
 

Usage questions from 2002

GTN 02:1

1. I have problems with contractions of verbs (don't instead of do not, he's instead of he is). I learnt at school that 
contractions are avoided in writing, but that is obviously not true. Please share your wisdom on the subject.

2. In school I learnt that adjectival comparisons with so ... as should be used in negative statements only (whereas 
as ... as can be used in both affirmative and negative clauses). Are native speakers consistent in their usage? I think 
I have seen it used in affirmative clauses as well.

3. The Olympic Games have made me think about the words sports and sport. When do you use one and when do 
you use the other?

4. What's the difference in style between We talked about him moving to a new apartment and We talked about his 
moving to a new apartment?

5. Do you make a satire of or on something and win the Nobel Prize for or in a certain subject?

6. Which preposition should be used before the word level, at or on?

GTN 02:2

1. Which is the most natural way of translating Swedish 'preposition + att ('to'/'that') into English?

2. Should I say next time or the next time, next day or the next day?

3. How frequent is the indicative verb form compared to the subjunctive in hypothetical expressions such as If I 
were/was you...?

4. Is it OK to put the plural s on the last noun in words like mother-in-law?

5. Prepositional variation again: Which preposition predominates in the following constructions: knock on/at X 
door, cast doubt on/upon/over/about, cast/shed/throw light on/upon/over?

6. Should I write AD 70 or 70 AD? The books I've consulted prefer the former, but I think I've heard the latter.

GTN 02:3

1. How are the quantifiers used? I don't quite know when it's appropriate to use a lot of, lots of, plenty of, a great 
deal of, many etc.

2. I have sometimes heard the verb lay used intransitively, as in The man was laying on the sofa? How frequent is 
that usage, judging from your corpora?

3.  I have problems choosing between fairly, pretty, quite, rather? Are there regional, stylistic and/or 
semantic differences?

4. Should we accept that our students say ten thousands of instead of tens of thousands of?



GTN 02:4

1. Conversational turns 1: I wonder about greetings like How do you do and Pleased to meet you. When are they 
used and which is the most common?

2. Conversational turns 2: Which phrase is most frequently used to informally suggest that you should, say, go to 
the movies - why don't we go to the movies or how about going to the movies?

3. Conversational turns 3: Which is the most frequent way of asking permission: Can I... ? , Could I ...?, May I...? 
etc ? Are there regional differences?

4. What differences are there between American and British English in the use of prepositions?
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Welcome to the fifteenth issue of GramTime News, the electronic newsletter on English usage from Växjö 
University!

Editor-in-chief: Hans Lindquist, PhD

Managing editor: Maria Estling Vannestål, MA

Contributing editors: Magnus Levin, PhD, Roy Liddle, Staffan Klintborg, PhD
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0. Editorial 

Dear readers,

Although spring in our part of the world has begun early, GTN is off to a late start – due to the editor-in-chief, as 
always, rather than the managing and contributing editors. However, here we are!

According to the Longman Dictionary of Contemporary English, contraction refers to “1. A very strong and painful 
movement of a muscle, especially around the womb during the process of birth, (…) 3. A shortened form of a 
word or words.” In this issue, Magnus Levin has decided to deal with the latter phenomenon only. He also sheds 
new corpus light on the well-known difference between the constructions “We talked about him/his moving to a 
new apartment” and returns to one of his favourite pastimes: sport(s).

Maria’s favourite pastime, as we all know by now, is prepositions, and this time she is on the level about satire of/
on, prize for/in and at/on a level. She is also able to contradict the grammar books on the use of so…as: it 
frequently occurs in positive statements too!
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Knowledge about the history and culture of anglophone countries is an important factor in learning the language, 
and this issue’s web tip gives you a window on American history. Enjoy!

Hans Lindquist Editor-in-chief

1. The GramTime project: Grammatical Trends in Modern English 

Basic facts:

GramTime started on 1 July, 1996. It received funding from The Bank of Sweden Tercentenary Foundation 
(Riksbankens Jubileumsfond) until the end of 1999.

The aim of GramTime is to use existing computer corpora to investigate on-going and recent changes in English, 
particularly in the area of grammar. Comparisons are made between different varieties (British, American, 
Australian and New Zealand English); between genres like fiction, non-fiction and journalistic prose; and between 
spoken and written language.

The project is based at Växjö University and is directed by Hans Lindquist with Jan Svartvik (Lund) as project 
adviser. Two research assistants have worked half-time in the project: PhD students Maria Estling and Magnus 
Levin.

The following corpora are used:

· The British National Corpus (BNC): 100 million words, written and spoken British English (1980s and 1990s)

· The Bank of English. We use a subset called the CobuildDirect Corpus: 50 million words, written and spoken 
British, American and Australian English (1980s and 1990s)

· The London-Lund corpus: 500 000 words, spoken British English (1960s and 1970s)

· The Brown corpus: 1 million words, written American English (1960s)

· The Lancaster-Oslo/Bergen corpus (LOB): 1 million words, written British English (1960s)

· The Freiburg updated version of LOB (FLOB): 1 million words, written British English. (1990s)

· The Freiburg updated version of Brown (Frown): 1 million words, written American English (1990s)

· The Longman Spoken American Corpus (LSAC): 5 million words, spoken American English (1990s)

· The Wellington Corpus of Spoken English (WCSE): 1 million words, spoken New Zealand English (1990s)

· The Wellington Corpus of Written English (WCWE): 1 million words, written New Zealand English (1990s)

· The Independent on CD-ROM 1990, 1995 & 2000

· The Times on CD-ROM 1990 & 1995

· The New York Times on CD-ROM 1990 & 1995

· The Sydney Morning Herald on CD-ROM 1992–1995

2. Usage questions and answers 



1. I have problems with contractions of verbs (don't instead of do not, he's instead of he is). I learnt 
at school that contractions are avoided in writing, but that is obviously not true. Please share your 
wisdom on the subject.

Contraction, which involves the reduction of a linguistic form so that it becomes attached to another linguistic 
unit, occurs with negations and verbs in English. Thus we may find the negation not contracted with auxiliaries 
(don't, won't, mightn't) instead of using the full forms (do not, will not, might not), and different verb forms 
contracted with their subjects (I'm, you've, I'd, he's) instead of the full forms (I am, you have, I had/would, he is/
has).

Here are some examples of various types:

(1) Somehow, I'm sure that wild animals have a sixth sense that tells them they're safe, even in the presence of 
their arch-enemy, man. (written BrE, Gardeners' World)

(2) If you're worried that you've recently take a risk, go to the special STD clinic at your local hospital. (written 
BrE, ACET AIDS leaflets.)

(3) Some days after I'd been to the supermarket for the week's shopping I'd be smashed, there'd be nothing left. 
(written BrE, Wigan Pier revisited)

(4) He's a sexist jerk anyway, I've never lived with him. (written BrE, How do I look?)

It should be observed that contractions cannot always substitute for the full form. Contraction is not possible in 
(5) below, where the verb phrase occurs at the end of the sentence.

(5) Sometimes he just wanders off for days on end – we get frantic, not knowing where he is. (written BrE, social 
science)

All the various types of contraction make it impossible to study this area comprehensively, so we'll base most of 
this discussion on what others have found. We looked at two main sources: Biber et al's Longman Grammar of 
Spoken and Written English (1999:1128-32) and a term paper written at Växjö University in 2001 by Ingemar 
Porse.

Contractions are generally used in speech, but they have spread to writing. As a rule, contractions are more 
common in less formal contexts. Biber et al (1999: 1129) write that "[t]he common occurrence of contractions in 
fiction and (to a lesser extent) in news can be largely explained by the direct reporting of spoken discourse in 
those registers". Porse's study is therefore especially interesting, since it focused on the contracted and non-
contracted forms in non-quoted text in two British newspapers. He looked at one "quality" paper, The Times, and 
one tabloid, Today. One substantial, but hardly surprising, finding was that contractions were consistently more 
common in the tabloid than in the quality paper (see Tables 2 and 3). This is probably an indication that the less 
formal style in Today allows for more contractions.

Biber et al give the following approximate proportions of contractions in conversation, fiction, newspaper text and 
academic texts.

Table 1. The use of contractions in four genres (based on Biber et al 1999)

Conversation Fiction News Academic

be 
75% 45% 10% 2%

don't nearly
100% 75% 60% 5%

Two main points are demonstrated in the table: stylistic differences and the different ratios of contractions with 
different phrases. First, the table confirms that contractions are the most common in genres that are closer to 
spoken language. Second, the table shows that do not is contracted to don't more often than various forms of be 
are contracted with their subjects. This point was also investigated by Porse, who found striking differences 
between different contractions, as can be seen from the tables below. The author only looked at a few selected 
contractions, but these were among the most frequent. It is noteworthy that contractions are particularly 
common with pronoun subjects. (It should be stressed that the tables below only contain instances from non-



quoted text.)

Table 2. The use of contractions with be in The Times and Today (based on Porse)

he's she's it's that's there's

The Times
5% 11% 14% 13% 5%

Today
32% 29% 47% 50% 25%

Table 3. The use of contractions with not in The Times and Today (based on Porse)

don't doesn't couldn't

The Times
47% 22% 14%

Today
87% 58% 45%

As can be seen, the journalists of Today consistently used more contractions than those from The Times. It is also 
striking that don't is so very frequent in the material. In the tabloid the journalists used the contracted form in 
seven out of eight cases, while in The Times it was almost one out of two. In contrast he is is only contracted to 
he's in, respectively, 32% and 5% of the instances. Both which genre it is and which phrase it is seem to be 
important factors in the choice between contracted and non-contracted forms.

