into smaller sections and 

 will be discussed and compared to Lancelyn Green’s adaptation of Robin Hood in the 

 analysis (Campbell 49, 193). For disclosure, this thesis does not compare all substages of 

 the Hero’s Journey  because this thesis argues that  it will not be necessary in order to get 

 the big picture of Lancelyn Green’s novel, which is covered in Section 4.3. Furthermore, 

 in explaining the Hero’s Journey, this thesis uses gender-neutral pronouns; they  and their, 

 which are in contrast to Campbell’s book. 

 The Departure stage  is divided into five substages,  however, all but the 

 ''Supernatural Aid'' are excluded in the analysis because only this substage is beneficial in 

 the analysis to give a deeper and more meaningful discussion in 4.3 that builds on the 

 previous Sections 4.1 and 4.2 as well as Lancelyn Green’s novel. The Supernatural Aid in 

 the Hero’s Journey is a supernatural element that helps and guides the hero (Campbell 

 69). The supernatural element can be a protective figure (a mentor), a charm, or 
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 something similar. The final main stage of Campbell’s model is the Return  .  This last 

 stage is where the hero's quest has ''been completed,'' and they must return to the ordinary 

 world with their ''final reward'' (193). The Return includes six subsequent stages; 

 however, this thesis only includes the Freedom to Live substage because of the same 

 reason as to why the Supernatural Aid in the Departure stage will be included. The 

 Freedom to Live substage is where after the grand adventure, the hero must live on in 

 peace after everything that has happened and remember how the journey affected them 

 (Campbell 238). 

 Furthermore, Mark and Pearson’s book  The Hero and  The Outlaw  is used in the 

 analysis to compare and understand the Outlaw archetype that is Robin Hood in how this 

 archetype affects the reader’s perception of satirical heroic novels. Campbell’s model 

 does not include a deconstruction of the Outlaw archetype, which is why Mark and 

 Pearson’s book is used in this thesis. Their book is from the field of branding in 

 advertising, however, it is essential to this thesis because it is based on Campbell’s model 

 and includes Jung’s psychology on ''the Shadow'' to build on Robin Hood's ''Outlaw 

 archetype'' (Mark and Pearson 123). Pearson has a Ph.D. in ''Archetypal Studies'' and is a 

 pioneer in the field of applied Jungian psychology and has created archetypal systems 

 that are used by numerous psychologists and educators (Mark and Pearson 385). 

 Therefore, their book is a good source to rely on for this thesis, which focuses on 

 archetypal theory.  2 

 Robin Hood is mentioned in Mark and Pearson’s chapter ''The Outlaw'' as a 

 representative for the Outlaw’s positive form (123). According to Mark and Pearson, the 

 Outlaw is like a forbidden fruit, and they state that "the more well-behaved and 

 2  This thesis capitalises the term ''Outlaw'' throughout because that is how it is used in Mark and Pearson's 
 book (123). 
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 responsible we are, the more we yearn to be an Outlaw, at least a little bit, some of the 

 time" (123). The Outlaw is also known as "the rebel, the revolutionary . . . the wild man 

 or woman . . . the enemy or the iconoclast" (124). Mark and Pearson further explain that 

 the Outlaw does not have to be the enemy because this archetype can be seen in its 

 ''positive form'' in fictional literary figures like Robin Hood or Zorro (123). These 

 Outlaws have an alternative identity outside their world's social structure and are faithful 

 to deeper moral values than the prevailing ones of their current society (Mark and 

 Pearson 123). Additionally, these positive Outlaws are seen as romanticised figures 

 wanting to cause trouble and fight against the tyranny, repression and conformity that has 

 disrupted their society. 

 In modern history, participants in revolutions to create a more democratic society, 

 such as the American Civil Rights Movement, can be seen as key figures of our time that 

 changed the world that we live in today (Mark and Pearson 123). According to Mark and 

 Pearson, six essential qualities make up the Outlaw archetype that are important to the 

 analysis: Core desire, Goal, Fear, Strategy, Trap and Gift (124). The Core desire is about 

 the Outlaw’s desire for revenge or to cause a revolution. The Goal quality of the Outlaw 

 is about wanting to destroy what is failing in their society. Furthermore, there is fear in 

 the Outlaw’s positive form for being trivialised, powerless or inconsequential. The 

 Strategy and the Trap qualities are about wanting to disrupt or shock the enemies, which 

 leads to "criminality," as seen by the oppositional side (124). The Gift is presented as 

 outrageousness and radical freedom, which means that the Outlaw is a liberating figure 

 because they break the rules of society (124). They push "the edge of what social 

 proprietary will allow," which requires the figure to have a risky personality (Mark and 

 Pearson 124). The negative pole of this archetype will not be explained or evaluated in 
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 the analysis because this thesis only focuses on analysing the positive form of the Outlaw 

 with its representation in the characters of Robin Hood, Lady Marian and his Merry Men. 

 2.3 Critique of the Not So "Universal" Model 

 Since this thesis primarily focuses on Campbell’s model, the Hero’s Journey, 

 whose research in mythology has been a cornerstone of the ''classical design of 

 screenwriting'' that has been taught and practised on an international scale, it is apparent 

 that Campbell’s model has been called a ''universal'' one, because this classical design 

 like most mythical stories has a story of a protagonist that faces many obstacles in pursuit 

 of a goal, according to Hambly (135-36). However, this interpretation that the Hero’s 

 Journey  is universal is false because Campbell either  knowingly or unknowingly 

 projected Anglo-Western storytelling and cultural values onto indigenous myths, 

 according to Hambly (148). Although Hambly does not provide particular analytical 

 tools, her article ''The Not So 'Universal' Hero’s Journey'' is used in this thesis to discuss 

 why it is essential to acknowledge that Campbell's model focuses on the Eurocentric 

 view. Further, the hero story, according to Margery Hourihan, has always been the same, 

 and its appeal to readers is its ''predictability'' (9). Hourihan’s book  Deconstructing the 

 Hero  is used in this thesis to discuss the criticism  of the Hero’s Journey stories for 

 presenting no challenge to the reader’s ''interpretive or critical skills'' and for problematic 

 narrations (9). Hourihan’s book will thus be used to discuss how Robin Hood’s 

 ''domination of the environment, of his enemies . . . and of his own emotions'' is attractive 

 to readers because of his way of reinforcing the established view on how the world works 
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 and because Robin embodies privileged terms that have shaped Western thought and 

 values which readers unknowingly absorb (58). 

 Campbell interpreted these myths in his work  The Hero  with A Thousand Faces 

 through a sociopolitical-cultural lens of a ''mid-twentieth-century white American man'' 

 (Hambly 137). Hambly states that during the post-World War Two era, Campbell’s 

 concept of a uniform character found in every narrative shows what Hambly calls a 

 "sincere attempt to demonstrate unity and enhance mutual human understanding" (137). 

