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Abstract 

 This study is based on empirical studies and the approach to this has been interviews 

with a group of pupils. The study investigates the use of reading strategies among pupils. The 

aim is to investigate how the pupils use different reading strategies in order to overcome 

problems that occur when reading fictional texts. In addition, the pupils were also asked some 

questions about their reading habits and attitudes towards reading.  

 Research has shown that pupils who are introduced to different reading strategies are 

better readers than those who are not. Reading strategies help the readers make literary texts 

more comprehensible. As a result of this study, it is shown that there are reading strategies 

that the pupils are familiar with. These strategies are of importance, since they are part of the 

pupils’ learning process and help them increase their reading comprehension. They also lead 

to the fact that the pupils gain and widen their knowledge. However, this investigation has 

also shown that there are important reading strategies that the pupils did not use in this study. 

There can be different factors that have affected the outcome of this. Therefore, it is difficult 

to determine whether the pupils are familiar with these strategies or not. Moreover, the pupils 

argued that they seldom read fiction in school and those times they read, it was literature that 

they did not like.    
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1. Introduction 

 I believe that both teachers and parents have pondered over what pupils’ reading 

habits and attitudes towards reading look like. By investigating this, we receive more 

information about how the pupils’ reading habits and attitudes towards reading are connected 

to their reading skills. One of the teachers’ main concerns is to find a way that makes the 

pupils interested in reading texts. In order to increase the pupils’ interest in reading, a good 

idea is for them to have access to different reading strategies that help them comprehend the 

content of a text.  

 Some pupils do not manage to achieve good grades. There are those who fail and do 

not manage to pass the English course. Some of them still lack the knowledge that they are 

expected to have, when they begin upper secondary school. There are different factors that 

affect this issue. One of them can be social problems that the pupils may have, but there are 

many other issues that are difficult to identify. However, this essay will not focus on these 

areas. This study will above all, focus on the pupils’ reading habits but also on what kind of 

strategies they use in order to comprehend and overcome problems they meet involving 

reading texts. By investigating this, we find out if there is any connection between the pupils’ 

attitudes towards reading and the frequency of using reading strategies. It is essential to study 

reading strategies, because by using them, students develop their knowledge and learn how to 

deal with different texts. It is important to investigate this area because of the fact that both 

teachers and pupils need different options regarding how to work with different texts and 

reading in the classroom. Moreover, it is essential to consider if working with literature in the 

classroom can improve pupils’ knowledge of English. In the English subject, by the end of the 

ninth year in compulsory school the pupils should: 

  
-be able to read and assimilate the contents of relatively simple literature and other narratives, 

descriptions and texts putting forward argument in subjects they are familiar with, (National Swedish 

Agency For Education 2) 

 

When the pupils reach upper secondary school, they are supposed to have a great deal of 

knowledge of how to work with literature. According to the syllabus for upper secondary 

school, one of the goals to aim for is that pupils should:  

 
-improve their ability to read with good understanding literature in English and reflect over texts from 

different perspectives, (National Swedish Agency For Education 1) 
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The difference between these two aims is that the pupils must move from the simple to the 

more complex. From being able to understand simple literature, they now have to accomplish 

the understanding of more complex literature and be able to reflect over it. In the syllabi for 

upper secondary school, it says that: “English course A is a broad course which builds on the 

education in the compulsory school or equivalent knowledge” (National Swedish Agency For 

Education 2). This means that in order to pass this course you need to have quite developed 

language skills and a relatively good understanding of literature. The pupils have to manage to 

reach the goals and continue to improve their language skills in upper secondary school. 

There is pressure in school that awaits them in the future and they need to be aware of that. 

  

 According to an article written by Susmita Pani, there is research that shows that if the 

pupils are introduced to the use of different reading strategies, they will increase their reading 

comprehension (355-356). Therefore, it is of great importance for the pupils to learn more 

about reading strategies and the use of them. The reading strategies in this research are 

connected to the syllabi, because if the pupils lack knowledge of how to use reading 

strategies, then they will not be able to achieve the aims. According to these aims in the 

syllabus, you have to be able to understand and reflect over different texts (National Swedish 

Agency For Education 1). This study will show that the pupils are aware of some reading 

strategies, whereas there are other strategies that they do not know how to use in order to 

understand and analyse a literary text. However, there are many different reasons for this 

outcome, which makes it difficult to determine if the pupils are familiar with these strategies 

or if they choose not to use them during this investigation. Moreover, the study will also show 

that there is a lack of interest in reading English literature and the pupils argue differently 

about this. They argue mainly about the fact that there is not much effort put in school on 

English literature and that some of them are lazy and prefer to do other things instead of 

reading.  

 

1.1 Previous research 

  Before beginning the research, the term “reading comprehension” and “strategies” 

must be defined. According to Camille Blachowicz and Donna Ogle, comprehension and 

strategies are the way we use different skills to make a text understandable. There are 

different approaches to this. One of them is for example connecting the text to your own 

experiences, but there are many other approaches that we use in order to increase our abilities 

in reading and understanding texts (Blachowicz and Ogle 24). The authors argue that research 
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has shown that comprehension and strategies are connected. The ability to understand a text 

requires usage of strategies (Blachowicz and Ogle 31). Furthermore, the readers create their 

own way of comprehending the meaning in a text by using strategies that they themselves are 

in control of. A reading strategy is something that is controlled by the reader (Blachowicz and 

Ogle 31). The readers use strategies in order to be able to create and observe their own way of 

forming meaning and understanding, when reading texts (Blachowicz and Ogle 31).  

 As mentioned above, Susmita Pani also argues that those who know how to use 

reading strategies are better readers than those who do not (355). If the pupils do not use any 

strategies when they read, the result of this would be that these pupils would probably not be 

as good readers as those who use reading strategies. The grades are connected to this issue, 

because of the fact that if you are a good reader then you are able to understand texts in a 

totally different way than those who are not good readers. Moreover, a good reader will 

probably achieve the aims in the syllabi for the English courses, whereas a weak one will have 

difficulties with this. For instance, in order to pass the National exams, it is a requirement for 

the students to have good reading comprehension. If the pupils do not pass the National 

exams, they will not pass the course.   

 Jonathan Culler discusses in his book Literary Theory: A very Short Introduction, the 

relationship between readers and the meaning in a text. He argues that the meaning in a text is 

connected to the readers’ experiences and interpretations. He also mentions that there have 

been investigations into the readers’ interpretations which he calls “horizon of expectations” 

(Culler 63). This conception means that readers from another time have different 

interpretations about a work than today‘s readers (Culler 63). Culler asserts that it is not 

important what kind of interpretation the reader brings about. He is more interested in how the 

readers use the details in a text and connects them to their own answers about the text. 