The following example sheds some light on the differences between different contractions. The authors have 
opted for he is and he will, but do not has been contracted to don't.

(6) In your partner: let him know how much he is loved and needed and don't talk about the baby too much or 
he will feel shut out. (written BrE, social science)

We will now look at usage in scientific writing. It is interesting to see how contractions are used in scholarly 
publications, because our students often use quite a few contractions when they write their papers. We looked at 
the category "Scientific" in the British National Corpus (BNC) in order to compare contractions in some books. The 
result was as expected with most publications. Most works included in this category produced few contractions or 
none at all. The names of these books ranged from The Problems of Biology to An Introduction to British 
Constitutional Law and Hearing loss. A Guide to Self-help. Some volumes proved to contain contractions in a 
majority of cases with don't/do not. These books included titles such as The Blind Watchmaker (which deals with 
evolution) and, rather mysteriously, Gardener's World. It therefore seems that at least some of the books which 
have been included in the category "Science" in this corpus and which contain quite large proportions of 
contractions hardly belong to the scientific category. It is therefore safe to recommend students to stick to the 
full forms in their academic writing.

As you may have noticed, GTN generally uses the more formal option of avoiding contractions. As seen above, 
contractions tend to be avoided in academic writing, so we'll continue to write do not and he is instead of don't 
and he's in most cases.

ML

2. In school I learnt that adjectival comparisons with so ... as should be used in negative statements 
only (whereas as ... as can be used in both affirmative and negative clauses). Are native speakers 
consistent in their usage? I think I have seen it used in affirmative clauses as well.

It is true that grammars generally state that so ... as is used in negative clauses only. Svartvik & Sager in their 
Swedish university grammar of English, for instance, write that as ... as is the more frequent combination in both 
negative and affirmative clauses and that so ... as occurs in negative clauses, especially in a more formal style. 
Gleerups engelska grammatik also mentions so ... as as an alternative in negative clauses only. So, do native 
speakers use so ... as only in negative clauses?

The answer to this question is a firm "no" – at least if we are to judge from our corpus results. First, we can 



confirm the statement by Svartvik & Sager that as ... as is much more frequent than so ... as overall. In the 
material consisting of around 25 million words of British and American spoken and written English, we found 
around twelve times as many instances of as ... as (4777) as of so ... as (394). Out of the so ... as construction, 
22 % occurred in negative clauses, as in (1), or in affirmative clauses with a negative word (mainly nothing or 
none) preceding the comparative construction, as in (2), and 78% occurred in ordinary affirmative clauses, as in 
(3). We could not observe any dialectal or stylistic differences in the material.

(1) I missed Jenny for quite along time and a cat is not so companionable as a dog, (...) (written British English)

(2) There is nothing so comfortable as your own safe skin! (written American English)

(3) So long as a person stays on benefit we guarantee them payments for their debt and I think that we should 
really rise in focus on the other particularly the fuel companies (...) (spoken British English)

Obviously, the statement that so ... as constructions only occur in negative clauses (or contexts) does not tally 
very well with reality – so ... as is in fact much more common in affirmative than in negative contexts.

Also observe the use of so ... as  in combination with infinitive clauses, as in (4). These tokens were not included 
in the figures above, since as ... as is never used here.

(4) And if he was ever so unlucky as to be found sprawled from nervous collapse upon some frozen sidewalk or 
upon the floor of the Post Office (...) (written American English)

ME

3. The Olympic Games have made me think about the words sports and sport. When do you use one 
and when do you use the other? 

The answer is slightly more complicated than we may be lead to believe if we read The Longman Dictionary of 
Contemporary English. Without dialectal labels this dictionary gives a few compound nouns beginning with sports: 
sports centre, sports car, sports coat and sports jacket. The nouns beginning with the -s less form, sport, such as 
sport car and sport jacket, are claimed to be American.

What did our corpora tell us? Well, to begin with car, club and pages were only or almost only preceded by 
sports. Below are some examples from the British National Corpus (BNC) and The New York Times 1995 (NYT):

(1) But this is no sports car: (NYT)

(2) She'd rejoined the sports club she used to belong to before she'd allowed her membership to lapse during her 
time with Arnie. (BNC)

(3) The sports pages are a good section to tackle because the soccer game, bicycle race, etc., gives a certain 
structure to the story. (NYT)

There were only a handful exceptions among many hundreds of these nouns. It therefore seems a bit odd to call 
sport car "AmE", as the proportions in NYT were 76-0 for sports car. With these words, the normal choice simply 
seems to be sports.

One of the few exceptions to this is particularly noteworthy because even the author of the article (in The Sydney 
Morning Herald) considered the use of sport car to be worth two exclamation marks:

(4) While BMW took top spot in the luxury car class, the Chevy Corvette was ranked as the best sport car (!!), 
the BMW Three Series the favourite mid-sizer and Volkswagen's Golf the best small car. (SMH)

Apparently, clothes are a slightly different matter from cars, clubs and pages when it comes to sport(s). In AmE 
there were about equal proportions of sports coats, sports jackets, sports shirts and sports shoes on the one 
hand, and sport coats, sport jackets, sport shirts and sport shoes on the other. (Sport in fact clinched a slight 
majority with 28 out of 52 tokens.) Below are some examples from NYT:

(5) Can Reeves pull a rabbit out of his sports coat and turn the team into a winner? (NYT)

(6) I'm not advocating blue jeans, but if you're decked out in black tie when it's more of a semiformal, i.e., a 



sport coat for a man, you'll feel a little uncomfortable. Better to be underdressed than overdressed. (NYT)

(7) Rodman will wear a sports jacket, but usually it is without a shirt. (NYT)

(8) 'But,' he said later, cheerfully, clad in a tan plaid sport jacket and with a diamond earring sparkling, 'I'm 
back.' (NYT)

(9) Now, he wears a sports shirt to his new office, a cubicle over a drive-up branch on a suburban highway. (NYT)

(10) He was wearing a sport shirt and shorts. (NYT)

(11) (…) the outstanding pair of swingers were dressed as if they had just dropped in from a hiking trip, complete 
with heavy-duty sports shoes, usually not recommended for ballroom. (NYT)

(12) He says of men like Liggett, 'In 1930 you would see them on the roads of Long Island and Westchester, in 
cap and windbreaker and sport shoes, (…) (NYT)

In BrE (and possibly also AusE), it seems that only sports is used with garments that are associated with sport(s), 
while AmE, as seen above, may use either.

This brings us to our last point, namely whether Americans and Britons say in sport or in sports. In this case 
there is more variation in BrE than in AmE. The two alternatives are seen in (13) to (16) below.

(13) The vast majority of the black sportsmen have aspirations of detaching themselves from the routines of 
school, employment -- or unemployment -- and wringing out a career in sports, even athletics, ostensibly an 
amateur sport but bountiful enough in "gifts" and sponsorships to make it a lucrative career. (written BrE)

(14) In the early 50's, Didrikson was the star of the Ladies Professional Golf Association Tour, which gave women 
their first real opportunity to have careers in sport, like men. (NYT)

(15) I do not mean to distinguish here between "work" and "leisure"; nor am I arguing, on the basis of such a 
distinction, that "education for leisure" is just as important as "education for work", a thesis often defended by 
those anxious to justify education in sports or indeed in the arts. (written BrE)

(16) There must have been several dozen possible suggestions for an essay from that paper -- political, 
industrial, military (the Korean war was still ongoing), in sport or arts, etc. etc. (written BrE)

Americans overwhelmingly prefer in sports, which means that (14) is an exception. In BrE, on the other hand, in 
sport was clearly the most frequent alternative.

To conclude, then, sports is used in connection with cars, clubs and pages in AmE, BrE and AusE. With pieces of 
clothing, BrE and AusE adhere to the same rule, while AmE uses either sport or sports. In addition, Americans are 
usually interested in sports, whereas Britons tend to be interested in sport. Of course, learners who are stressed 
out by all the rules in English don't have to learn all these details. It's enough for most people to know that sports 
is always possible to use.

ML

4.  What's the difference in style between We talked about him moving to a new apartment and We 
talked about his moving to a new apartment?

This variation between the object form (him, them) and the possessive (his, their) is exemplified in (1) - (4) with 
tokens from BrE speech, BrE scientific text and The New York Times (NYT). (Note the use in (2) of his in 
reference to a generic child - a usage question we discussed in GTN 00:3!)

(1) But you see with him being ill, he worries about not being able to bring money in. (spoken BrE)

(2) Fratter (1989) adds that "the belief that the welfare of a deprived child was best served by his being 
prevented from having contact with his family - that their interests were in conflict - remained largely 
unchallenged". (BrE, scientific text)

(3) 'Many kids are very angry at their parents for things they did, and they blame it on them being gay,' said 



Nathaniel Selig, 17, the son of Linda and John Selig. 'I can't do that. For me, my father being gay has nothing to 
do with the way he parents me.' (NYT)

(4) Myers said that oxygen concentrators are often used to treat altitude sickness at the hospital, but he had not 
heard of their being available as preventative devices. (NYT)

Svartvik & Sager note in their university grammar (1996:330) that him is "natural in informal style" whereas his 
sometimes gives a too formal impression. We could therefore expect him/them to be the normal alternative in 
speech, while his/their is more frequent in formal writing.