 However, despite his ''sincere attempt'' to prove a uniform character and a universal 

 narrative, he instead, according to Hambly, "overstepped the bounds of objective 

 research" and became subjective (137). In addition, Robin Hood is a heroic white 

 Outlaw; thus, his story inscribes ''the dominance of white power and white culture'' 

 (Hourihan 58), illustrated by the fact that all the characters in the story are Christians and 

 how the Christian faith is represented as superior because it is said in the story that King 

 Richard ''left his throne empty when he set off on the Crusade to free Jerusalem from the 

 Saracens'' in the first chapter (Lancelyn Green 7). Regarding different representations of 

 race, there are only white characters in the text, which is unsurprising because the story is 

 based on the Anglo-Saxon legend of Robin Hood from the Middle Ages. Therefore, the 

 Hero’s Journey in this thesis cannot be seen as a universal model and instead has to be 

 seen as a classical literary model that conforms to Anglo-Western traditions, myths and 

 culture, which fits with Lancelyn's narrative  The  Adventures of Robin Hood  . 
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 3 Robin Hood and Archetypal Criticism Pedagogy 

 3.1 Archetypal Pedagogy in the EFL Classroom 
 The mythic story of the Hero’s Journey can be either male, female or anything in 

 between and is, according to Phil Sullivan, "a metaphor of the inward journey to 

 self-knowledge, that nebulous goal of almost all education" (88). When Sullivan’s article 

 ''Everyone a Hero: Teaching and Taking the Mythic Journey'' was first published in 1983, 

 the mythic story was seldom taught in academic settings as a way to ''know ourselves'' 

 (88). Nowadays, after almost four decades, Campbell’s model has been used and applied 

 to education several times and in many different contexts, according to Robert Farmer’s 

 article that is of use in this thesis named ''The Hero’s Journey in Higher Education: A 

 Twelve Stage Narrative Approach to the Design of Active, StudentCentred University 

 Modules'' (2). Farmer’s article is more recent than Sullivan’s article, and even though his 

 primary focus is to outline how Campbell’s model can be used in higher education, its 

 literature review and outline of the Hero’s Journey has relevant information to how it is 

 applied in classrooms today (2-7). Furthermore, Farmer’s ''proposal for the narrative 

 approach to module design'' is helpful for what the stages of the Hero’s Journey can do 

 for the students’ learning development in literature studies in module design (8-9). 

 Farmer’s module design can thus be modified to be relevant in teaching EFL students in a 

 Swedish upper secondary school. 

 Even though Sullivan’s article is from the 1980's, this thesis nontheless focuses on 

 the archetypal theory teaching methods Sullivan used in his classes, called ''Mythic 

 Journey'' (88). Sullivan’s Mythic Journey is of use in this thesis to discuss how Swedish 

 EFL students in upper secondary school can explore the Self and write papers that, 

 according to Sullivan, can respond to portions of the literature they read that "parallel 
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 their own lives and evoke the most powerful identifications or rejections" in the 

 classroom (89). 

 Moreover, Daniella Lehner’s article ''The Heroine's/Hero's Journey—A Call for 

 Transformation?'' is of use in this thesis to discuss and understand how Campbell’s model 

 can be used in a different teaching setting. Lehner works with students in higher 

 education just like Farmer; however, that does not mean that her research on 

 Transformative Learning cannot be applied and modified to fit Swedish EFL students in 

 upper-secondary high school. Lehner’s research is of importance in this thesis to discuss 

 the challenges and limitations of the Hero’s Journey and how Campbell’s model can be 

 used to create learning experiences for students that "touch various ways of knowing such 

 as embodied, archetypal, imaginative or intuitive forms of knowing to create deeper 

 forms of self-knowledge" (Lehner 101). This, in turn, will help the students to reflect on 

 themselves, their society and the world around them. 

 As Lehner suggests, there are indeed limitations in Campbell’s Hero’s Journey, as 

 described by Michelle Kennedy in her article for the fall 2019 issue of  Rethinking 

 Schools  named ''Why I Don't Teach the Hero's Journey.''  Kennedy’s distaste for 

 Campbell’s model comes from the fact that it focuses on the individual and the Self and 

 states that the Hero’s Journey does nothing but hinders students' development towards 

 becoming well-educated "critical thinkers and thoughtful citizens of a democracy" 

 (Kennedy pars. 8-9). In Kennedy’s article, she provides a different learning approach. 

 Kennedy introduces readings that centre on the transformative effect of communities 

 instead of individuals, about how social change comes from social movements instead of 

 the actions of one lone hero, as young people may read about in traditional history classes 

 (Kennedy par. 12). This article will help me discuss the Hero’s Journey’s limitations on 
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 just focusing on ''the self'' and how to create agency for the students using the 

 transformative approach (Kennedy par. 10). 

 3.2 Why  The Adventures of Robin Hood  ? 

 In Joseph R. Rodríguez’s first chapter of the book  Teaching Culturally Sustaining 

 and Inclusive Young Adult Literature: Critical Perspectives and Conversations  , which is 

 of use in this thesis, he talks about how important it is for teachers to provide one’s 

 students with young adult literature that they can relate to (4). Furthermore, Rodríguez 

 states that myths, stories and histories can provide multiple perspectives about what was 

 told: "across time, societies, speakers, and writers" (5). Hence, this thesis focuses on 

 discussing and analysing the multiple lenses through which Lancelyn Green’s novel,  The 

 Adventures of Robin Hood  , can be used in the EFL classroom  to spark students' interest in 

 the Outlaw story. Because the Outlaw that is Robin Hood has been a significant influence 

 in creating and recreating stories and figures of Outlaws in the twentieth and twenty-first 

 centuries, in the likes of Zorro, Green Arrow, Batman and real-life historical figures of 

 justice, with this in mind, discussions of the novel in connection to the topic of Outlaws, 

 could further open up to discussions of respect for human rights and fundamental 

 democratic values on which Swedish society is based on (Natl. Ag. f. Ed., ''Curriculum'' 

 4-5). 

 Additionally, this thesis uses Rincón Ussa’s study ''Literature in EFL: Beyond'' to 

 discuss students' connection to literary texts as well as the importance and the value 

 literature has in the EFL classroom ''in the light of students' free responses and reactions'' 

 as well as how reading literature can be personal and meaningful (235). Therefore, since 

 Robin Hood is a satirical tale that challenges the traditional view of fairy tales with the 
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 criminals being the heroes, which are explored in 4.2 and 4.3, it could work as a way to 

 spark reactions and connections amongst reluctant readers. With this in mind, in the 

 syllabus for English 5, students are expected and encouraged to share their opinions, 

 thoughts and personal experiences and participate in ethical discussions (Natl. Ag. f. Ed.). 

 Conversely, Rincón Ussa provides critiques against using literary criticism since 

 some scholars argue that analysing and using criticism on literary texts can hinder the 

 type of emotional connection and relations between readers and the literary text because 

 reading literature is a way ''of living other's emotions, lives . . . as well as facing vital 

 personal dilemmas'' (238). However, in Rincón Ussa’s research, he finds that there are 

 ways to use literary criticism (like Archetypal Literary Criticism) in ways that can be 

 dynamic and interactive for the students (341). These ways are done by comparing and 

 contrasting complex real-life happenings ''with literary texts and events, characters and 

 themes'' using personal experiences (241). In addition, this method aligns with 

 Campbell’s model because the Hero’s Journey focuses on the self and readers in creating 

 their journey as they read a literary text (Hambly 138). Thus, when students recall their 

 personal experiences, they can relate and associate with the events in the story and 

 provide fresh perspectives. In addition, using personal experiences and associations can 

 help students ''objectively understand and enrich the comprehension of their life 

 experiences'' (Rincón Ussa 241). Moreover, I will draw on Rincón Ussa’s research on 

 how personal experiences can be used by students to assume a critical stance and use 

 arguments that support their opinions and ideas on a literary text. 