According to Culler, the reader must make others believe in his/her arguments (65). This 

essay will be connected to Culler’s assertions and investigate how the pupils create meaning 

in a text by using different interpretations of it. In addition, meaning and interpretations fit in 

the category of reading strategies. By thinking strategically, the pupils develop and increase 

their ability to create meaning in a literary work. 

 An article written by S. Brand-Gruwel et al. has concluded a study that deals with the 

use of different comprehension strategies in reading texts. The article asserts that the readers 

who use reading strategies will for example ask questions about the text if it is difficult to 

understand. The readers will also reread the passages and try to formulate themselves again. 

In contrast to this, the poor readers that do not use reading strategies will have difficulties 
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with the understanding of texts. They usually do not detect what they have problems with in a 

text and they will continue reading despite the problems that occur, which will prevent their 

understanding like for instance, tricky vocabulary in a text (Brand-Gruwel et al. 65-66). 

Despite the strategies mentioned above, Brand-Gruwel et al. also mention two other 

strategies, which are to ask questions about what is of importance in a text and this leads to 

the fact that the readers learn how to differ between what is important and what is not in a 

text. The other one is to forecast what the continuation of a certain work will look like 

(Brand-Gruwel et al. 66).  

 Blachowicz and Ogle also introduce different reading strategies that can be used in 

order to increase the readers’ reading comprehension. Some of these are mentioned below and 

are useful when reading fiction. In addition, they also mention strategies that the teachers 

should use in order to teach these reading strategies to the pupils. The reading strategies have 

to be introduced to the pupils by the teachers so that they know how to use them when they 

read fiction (Blachowicz and Ogle 156). They assert that many of these strategies must be 

explained by the teacher in the classroom, because some of them are complicated and need to 

be discussed in a group. In order to create meaning in a literary text and to expand one’s 

reading strategies, you need someone that leads you into this experience. In this case you need 

the teacher (Blachowicz and Ogle 157).  

 The first reading strategy that is introduced is “previewing the text”, which means that 

the reader focuses on for example headings and pictures (Blachowicz and Ogle 33). By 

accomplishing this, the reader learns how to bring out and develop thoughts about the text. 

The second strategy is to “predict/question”, which means what have been said about a 

particular text by others and how to question the text. By using this strategy the reader 

receives more information about the text (Blachowicz and Ogle 33). Another important 

strategy is to “check understanding” by for example asking questions about the 

understanding of the text (Blachowicz and Ogle 33). This strategy is similar to one of Brand-

Gruwel’s et al. Ogle and Blachowicz also mention that another essential strategy is to “create 

images/author‘s purpose” (33). This is also used when the reader makes connections and 

forms images between new and old information and questions the author’s purpose. They also 

point out the “monitoring comprehension” strategy, which implies the recognition of 

complicated words and the rereading of the text (Blachowicz and Ogle 33). The last two 

strategies that the authors mention are for the readers to “respond” to a text in some way and 

to “summarize” the whole text by discussing ideas in it (Blachowicz and Ogle 33).  
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1.1.1 Pedagogical framework 

 Learning comprises of a lifelong search for knowledge. You learn something new 

every day and you develop every time you search for knowledge. I believe that learning and 

knowledge occur mostly when we interact with each other, but this can also occur between a 

text and a reader. Therefore, it is important for the pupils to read literary texts, as they develop 

different skills and gain a lot of knowledge of different areas. According to Lars Wolf, 

literature in the classroom provides the students with deeper knowledge of themselves. Wolf 

argues that in order to increase the students’ knowledge, they should think about what kind of 

values and thoughts that occur after reading a text (136). Another important fact that Wolf 

mentions is that, by reading literature, the students gain a lot of knowledge of the fact that 

there are different interpretations that only expand their understanding (136). Wolf’s 

arguments about reading literary texts can be related to the syllabi, due to the fact that one of 

the aims in the syllabi for upper secondary school is “to reflect over texts from different 

perspectives” (National Swedish Agency For Education 1). This aim and Wolf’s assertions 

are related to each other, because they deal with the interpretation and understanding of 

different areas. Moreover, this is also connected to the pedagogical how-question, which has 

its focus on how pupils learn and understand certain areas dealing with literary texts. The 

pedagogical theory that fits this essay topic is the theory of phenomenography, because it is 

focused on what kind of approaches that learners use in order to learn and understand. Due to 

the fact that the theory is based on learning approaches, this is related to reading strategies, 

because reading strategies can be defined as different ways of approaching a text in order to 

understand it better. However, this theory does not deal with the pupils’ understanding of 

literature explicitly. According to this theory the pupils learn what they are able to construct 

from their own point of view. This theory explains the method that an individual uses to 

approach a certain phenomenon and to understand it by connecting the phenomenon to their 

own experiences (Dall’ Alba 36-37). According to Gloria Dall’Alba, phenomenography is 

based on the relationship between the way that pupils learn and how much they learn (7). 

Moreover, this theory deals with the fact that the study of erudition has to focus on how pupils 

have understood the content of something that involves knowledge (Dall’Alba 7). How will 

the pupils in this essay investigation construct the fictional world? According to the theory of 

phenomenography, the pupils learn what they construct. Therefore, it is of importance to 

investigate how the construction of knowledge dealing with literary texts and the use of 

reading strategies are connected. The pupils will probably meet different problems in reading 

texts. If they do not use any strategies, then they will not to be able to learn anything because 
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they have no approaches to use in order to learn. At the same time they cannot construct 

anything if they do not use strategies to overcome problems with understanding literary texts. 

This theory is based on the how-question, which means that the main fact that will be 

elucidated is the results of how pupils learn and understand certain things regarding texts.  

 According to Blachowicz and Ogle, teachers need to prepare the students for the world 

of literacy that awaits them (13). These authors argue that the most important thing for the 

teachers to accomplish is to introduce methods to the students that imply learning and gaining 

knowledge from reading texts. What is needed in a learning situation in order for the students 

to be able to learn is information and introduction on how to use literary texts in order to be 

creative. Therefore, teachers can provide the students with information about how to deal with 

texts and how to use different strategies in order to gain knowledge and understanding 

(Blachowicz and Ogle 14).  

 

1.1.2 Literary theory 

 The literary theory that is connected to this investigation is reader-response theory. 