As for speech, our spoken AmE corpus yielded only instances of him/them and not a single one of his/their. Our 
spoken BrE material produced a similar picture with only a handful instances of his/their out of a hundred. It 
therefore seems safe to recommend learners to use the object form in informal contexts.

What about formal writing? Well, we looked at scientific writing from the British National Corpus (BNC) and texts 
from The New York Times. The scientific texts used the formal alternative in about three out of four instances. In 
NYT we looked a bit more closely at the figures and found his/their to be used in 85% (50 out of 59) of the 
tokens in the text written by journalists. In quotations, the less formal alternative him/them predominated with 
his/their reaching only 35% (12 out of 34). This proportion of his/their is much higher in the quotations in NYT 
than in our spoken corpora. This suggests either that the spoken quotations in NYT come from more formal 
speech (press conferences, interviews) than our corpora of spoken language do, or it may be the case that the 
quotations have been adjusted to the norm of formal writing style in NYT.

Below are some additional examples of both alternatives.

(5) 'It was wrong, with him being a police officer,' she said. (NYT)

(6) Even while limping around a la Willis Reed, Ewing has had to deal with snide reactions to his being badly 
outplayed by the emerging Smits. (NYT)

(7) I would put money on them being what are called K P R. (spoken BrE)

(8) Both children dutifully went through a training that included a ritualized candlelight ceremony and culminated 
in their being given secret mantras for their first 10-minute meditations on their own. (NYT)

As could be expected, our comparisons indicate that generally him/them is preferred in speech, while his/their is 
preferred in formal writing. It is interesting to note that the alternative which Svartvik & Sager referred to as 
being highly formal nevertheless clearly predominates in BrE scientific writing and in The New York Times. It 
rather seems that this is the "normal" alternative in formal writing. I don't know if the style in GTN is formal 
enough to warrant the use of the more formal alternative, but spreading knowledge about alternatives in English 
is an important aim of our newsletter.

ML

5. Do you make a satire of or on something and win the Nobel Prize for or in a certain subject?

Did you fear I had missed out on the prepositions this time? Don't worry, there seems to be no end to the area, 
and here's one brief report on two constructions (the next article contains another one). This time dialectal 
variation seems to be involved.

As for satire, dictionaries tend to say on, but what do our corpora say? There were not so many instances of 
satire plus a preposition in the first place. In the Cobuild corpus, we found 22 occurrences of satire on, as in (1) 
and 12 examples of satire of, as in (2).

(1) She also wrote her wicked satire on sex, surf and shenanigans Down Under, Girls' Night Out, which is now 
being reissued. (written British English)

(2) (...) he managed to turn out a provocatively favorable review of Barbara Garson's MacBird, an irreverent 
satire of the political establishment by way of a burlesque of Shakespeare's Macbeth. (written American English).

All of these uses of on occurred in British material, whereas half of the examples of of were American. Similarly, 
The New York Times (from 1995) had more instances of of (28) than of on (18), whereas The Independent (also 
from 1995) had 63 tokens of on and 15 tokens of of. Furthermore, in the British National corpus there was a 



majority of tokens of on (41 compared to 13 tokens of of). The results thus indicate that on is preferred in British 
English, whereas of is preferred in American English, even though both prepositions are used in both dialects.

The second question concerns the word prize, where dictionaries have for as the only alternative. We looked at 
examples with the Nobel Prize, the Pulitzer Prize and similar (named) awards followed by a name of a scientific 
subject or the like, such as literature and chemistry. We found both prepositions in our corpora, as can be seen in 
examples (3) and (4).

(3) Dr Prusiner won the Nobel Prize for Medicine last year for his work on prions – the infectious agents thought 
to cause BSE and CJD. (written British English)

(4)  The winners of this year's Nobel Prize in Medicine are two American biochemists, Edmond Fischer and Edwin 
Krebs. (American radio)

In the British texts for was far more frequent than in (the great majority of tokens with both prepositions 
including the Nobel Prize). The 60-million-word Cobuild Direct corpus contained 40 instances of for, whereas in 
only occurred in 10 examples. Seven out of the ten tokens of in were from American texts, even though there is 
far more British than American material in the corpus, so it might be that prize in is mainly an American 
construction. The British National corpus had 50 tokens of for and only 7 tokens of in. The comparison of 
newspapers (from 1995) again confirmed the results: The Independent had 76 cases of prize for and only 4 cases 
of prize in, whereas The New York Times had 39 tokens of prize for and 69 of prize in.

ME

6. Which preposition should be used before the word level, at or on?

Dictionaries tend to give a fairly confusing picture of how to use at and on in combination with level. The three 
books we looked at provide a number of example sentences, some with at, some with on, and some with both 
prepositions, and readers are left to draw their own conclusions. The Cambridge International Dictionary, for 
instance, has at with noun phrases like local level, political level and intermediate level, either at or on with street 
level, another level and deeper level, whereas on is presented as the single alternative in on a more serious level. 
The Longman Advanced Learner's Dictionary and the Collins Cobuild Dictionary are similarly fuzzy. Sometimes the 
dictionaries contradict each other as well.

We used our corpora to look at constructions with at and on plus level, with one or two words in between. Both 
prepositional constructions were frequent, but at, as in (1), was about three times more frequent than on, as in 
(2), overall in the material (more than 100 million words of written and spoken British and American texts).

(1) And at the street level it's just a row of glass doors and sort of two glass windows a glass window at either 
end I think. (spoken British English)

(2) On a societal level, the War on Drugs is a prime example of attempted first-order change and is, in effect, an 
addictive society's approach to the drug problem. (written British English)

If we compare British and American material, we find that on was more frequent in the American texts than in 
the British ones in all the corpora, as can be seen in the table below. On was also slightly more frequent in 
speech than in writing, which might indicate that it is considered somewhat less formal than at.

at on Total

written British texts 412 (76%) 130 (24%) 542

written American texts 203 (66%) 104 (34%) 307

spoken British 306 (72%) 117 (28%) 423

spoken American 77 (55%) 63 (45%) 140

The Independent 1737 (85%) 3329(16%) 2066

The New York Times 1108 (64%) 611 (36%) 1719

The prepositional use in combination with level seems to reflect a tendency that can be discerned regarding quite 
a few phrases including English prepositions. There is fairly often a difference between British and American 
English prepositional usage in a certain construction, but this difference is seldom absolute. It is simply not often 
that the great majority of Britons use one preposition and the great majority of Americans use another (in the 



street in British English and on the street in American being one of the exceptions, cf. my article on prepositions 
in Studies in Mid-Atlantic English, referred to in the publication list below). Much more often one preposition is 
preferred in both varieties (such as at X level), and then there is an alternative one that is more frequent in one 
dialect than in the other (on X level in American English).

There are some fixed expressions including level where there seems to be no variation at all, neither according to 
the dictionaries nor in our corpora: at eye level with ('at the same level as one's eyes'), as in (3), on a level with 
('on (or at!) the same level as'), as in (4) and on the level ('honest'), as in (5).  

(3) From where Leaphorn stood by the gallery window on the floor above, he was almost at eye level with the 
great bird. (written American English)

(4) Re-reading it in 1990, for the first time in forty-three years, I was struck afresh by the epic sweep of its 
narrative: a masterpiece in the tradition of the great Russian novelists, on a level with, say, Dostoevsky or 
Tolstoy. (written British English)

(5) All Marlette's instincts told him that it was a trap. But what if Coughlin had been on the level? (written 
American English)

We also investigated some other constructions with level (exemplified in the dictionaries) a bit further, using the 
3785 examples from The Independent and The New York Times, to see how prepositions were used with these 
particular items. First we picked out three concrete noun phrases (street, ground and (X-)floor level). The 
Cambridge dictionary exemplifies such constructions with at/on, whereas Longman has just on. Interestingly, the 
corpus search yielded 110 examples of at and only 19 tokens of on (18 of them from the American paper). The 
dictionaries have at in noun phrases expressing standard of some kind, and here we chose to look at the noun 
phrases advanced, beginner('s), high(er/est), intermediate and low(er/est) level. It is true that at was the most 
common preposition (284 tokens), but there were also 39 cases of on (the majority again in the American 
material). We further investigated local, national and international level (at in the dictionaries), and found that on 
was also quite frequent (especially in American English): 248 at, 70 on overall. The Cambridge dictionary claims 
that you say at or on another/deeper level, but on a more serious level. We found no cases of a more serious 
level in the two newspaper corpora, but 40 cases of on another/deeper level and 16 examples with at. The 
Longman dictionary finally has on a/the practical/personal level. To some extent, the corpora confirmed this 
claim, since there were  almost five times as many cases of on as of at (46 vs. 10). It seems that we can draw 
the conclusion that, apart from a few fixed expressions, there is no real consistency in the way native speakers 
use prepositions in combination with the word level, and that dictionaries sometimes don't have a clue about 
actual usage!

ME

3. Useful websites 

What about a history class in English?