 In Janez Skela’s article  ''The Quest for Literature  in EFL Textbooks – A Quest for 

 Camelot?  ,  ''  it is mentioned how ''communicative language  teaching'' (CLT) has become 

 very dominant and the norm for teaching foreign languages (113). Furthermore, many 
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 writers argue for the inclusion of literature in the EFL classroom because literature plays 

 an important role in educating students (Skela 117). Specifically for the reasons that it 

 gives students the opportunity to fully express themselves, stimulates their imagination, 

 makes them develop critical thinking, reading and further increases students emotional 

 awareness (117). Lancelyn Green shows through his extended notes including several 

 discussion topics that can be used for learning activities and written assignments, as well 

 as a glossary that he had intended for his book to be used for teaching English in the 

 classroom. 

 Moreover, in the argument for including more literature in the EFL classroom, 

 Amos Paran states in his survey  ''The Role of Literature  in Instructed Foreign Language 

 Learning and Teaching: An Evidence-Based Survey,''  that researchers suggest that if you 

 only let your students read and write information-based texts it can hinder them from 

 developing the ''array of rhetorical and linguistic resources'' which are essential for their 

 writing skills (468). In conclusion, Lancelyn Green’s story, which already has a section 

 with teaching materials, can be used for students’ development of critical thinking skills. 

 4 The Hero’s Journey of Robin Hood The Outlaw 
 In the forthcoming the analysis section, there are three subsections: ''Robin Hood 

 the Character,'' ''A Satire on Medieval Fairytales'' and ''From Earl of Huntingdon to King 

 of Sherwood Forest,'' which are discussed in connection to the construction of Lancelyn 

 Green’s novel using this thesis theoretical framework Archetypal Literary Criticism. 

 Further, Section 4.1 will analyse Robin Hood as a character using the archetypal literary 

 terms: the Shadow and the Outlaw archetypes. Section 4.1.2 builds on Section 4.1.1 

 because the Outlaw archetype has shadowy qualities. Furthermore, Section 4.2 will then 
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 analyse the satire and irony in the tale of Robin Hood. Hence, 4.2 will provide more 

 insight into the tale of Robin Hood and Campbell’s Hero’s Journey because this thesis 

 argues that the narrative of Robin Hood is satirical as a result of the discussion of Robin’s 

 archetypal character in Section 4.1. In addition, Section 4.2 will discuss the satirical 

 quality of the tale to provide the necessary context to ''excuse'' Robin’s Outlaw 

 characteristics to pave the way for Section 4.3. The central part of this analysis will focus 

 on Campbell’s Hero’s Journey from an Archetypal Literary Critical perspective in Section 

 4.3. Furthermore, in Section 4.3, this thesis analyses Lancelyn Green’s novel using 

 Campbell’s Hero’s Journey with the inclusion of critique on its portrayal of 

 Anglo-Western traditions and norms that can be problematised. The analysis of 

 Campbell’s Hero’s Journey is the last Section because the previous sections discuss both 

 the narration (satire) of Lancelyn Green’s novel and the protagonist’s archetype (Outlaw, 

 Shadow), which are beneficial in terms of capturing the essential meaning of Robin 

 Hood’s category in Archetypal Theory and to add further depth in the analysis of the 

 Hero’s Journey. 

 4.1 Robin Hood the Character 

 4.1.1 The Shadow 
 According to Gill, Jung’s ideas had ''more or less cohered'' after he had composed 

 The Archetypes and the Collective Unconscious  (397).  As a result, Jung speculated that 

 archetypes, like ''the Shadow,'' are ''patterns of instinctual behaviour'' (Gill 397). Thus, 

 this thesis argues that Robin Hood harbours qualities of the Shadow archetype in his 

 personality resulting from his ''patterns of instinctual behaviour'' (Jung 43). In other 
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 words, Robin Hood repeats Shadowy patterns, such as fighting, committing crimes and 

 lying to obtain what he desires and has a quality to his personality due to his archetype, as 

 seen in chapter 4, ''The Rescue of Will Scarlet.'' Robin Hood wants to save his friend Will 

 Scarlet from the gallows; however, in desperation, his shadowy qualities overwhelm him: 

 ''I would willingly hang Worman,' said Robin savagely'' (49). In other words, Robin 

 cannot help his ''instinctual behaviour'' because his friend is in danger (Jung 43). 

 Furthermore, Jung describes the Shadow as the ''worst part of an individual's 

 personality,'' which he calls ''the weak'' and ''unpleasant parts'' of oneself (Jung 45, 294). 

 Robin Hood, in many ways, harbours shadowy qualities that are unacceptable in an unjust 

 society and are instead to be hidden, which are further explained in 4.1.2 when discussing 

 the Outlaw archetype (Mark and Pearson 124). For example, in chapter 2, Robin tells his 

 followers that they ''must take the King's deer'' and break the laws and excuse their 

 negative and shadowy behaviours by saying that they need to break the law because they 

 are ''outlaws,'' but makes it explicitly clear that they are not robbers (Lancelyn Green 40). 

 As a result, Robin Hood and his Merry Men come to terms with the fact that ''the 

 Shadow'' is a part of them (Miller 73). In addition, Robin uses the Shadow to create 

 mischief. For example, in chapter 11, Robin disguises himself as someone else and enters 

 Prince John’s archery tournament to win the prize, which Robin does and then cleverly 

 escapes Prince John's grasp as he flees back to Sherwood Forest (Lancelyn Green ch. 10). 

 Robin Hood through his many different disguises and his way of creating rebellion is part 

 of the Shadow and is his way of letting his Shadow be ''a part of his personality'' instead 

 of keeping it in ''the unconscious'' (Jung 44, 474). 

 Moreover, because Robin has accepted that he is an outlaw and, in turn, has 

 accepted his shadow qualities, the woods act as a natural setting for his transformation on 
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 the path of individuation because Sherwood Forest lets him grow his ''unconscious side'' 

 to his ''full potential'' (Miller 73). Since the Shadow embodies everything considered 

 unacceptable to ''the conscious ego'' (Miller 74), Prince John considers Robin Hood a 

 threat to him and his plans to rule England unchallenged. Moreover, this thesis argues 

 that Robin as the hero represents all the things that Prince John lacks as the villain of the 

 story: Robin Hood and his Merry Men are the opposite of the cruel and merciless Prince 

 John and his followers, ''who are just as bad as he'' (Lancelyn Green 8), like the Sheriff of 

 Nottingham and the knight Sir Guy of Gisborne. For example, because Prince John needs 

 large sums of money to secure his claim to rule the country, his way is by ''accusing 

 wealthy innocent men of treason'' and lawbreaking and making them outlaws to seize 

 their houses and goods (8). 

 The Shadow qualities that Robin Hood has are, in a sense, mischievous because 

 throughout Robin Hood’s adventures, he always manages to outsmart his enemies, 

 tricking them through childish play. An ideal example of this is in chapter 11, where 

 Robin comes across a butcher who wants to join his Merry Men (Lancelyn Green 127). In 

 doing so, Robin has the idea to become a butcher himself for fun and to get out of 

 Sherwood and back to the outside world from the forest. However, his right-hand man 

 Will Scarlet questions his actions: ''’You go into danger for no good cause,' said Will 

 Scarlet doubtfully as Robin donned the Butcher’s garb. 'Nevertheless I go,' answered 

 Robin. 'I grow weary of this unchanging forest life – and also I would have news of what 

 passes in the world outside'' (Lancelyn Green 128). Thus, reinforcing his 

 mischievousness. Besides that, Robin Hood uses the Shadow to his advantage 

 consciously by dressing up most of the time as a beggar, which is something that Prince 

 John and his followers least suspect. Similarly, in chapter 12, ''The Adventure of the 
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 Beggars  ,  ''  Robin outsmarts the Sheriff’s guard by posing as a beggar taking on the role of 

 an executioner at a public execution where some youths are sentenced to be hanged 

 (Lancelyn Green 141-43). After all, they broke the law of hunting the King’s deer. 