This deals with how the readers create meaning in a text, which can be achieved by for 

example drawing connections and reading between the lines (Culler 123). According to an 

article written by Samuel Totten, reader-response theory is based on individual experiences, 

which means that every reader experiences a special understanding of a literary work. This 

does not only imply the understanding of the structure in a text. It also means that the readers’ 

immediate feedback to a literary work is of much importance (Totten 1-2). Totten asserts that 

reader-response is also understood as a “social act”, which means that the experience of 

reading gives much more effect when the experiences are shared with other people. The 

interaction with others assists the readers to investigate a literary work more profoundly. The 

theory is based on how the students interpret and respond to a text. Totten argues that this 

does not mean that all reactions that the students have to a text are excellent. Teachers should 

advise the students to confirm their observations about a literary piece of work (Totten 1-2).  

 There are connections between the reader-response theory and the phenomenography 

theory, because they both deal with how pupils understand and interpret certain phenomena, 

which in this case deal with literary texts. Moreover, this is constructed by the pupils’ 

experiences and learning approaches. The investigation of reading strategies is related to 

reader-response theory, thus this theory is based on above all how the pupils interpret and 

respond to a literary text. The main approach to achieve this is by using different reading 

strategies.   
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1.2 Aim and scope 

 This study will focus on the pupils and their reading strategies. The aim of this essay 

is to investigate how the pupils use different strategies to overcome problems they meet in a 

text or if they use any strategies at all. However, this is a small case study and the essay will 

only investigate the reading habits, attitudes and strategies in a small group of four through 

interviews. This means that the pupils will not be observed in the classroom environment. 

Neither will there be an investigation about reading strategies in several texts. There will only 

be one literary text involved.   

 

1.2.1 Research questions 

 1) What reading habits do the pupils have? 

 2) What kind of attitudes do the pupils have towards reading texts? 

 3) What kind of strategies do they use to overcome problems they meet in texts? 

 

2. Material 

 This study is based on empirical studies, which means that the main material consists 

of the interviews with the pupils. The primary source that has been used in this investigation 

is a short story that the pupils have read. This story is written by Roald Dahl and can be found 

in Revolting Rhymes, Dirty Beasts (1991). The main secondary source in this essay is Reading 

Comprehension: Strategies for Independent Learners (2001) written by Donna Ogle and 

Camille Blachowicz. This book deals with the main topic in this essay, which is reading 

strategies and comprehension. Another material that have been important to this investigation 

is Steinar Kvale’s book InterViews: An Introduction to Qualitative Research Interviewing 

(1996). In this book there are very clear guidelines that show how to deal with empirical 

studies. Other important secondary sources have been the article by Samuel Totten about 

reader-response theory and Gloria Dall’Alba’s and Biörn Hasselgren‘s Reflections on 

Phenomenography: Towards a Methodology (1996), which has been a great help for the 

explanation of the theory of phenomenography.   

 

3. Approach/Method 

 As mentioned earlier, the theories that have been relevant in this investigation are 

phenomenography and reader-response theory. The theoretical framework underpins the 

empirical studies both regarding research design and analysis. This essay investigation is 

based on empirical studies, which means that the main data collection method has been 
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interviewing the pupils in their school. The pupils were 15 years old and four of them have 

been interviewed in a group according to qualitative research methods. The interview that has 

taken place has followed the guidelines that are introduced in Steinar Kvale’s book 

InterViews: An Introduction to Qualitative Research Interviewing (1996). According to 

Kvale, group interviews are often used in different research forms. Group interviews lead to 

the fact that the informants come up with spontaneous accounts that can be connected to the 

questions that they receive (Kvale 101). Kvale asserts that one of the strongest benefits with 

using a qualitative research method is that it provides access to a discussion that contains a 

much more profound understanding of a certain topic and the discussion provides the pupils 

with different experiences that are shared among them (Kvale 70).  

 One of the main goals in this investigation is to find information about how the pupils 

understand a text by using strategies to overcome difficulties. Due to the fact that the pupils 

were under 18 years of age, permission has been obtained from their parents. The pupils were 

asked if they wanted to take part in this investigation and thereafter, they were selected by 

their teachers. The interview began with some questions about the pupils’ reading habits and 

attitudes towards reading literary texts. After this discussion they received a short story which 

they read. After reading the story, the pupils answered some questions about the text that they 

had read but they also talked about other texts in general. These questions were all focused on 

reading strategies. Some reasons for the choice of this particular story are above all that it was 

a funny story, which was also full of details and information that could be discussed and 

analysed, but also that it was suited for youths. There were also some difficult vocabulary in it 

but the text was not too complicated. The difficult part with the interview was to beware of  

using any leading questions during the interview. The questions (see appendix) that the pupils 

received were written in English. However, they were discussed in Swedish, because it was 

easier for the pupils to express themselves. There was no recording during the interview, 

because the pupils might have felt uncomfortable in the situation. Instead, the interview 

answers were written on paper. It would have been easier to record the interview, but writing 

the answers worked well, although it was a bit difficult to write everything down. It was also 

difficult to try and make exact interpretations of the pupils’ answers and select what to write.  

 One of the disadvantages with group interviews can be the fact that one might receive 

the same answers from all the informants. Therefore, there were limitations that were inflicted 

during the interview. Since the investigation is based on group interviews, there had to be a 

distinction between the pupils’ personal answers. Sometimes, the answers to some questions 

would be the same from all of them. In these cases, they were asked the question again and 
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were told to give a personal answer, but this was done by trying not to lead them too much. 

This method of limitation turned out to be successful. The main problem that occurred during 

the interview was that sometimes the pupils could begin to talk about other issues that were 

not part of the investigation. However, they were instantly guided back into the discussion of 

the aim. In this study, only one short story has been used. Therefore, this cannot possibly 

cover all areas that concern reading and understanding literary texts, even if there was a short 

conversation about texts in general. This essay deals only with the reading strategies that have 

appeared by reading this particular short story, but also the pupils’ reading habits and 

attitudes. The investigation has also taken ethical issues into consideration. The pupils have 

been informed that all material is confidential and that everything will be destroyed after the 

essay is finished.  

 The choice of the pedagogical and literary theories was obvious, since they are the 

most relevant to this study. The theory of phenomenography deals with the understanding of 

certain phenomena, but also the content of something specific. This theory is based on 

different approaches that learners can use in order to develop their understanding. In addition, 

reading strategies are examples of approaches that learners use to achieve comprehension. 