Did you know there is a website where you can get a history class in English each day of the year? At Today's 
history, your students can read about interesting events in (mainly American) history, and then use these facts 
for further exploration of the English language. They could, for instance, write essays about people and events 
described, dramatize historic events, write fictional letters to historic people described etc. In each article, there 
are cross-references (by means of electronic links) to other articles on the topics mentioned. You will also find a 
huge archive where you and your students can search for anything of interest, either by topic or by date. Here is 
a small selection of previously published articles:  

●     First American Cotton Mill (about American textile industry)

●     Mr. Watson – come here – I want to see you. (about Alexander Graham Bell and his invention of the 
telephone)

●     Air Raid on Pearl Harbor (about the Japanese attack in World War II)

●     Ernest Hemingway

●     DC Abolishes the Slave Trade (about the abolishment of slavery in the District of Columbia)



●     The Depths of Depression (about "The Great Crash" of the American stock market in 1929)

Today's history is located at:

http://lcweb2.loc.gov/ammem/today/today.html

ME

4. GramTime publications 

· Estling, Maria. 1998a. A preposition thrown out (of) the window? On British and American use of out of versus 
out. Växjö: Reports from Växjö University – Humanities, No.5 1998.

· –––. 1998b. Your English is different from/to/than mine! Om rivaliserande prepositioner i brittisk och 
amerikansk engelska. LMS Lingua, 5/98.

· –––. 1999a. Going out (of) the window? A corpus-based study of competing prepositional constructions in 
American and British English. English Today, 59, Vol. 15, No. 3: 22–27.

· –––. 1999b. Fönster mot språkvärlden. Om textdatabaser (korpusar) i forskning, undervisning och 
textproduktion. In Universitet 2000. Föreläsningar hållna under humanistdagarna 15–16 oktober 1999. Växjö: 
Reports from Växjö University – Humanities, No.3 1999.

· –––. 2000. Competition in the wastebasket: A study of constructions with all, both and half. In Corpus 
linguistics and linguistic theory. Christian Mair & Marianne Hundt (eds.). Amsterdam: Rodopi. (103–116)

· Estling Vannestål, Maria. 2000a. Korpusar, prepositioner och regional variation i modern engelska. In Korpusar i 
forskning och undervisning (KORFU 99). Gunilla Byrman, Hans Lindquist & Magnus Levin (eds). Växjö: Reports 
from Växjö University – Humanities. (67–80)

· –––. 2000b. All, the whole, both and half and their Swedish equivalents in English and Swedish descriptive 
grammars. In Att använda SAG: 29 uppsatser om Svenska Akademiens grammatik. Elisabet Engdahl & Kerstin 
Norén (eds.) Göteborgs universitet: Meddelanden från Institutionen för Svenska Språket, nr 33. (111-124)

· ––– . 2001. Prepositional variation in British and American English. In Studies in Mid-Atlantic English. Marco 
Modiano (ed.). Gävle: University of Gävle Press.

· ––– . Forthcoming. Elever med svårigheter i engelska. In Tvärvetenskaplig forskning inom lärarutbildningen. 
Om kärnämnesproblematiken. Christer Jacobson (ed.). Växjö University.

· –––  & Magnus Levin. 2000. "Neither the singular nor the plural is/are wrong". Some aspects of number 
variation in English. Moderna Språk 2/00.

· Levin, Magnus. 1998a. Manchester United are my team: Concord with collective nouns. Moderna Språk, 1/98.

· –––. 1998b. On concord with collective nouns in English. Antoinette Renouf (ed). Explorations in Corpus 
Linguistics. Amsterdam: Rodopi.

· –––. 1998c. On concord with collective nouns in English. Växjö: Reports from Växjö University – Humanities, 
No.7 1998.

· –––. 1998d. Concord with collective nouns in British and American English. In Lindquist et al (eds) 1998.

· –––. 1999. Concord with collective nouns revisited. ICAME Journal 23, 21–33.

http://lcweb2.loc.gov/ammem/today/today.html


· –––. 2001a. Agreement with collective nouns. Lund: Lund Studies in English.

· –––. 2001b. Mid-Atlantic Agreement. In Studies in Mid-Atlantic English. Marco Modiano (ed). Gävle: University 
of Gävle Press.

· Lindquist, Hans. 1998. The comparison of English disyllabic adjectives in -y and -ly in present-day British and 
American English. In Lindquist et al (eds)

· –––. 1999. Electronic corpora as tools for translation. In Word, text and translation. Gunilla Anderman & 
Margaret Rogers (eds). Clevedon: Multilingual Matters.

· –––. 2000. Livelier or more lively? Syntactical and contextual factors influencing the comparison of disyllabic 
adjectives. In Corpora galore. Analyses and techniques in describing English. John Kirk (ed.). Amsterdam: Rodopi.

· ––– & Magnus Levin. 2000. Apples and oranges: On comparing data from different corpora. In Corpus 
linguistics and linguistic theory. Christian Mair & Marianne Hundt (eds.). Amsterdam: Rodopi.

· –––, Staffan Klintborg, Magnus Levin & Maria Estling (eds). 1998. The major varieties of English. Papers from 
MAVEN 97. Växjö: Acta Wexionensia.

· Svartvik, Jan. 1998. Varieties of English: Major and minor. In Lindquist et al (eds).

· –––. 1999a. Engelska – öspråk, världsspråk, trendspråk. Stockholm: Norstedts Ordbok.

· –––. 1999b. English corpus studies: past, present, future. English Corpus Studies. Japan Association for English 
Corpus studies 6, 1-16. Journal of Japan Association for English Corpus Studies. 1999.

· –––. 1999c. Corpora and dictionaries. In The Perfect Learners' Dictionary. Lexicographica, Series Maior. Thomas 
Herbst & Kerstin Popp (eds). .. Tübingen: Niemeyer. 1999.

· –––. 1999d. Bidrag till Synpunkter på en svensk grammatik. Inlägg vid Svenska Akademiens 
grammatiksymposium 4-5 mars 1985, 69 -74. Stockholm: Norstedts.

· –––. Forthcoming. How many Englishes are there – and which is the pick of the bunch? Association of Teachers 
of English of the Czech Republic Newsletter,

· ––– & Hans Lindquist. 1997. One and body language. Viviane Müller & Peter Schneider (eds). From Ælfric to the 
New York Times: Studies in English Corpus Linguistics. Amsterdam: Rodopi.

5. Practical information

Would you like to get in touch with the editors to get more information, ask usage questions, give comments and 
tips etc.? Please send an e-mail to gramtime@hum.vxu.se. We cannot give you personal replies to usage 
questions, but if we find your question of interest to the public and if we can answer it, it will be discussed in the 
newsletter.

If you want to read back issues of GramTime News, please go to

http://www.vxu.se/hum/publ/gtn/

If you want to subscribe to the newsletter, please send an e-mail to gramtime-request@listserv.vxu.se with the 
following message: subscribe.

mailto:gramtime@hum.vxu.se
http://www.vxu.se/hum/publ/gtn/
mailto:gramtime-request@listserv.vxu.se


6. The next issue 

We plan to distribute the next newsletter in May 2002.
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0. Editorial 

Dear readers,

No doubt you are waiting eagerly to read our insightful analyses of World Cup events in the Far East. But we have 
fastidiously kept our eyes on our computer screens instead, for your benefit..

Magnus has managed to get fairly confused over when "next Tuesday" actually is, but he now seems to be well 
aware of the ambiguities. He also explains the meaning and use of B.C. and A.D. once and for all. Maria has let 
her self be engrossed by the good old subjunctive in sentences like "If I were you", which might very well be 
uttered by certain kinds of mothers-in-law, or should it be mother-in-laws? And of course there is a section on 
prepositional usage. How is it the song goes: knocking on/at Heaven's door?

If you are a school teacher and just started planning your classes in August you will find inspiring activities for 
beginners on Boggle's World, today's website tip.

http://www.vxu.se/hum/
http://www.vxu.se/<en,-sv>/hum/eng/
http://www.vxu.se/hum/utb/
http://www.vxu.se/hum/forskn/
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http://www.vxu.se/hum/publ/
http://www.vxu.se/hum/kalendarium/
http://www.vxu.se/hum/publ/publikationer/
http://www.vxu.se/hum/publ/humanetten/
http://www.vxu.se/hum/publ/gtn/
http://www.vxu.se/hum/publ/scriptaminora/
http://www.vxu.se/hum/publ/texter/
http://www.vxu.se/hum/publ/listor/
http://www.vxu.se/(print)/hum/publ/gtn/news02_2.htm
http://www.vxu.se/hum/utb/presentationer/engelska.html#hlihum
http://www.vxu.se/hum/utb/presentationer/engelska.html#meshum
http://www.vxu.se/hum/utb/presentationer/engelska.html#mlvhum
http://www.vxu.se/hum/utb/presentationer/engelska.html#sklhum


And now let's concentrate on Maypoles rather than goal posts for at least one day. Merry Midsummer!

Hans Lindquist, editor-in-chief

1. The GramTime project: Grammatical Trends in Modern English 

Basic facts:

GramTime started on 1 July, 1996. It received funding from The Bank of Sweden Tercentenary Foundation 
(Riksbankens Jubileumsfond) until the end of 1999.

The aim of GramTime is to use existing computer corpora to investigate on-going and recent changes in English, 
particularly in the area of grammar. Comparisons are made between different varieties (British, American, 
Australian and New Zealand English); between genres like fiction, non-fiction and journalistic prose; and between 
spoken and written language.