 However, in the novel, Robin always finds a way to bring justice to the people’s 

 oppression, and through his adventures, he saves the brave men and women in trouble 

 and takes them back to Sherwood Forest, a forest which is ''hidden and shadowy'' (Jung 

 44). In Sherwood Forest, Robert Fitzooth, the Earl of Huntingdon, can be free and live as 

 his true persona, Robin Hood. Sherwood Forest lets Robert fully individuate into his 

 shadowy personality; however, in doing so, Robin releases his conscious persona (being 

 Earl of Huntingdon) and pledges only to marry Lady Marian once King Richard is back 

 on the throne so that he can be the true Earl of Huntingdon again (Lancelyn Green 181). 

 Lastly, Robin recognizes his Shadow persona in chapter 3, which is shown in the 

 novel when he escapes Sir Guy with his followers and servants after being declared an 

 outlaw: ''I set you all free from my service – but indeed I am an outlaw, that sets you free 

 whether I will or not'' (Lancelyn Green 36), and again when he is declared an outlaw a 

 second time by King John, former Prince John when King Richard is dead out of revenge 

 (Lancelyn Green 269). 

 4.1.2 The Outlaw 
 In Lancelyn Green’s novel, Robin Hood is Robert Fitzooth’s alter ego and a secret 

 identity outside his social standing. He is faithful to much deeper and truer values than 

 the current ones in his society. Robert does not want to conform to Prince John’s rule 

 because John is cruel: ''He knows of no mercy!' cried Robin. 'Prince John knows only the 

 desires of his own evil heart'' (Lancelyn Green 25). Therefore, as an outlaw, Robin Hood 
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 is ''a romantic figure'' he constructed to fight back and ''disrupt his society'' which has 

 succumbed to tyranny, according to Mark and Pearson (123). In ancient and modern 

 history, this is equal to demonstrators who are partaking in a movement to change current 

 inequities, like the slave revolt led by Spartacus in ancient Rome or the civil rights, 

 antiwar and women's rights movements that started in the United States which changed 

 the world. Thus, the positive form of the Outlaw archetype teaches us that a ''tiny revolt'' 

 by a person eager for change will drastically ''raise the possibility of success'' (Mark and 

 Pearson 123). Therefore, in a way, the Outlaw archetype is ''a threat'' to the rulers of that 

 society because a quiet rebellion will find its way to break out in different ways, and 

 begin to destroy the current society either by eroding it within or by demolishing it in ''a 

 violent eruption,'' according to Mark and Pearson (126). 

 First and foremost, it is known that Robin Hood is an Outlaw, which is elaborated 

 in a quote from the book below (Lancelyn Green 22). It is first stated that Robert 

 becomes an outlaw when his enemy Sir Guy of Gisborne, comes to disrupt his wedding 

 ceremony with Lady Marian Fitzwalter in the King’s name: ''Be it known to all, in the 

 name of Prince John, Regent of all England, that Robert Fitzooth, known as Robert Earl 

 of Huntingdon . . . is hereby declared Outlaw . . . and his person proscribed and banished'' 

 (21-22). This declaration by Sir Guy is false, and Robert questions why it does not have 

 both King Richard’s seal and the seal of the Lord Bishop of Ely, who were the only 

 lawfully appointed regent according to the story (22). However, to no avail, Robin 

 becomes an outlaw due to the society he lives in. Following Mark and Pearson, this thesis 

 analyses the ''six essential qualities'' of the Outlaw archetype and compares them to Robin 

 Hood (124). Thus, the first and second quality, "Core Desire" and "Goal,"  matches his 

 own because Robin sets off for revenge and to start a revolution against Prince John 
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 (Mark and Pearson 124): ". . . their kind shall all go in terror as long as Robin Hood 

 reigns in Sherwood Forest: in Sherwood, and wherever else wrongs need to be righted – 

 until King Richard comes home from the Crusade and there is justice once more . . ." 

 (Lancelyn Green 24). 

 The third quality of the Outlaw is "Fear" (Mark and Pearson 124)  .  Robin fears 

 being powerless and unable to bring King Richard back from his imprisonment, which 

 will give him back his title and lands so that he can marry Marian. The fourth and fifth 

 qualities of "The Gift" and "The Trap"  sides to Robin  are his radical freedom and 

 unwillingness to recognise the designation as a criminal in the eyes of the law stated by 

 the false King (Mark and Pearson 124; Lancelyn Green 39-41). They must take the 

 King’s deer because they must eat to survive for this revolt to succeed (40-41). Robin 

 Hood tells his Merry Men, who stand beside him, not to lose hope and reminds them that 

 they are not robbers but outlaws: "We must take the King's deer,' he ended, 'since we 

 must eat to live. But when the King returns I myself will beg pardon at his feet for this 

 trespass" (Lancelyn Green 40). 

 Furthermore, Robin declares that he will beg for pardon at King Richard’s feet for 

 their trespass once he returns to the throne, and this shows, according to Mark and 

 Pearson,'' the shadowy qualities'' of their culture, which is what ''their society disdains'' 

 (124). In the last quality of the Outlaw ''The Strategy'' (124)  ,  Robin Hood must partake in 

 these shadowy qualities because in doing that, he, according to Mark and Pearson, 

 "releases society's pent-up passions" through shock and disruption in helping people 

 experiencing poverty (124). The poor people of England starve due to Prince John’s need 

 for money to hold his reign, and due to the shenanigans of Robin Hood and his Merry 
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 Men, many start to follow him because Robin brings them hope and start breaking the 

 law by, for example, hunting the King’s deer (Lancelyn Green 9). 

 According to Mark and Pearson, outlaw novels, such as the story of Robin Hood 

 display ''how influential of a force'' this archetype is in society (125). The positive outlaw 

 archetype resonates with many people and tells us that, to a degree, the Outlaw ''seduces 

 us'' to see the ''breaking of rules'' as something liberating, especially in glamorous figures 

 like Robin Hood (125), where illegal and criminal behaviours are alluring because he 

 steals from the rich to give to the poor. With this in mind that he steals and commits 

 crimes, the stereotypical ''romanticisation of the Outlaw'' may; however, lead to excusing 

 unacceptable behaviours and create a double standard, ultimately, inequality (Mark and 

 Pearson 123-24). For example, Mark and Pearson state, "while the Hero wants to be 

 admired, the Outlaw is satisfied to be feared" (124), and if the Outlaw instead lacks such 

 principles of the positive form, then they might even give up getting what they want in 

 socially acceptable ways and resort to "illegal or unethical ways" (123). 

 However, these criminal and illegal behaviours of Robin Hood as an outlaw are 

 considered righteous and sound by the people of Nottingham because the wealthy who 

 follow Prince John  in the story are the actual thieves,  which explains the satirical quality 

 of Lancelyn Green’s narration discussed in section 4.2 because the satire provides an 

 excuse to Robin’s outlaw characteristics. For example, the Abbot of St Mary’s in chapter 

 6 where Sir Richard of Leigh asks to give him six more months to pay his debt to the 

 Holy Church but the Abbot denies him because he wants to get his land: "Get hence!' 

 shouted the Abbot, purple with rage. 'Your lands and houses are mine! Hark – the clock 

 strikes twelve!' 'The clock strikes twelve,' said Sir Richard quietly, 'and I have paid my 

 debt!" (74-5). Consequently, this shows the thievery nature of the Abbots and monks of 
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 St Mary. Furthermore, it also shows the positive outlaw form of Robin Hood’s character 

 because Sir Richard would not have been able to pay back his debt unless Robin loaned 

 him money because he was poor (Lancelyn Green 72). 