Therefore, the choice of theory was apparent, because reading strategies are approaches that 

the pupils can use in order to gain knowledge and increase their progress in different literary 

works. Moreover, the literary theory that was suitable in this study was reading-response 

theory. This is based on how you create meaning in a text, which can also be done by using 

different reading strategies. The strategies help the pupils create meaning and interpret texts 

from different perspectives. Both these theories are relevant in this essay, since the 

investigation focuses on comprehending different literary texts by using different strategies.  

 

4. Analysis  

 In the story that the pupils read there are different themes that can be discussed. Some 

of them that the reader is exposed to are for instance marriage, royalty, vanity/appearance, 

jealousy and gambling. These were the main themes that I hoped the pupils could define and 

discuss during the interview. Nevertheless, there was also approval of other themes.  

 Four pupils were interviewed, two boys and two girls. Two of the research questions 

in this essay deal with the pupils’ reading habits and their attitudes towards reading. However, 

the aim in this research focuses on what kind of strategies they use to overcome problems 

when reading or if they use any strategies at all. 
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4.1 Reading strategies 

 This section contains some of the reading strategies that are introduced in this essay. 

The use of these strategies helps the readers develop their ability in order to make texts more 

comprehensible. Below every strategy, the pupils’ statements about different reading 

strategies and the use of them are presented, followed by a conclusion of them.  

 

4.1.1 “Previewing the text” 

 “Previewing the text” is a strategy that is used when the reader focuses on for example 

headings and pictures. This deals with the memories, ideas and experiences that the reader 

receives by looking at headings and pictures (Blachowicz and Ogle 32). 

 The story that the pupils received contained some pictures of the characters. Before 

they started to read the story, only by looking at the pictures, they began to talk about the 

characters. Peter said that the dwarfs reminded him of his sister, who is very short and 

resembles a dwarf. The other pupils talked about the witch but they also mentioned the 

butcher. According to Blachowicz and Ogle, the use of this strategy (and other strategies as 

well) is conducive to the fact that the readers become more active, when they know how to 

use the information that they receive (34). In addition, the pupils’ statements about the 

characters and the fact that statements were created when they saw the pictures in the text 

show that they are familiar with the use of this strategy. Moreover, it also reveals that the 

pupils have gained some information in advance about the text and that it will probably be 

easier for them to understand it and work with it further on.  

  

4.1.2 “Predict/question”  

 “Predict/question” is a strategy that deals with what has been said about a particular 

text by others and how to question the text (Blachowicz and Ogle 33).  

 Due to the fact that the text that they received was a new version of an old story, they 

were able to recognize the difference between the old and the new version of it. When they 

first received the text, they expected it to be in a certain way and to have a certain content. 

However, they immediately figured out that this was not the case. In order to learn more about 

the pupils’ reading skills, they were asked if there was anything in the text that they 

questioned. Their answers were surprising. All, except for Melissa said that there was nothing 

in the text that they questioned. Melissa said that she was very angry with the witch in the text 

and that she wondered why people have to be so evil all the time. Moreover, Melissa reacted 

to the ending of the story. She wondered why this specific ending was chosen and that it must 
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have a specific message. Melissa’s answers reveal that she is aware of the concept of 

questioning a text. The other pupils did not show any interest or effort in discussing this topic. 

In other words, this shows that the majority of the group did not use this strategy in this case. 

Furthermore, according to Blachowicz and Ogle, one essential reading strategy is for the 

readers to question the text. They argue that the use of this strategy improves the pupils’ 

reading comprehension and they become better readers (33). I cannot say that the pupils are 

not good readers because they did not use this strategy. It would be too speculative. It is 

difficult to determine if the pupils have been introduced to this strategy or not, due to the fact 

that there are any number of factors that could have influenced the outcomes.  

 

4.1.3 “To define the most important parts of the text”   

 “To define the most important parts of the text” is a strategy that deals with the 

importance of choosing parts in a text that are considered as more important than others. This 

strategy is connected to the “predict/question” strategy, because they both deal with what 

approaches to use in order to make the understanding of a text more profound. A good idea is 

to use questions about what is of most importance in the text (Brand-Gruwel et al. 66). 

According to Brand-Gruwel et al. this is a useful strategy which contributes to the fact that the 

readers learn how to recognize important information in a text (66).   

  

 Benjamin: “The beginning is the most important because it is the basis in the story. If 

 the beginning is boring then I lose interest. The beginning must be interesting“. 

 

Benjamin thinks that the beginning is the most important, otherwise he would lose his interest 

immediately. The other pupils think that the beginning catches their interest. However, they 

said that the ending is the most interesting. Their answers were that usually when you read a 

story, you are always very curious about the ending and you want to find out what happens to 

the characters. The pupils gave the impression of awareness in question of which parts of the 

text that they find most important. They know that the beginning of a story usually provides 

them with a great deal of information as well as the ending of it. An overall impression is that 

the pupils are familiar with the use of this strategy and the distinction of important and non-

important information in a text.  
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4.1.4 “Creating images/author’s purpose”  

 Except for creating images, this strategy also implies “reading between the lines” 

(Culler 123) in order to give the text meaning and also learn more about the author’s purpose. 

In order to find information about this, the pupils were asked if there was anything that they 

imagined and what kind of pictures that they envisioned when they read the text.   

  

 Benjamin: “I could see the whole story in my mind. For example I imagined the 

 horses and trees”.   

  

In the story, there were some pictures of the characters. However, there were no pictures of 

nature and horses. In this case, it is shown that Benjamin has the ability to envision different 

pictures when he reads texts. Moreover, the other pupils described how they had pictured the 

characters and what they thought that their appearances were like. However, they made sure 

that the pictures of the characters that they envisioned were of the old version of the story and 

not this new one. Furthermore, Benjamin described the horses but also the setting and the 

environment in the story. By acquiring this skill, the readers’ imagination and their ability to 

experience the text will increase, which leads to the fact that they gain more knowledge 

(Blachowicz and Ogle 33). The questions about reading strategies continued and the pupils 

were asked if they find out anything by reading between the lines. It was only Peter who gave 

an answer to this question. He said: “You should dare to do things even if you are afraid“. The 

other pupils did not manage to give any answers to this question. Reading between the lines is 

a way of making meaning in a text. According to reader-response theory, readers create 

meaning in a text by for example drawing connections and reading between the lines (Culler 

123). In this case the pupils did not show that they could read between the lines. However, 

there cannot be drawn any rapid conclusions concerning this due to the fact that there could 

have been different factors that have affected this outcome. For instance, some of them could 

have been the text or the situation itself. Regarding the question of envisioning pictures, the 

investigation shows that the pupils have this ability and that they tend to use it during their 

reading process. However, the majority of the group lacks the skill of knowing what is meant 

by reading between the lines in a text.   