The project is based at Växjö University and is directed by Hans Lindquist with Jan Svartvik (Lund) as project 
adviser. Two research assistants have worked half-time in the project: PhD students Maria Estling and Magnus 
Levin.

The following corpora are used:

· The British National Corpus (BNC): 100 million words, written and spoken British English (1980s and 1990s)

· The Bank of English. We use a subset called the CobuildDirect Corpus: 50 million words, written and spoken 
British, American and Australian English (1980s and 1990s)

· The London-Lund corpus: 500 000 words, spoken British English (1960s and 1970s)

· The Brown corpus: 1 million words, written American English (1960s)

· The Lancaster-Oslo/Bergen corpus (LOB): 1 million words, written British English (1960s)

· The Freiburg updated version of LOB (FLOB): 1 million words, written British English. (1990s)

· The Freiburg updated version of Brown (Frown): 1 million words, written American English (1990s)

· The Longman Spoken American Corpus (LSAC): 5 million words, spoken American English (1990s)

· The Wellington Corpus of Spoken English (WCSE): 1 million words, spoken New Zealand English (1990s)

· The Wellington Corpus of Written English (WCWE): 1 million words, written New Zealand English (1990s)

· The Independent on CD-ROM 1990, 1995 & 2000

· The Times on CD-ROM 1990 & 1995

· The New York Times on CD-ROM 1990 & 1995

· The Sydney Morning Herald on CD-ROM 1992–1995

2. Usage questions and answers 



1. Which is the most natural way of translating Swedish 'preposition + att' into English?

This is an interesting question which all English teachers in Sweden have to struggle with, but which requires 
some explanation for our foreign readers. In Swedish we can readily place a preposition before att (to or that), as 
in Hon är intresserad av att segla ('She is interested in to sail'), or in Vi är medvetna om att detta är svårt ('We 
are aware about that this is difficult'). In English this is not the case, and there are a few ways in which that 
language avoids this: (a) preposition + -ing form as in (1) (cf. GTN 2002:1 which discussed differences in 
formality between the constructions We talked about his/him moving to London), (b) leaving out the preposition 
as in (2), and (c) inserting a noun phrase as in (3):

(1) She is interested in sailing.

(2) We are aware that this is difficult.

(3) We are aware of the fact that this is difficult.

Of course, the choices depend on whether a verb or an adjective is used, but these are the alternatives proposed 
by, for instance, Svartvik & Sager. However, there are no comments on the frequencies of the alternatives in 
their book or on the stylistic differences between these.

It should be observed that there are some exceptions in English which allow a preposition + that, namely save 
that, except that and in that, as in (4):

(4) They get the names of children who have died of cancer and then they get the names of other children who 
are as much like that other group as possible except that they're healthy. (spoken AmE)

This area is of course quite time-consuming to investigate, so we will have to limit ourselves to only a few spot 
checks. The results are divided into two main groups: (1) verb + preposition (talk about) where the preposition 
cannot be left out, and (2) adjectives (aware of, afraid of), where the preposition can be left out.

To begin with, we looked at the phrase talk/talks/talking/talked about in order to see which complementation was 
the most frequent with this verb phrase. Only two alternatives are possible – either preposition + -ing form (talk 
about leaving) or (talk about the fact that X is leaving) – but it can be discussed if these alternatives really are 
equivalent, since the fact is only used with states of affairs that are considered as facts, and, for example, not 
things which are about to happen. The proportions should therefore be studied with particular care. However, 
learners are confronted with the choice between these alternatives and therefore this comparison can provide 
some guidance.

With verbs + prepositions, the -ing form of the verb clearly predominates. For instance, in the UKspoken and 
UKbooks sub-corpora of CobuildDirect the -ing form was around 40 times more common than talk about the fact 
that. Furthermore, in the AmE sub-corpora, NPR and USbooks, the -ing form was about 25 times more frequent 
than the fact. It therefore seems most natural to choose the -ing form after talk about. Here are a couple of 
examples of the two alternatives.

(5) He talked about getting married, even talked about setting a date. (written AmE)

(6) Phil Jackson, now the coach of the Chicago Bulls, talks about the fact that you just see more of basketball 
players than other athletes. (spoken AmE)

It should be observed that the the fact that-alternative could hardly be used in (5), since it does not concern a 
fact, but rather something which turned out not to be a fact. This feature further emphasizes the predominance 
of the use of the -ing form.

We now turn to adjectives, such as aware (of), which produce completely different patterns than verbs + 
prepositions. With adjectives the most frequent alternative is to leave out the preposition. This occurred in at 
least 75% of the instances in all corpora, as is exemplified in (7). It should be observed that that is optional in 
these cases, as exemplified in (8), and that this makes the predominance of this alternative over the one with 
preposition + -ing even greater.

(7) He has to be aware that he's being taped. (spoken AmE)

(8) None of his colleagues were aware he was the man to whom Diana confided her most intimate secrets and 
problems. (written BrE)



The second most frequent alternative was to keep the preposition of and to use the -ing form, as demonstrated in 
(9) and (10). This occurred in between 5% and 20% of the tokens. It was less frequent in speech than in writing.

(9) She opened her eyes and was aware of being in her mother's bed, where she had not been for over ten years. 
(written BrE)

(10) My batman, who is a positive Jeeves, is with me and, truly, I am far less aware of being at war than I was in 
England. (written BrE)

Finally, the third alternative, to insert the noun phrase the fact, showed clear differences between speech and 
writing. It was exceptional in writing but quite frequent in speech. This indicates that there is a stylistic difference 
between the alternatives. For example, aware that was between 40 and 60 times more frequent than aware of 
the fact that in our written corpora, while it was only four times more common in spoken BrE. Thus, (11) below is 
more typical of speech than of writing. This is also reflected in The New York Times 1995 in which there were only 
four instances of aware of the fact that, all of which occurred in quotations from speech (e.g. (12) below). In 
contrast, aware that occurred 490 times, which means that this alternative was more than 120 times (!) more 
frequent in this corpus which consists mainly of formal written AmE. In spoken AmE from LSAC, there were six 
aware of the fact and 19 aware that (which means that it was only three times more frequent).

(11) I mean like I'm painfully aware of the fact that I'm a boy (…) (spoken AmE)

(12) Not long after the invasion of Kuwait, he recalls, he privately told Mr. Bush, 'I know you're aware of the fact 
that this has all the ingredients that brought down three of the last five Presidents: a hostage crisis, body bags 
and a full-fledged economic recession caused by $40 oil.' (NYT)

Other adjectives show different patterns. Afraid that was as frequent as afraid of + -ing in writing, while it was 
twice as common in speech. The alternatives are given below. (Note that it would be odd to say afraid of the fact 
that ….)

(13) I am afraid that I might fall ill, or have difficulty in carrying it out. (written BrE)

(14) Are you afraid of going mad? (written BrE)

Finally, we will take a brief look at the nouns that Svartvik & Sager propose as substitutes for fact, namely 
possibility and news. These can come in handy if the state of affairs described is not a fact, but rather, well, a 
possibility or news. Nevertheless, these alternatives were almost non-existent in our material. For instance, in 
NYT 1995 there were only two instances of aware of the possibility that, and there was only one of each in the 
spoken BrE corpus from the BNC and in the corpus of scientific written BrE. And not a single instance of aware of 
the news that was found in these corpora (containing more than 60 million words). (15) below is therefore 
something of a rarity:

(15) Back in 1947, when private owners deeded the marina to the state, they were aware of the possibility that 
politicians and developers might try to exploit the property. (NYT)

Although this comparison has merely scratched the surface of this complex area (for instance we have not looked 
in depth at what factors affect the choices between the alternatives), there are some useful conclusions. The 
most important finding is that the fact that is a rare alternative which is almost only found in speech and not in 
formal writing. (The other alternatives for nouns given by Svartvik & Sager are hardly ever found.) Most 
constructions therefore either involve a preposition + an -ing form or that that is left out. These alternatives vary 
greatly between different constructions (e.g. talk about requires a preposition while aware (of) does not) but it 
would rarely seem to be awkward to use these. We therefore primarily recommend these two possibilities.

ML

2. Should I say next time or the next time, next day or the next day?

There seems to be some variation here. Svartvik & Sager suggest that no article is used before next + a noun of 
time, meaning 'this coming' (next Thursday, week, month, year). This is probably true, and these cases where 
there is no variation complicate matters since they make it difficult to distinguish these from the variable cases in 
the statistics. We will therefore not be able to present any reliable figures in the matter.

The authors indicate that there is some variation in the sense 'the following' ([The] next morning she woke up 



early), and that there seems to be more variation with time ([The] next time you see her, tell her I'm really 
sorry).

(1) – (6) present some examples.

(1) And it was there and it was left all night, and next day erm the man came back again and he cut it down the 
back with a big saw (…) (spoken BrE)

(2) You can come back the next day, it doesn't matter. (spoken BrE)

(3) Next morning, end-of-the-weekend frenzy came over me. (NYT 95)

(4) She left the next morning with a vow: 'I am going. But I will return.' (NYT 95)

(5) Next time is too late. (NYT 95)

(6) I'll get better the next time. (NYT 95)

We looked in four corpora – The New York Times 1995, The Longman Spoken American Corpus, BrE speech from 
the BNC and scientific BrE writing from the BNC. One of the findings was that phrases such as next day and next 
morning without the article were particularly rare in AmE, only reaching a couple of percent in comparison with 
the next day and the next morning. In the BrE corpora the differences between the alternatives are much less 
marked with the article-less form accounting for around one quarter of the examples. As noted above, all these 
proportions are rough estimates since they include many cases where there is no variation, but they nevertheless 
indicate that there are some differences between the varieties.