 4.2 A Satire on Mediaeval Fairy Tales 
 The myth is an archetype only when referring to  a narrative, according to Frye 

 (''Archetypes of Literature'' 103). If it is an archetype, it is also so when speaking of 

 significance (''Archetypes of Literature'' 103-4). Therefore, this thesis argues for the 

 mythos of winter, which is more or less the archetype of satire closely related to the 

 narrative of Lancelyn Green’s novel (''Archetypes of Literature''  105). In addition, as a 

 reference to section 4.1.1 ''The Shadow,'' the mythos of winter is also a Shadow form 

 according to Frye (''Archetypes of Literature'' 104). Thus, satire has shadowy qualities 

 because it tends to question and challenge what society deems improper (  Anatomy of 

 Criticism  223  ). 

 This thesis further argues that in the second phase of satire as mentioned in 2.1, 

 Lancelyn Green's novel incorporates the ''ingenue''  form and the ''reductio ad absurdum'' 

 form (  Anatomy of Criticism  232-33). To demonstrate  how the tale of Robin Hood is a 

 type of ''ingenue'' satire, it is because Robin Hood the character is an outcast, not only 

 because he is deemed an outcast by Prince John and his enemies in chapter 2 ''How 

 Robert of Locksley Became an Outlaw  ''  (Lancelyn Green  22). It is also because of his 

 Saxon heritage, as Robert (Lancelyn Green 2). In the novel, Lancelyn Green addresses 

 this, informing the reader how the old Saxon earls were outlawed and deprived for 

 ''refusing to obey King William of Normandy'' (23). Furthermore, Lancelyn Green states 

 in the novel that the Norman and Saxon people had ''little to no friendship between them'' 
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 (2). Therefore, in the society depicted in the novel, Robin Hood is a character ''congenial 

 to satire'' because, as an outlaw, he contradicts the ''complex rationalisations'' of his 

 society (  Anatomy of Criticism  232). In addition, Robin  Hood is an ''ingenue'' because he 

 is an outsider with ''different values'' and is willing to fight for those values (232). 

 However, since Robin must live in Sherwood Forest together with more than three 

 hundred of his Merry Men and is an outlaw, it is not a desirable position. 

 Moreover, to demonstrate how Lancelyn Green’s adaptation of the tale of Robin 

 Hood is a  ''reductio ad absurdum''  satire, this thesis  argues that the narration of the novel 

 is set on breaking up stereotypes, oppressive fashions, pedantic dogmatisms and other 

 things that limit free movement in society (  Anatomy  of Criticism  233). With this in mind, 

 there is a scene with Robin on his last adventure at sea in chapter 23 where he and some 

 seamen battle against pirates and acquire treasure (Lancelyn Green 282). After acquiring 

 the treasure, Robin says: ''half of it all belongs by right to the good widow whose ship we 

 sail in, and to her orphaned children'' (282), and ''Let us now hasten back to England with 

 our prize. And do you take the rest of my share to Scarborough and there build 

 almshouses for the poor'' (283). Hence, Robin Hood is a ''reductio ad absurdum'' because 

 he breaks pedantic dogmatisms by broadening the reader's mind that Outlaws are not all 

 negative but can be positive as well. Even so, Robin being a romanticised outlaw is still 

 problematic because in that chapter he kills the pirates in order to acquire the treasure 

 (Lancelyn Green 281). 

 Equally, ''reductio ad absurdum'' is seen in the characters Prince John and his 

 followers of knights, sheriffs, bishops and abbots who instead are considered cruel in this 

 narration because they rob the weak and the poor which is seen in chapters 1,6 and 15 

 (  Anatomy of Criticism  223). To illustrate this, in  chapter 1, when Much the Miller is 
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 sentenced to hang because he desperately shot a deer to feed his starving son, he begs 

 Prince John to save him from the Sheriff and his men (10). After Much the Miller 

 explains to Prince John that his followers have burnt his mill to make a broader hunting 

 ground, and due to his first and second fingers being cut off from before, he could not 

 hunt smaller animals because they are hard to shoot, however, Prince John dismisses his 

 cry for help by saying: ''Oh,' . . . 'So you decided to try a richer diet did you? The king's 

 deer!' . . . 'Was there no other way?'' (Lancelyn Green 11), to imply that he did not care 

 for the Miller's plea for mercy. In addition to Prince John's villainy, he even tries to 

 kidnap Lady Marian, however, Robin saves her in time which is seen in chapter 21: 

 ''Prince John,' shouted Robin, 'you must be tired of fighting with women, turn and fight 

 me instead!'' (Lancelyn Green 254). Consequently, this satire shows that escaping from 

 incorrect fossilised beliefs on fairytale stereotypes and procedures is possible. 

 4.3 From Earl of Huntingdon to King of Sherwood Forest 
 In the following three sections, Campbell’s model, the Hero’s Journey, is used to 

 discuss and analyse Lancelyn Green’s adaptation of  The Adventures of Robin Hood  . This 

 analysis aims to see how the previous sections 4.1 and 4.2 complement Lancelyn Green’s 

 novel by discussing in depth the two main stages of Campbell’s model: the Departure and 

 the Return of the Hero’s Journey, and their respective smaller sections that apply to the 

 narrative of  The Adventures of Robin Hood. 

 This thesis argues that Lancelyn Green’s novel, like many other heroic narratives, 

 uses Campbell’s classical narrative of the Hero’s Journey, where the hero or protagonist is 

 met with obstacles and overcomes them in their pursuit to reach their goal (Hambly 136). 

 Robin Hood’s quest begins as a quest for revenge until King Richard returns from his 



 Bytyqi  32 

 imprisonment and where justice prevails again in England (Lancelyn Green 24). Robin 

 Hood and his league of outlaws (Merry Men) seek to disrupt and terrorise Prince John 

 and his followers as long as they reside in Sherwood Forest and will defend the weak and 

 poor against Prince John's oppression (24). Furthermore, Robin wants nothing more than 

 to marry Lady Marian Fitzwalter and can only do so once he has fulfilled his oath of 

 bringing King Richard back to the throne, which is also part of his quest. Thus, the story 

 is perpetuating that Robin's Christian belief is strong and that he lives in a Christian 

 society, which can be absorbed by readers (Hourihan 39). With this in mind, Lancelyn 

 Green's decision to use the ''classic narrative design'' in his story is essential to 

 acknowledge because it constitutes an ''ethnic'' and ''religious'' perspective (Hambly 136; 

 Hourihan 39). 

 At the beginning of  The Adventures of Robin Hood  , Robin is falsely proclaimed to 

 be a traitor to England and the Crown and is thus stripped of his title and lands and is to 

 be an outlaw (Lancelyn Green 22). Moreover, he has a bounty on his head and his 

 marriage to Lady Marian is annulled. Thus begins the quest for the heroic outlaw loved 

 and cheered on by the people of England throughout his adventures and quest. 