 

4.1.5 ”Monitoring comprehension” 

 Monitoring comprehension is a strategy that is used in order to facilitate the 

understanding in literary texts. This implies the recognition of complicated words and 
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rereading the text again (Blachowicz and Ogle 33). One strategy that can be useful in this 

situation and that is mentioned by Blachowicz and Ogle is the “monitor comprehension” 

strategy (33). When the pupils were asked what they would do if they did not understand a 

text or a passage that they read, they said: 

 

Benjamin: “I would read the passage again and if I still do not understand then I 

would ask someone to help me”.  

 

Peter: “I read the passage one more time”. 

 

Sara: “I continue reading and see if there are answers to the passage that I did not 

understood”.  

            

  Melissa: “I continue to read”. 

 

Brand-Gruwel’s et al. article asserts that those who use reading strategies will reread the 

passages and try to formulate themselves again (65-66). The pupils’ answers show that if 

comprehension problems occur, their main strategies would be to continue reading or reread 

the passage again. They would also ask someone for help. The study shows that the pupils did 

use Brand-Gruwel’s et al. “rereading” strategy and they also tend to use it in order to make 

the text comprehensible. This strategy was also used during the reading of the text that they 

received. Another question was for the pupils to recount what in the text that they found 

difficult to understand. Their replies were that they understood the text to a good quite extent. 

However, they had difficulties with some of the words in it. They simply did not know what 

these words meant:  

 

Peter: “I understand the context, but not all the words“. 

  

 Sara: “The context is okay, but there are these words that I really have not heard 

 before“. 

 

Due to the fact that some comprehending problems occurred, the pupils were asked what they 

would do in order to make the text understandable. The purpose in this situation was to detect 

what kind of strategies the pupils would use to overcome this problem. The answers to this 
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question were quite interesting, which the following quotations illustrate: 

 

Benjamin: “I would ask you or anyone else if they know what these words mean“. 

  

 Sara: “I would read on and see what happens later in the text“. 

 

Benjamin and Sara handle this situation differently when difficult words occur, by asking 

someone for help or continuing reading. In other words, they are familiar with this strategy, 

thus they usually use it in order to recognize problems with difficult words in a text. However, 

Benjamin also said that even if there were difficult words in a text, he would not look them up 

but continue to read. In addition, he said that as long as you understand the context, you 

should not get stuck on some words that are difficult to understand. This is a contradiction to 

what he actually said before, that he would ask someone for help. To begin with, according to 

Benjamin, looking up difficult words in a text is not very important, even though he says that 

he would ask someone for help if difficulties occur. To sum this up, in this case he chooses 

not to use the “monitor comprehension” strategy and that he does not find it important to look 

up complicated words. However, he recognizes them. As Pani argues, those who know how to 

use reading strategies are better readers than those who do not (355). Pani’s arguments about 

reading strategies are not completely followed by Benjamin in this case. However, if he 

would have used this strategy, he would probably improve his reading skills.  

  

 The pupils were also asked about their own personal interpretation of the meaning in 

the text. Their replies were that the text was funny. The rest of the pupils, except for Peter, did 

not add anything further to the question about personal interpretations. Peter said that he was 

curious about the ending: “You really want to read it and find out what happens because it is a 

new version of an old story“. This shows that the pupils in this case were not able to talk 

about personal interpretations. However, there can be different factors that could have 

affected this issue. Maybe, they could not come up with anything to say at that moment or the 

lack of interest could also be another reason.  

 

4.1.6 “Respond” and “Summarize” 

 “Respond” and “Summarize” are strategies that imply responding and summarizing a 

text by discussing ideas and the purpose with it (Blachowicz and Ogle 33). It is revealed that 

the pupil, who claimed that the story did not have any meaning, probably is not aware of the 
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strategies that exist in order to help learners create meaning in a literary text. Two of the 

strategies introduced by Blachowicz and Ogle, are responding and summarizing the text by 

discussing different ideas and proposes with it (33). These strategies are conducive to the fact 

that the readers’ ability to create increases (Blachowicz & Ogle 34). Except for one pupil, the 

others managed to create a brief summary of the meaning in the text. However, they were not 

able to discuss further ideas or any possible further purposes with the text. The discussion 

about the text continued and the pupils were asked what they thought that the meaning with 

this specific text was. All except one of the pupils argued that the story has some kind of 

meaning: 

  

 Melissa: “The author wants to tell us that you can modernize different stories“. 

  

 Peter: “The story is different. It ends in a different way than it used to“.  

  

 Sara: “The message is that it pays off if you gamble“.  

  

 Benjamin: “I do not think that there is any message”. 

 

The answers show that they are able to give opinions about the meaning in the text. However, 

their answers were quite short and they did not manage to develop their ideas into a deeper 

discussion. However, it is difficult to define if this was due to their lack of interest or to the 

lack of knowledge about reading strategies and the use of them. Samuel Totten argues that the 

theory of reader-response is based on individual experiences, which means that every reader 

experiences a special understanding of a literary work (1-2). I believe that the pupils have the 

ability to increase their knowledge and understanding of literary works. This also includes the 

ability to discuss different works in depth. However, in order to achieve this, they need to 

increase their motivation and knowledge of the use of different reading strategies.  

 

4.1.7 “Connections to their own experiences”  

 “Connections to own their experiences” is a conception that deals with the readers’ 

ability to make connections between the text and their own experiences. In order to be a good 

reader and be able to create an interpretation and meaning of a text, it is required for the 

reader to draw connections to her/his own experiences. In this case, the theory of 

phenomenography must be mentioned, because it deals with, among other things, how 
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individuals make connections between phenomena and their own experiences (Dall’ Alba 36-

37). Blachowicz and Ogle also argue about the importance of connecting a text to your own 

experiences. They assert that this is one skill that helps the readers improve their 

comprehension (24). I wanted to see if the pupils could make connections between the text 

that they read and their own experiences. The question that they were asked was what kind of 

connections that they made to their own experiences:  

    

 Benjamin: “I do not think of anything really“. 

   

 Sara: “Nothing special“.  

 

The quotations show that some of the pupils actually did not manage to draw any connections 

between the text and their own experiences. Even if they received the question again and this 

time I tried to be clearer and explain what the question exactly meant, they did not have any 

answers and could not find any kind of connections to their experiences at all. However, this 

does not mean that the pupils lack the ability of connecting a text to their own experiences. 