We also looked at the phrase (the) next chapter. There was even less variation with this phrase. As a rule, the 
article is always used, as can be seen in (7). The only context where the article was not used was found in the 
parenthetical (see next chapter), as in (8).

(7) Helium 3 may be the next chapter in the saga of great American discoveries that other nations capitalize on. 
(NYT 95)

(8) We decided that all children must be able to speak and write Standard English, when appropriate (see next 
chapter). (written BrE)

(8) is particularly interesting, since it deals with "Standard English", but nevertheless contains the highly unusual 
phrase without the article. The article can also be found in this context, as seen in (9):

(9) Consequently while his secular music (see the next chapter) was set to German words his church music 
consists mainly of Latin motets and Masses. (written BrE)

There is another difficulty of next which is important. The Macquarie Dictionary explains it in the following way:

"There is an ambiguity which has arisen in the use of next with days of the week. Some use next to mean the 
first subsequent occurrence of the specified day, as in we had a meeting last Friday and we will have one next 
Friday. But others use next to mean the specified day occurring in the next week, as in today is Monday – we will 
meet next Tuesday, in which Tuesday is not the following day but the Tuesday occurring in the following week. 
Others feel that they make a distinction between next Tuesday which is the first usage and Tuesday next which is 
the second usage."

It is difficult to investigate this area because it is generally hard to deduce from the context how far away the day 
in question is. Nevertheless, we made some interesting findings.

To begin with, it seems that expressions of the type Tuesday next are rare in English, although they do occur 
sometimes. In (10) – (12) are some of the few examples of this. Note in particular that the speaker in (12) also 
refers to the Monday which is two weeks away by the phrase Monday fortnight.

(10) Pupils from Steelestown PS, Bun Scoil Baile na Stil will be featured in the UTV programme "School Around 
the Corner" on Tuesday next at 7.30 pm. (written BrE)

(11) He is to go down Monday next. (written BrE)



(12) Yes, it'll come up on Monday next erm, no Monday fortnight, yes, twentieth. (spoken BrE)

Just as indicated by the dictionary entry, there seems to be a lot of variation and uncertainty. For example, in 
(13) the phrase next Monday seems to refer to a day at least eight days away, and the writer clarifies this by 
using the date as well. In (14) the Tuesday in the following week is referred to with the phrase next Tuesday, but 
there is no intervening Tuesday in the week of the utterance, whereby the ambiguity is avoided.

(13) GREEN ON RED issue their China single, "Little Things", on March 11 and play three dates in London to tie in 
with its release. (…) DOCUMENT-NURSERY Records re-release ECHO AND THE BUNNYMEN's debut 45 "Pictures 
On My Wall" next Monday, March 18. (written BrE)

(14) "Not until next Tuesday. Very well then, next Tuesday." Major Vanavskaya put down the phone and scowled. 
Four days. Well, she had waited two years, she could wait four more days. (written BrE)

A couple of instances from our spoken corpora illustrate the misunderstandings that may arise in real life. In (15) 
one of the speakers contrasts next Tuesday with this Tuesday, and in (16) Jane summarizes this whole discussion 
in the sentence "I get confused when people just say next Tuesday".

(15) Brian: That's next Tuesday? It's in March!

Cherrilyn: Yeah, well <pause> it's changed isn't it?

PS06J: It's ne-- not this Tuesday but next Tuesday. (spoken BrE)

(16) Jane: Is it your birthday tomorrow?

Dorothy: Aha.

Jane: You told me next Wednesday <pause> next Tuesday.

Dorothy: Well next Tuesday's tomorrow.

Dawn: Next Tuesday is tomorrow, yeah. (…)

Jane: Oh I thought it was next Tue-- I mean, a week on Tuesday.

(…)

Jane: I get confused when people just say next Tuesday.

Dorothy: As opposed to this Tuesday. (spoken BrE)

Judging from (15) and (16) you can solve the problem by saying this Tuesday if you mean the one in the present 
week. (It should be pointed out that it is also possible to make a distinction by using the expression Tuesday 
week (I'd rather we miss chances now than throw them away against Servette on Tuesday week.).)

To conclude these dissimilar findings on next: It is possible to use next time, next day and next morning with or 
without the article in reference to this coming day/morning etc, although the alternative with the article is more 
common. Expressions like next Tuesday may cause confusion because they may either refer to the Tuesday of 
this week or of the following week. If you want to avoid misunderstandings you can say a week on Tuesday, 
Tuesday week, Tuesday next or you can specify the date if you refer to the following week. This Tuesday would 
seem to be a good way of referring to the Tuesday in this week.

ML

3.  How frequent is the indicative verb form compared to the subjunctive in hypothetical expressions 
such as If I were/was you...?

The subjunctive is an "endangered species" nowadays, especially in the past tense. The past subjunctive form 
were, which is only visible in the first and third person singular (since were coincides with the indicative form in 
other persons), is used in if-clauses to express a meaning that is hypothetical or unreal. Some people use the 



ordinary indicative form was in such cases, especially in an informal style, but this is often not accepted in 
writing. Svartvik and Sager claim in their university grammar that in the construction if I were you, were is the 
only valid alternative.

First, we looked at the construction if X were/was  (+ 1–3 words + would, in order to sort out irrelevant 
examples), and found that was was in fact more frequent than were. In a corpus of 60 million words of British 
and American English, there were 119 instances of were, as in (1) and (2), and 156 instances of was, as in (3) 
and (4). All instances of noun phrases with plural subjects (e.g. they, the children) and the singular second 
person pronoun you were of course deleted, since there is no variation here.

(1) If this were to occur, it would be the biggest-ever failure in the nation's insurance industry, and would be just 
the latest fallout from the junk bond craze of the '80s.  (American radio)

(2) But if I were President Bush I would be handing out Green Cards to Robert Robinson, Nigel Kennedy, Vic 
Reeves, Kenny Everett, Esther Rantzen, Paul Daniels and Patsy Kensit. (dialogue from British tabloid)

(3) I think if it was plain white I would do them at sixty degrees (...) (spoken British)

(4) Look like if Martha was around here he would have found her by now. (dialogue from American book)

Next, we investigated the expression as if X were/was, and found that here the subjunctive, as in (5), was about 
twice as frequent as the indicative form, as in (6), in the material: 664 tokens of were vs. 336 tokens of was.

(5) She felt as if she were speaking in a dream. (American book)

(6) After three sessions she noticed that Imogen appeared to be more relaxed, and at 11 weeks it was as if she 
was a different baby. (British newspaper)

With both the above constructions (if X were/was... would and as if X were/was), the majority of instances of the 
indicative form (was) were, as expected, found in conversation or written dialogue. Some of these, however, 
occurred in fairly formal speech situations such as (8), from an interview in the quality paper The Sydney Morning 
Herald. 

(8) If that was the case, we would lose the best chance in a decade to reform the taxation system for the benefit 
of the entire economy.

We could observe a small regional difference (studying comparable subcorpora of British and American English) 
with the first construction (if X were/was... would), where the indicative form (was) was used a little less 
frequently (27%) in the American material, than in the British (34%). However, since the difference was small 
and the material was quite restricted, we should not jump to conclusions.

Finally, we looked at the expression if I were/was you, where we observed an even more marked difference in 
frequency (even though it was not as Svartvik & Sager suggested, that if I was you is never used at all). We 
found 51 were, as in (9) and only 15 was, as in (10). This is of course an expression you find in conversation or 
written dialogue only, so all instances are from more or less informal English.

(9) And if I was you, I wouldn't even mention that piece of furniture I left in the warehouse. (dialogue in British 
book)

(10) "You know, if I were you, I wouldn't drink this stuff," he said after depositing the final nickel for her. 
(dialogue in American book)

It is possible that the indicative in if-clauses is gaining ground in present-day English. It seems to have become a 
perfectly valid construction in all kinds of spoken language (also in more formal situations), and it would hardly 
be very surprising if the past subjunctive were disappears from the language in the future. The tendency of 
grammatical forms traditionally considered informal spreading to more formal language has been observed with 
other grammatical constructions (e.g. the so-called "split infinitive", which we discussed in GramTime News 
01:4). As usual, however, we recommend non-natives to stick to the traditional forms in their writing, since the 
informal ones are not generally accepted.

ME

4.  Is it OK to put the plural s on the last noun in words like mother-in-law?



Learning the plural of nouns is not always as straightforward as adding an s at the end. We have all struggled 
with foreign plurals like phenomenon – phenomena and cactus – cacti. Another tricky area is that of compound 
nouns. Here, indeed, the plural is an s, but where should it be put? Grammars tell us that if a compound noun 
consists of NOUN + PREPOSITION + NOUN, the plural marker should be attached to the first noun, so that if in 
life you happen to come across more than one mother-in-law (!), you should refer to these ladies by mothers-in-
law. Sometimes we see the s attached to the second noun instead, but the question is how frequent this usage is 
among native speakers. Could we accept it in our students' writing? Well, judging from the results of our corpus 
research, the answer is "No!". We looked at the plurals of mother/father/parent/brother/sister/son/daughter-in-
law and also editor-in-chief. There were 230 instances of the traditional construction with the plural s attached to 
the first noun and only 20 examples of mother-in-laws etc. in 160 million words of English. Virtually all of the 
latter were either from the spoken corpus material or from dialogue in books and newspapers, as is illustrated by 
the following examples.