 4.3.1 Robin Hood’s Departure 

 Robin Receives Supernatural Aid 

 After Robin Hood accepts The Call for Adventure (Campbell 49)  ,  the Outlaw 

 whips out his sword and calls upon his men dressed in Lincoln green to aid him in 

 sending shaft after shaft of arrows and swords among Sir Guy’s men until they eventually 

 have to retreat (Lancelyn Green 25). According to Hourihan, this unmodified tradition 
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 that "the hero is always upper-class" is because the hero is an "emblem of the patriarchy" 

 where power is exclusive to kings and landowning aristocrats (63); the story of Robin 

 Hood is thus an interesting take on the Hero’s Journey because Robin is stripped from his 

 titles and he is forced to be an Outlaw, outside of society class-structures. Once Robin 

 Hood had his chance, he disappeared with his servants and Merry Men into "the green 

 depths of Sherwood" (27). It is essential to acknowledge that the reader takes notice that 

 it is only the hero and his point of view ''who is important in the scheme of things,'' his 

 Merry Men and his servants are  ''  not interesting in  their own right  '' (Hourihan 39)  , only 

 when they are relevant to Robin himself as explained above. According to Campbell, 

 when the hero accepts his call and continues to follow it, ''the hero finds all the forces of 

 the unconscious at his side'' (72). In other words, Supernatural Aid is part of the 

 unconscious, which according to Jung's psychology, is a part of the Shadow and the 

 process of getting on the path of individuation (Miller 73). In addition to what was 

 mentioned in 4.1.1, the Supernatural Aid could be a shadow quality that lets the hero 

 release his unconscious desires and repressed personality qualities out in the open (Jung 

 474). 

 Moreover, Campbell states that ''the supernatural helper is masculine in form'' 

 (72). However, after observing the story of Robin Hood, one could argue that Sherwood 

 Forest is a supernatural aid in the story (Lancelyn Green 27), which is not masculine 

 because Campbell sees ''Mother Nature'' as feminine (72). According to Hambly, scholars 

 have accused Campbell several times of being biased in his research, for example, ''citing 

 parts of myths to illustrate his argument'' to fit his model (136). Thus, this thesis 

 contradicts his statement because the forest, which is part of Mother Nature, works well 

 as a Supernatural Aid seeing as Sherwood is where Robin and his men can easily lure and 
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 capture Prince John's followers. However, it also acts as a mantle of disguise and nurture 

 for Robin because it aids him by hiding him and more than 300 of his Merry Men away 

 from the Sheriff and many others who want to capture them: ''Robin Hood and his men 

 lived mainly in the caves and huts of the secret glade in the wildest depths of Sherwood 

 Forest'' (158). Furthermore, Robin’s horn and bow and arrow can likewise be seen as 

 Robin’s Supernatural Aid because, as mentioned in 2.2, it is a supernatural element that 

 helps the protagonist throughout his journey (Campbell 69). Therefore, the Supernatural 

 Aid can also be a charm depicted several times in the story because this stage continues 

 through Robin’s journey. With this in mind, whenever Robin blows his horn for help, 

 many of his Merry Men arrive from the shadows in a rush to aid him, which happens on 

 several occasions in the story: ''Seize him!' gasped the Sheriff, and his men sprang 

 forward. But as they did so, the Lincoln Green appeared as if by magic among the crowd, 

 as man after man flung off their various disguises'' (Lancelyn Green 55). According to 

 Mark and Pearson, people tend to flock to romanticised outlaws because they are enticed 

 by the Outlaw’s faithfulness to their values and drive to change society, which leads to 

 others wanting to be a part of it (123). Robin's Merry Men also have a ''shadowy 

 presence'' because they are rarely mentioned and only when Robin needs their aid 

 (Hourihan 39), as mentioned in the quote above. 

 Lastly, at some point, Robin’s bow and arrow are charms that seem almost 

 supernatural because Robin never misses his targets. For example, in the archery contest 

 held by Prince John in Cheshire, Robin participates to show that he is the best archer in 

 all of England even when the odds are staggered against him (Lancelyn Green ch. 10): 

 ''As the arrow went on its way all heads turned to follow its course as if a great wind went 

 with it . . . 'True to the centre of the eye! I declare that Sherwood bears away the silver 
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 arrow from both Wirral and Delamere!'' (115). This moment is also satirical in the ''wit 

 and humour'' (  Anatomy of Criticism  224). For the reason  that Robin Hood is disguised as 

 a regular ''yeoman'' and, to everyone else in the audience, a commoner just won the 

 competition against England's finest archers who are noblemen from Wirral and 

 Delamere who have had expert training their whole lives which is part of the ''reductio ad 

 absurdum'' satire, because Robin dressed as a commoner is breaking stereotypes 

 (  Anatomy of Criticism  233). 

 4.3.2 Robin Hood’s Return 

 Robin Attains the Freedom to Live 

 The fact that Robin resides at a nunnery in his final moments lets the reader know 

 that the hero’s Christian faith is strong and a norm in his society and white culture 

 (Hourihan 58). Here Robin is 40 years of age, run-down and very weak: ''Robin staggered 

 to his feet and flung open the windows. It was but a short drop to the ground, and beyond 

 the garden he saw the forest, his forest, beckoning to him. But he could not so much as 

 raise his leg to climb over the window sill.'' (Lancelyn Green 288). In this stage, 

 Campbell states that the Freedom to Live is the final phase of the Hero’s Journey, where 

 "the battlefield is symbolic of the field of life, where every creature lives on the death of 

 another" (238). Furthermore, the Hero’s Journey aims to ''dispel the ignorance of life'' by 

 effecting a reconciliation of one's consciousness with the ''will of the universe'' (238). In 

 other words, Robin comes to realise his genuine friendship with the forest and the beauty 

 of it because it symbolises the "passing phenomena of time to the imperishable life that 

 lives and dies in all" (Campbell 238), even though Robin does not have the strength 
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 anymore to climb over the window sill and get back to the forest, he instead ''thought of 

 his bugle-horn'' (his Supernatural Aid)  as he looked  out into the forest and ''blew the old 

 Wa-sa-hoa  for the last time'' for the forest to hear  (Lancelyn Green 288, italics in 

 original). In a way, Robin finalises his process of individuation with his alter ego merging 

 the Shadow with his Persona as he prepares to go on another journey in the afterlife. 

 According to Jung’s psychology on ''the Shadow,'' this would be an example of a 

 character who has grown to their full potential by coming to terms with their 

 ''conscious/unconscious sides'' (Miller 73). 

 Furthermore, in this stage, Robert Fitzooth does not need his unconscious persona 

 anymore because his ''Goal'' and ''Core desires'' which he previously had (Mark and 

 Pearson 124), have already been achieved after having married Marian and helped put 

 King Richard back on the throne from the previous chapter 22: ''With King Richard’s 

 return and the pardon of Robin Hood and all his followers ended the great days in 

 Sherwood Forest'' (264). Campbell meant for the Hero’s Journey to be a human 

 experience for readers ''to find self-fulfilment'' (Hambly 148). Thus, the Freedom to Live 

 stage of Robin’s journey can be an example for readers to think critically about their 

 transformation after reading the story. 

 Lastly, after the hero dies, Robin achieves Freedom to Live (Campbell 238). Little 

 John dug Robin’s grave with his hands and laid him to rest under the greenwood tree the 

 morning after. At Robin’s head, Little John set a stone with an inscription that read 

 (Lancelyn Green 291, italics in original): 
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 Underneath this little stone 

 Lies Robert Earl of Huntingdon; 

 No other archer was so good – 

 And people called him Robin Hood. 