There could have been many different reasons that could have effected this outcome, for 

instance the text. For example, Peter said that he could not come up with anything at the 

moment. The discussion about connecting texts to their own experiences was not as 

successful as I thought it would be. In this investigation, it is shown that the pupils actually 

did not use this strategy. However, there was one pupil, Melissa, who tried somehow to 

connect the story to her own experiences: 

  

 Melissa: “I actually played poker once, but not for money. It was fun“. 

 

4.2 Reading habits and attitudes 

 I wanted to find out if there were any relations between the pupils’ reading strategies 

and their reading habits/attitudes. In order to find out more about this the pupils were asked 

questions about their reading attitudes and habits, including both Swedish and English texts. 

Two of the pupils said that they find reading very interesting and that they read quite often. 

Those who liked reading said that horror stories and realistic novels were the genres that 

caught their interest. The remaining two of them said that they liked reading, but that they are 

lazy. They rather do other things in their spare time. There were also questions about their 

reading habits during their childhood. The books that their parents read to all of the pupils 
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were children‘s stories. However, according to the pupils, reading was not a regular habit, but 

it occurred sometimes. One of the pupils said that he used to force his mother to read to him. 

In addition, another one said that his parents sometimes read quite advanced books to him and 

that he sometimes had difficulties in understanding everything.  

Susan L. Hall and Louisa C. Moats discuss in their book Straight Talk About Reading: 

How Parents Can Make a Difference During the Early Years, the importance of the parents’ 

role in their children’s reading process. They argue that reading to children in their early years 

is very important for their development of reading skills in the future. They also think that 

reading stories to children helps them build a mental image of an environment, but it also 

helps the children get familiar with how to receive information and knowledge about  

something specific (Hall and Moats 53-54). Moreover, the authors assert that reading to 

children is also conducive to their development of vocabulary, which improves their reading 

comprehension and their ability to recognize difficult words in a text. They also learn how to 

interpret words and make meaning of them (Hall and Moats 56-57). Hall and Moats argue that 

if children are exposed to reading, they will also develop knowledge of the language that is 

common in literature. For instance, how the sentences are structured and the difficulty of 

understanding them (Hall and Moats 58). Furthermore, children also learn to recognize the 

structure in a story and what is characteristic of it (Hall and Moats 61).  

 It has been shown that the parents of the pupils have read to them from time to time. 

However, this does not mean that the pupils prefer reading over other things. Three of them 

assert that they only read in school and when they are told to, by either their teacher or a 

parent. Otherwise, reading is not a habit that occurs often in their lives. Nevertheless, Sara 

actually read quite many books on her own when she was younger. She said that reading 

occurs very often in her life and that autobiographies are the novels that are the most 

interesting. However, the books that she read are written in Swedish.  

 

Sara: “I like to read a lot and I do it quite often. The most interesting novels are the 

ones which are realistic, autobiographies”.  

 

By discussing reading habits, it was revealed that most of the pupils read only when they have 

time for it, which according to them is not very often. One of the questions was how often 

they read fiction in Swedish? The answers to this were: 
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Melissa: “Not so very often, but I do it from time to time. One of the books I have 

read is Harry Potter”.  

 

All of them said that they find reading fiction in Swedish much easier than reading in English. 

Benjamin said that he almost never reads in English. Sara and Melissa assert that the only 

time they read English is if they have homework or if they get the text as an assignment in 

school: 

 

Sara: “I read in English only if I get a novel to read as homework, otherwise it is only 

novels in Swedish that I read”. 

 

Melissa: “There is not much reading in English at all. The novels I read in English are 

only those that we read in school”. 

 

Moreover, there were also some questions about reading in school. One of the main things of 

importance was to detect was how common fiction is in school. The question that was asked 

about this was how much they read fiction in school. Their answers were quite similar: 

 

Peter: “No, there is not much fiction reading at school and those times we read which 

are not very often, we get these boring books that I am not interested in at all. There is 

no good content in the books we read here in school”. 

 

Sara: “We read very seldom in school and always boring books that nobody is 

interested in. The novels here are useless”.  

 

Melissa: “No, we do not read fiction as much as I would like to. We read sometimes 

but very, very seldom. We read books that are suited for children”. 

 

They all agreed that reading fiction in school was not common at all. Furthermore, those times 

they did read fiction, it was always boring books that they did not like. They also assert that 

according to their teacher, grammar and vocabulary are much more important than reading 

fiction. However, the pupils find the grammar routine very boring and would like to read 

more in class. Nevertheless, they know that grammar must take place in the classroom, but 

they said that this routine makes the lessons boring.   
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Benjamin: “The only thing we do in class is grammar and vocabulary, the same thing 

 over and over again. I am so tired of it”. 

 

Due to the fact that they find the novels in school boring and not interesting, the pupils were 

asked what kind of texts they would like to read instead. The results were texts that are varied 

and that are suited to their level. Benjamin added that a good idea would be if they could give 

the teacher examples of fiction that they would like to read.  

 

Benjamin: “Varied texts, like detective stories and comedy but I would also like to 

read “The Hitchhiker’s Guide to the Galaxy”.  

 

Sara: “Different novels so that everyone can find something they like”. 

 

Peter: “Novels, that all can find interest in”. 

 

What Peter actually is referring to here are varied novels, such as detective, horror but also 

romantic ones. The pupils argue that if they could decide what kind of novels to read, they 

would be much more satisfied with the English lessons.  

 It has been shown that the pupils are not satisfied with the selection of fiction that is 

provided to them in school. They assert that grammar and vocabulary take much of the time in 

class and that there is little focus on reading literature. They also argue that they would rather 

read more than repeat grammar exercises. Furthermore, the pupils were asked some questions 

about their attitudes towards literary texts:  

  

 Benjamin: “I have a positive attitude towards Swedish books, because I choose want I 

 want to read and it is easier than English. But English literature is not so easy to 

 understand because we do not get enough time for it in school“. 

  

 Melissa: “I like reading but there are no books in school that make me interested in 

 reading English literature“. 

 

Peter: “I really would like to read English books, but if we do not do it in school 

 more often, it is difficult to find time for it otherwise“. 

  



 20

 Sara: “I have got a very bad impression of English literature in school. That is why I 

 rather read Swedish books“. 