(1) "(...) You don't have a decent dress shop in this town. If you have any doubts, you can ask your sister-in-
laws." (British book)

(2) "(...) It started with divorces, but now we're X-ing out anything and anyone: dogs, cats, mother-in-
laws." (Australian newspaper)

Plural s on law is of course used, however, in the (fairly informal) expression in-laws, as in (3), collectively 
referring to one's mother- and father-in-law, and sometimes also to one's sisters- and brothers-in-law.

(3) It felt strange that my daughter had never met my in-laws. (American book)

ME

5. Prepositional variation again: Which preposition predominates in the following constructions: 
knock on/at X door, cast doubt on/upon/over/about, cast/shed/throw light on/upon/over?

By now you know that I am obsessed with prepositional variation, so I have dug out a few examples this time as 
well. Let's start out with a very concrete construction this time: knock on/at X door. The corpora (some 150 
million words of British and American English) we used give at hand that there is a difference in frequency 
depending on whether knock is a noun or a verb. With the noun knock, on, as in example (1) was somewhat 
more frequent than at, as in example (2): 91 on and 62 at.

(1) Then one morning there was a knock on my door in New York and it was Sybil. (British tabloid)

(2) Thursday night, Espinosa was awakened by a soft knock at his door, which, just in case, he always kept 
locked. (American book)

When knock was a verb, however, on, as in (3) was about four times more frequent than at, illustrated by (4), 
425 on vs. 98 at:

(3) And having been here four months the the health visitor turns up and knocks on the door and says "You 
haven't been to the clinic". (spoken British)

(4) Creditors were knocking at the door and the company faced insolvency. (British newspaper)

In the last example, knock at the door is used figuratively. In our material, there was a larger proportion of 
figurative use in cases with at than in cases with on. Here are a few more examples of such usage:

(5) All that mattered to the crowd was that death had knocked at someone else's door. (British  book)

(6) All of his life he had been hankering after his personal freedom, and now freedom was knocking at his door, 
begging him to come in. (American book)

(7) And as time passes, early-model Japanese bikes are knocking at the qualification door in the post-classic 
section for bikes from 1963-72. (Australian newspaper)

(8) His greatest bonus is the fact that none of the younger generation knocking on the door is seriously seen as a 
Prime Ministerial contender. (British tabloid)



As for the two other constructions, dictionaries indicate that there is no variation at all: cast doubt on and shed 
light on are the only alternatives suggested. Our corpus investigation showed some variation, even if on 
predominated greatly in both constructions. Cast doubt was used with on in 501 cases, upon in 28 cases, over in 
22 cases and about in only six cases. Similarly, cast/shed/throw light on predominated (412 cases), and there 
were only seven tokens of over (all of them in concrete situations) and two of upon.

With all the three prepositional constructions (knock on/at, cast doubt on/upon/over/about and cast/shed/throw 
light on/upon/over) we compared one whole year of The New York Times and The Independent to see if we could 
spot any regional variation. Judging from these newspapers there is no such variation, since we found virtually 
the same proportions of prepositions in both papers.

ME

6. Should I write AD 70 or 70 AD? The books I've consulted prefer the former, but I think I've heard 
the latter.

Indeed, both alternatives – either putting the year first (e.g. 70 AD) or putting AD first (e.g. AD 70) do occur, as 
can be seen from the examples below from written BrE and from The New York Times 1995:

(1) Pertinax, the amiable, virtuous elderly senator who was prevailed upon to succeed the murdered Commodus 
as Roman Emperor in AD 193. (written BrE)

(2) Trajan's arch at the entrance to the Gate commemorates the Roman conquest of Dacia in AD 102. (written 
BrE)

(3) As the geographer and traveler Strabo (64 B.C. to 25 A.D.) said, loss of face in battle could reduce even a 
continental Celt to 'lethargic, numbed depression'. (NYT)

(4) After studying the records of the excavations at Tikal, the oldest and earliest of the classic Maya cities in 
northern Guatemala, he concluded that Burial No. 125, which was discovered by William R. Coe in 1965, was that 
of the founder of the dynasty that led Tikal from 200 A.D. to 800 A.D. (NYT)

(Judging from our – admittedly limited – investigation, there appears to be a tendency for AmE to write the 
abbreviation AD with periods while BrE does without them.)

Ljung & Ohlander claim in their school grammar that AD is mostly placed before the year, while BC is placed after 
it. There seems to be some prescriptive pressure to write AD before the numerals. The style guide of The New 
York Times, The New York Times Manual of Style and Usage, revised and expanded edition by Allan M. Siegal and 
William G. Connolly, writes the following about AD (or A.D.) (p. 8): "Since it means in the year of the Lord (or of 
our Lord), place the abbreviation ahead of the numerals: (…) In a reference to a century, though, the number 
comes first: fourth century A.D." It doesn't appear to have crossed the authors' minds that it's not entirely 
"consistent" to advocate the use of A.D. 70 and the fourth century A.D. (the latter being the only alternative).

What did our corpora tell us? Well, in the British National Corpus with its wide range of spoken and written BrE 
material one out of four tokens (120 out of 470 = 25%) was of the 70 AD type. In The New York Times 1995, 
where the style guide appeals to logic and explicitly advises against this usage, the 70 AD type was used in one 
out of five instances (19 out of 95 = 20%). Thus a sizeable minority of the writers of that newspaper happily 
ignore the advice of its so-called experts.

Therefore, as so often happens, you can continue to ignore the rules of self-appointed language experts and 
instead follow the flow of real usage during the coming decades, by writing either AD 70 or 70 AD.

ML

3. Useful websites 

Boggle's World – inspiring activities for the youngest!

Many of the websites we have tipped you about are probably useful mainly for fairly advanced students of 
English. Here is a tip for our kids instead. Boggle's World is a website where you as a teacher can find a plethora 
of inspiring activities for beginners. Everything is free and all you have to do is find an activity that pleases you 



and print it out for your students to work with. For some of the activities you also get instructions as to how they 
can be used in the classroom. Among many other things you will find:

●     simple crosswords with words for fruits, animals, body parts etc.

●     word searches, where the kids are to locate the names of, for instance, birds or mammals in a square full 
of letters

●     flash cards which you paste on a cardboard backing and which can then be used for various games

●     verb exercises, where the children practise new verbs in different questions

●     creative writing – topics for short essays, such as Time Machine ("If I had a Time Machine, I would...") and 
The Box ("I was walking down the street when I saw a small wooden box by the road. Suddenly, I heard a 
voice say "Help! Let me out of here!" To my surprise, the voice was coming from the box...")

If you think this is something for you, why don't you check out

http://bogglesworld.com

ME
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5. Practical information



Would you like to get in touch with the editors to get more information, ask usage questions, give comments and 
tips etc.? Please send an e-mail to gramtime@hum.vxu.se. We cannot give you personal replies to usage 
questions, but if we find your question of interest to the public and if we can answer it, it will be discussed in the 
newsletter.

If you want to read back issues of GramTime News, please go to

http://www.vxu.se/hum/publ/gtn/

If you want to subscribe to the newsletter, please send an e-mail to gramtime-request@listserv.vxu.se with the 
following message: subscribe.

6. The next issue 

We plan to distribute the next newsletter in September 2002.
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0. Editorial 

Dear readers,

Welcome to, if not tens of thousands of, at least a lot of, laid-back usage notes. In this issue of GramTime News 
the editors have resorted to the alleged age-old professorial trick of using students’ research for their own 
publications. With the aid of corpora, C- and D-students are often able to dig out previously unknown facts about 
language and we are very happy to recycle two student papers on quantifiers and degree adverbs here.

In addition, Maria’s investigation of lie/lay shows that although some native speakers lay around, non-natives 
should still lie low with the non-standard usage. And similarly, we have to keep all the of’s in hundreds of 
thousands of.

Finally, there is information about a website providing definitions of British slang and a number of sites offering 
class exercises for free.

http://www.vxu.se/hum/
http://www.vxu.se/<en,-sv>/hum/eng/
http://www.vxu.se/hum/utb/
http://www.vxu.se/hum/forskn/
http://www.vxu.se/hum/samverkan/
http://www.vxu.se/hum/org/
http://www.vxu.se/hum/publ/
http://www.vxu.se/hum/kalendarium/
http://www.vxu.se/hum/publ/publikationer/
http://www.vxu.se/hum/publ/humanetten/
http://www.vxu.se/hum/publ/gtn/
http://www.vxu.se/hum/publ/scriptaminora/
http://www.vxu.se/hum/publ/texter/
http://www.vxu.se/hum/publ/listor/
http://www.vxu.se/(print)/hum/publ/gtn/news02_3.htm
http://www.vxu.se/hum/utb/presentationer/engelska.html#hlihum
http://www.vxu.se/hum/utb/presentationer/engelska.html#meshum
http://www.vxu.se/hum/utb/presentationer/engelska.html#mlvhum
http://www.vxu.se/hum/utb/presentationer/engelska.html#sklhum


The managing editor has for once refrained from studies of prepositional usage. Still, I hope you will enjoy this 
issue and keep sending us questions and comments. We hope to be back before Christmas.