 Such outlaws as he and his men 

 Will England never see again  . 

 Conclusively, this inscription tells the reader that Robert Fitzooth in the story certainly 

 embodied the Outlaw archetype. According to Mark and Pearson, the Outlaw archetype’s 

 primary function in people’s lives is to help people ''break the rules'' (13). With this in 

 mind, breaking the rules in this scenario is standing up to fight the injustices of society as 

 an act of agency. The reason why the people of Nottingham and around England in the 

 story loved Robin Hood was that he helped the common folk to be brave and fearless 

 against oppressors like Prince John and the Sheriff: ''There’s many here would swing a 

 cudgel or ply a quarterstaff,' said his neighbour, a yeoman farmer by his looks, 'if Robin 

 Hood were only here to give a lead'' (51). However, according to Hourihan, this does 

 imply that the narrative point of view of Robin being an Outlaw requires the reader to 

 ''approve, or at least condone, criminal . . . behaviour on the part of the hero'' (39). The 

 reader is, in a way, ''invited'' to share Robin’s values and admire Robin’s actions, even 

 though he does things as a ''hero'', which most present-day readers would find 

 questionable and must be considered (Hourihan 39). Finally, the inscription on Robert’s 

 grave in the stage Freedom to Live means the end of Robin Hood’s story, the end of the 

 stages of Campbell’s Hero’s Journey and a way for the reader to come to terms with their 
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 metamorphosis after finishing the book while at the same time being critical of the hero’s 

 story. 

 5 Robin Hood and Archetypal Pedagogical Teaching 
 Methods 

 In these three sections for the pedagogical implications, there are different 

 archetypal pedagogical teaching methods suggested for the EFL classroom based on 

 Archetypal Criticism Pedagogy to illustrate how Campbell’s model can be used for 

 students' self-exploration and transformative development using Lancelyn Green’s story. 

 Furthermore, reluctant readers and students from non-Western backgrounds are taken into 

 consideration here as well. 

 5.1 The Narrative Approach 
 This Section will illustrate different ways to incorporate Farmer’s ''narrative 

 approach,'' which he used for his module design in higher education (2-7). However, this 

 thesis argues how Farmer’s approach can be altered to fit into teaching EFL students in a 

 Swedish upper secondary school.  According to Farmer,  this module design, shown in 

 Appendix A, illustrates that it is possible to use the different stages of Campbell’s Hero’s 

 Journey to ''frame the design'' (17). As shown in Appendix A, Farmer did this module 

 with the intention of not showing it to his students since it is part of his research (17). 

 However, this thesis argues that teachers can even use Campbell’s model in the classroom 

 because, in the communicative content for English 5, the students are supposed to receive 

 subject areas connected to their education (Natl. Ag. f. Ed., ''Syllabus''). For example, this 



 Bytyqi  39 

 narrative approach can be used in lesson planning to show the students what the teacher 

 has in mind for them for the upcoming weeks after introducing the theme using 

 Campbell’s steps. Since the primary source for this thesis is Lancelyn Green’s novel, 

 English teachers can create a schedule and module for the students to explain how they 

 will go about reading the novel from beginning to end. Creating a module that takes 

 students' abilities into account goes in line with the Curriculum because teachers are 

 required to organise and carry out the work so that their students develop their skills 

 according to their conditions and, at the same time, are stimulated to use their abilities 

 (Natl. Ag. f. Ed. 7). 

 Conversely, this thesis further argues that Farmer’s archetypal model can also be 

 used for the teacher’s eyes alone to create more effective English lessons in the EFL. 

 Similarly to what is shown in the first stage in Appendix A, the teacher will present 

 covering the content of what the students will learn for the upcoming weeks. It will be 

 essential to let the students get acquainted with the literature (Farmer 9). In the second 

 stage, the students will be presented with a challenge: Lancelyn Green’s novel (10). In 

 addition, the teacher will need to ''invite'' rather than command the students to be 

 involved and read the novel. Inviting the students can be done by selling and promoting 

 the novel to the students, which creates an ''active learning environment,'' according to 

 Farmer (10). With this in mind, Skela recommends teachers to use CLT and personal 

 experiences in order to let the students express themselves more effectively (116-17). 

 Additionally, Rodríguez states that an ''inclusive approach'' is good because it is a way to 

 increase students' motivation if they feel connected to the story and the characters (7), 

 which can be good for both reluctant students and non-Western students, in particular. 

 Lastly, Farmer's model on using Campbell’s Hero’s Journey in Appendix A encourages 
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 teachers to listen to their students' hopes and fears for the semester in the third stage, 

 further showing that in order for the students to get as much as possible from the lessons 

 and explore themselves, the teacher needs to find ways to motivate them and engage them 

 in ways to improve after receiving feedback on formative assessments of assignments 

 done on Lancelyn Green’s novel. 

 5.2 Sullivan’s Mythic Journey 
 In order to get Swedish EFL students in upper secondary school to explore the 

 inner workings of their minds and feelings and find ''the self''  (Sullivan 89), Sullivan 

 provides a ''Mythic Journey'' that can help students write papers that can ''parallel their 

 own lives'' which is called ''Structure of the Quest: The Oldest Story Known'' (90), which 

 is shown in Appendix B. According to Ranón Ussa, letting students do these types of 

 analysis (using personal experiences) on this particular subject is relevant for them 

 because, as teenagers they are at an age where they are ''concerned about making sense of 

 themselves and the world they live in'' (242), and is in line with Campbell’s model that 

 focuses on ''the self'' (Hambly 138). Furthermore, in English 5, the students are supposed 

 to use strategies to understand details and to make conclusions about different contents in 

 English through text and speech (Natl. Ag. f. Ed., ''Syllabus''). In addition, this Mythic 

 Journey can be of use to write a paper on  The Adventures  of Robin Hood  by analysing it 

 from Campbell’s Hero’s Journey which Sullivan’s Mythic Journey is based on. For 

 example, in her Structure of the Quest’s explanation of the hero: ''preternaturally 

 endowed, part god, with magic talisman or weapon, and associated with wisdom'' in 

 Appendix B (Sullivan 90), the students can develop their critical reading abilities by 

 analysing Lancelyn Green’s novel in how Robin Hood does have ''Supernatural Aid'' due 
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 to him having a bow and arrow and a horn which he uses to get what he wants, as 

 discussed in 4.3.1. With this in mind, Sullivan’s approach goes in line with being 

 ''student-centred'' which focuses on the students' interpretations (Paran 468), and also 

 creates a more ''inclusive learning environment'' for the students to develop their critical 

 thinking fully (Rodríguez 4). 

 Furthermore, since Robin Hood most of the time resides and escapes into 

 Sherwood Forest, which works as his ''Changes'' according to Sullivan shown in 

 Appendix B (90), it can be further explored by the students as a shadow quality and how 

 Robin’s Outlaw character results in him making different choices than other types of 

 heroes as discussed in 4.1.1 ''The Shadow'' and 4.1.2 ''The Outlaw'' and thus, relate those 

 qualities to their own life as a way of ''self-exploration'' (89). In Appendix B, Sullivan’s 

 explanation of the Quest: ''starts as a search for some worldly abstraction such as 

 immortality, justice, honor, knowledge'' (90), the students can analyse how Robin Hood’s 

 goal and ''Ultimate Boon'' is to get King Richard back on the throne and to become Earl 

 of Huntingdon once again in order to marry Lady Marian, which is discussed in 4.3.2 

 (Lancelyn Green 24-41). 