 

To sum this up, one of the reasons that the pupils rather read fiction in Swedish than in 

English, can be the fact that they have not been introduced to good English literature that is 

suited to them. The pupils argue that the teachers do not provide them with texts that they find 

interest in. Therefore, they choose not to read fiction written in English. They argue that it is 

up to the teachers to present the pupils with good English literature. All of the pupils think 

that the teachers should work more with literary texts in school and not only with traditional 

grammar and vocabulary exercises. In addition, they think that the teachers should become 

modernized and not always work in a traditional way.  

 The pupils’ reading habits and attitudes including their assertions about this can be 

connected to the pupils’ use of reading strategies. Obviously, they are not satisfied with the 

literature that is provided to them by the teachers, which leads to the conclusion that the 

pupils are not motivated to read. Moreover, if they do not read often, their ability and 

knowledge of the use of different strategies will not progress. According to Catherine E. 

Snow, Peg Griffin and M. Susan Burns, the teachers should be a help for the students in their 

reading process and provide them with knowledge of how to use different strategies in order 

to improve their comprehension skills (16). Furthermore, they argue that students can easily 

miss the meaning with reading literature and that they might have difficulties with analysing 

the purpose in the text and what to do with the information that they obtain from a text (31). 

They think that a way of accomplishing good comprehension is for the pupils to have active 

discussions in class. Moreover, they mention that by discussing actively, the pupils develop 

different strategies that can be used in order to easily comprehend and analyse texts (Snow, 

Griffin and Burns 31). As a result, this study has shown that the pupils’ reading habits in 

school do not answer to Snow’s, Griffin’s and Burns’ assertions about reading in the school 

environment, because according to pupils, they rarely read and analyse fiction in school. They 

also argue that when this occurs, they do not put much effort to the discussions of the books. 

This may lead to a negative attitude towards reading among the pupils and they will also lack 

the motivation necessary in order to achieve progress in their reading process.   
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5. Conclusion 

 The aim of this study was to investigate how the pupils use different strategies in order 

to overcome problems they meet in a text and the main approach to this has been empirical 

studies with a didactic aim. The theory in this study is based on the how-question, which 

means that the main fact that has been demonstrated is the results of how pupils learn and 

understand certain phenomena regarding literary texts. The main research question was to 

investigate what kind of strategies the pupils use to overcome problems they meet in texts. It 

has been shown that the pupils are familiar with some reading strategies. Some of these 

strategies are for example the rereading and previewing the text. The pupils tend to use them 

when they read. The use of these two strategies is important for their reading comprehension. 

They provide the pupils with information of the text, which increases their abilities to deal 

with literary texts. However, there are important reading strategies that are useful in question 

of increasing the pupils’ reading comprehension, but it has been shown that the pupils lack 

knowledge of the use of them. For instance, they were not able to read between the lines, nor 

could they connect the text to their own experiences. However, they said that they did not 

think of anything at that moment. Moreover, the majority of the group did not manage to 

question anything in the text. However, they could give answers about the meaning in the 

text, but they were not able to discuss in depth about this. As a result, this shows that the 

pupils did not use these important reading strategies in this investigation. There are different 

causes to this issue. There could have been different factors that have affected this outcome. 

Therefore it is difficult to determine whether they are familiar with these strategies or if they 

simply chose not to use them in this case. It could have been the text or their lack of 

motivation that were the factors to the outcomes. One problem that occurred was that 

sometimes the pupils could begin to talk about other topics that were not part of the 

investigation. It was also difficult to try and make exact interpretations of the pupils’ answers 

and select what to write. In this study, only one short story has been used. Therefore, this 

cannot possibly cover all areas that concern reading and understanding literary texts. 

 In order to receive a more profound understanding about the pupils’ use of reading 

strategies, they were also asked questions about their reading attitudes and reading habits both 

in school and at home. The results of this were that the pupils do not read regularly, only 

when they consider that there is time for it, which according to them is not very often. The 

discussion about the pupils’ reading habits as children also indicates that they remember that 

their parents have read to them but they also say that it did not occur very often. Moreover, 

the pupils also mention that they are not satisfied with the English literature that is provided to 
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them in school. They say that they seldom work with literature in class and those times it 

occurs, it is literature that they do not find interesting. These assertions might have lead to the 

fact that the pupils have built negative impressions and a weak basis in question of reading, 

especially English literature. Their attitudes towards reading English literature are not very 

positive. The fact that they seldom read literature in school can be related to their lack of 

knowledge in question of reading strategies. Reading literature is a great way of helping 

pupils become more creative and stimulate their ability to develop their thoughts in different 

fields. In addition, the pupils learn more about each other and the world by reading literary 

texts. Working with literature not only provides the pupils with knowledge of themselves and 

others, but it also improves their grammar in question of spelling, pronunciation and 

vocabulary. Moreover, in order to achieve the goals in the syllabi, the pupils need to improve 

their ability to analyse literary texts from different perspectives. If the pupils lack knowledge 

of how to use different reading strategies, then how are they going to be able to reach the 

goals in the syllabi? The results can be that the pupils’ ability to increase their learning in this 

field will gradually be prevented. They will also risk failing the course, thus they do not 

achieve the goals in the syllabi. The strategies help them improve their skills of how to 

analyse and understand texts in depth. The consequences of the fact that the pupils have not 

been introduced to different reading strategies and the use of them will probably be severe. 

However, there are pupils who have never been introduced to reading strategies and still 

manage quite well. But, there are those who need guidance in order to make texts more 

comprehensible and analyse them more profoundly. Therefore, a good idea would be to 

introduce the pupils to different ways of making literary texts more understandable.  

The pupils argue that they read only when there is time for it, which is seldom. They 

also added that reading English literature does not occur often, only when they are told to by 

their teachers or parents. Therefore, it is of main importance to increase the pupils’ motivation 

in order to read and achieve learning about different things. There are many ways of working 

with literature in order to help the pupils in their learning process. In order to achieve this, a 

great example would be to make room for literary texts in the classroom and find a way of 

working with literature that is appealing to the pupils. If there is not much room for literature 

in class, then practice reading strategies will be difficult for the pupils to manage, thus there is 

not much effort put in this from the teachers’ side.  