 As seen in Appendix B, Sullivan’s Mythic Journey and the ''Self-exploration'' is 

 entirely open, where the students can do just as much as they can handle by writing a 

 paper where they choose which parts of Lancelyn Green’s story that they can ''parallel 

 their own lives''(89). With this in mind, the ''Self-exploration'' within Sullivan’s approach 

 could arguably take students of non–Western backgrounds and reluctant readers into 

 consideration, because it lets the students ''express themselves'' and their ''emotional 

 awareness'' (Skela 117). This Mythic Journey, which is intended for a more inclusive and 

 engaging learning opportunity for the students (Sullivan 90), is able to welcome them to 
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 the chance for self-exploration with inspiration from Lancelyn Green’s novel shown in 

 Appendix C. Lastly, Sullivan encourages teachers to get students to explore ''aspects of 

 themselves''(89). For example, the students can, with Sullivan’s approach, ''describe how 

 they cope with their similar conflicts''(89), which they can discuss as seen in Appendix B. 

 Thus, the students can be more engaged with the Robin Hood story and relate it to their 

 own lives in writing, which helps them develop their critical thinking skills in English 5 

 (Natl. Ag. f. Ed., ''Curriculum'' 2). 

 5.3 Transformative Learning 
 Another way that Archetypal Pedagogy and Campbell’s Hero’s Journey can be of 

 use in the classroom to get the students to create deeper forms of ''self-knowledge'' is 

 through ''Transformative Learning'' (101). This approach results from Lehner stating that 

 Campbell’s model has ''limitations'' (100). Lehner is not alone in this statement because 

 Kennedy also suggests challenges in Campbell’s model. After all, the Hero’s Journey 

 focuses more on the individual and ''the self'' (Hambly 138). 

 In order to get students to create these deeper forms of self-knowledge that could 

 further lead to agency, Transformative Learning suggests that students can transform 

 themselves to become more reflective and have empathy for themselves, others, the 

 community and the world if teachers have ''the willingness'' to be ''authentic'' and invite 

 the students to be engaged in the activities as suggested by Sullivan in 5.2 and Appendix 

 C (Lehner 101). 

 For example, Lancelyn Green’s novel can be applied for Transformative Learning 

 through discussing either its characters, Robin Hood’s different adventures or dangerous 

 situations in the story as shown in Appendix C, in order for the students to be ''vulnerable 
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 and powerful'' at the same time to get a broader perspective on Robin Hood’s journey and 

 their own (Lehner 101-102). According to Rincón Ussa, if the students are in an 

 environment where they are allowed to express their personal experiences, it could be a 

 ''vital point'' for the teacher to succeed in motivating their students where they have the 

 ''freedom to express'' their thoughts and opinions (242). With this in mind, even Paran 

 argues that students who are ''exposed to positive experiences with literature'', benefit 

 from it and also enjoy the experience (480). 

 In addition, ways in which teachers can create agency from the transformative 

 approach where the focus is on bringing on significant social change Kennedy, for 

 example, speaks on how teachers can use novels to bring meaning and growth to their 

 students' lives: ''Maya and Nikki’s individual goals and concerns are important and 

 relatable to any teenager, but it is their efforts as part of a collective that bring maturity 

 and growth in both their personalities and communities'' (par.10-11). Here Kennedy talks 

 about the main characters of the novel by Renée Watson named  This Side of Home 

 (2015). With this in mind, to teach the transformative approach based on Campbell’s 

 model using Lancelyn Green’s book, it is essential to acknowledge that while Robin 

 Hood’s own individual ''goals and concerns are important'' (Kennedy par. 12), his efforts 

 and struggles in achieving social justice for his community can be very beneficial for the 

 students to learn about and discuss to develop their critical thinking that goes beyond the 

 self: ''We take for the general good, and it shall be as much our duty to seek out the poor, 

 the needy, the widow, the orphan and all those who have suffered or are suffering wrong 

 and minister to their wants in so far as we can'' (Lancelyn Green 40). Conclusively, this 

 quote from Lancelyn Green’s novel can be used as an example in group discussions for 

 the students to think critically about what this action means for Robin Hood, his followers 
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 and particularly the people of England in the story. For the purpose of the English subject 

 in the Syllabus by the National Agency for Education, the students are to be given 

 opportunities to develop their understanding of different living conditions and social 

 issues to develop their English skills, further confirming the transformative approach's 

 benefits (Natl. Ag. f. Ed.). 

 6 Conclusion 
 This thesis had two aims. Firstly, the aim was to analyse and discuss the three 

 aspects the Shadow, the Outlaw and satire in Lancelyn Green's novel  The Adventures of 

 Robin Hood  through Campbell’s Hero’s Journey  .  Secondly,  the aim was also to argue for 

 including  The Adventures of Robin Hood  in the Swedish  EFL classroom by illustrating 

 different possible pedagogical approaches connected to the literary analysis. In order to 

 analyse, contextualise and comprehend the mentioned aspects, Archetypal Literary 

 Criticism and Archetypal Criticism Pedagogy were applied as the thesis' theoretical and 

 pedagogical framework. 

 The literary analysis of the three subsections demonstrated that Lancelyn Green’s 

 adaptation of the Robin Hood story depicts Robin Hood’s character as having a shadowy 

 quality which makes him different from other heroic protagonists as a positive form of 

 the Outlaw archetype, as well as how Robin Hood’s Hero’s Journey and narration 

 incorporates Anglo-Saxon traditions in its portrayal of religion, status and societal 

 structures. Despite its limitations of not including a deconstruction of the Outlaw 

 archetype and being based on Anglo-Western traditions, Campbell’s model is in many 

 ways beneficial in the EFL setting to increase self-exploration and critical reading. This 

 thesis argues that Campbell’s model could serve as a point of departure for discussions, a 
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 module and an analysis using the narrative approach, Mythic Journey and Transformative 

 Learning in the Swedish EFL classroom to raise interest in students and connect the 

 students' personal experiences and knowledge of these aspects. 

 This thesis has focused on Lancelyn Green’s adaptation of  The Adventures of 

 Robin Hood  . However, suggested future research could  be to create a comparative 

 analysis of the novel and other adaptations of the Robin Hood story using different film 

 versions or even comic books to investigate how the Hero's Journey detected in the novel 

 is portrayed in other media by including other forms of representation (LGBTQ+ and 

 more). 

 In conclusion, Robin Hood’s positive Outlaw archetype and his Hero’s Journey, 

 emphasised in Lancelyn Green's novel, functions as a meaningful way to incorporate in 

 the Swedish EFL setting, using beneficial teaching strategies, which can develop 

 students' critical thinking and encourage them to be comfortable and share their own 

 experiences. 
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 Appendices 

 Appendix A – Farmer’s Narrative Approach for Module Design 

 The following image shows a university module on Farmer’s narrative approach that can 

 be modified to fit for a Swedish upper secondary school. 
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 Appendix B –  Sullivan’s Mythic Journey 

 The following image illustrates a Mythic Journey that could be used in the EFL 

 classroom for classroom activities like group discussions and writing essays that compare 

 the Hero’s Journey with  The Adventures of Robin Hood  and teaches self-expression. 
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 Appendix C –  Lancelyn Green's Teaching Material 

 The following image shows discussion questions in Lancelyn Green’s Author Files that 

 could be used for classroom activities when discussing  The Adventures of Robin Hood 

 from the fourth edition in relation to self-expression and personal experiences for 

 reluctant readers named ''Some Things to Think About.'' 