We also have to remember that the pupils are different individuals and that they find 

interest in different literary texts. They mentioned that they would like to give examples of 

texts that they would like to read in school. Therefore, in order to fulfil the pupils’ different 
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requirements, a good idea would be to have different options of literary texts that every pupil 

finds interest in, but also sometimes let them choose texts. This method is not only appealing 

to the pupils, it is also conducive to the fact that they will probably feel that they are important 

and that their opinions are valuable. This can increase their motivation to read more English 

literature. By working with literature that the pupils like, it may become easier for the teachers 

to introduce different reading strategies, thus the pupils would probably be more motivated to 

learn more about the understanding of these specific texts. In order to deepen their 

understanding of a specific work, they need to learn more about reading strategies. Working 

with reading strategies does not have to be monotonous, thus variation and different methods 

of working with them would be appealing. Ideas for future research that would be interesting 

to investigate are to introduce the pupils to different reading strategies. In addition, work with 

them and widen their knowledge of the use of the strategies. This process would give more 

effect if it was to be followed for a period of time. The results of this type of investigation 

might show if the pupils’ reading comprehension has increased and if their attitudes towards 

reading English literature have become more positive over time.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 24

Works cited: 

Blachowicz, Camille, and Donna Ogle. Reading Comprehension: Strategies for Independent 

 Learners. New York: The Guilford Press, 2001.  

 

Brand-Gruwel, S., Aarnoutse, C.A.J., Van Den Bos, K.P. “Improving text comprehension 

 strategies in reading and listening settings.” Learning and Instruction. Vol.8 (1998): 

 63-81.  

 

Culler, Jonathan. Literary Theory: A Very Short Introduction. New York: Oxford University 

 Press Inc,1997.  

 

Dahl, Roald. Revolting Rhymes, Dirty Beasts. London: Clio Press, 1991.  

 

Dall’Alba, Gloria, and Biörn Hasselgren (Eds.) Reflections on Phenomenography: Towards a 

 Methodology. Göteborg: The authors,1996.  

 

Hall, Susan L. & Moats, Louisa C. Straight Talk About Reading: How Parent Can Make a 

 Difference During Early Years. Illinois: NTC/Contemporary Publishing Group, Inc, 

 1999. 

 

Kvale, Steinar. InterViews: An Introduction to Qualitative Research Interviewing. London: 

 Sage Publications Inc, 1996.  

 

National Swedish Agency For Education, (Syllabi for Compulsory School) 

 http://www3.skolverket.se/ki03/front.aspx?sprak=EN&ar=0607&infotyp=23&skolfor

 m=11&id=3870&extraId=2087 December 10 2006. 

  

National Swedish Agency For Education, (Syllabi for Upper Secondary School) 

 http://www3.skolverket.se/ki03/front.aspx?sprak=EN&ar=0607&infotyp=8&skolform

 =21&id=EN&extraId= December 10 2006. 

 

Pani, Susmita. “Reading strategy instruction through mental modelling.” ELT Journal. 58.4, 

 2004: 355.  

 



 25

Silliman, Elaine R & Wilkinson, Louise C. (Eds.) Language and Literacy Learning in 

 Schools. New York: The Guilford Press, 2004.  

 

Snow, Catherine E., Peg Griffin, and M. Susan Burns. (Eds.) Knowledge to Support the 

 Teaching of Reading: Preparing Teachers for a Changing World. The United States 

 of America: Jossey-Bass, 2005.  

 

Totten, Samuel. “Using reader-response theory to study poetry about the Holocaust with high 

 school students.” Social Studies. 89.1, 1998: 30.  

  

Wolf, Lars. Läsaren som textskapare. Lund: Studentlitteratur, 2002.  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 26

Appendix I 

Interview guide: 

 

Questions to answer before handing out the short story to the pupils: 

1. What do you think about reading different literary texts? 

2.  What kind of texts did your parents read to you when you were little? 

3.  How often did you read when you were little? 

4.  How often do you read fiction in Swedish? 

5.  How often do you read fiction in English? 

6.  How much do you read fiction in school? 

7.  What kind of texts do you read in school? 

8.  What kind of texts would you like to read in school? 

9.  What do you do if you do not understand a text that you read? 

10.  What do you find difficult when reading literature in English? 

11.  What is your attitude towards literary texts and reading? 

12.  What would you like to add to these questions? 

  

After answering the questions above, the pupils will receive a short story. Tasks to be 

done after reading the short story: 

 

1. What in the text do you find difficult to understand? 

2. What do you do in order to make the text understandable? 

3. What is the meaning with this text? Talk about the strategies you would use to accomplish  

this.  

4. What kind of connections do you make to your own experience when you read this text? 

5. What do you question in this text when you read it? 

6. What do you imagine when you read a text? (What kind of pictures do you envision?) 

7. What do you find out about the text by reading between the lines?  

8. What have you learnt by drawing conclusions about the message in the text? 

9. What parts of the text are most important? Motivate your answer! 

10. What is your personal interpretation of the meaning in the text? 

11. Is there something else you would like to say about the text? 
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Appendix II 
 
 
VÄXJÖ UNIVERSITET                   INFORMATIONSBREV 
Institutionen för humaniora        Växjö/060928  
Engelska 
Kurs: ENC162 
Majlinda Galica 
0470-26304 
mpelb02@student.vxu.se 
 
 

Brev till målsmän! 

Mitt namn är Majlinda Galica och jag studerar till gymnasielärare i svenska och engelska på 

universitetet i Växjö. Just nu skriver jag en uppsats, där jag undersöker elevernas läsvanor 

både i skolan och hemmet, men även vilka strategier eleverna använder när de stöter på 

problem i en text. Den här studien kommer till nytta för blivande och verksamma lärare, då 

lärarna får bättre kunskaper om hur de ska arbeta med texter och läsning i undervisningen. Jag 

kommer att intervjua 3-5 elever. Eleven kommer att få ett antal frågor som hon/han ska svara 

på. Dessa frågor kommer att handla om elevens läsvanor och lässtrategier. För att kunna 

genomföra detta har jag fått tillstånd från elevens lärare, men elevens lärare kommer inte att 

få tillgång till resultaten av intervjun. Deltagandet i studien är frivilligt och eleven kan avbryta 

sitt deltagande under projektets gång. Allt material som samlas in är konfidentiellt och 

kommer att anonymiseras samt endast användas för denna studie. Jag har tystnadsplikt och 

kommer inte att namnge eller säga vid vilken skola jag utfört studien. Ingen kommer att 

kunna koppla studien till informanterna i efterhand. Resultaten som jag får kommer att 

sammanfattas och finnas med i min uppsats. Allt grundmaterial kommer att förstöras efter 

studien. Om ni har några frågor kring detta, var god kontakta mig. Om du inte godkänner 

medverkan av den elev detta brev gäller, ber jag dig kontakta mig.  

 

Vänliga hälsningar:  

Majlinda Galica 
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