Hans Lindquist, editor-in-chief

1. The GramTime project: Grammatical Trends in Modern English 

Basic facts:

GramTime started on 1 July, 1996. It received funding from The Bank of Sweden Tercentenary Foundation 
(Riksbankens Jubileumsfond) until the end of 1999.

The aim of GramTime is to use existing computer corpora to investigate on-going and recent changes in English, 
particularly in the area of grammar. Comparisons are made between different varieties (British, American, 
Australian and New Zealand English); between genres like fiction, non-fiction and journalistic prose; and between 
spoken and written language.

The project is based at Växjö University and is directed by Hans Lindquist with Jan Svartvik (Lund) as project 
adviser. Two research assistants have worked half-time in the project: PhD students Maria Estling and Magnus 
Levin.

The following corpora are used:

· The British National Corpus (BNC): 100 million words, written and spoken British English (1980s and 1990s)

· The Bank of English. We use a subset called the CobuildDirect Corpus: 50 million words, written and spoken 
British, American and Australian English (1980s and 1990s)

· The London-Lund corpus: 500 000 words, spoken British English (1960s and 1970s)

· The Brown corpus: 1 million words, written American English (1960s)

· The Lancaster-Oslo/Bergen corpus (LOB): 1 million words, written British English (1960s)

· The Freiburg updated version of LOB (FLOB): 1 million words, written British English. (1990s)

· The Freiburg updated version of Brown (Frown): 1 million words, written American English (1990s)

· The Longman Spoken American Corpus (LSAC): 5 million words, spoken American English (1990s)

· The Wellington Corpus of Spoken English (WCSE): 1 million words, spoken New Zealand English (1990s)

· The Wellington Corpus of Written English (WCWE): 1 million words, written New Zealand English (1990s)

· The Independent on CD-ROM 1990, 1995 & 2000

· The Times on CD-ROM 1990 & 1995

· The New York Times on CD-ROM 1990 & 1995

· The Sydney Morning Herald on CD-ROM 1992–1995

2. Usage questions and answers 



1. How are the quantifiers used? I don't quite know when it's appropriate to use a lot of, lots of, 
plenty of, a great deal of, many etc.

"Neither do we", I almost wanted to write, because this is a complicated area. The first thing to remember is of 
course that some quantifiers are only used with plural count nouns (many, a great many) while others are only 
used with non-count nouns (much, a great deal of). (In GTN 98:2 we wrote about the fact that quite a few people 
use a large amount of with plural count nouns.) A third group consists of phrases that can be used with either 
type (a lot of, lots of, plenty of). This latter group was recently investigated in an excellent term paper by one of 
our students at Växjö University, Charlotte Hommerberg, and therefore her investigation will form the basis of 
the answer to this question. She studied the usage of a lot of, lots of and plenty of in two British newspapers, The 
Times and The Sun. These three quantifiers are thought to have roughly "the same meaning" in most sources, 
while other sources claim that lots of refers to a larger quantity than a lot of. However, it seems hard to maintain 
such a distinction in present-day English. It is more likely that there is a difference in formality between the 
quantifiers. For instance, Svartvik & Sager consider a lot of and especially lots of to be informal expressions, 
while plenty of is thought to be more neutral.

Below are examples of the various quantifiers that we will be discussing.

(1) The people and the government have taken a lot of trouble with you, and you pay them back with this shit. 
(spoken BrE)

(2) (…) I've had a, lots of problems with soft boots, but that's cos I use UNIX. (spoken BrE)

(3) Take putting on a pair of knickers – there are no buttons but plenty of problems. (written BrE)

(4) Of course, all this takes a great deal of time and money. (written BrE)

(5) Many people who use drugs regularly find it difficult to exist in a drug-free world. (written BrE)

(6) My rules are to cut down drinking, control my temper if I am drinking, not to drink in such a large group and 
not to waste much money. (written BrE)

These quantifiers have very different usage patterns. Firstly, there are certain restrictions as regards the contexts 
in which the quantifiers tend to appear. This is particularly striking with much, but also with many, which are 
often used in non-assertive or negated sentences or with some further modification (e.g. too much, so much). 
Much in assertive sentences is considered to be very formal, according to Svartvik & Sager. (7) and (8) below 
exemplify the more typical usage of much. (7) contains both many and much after negations – note also the use 
of the quantifier a lot of with the noun hassle in an assertive context.

(7) Not many people want to be refs – there's a lot of hassle and not much money. (spoken BrE)

(8) Col. Dabson wanted to know why so much money was to be spent on open spaces such as Radford Park and 
the recreation ground. (written BrE)

Secondly, there are stylistic differences. A lot of and, in particular, lots of are considered to be informal 
expressions according to grammar books (see e.g. Svartvik & Sager (1996:252)), while many and much are 
more formal. This is illustrated in (9), which comes from informal speech and contains lots of, and (10) which 
involves formal writing and contains many.

(9) Cos 'okay' can mean lots of things can't it? (spoken BrE)

(10) Many people wrongly assume that all they have automatically goes to their loved ones. (written BrE)

Thirdly, these quantifiers tend to co-occur with different nouns. For instance, Hommerberg found that a lot of and 
plenty of are mainly used with non-count nouns, whereas lots of is mainly used with non-count nouns. Lots of is 
used in (11) with its most frequent count noun collocate (collocates are individual lexical items which tend to co-
occur with another) from Hommerberg's study, and plenty of is exemplified in (12) with its most common non-
count collocate.

(11) I like having lots of people round the house - it's like school. (written BrE)

(12) He thought he would have plenty of time to study. (written BrE)



In the following we will compare Hommerberg's results with our own corpora. We compared two BrE corpora, 
spoken BrE and written scientific BrE from the BNC, and two AmE corpora, spoken AmE from LSAC and written 
AmE from The New York Times 1995. The supposedly more formal written corpora were compared with the 
supposedly less formal spoken ones in order to see whether the quantifiers followed the expected distribution. We 
also looked at some specific collocations.

To begin with, there were striking differences as regards the use in assertive and non-assertive contexts. Many 
and, in particular, much are typically used in non-assertive contexts. In Hommerberg's study, a spot-check of 50 
instances each of many and much yielded 22 non-assertive many (and not further intensified like so many, too 
many), and only one non-assertive much. Our own investigation provided similar findings. In scientific writing 
many was used assertively without further modification in 40 out of 50 instances, while in speech there were 23 
assertive instances out of 50. Newspaper writing therefore seems to be closer to speech than to scientific writing 
as regards the distribution of many. As for much, there were only four assertive instances in scientific writing and 
only two in speech.

(13) and (14) are therefore typical examples of the usage of much, whereas (15) is formal and rare.

(13) "You need money in this England," as Priestley said, "but you do not need much money." (BrE)

(14) IBM's personal computers business may be enormous, but it has never made very much money, and it is 
now more like a millstone than an asset. (BrE, scientific writing)

(15) Endless trouble to many people in courts and council offices and much money could be saved by the giving 
of notice of disrepair. (BrE)

It seems that much has become more or less restricted to non-assertive (and intensified) contexts in most 
genres, while many is moving slower and may become more restricted as well.

In contrast, judging from Hommerberg's study, a lot of, lots of and plenty of seem to be used almost exclusively 
in assertive contexts in newspapers. Of her around 1500 tokens of a lot of, only 3% were found in non-assertive 
contexts. (16) is one of the exceptions.

(16) "I might not wear a lot of clothes, but no one has a right to say my job is degrading." (The Sun)

The trends for the two other quantifiers, lots of and plenty of, were even clearer, with only four non-assertive 
examples from around 300 for lots of and not a single one from around 500 tokens of plenty of.

Hommerberg suggests that many is a competitor of the quantifiers with plural count nouns in assertive contexts, 
while much does not appear to compete with these quantifiers in assertive contexts. This may account for the 
more frequent use of a lot of and plenty of with uncount nouns than with count nouns.

Because of the very different distribution patterns of many/much in comparison with a lot of/lots of/plenty of, we 
will not compare these two groups further. Instead we will look more in detail at the stylistic differences between 
a lot of/lots of/plenty of and a great/good deal of. In Hommerberg's study all three quantifiers were more 
frequent in The Sun than in The Times. She suggests that the reason for this is that all three quantifiers are 
rather informal. The differences between the newspapers were most marked for a lot of, and the least marked for 
plenty of. It could have been surmised that the greatest differences would be found with lots of, because this 
quantifier is thought to be the least formal of the three.

Overall in these newspapers, a lot of was the most frequent quantifier, plenty of was intermediate and lots of the 
least common. Similarly, a lot of was clearly the most frequent of these three in all corpora we looked at (spoken 
BrE, spoken AmE, scientific BrE and NYT 95).

A striking finding in both Hommerberg's detailed study and our own informal study was that we actually did not 
find much evidence of lots of being more frequent in supposedly informal genres than in more formal ones. 
(Judging from Hommerberg's study, a lot of would be the least formal alternative.) This seems a bit counter-
intuitive, and to some extent this distribution may be explained by the occurrence of spoken quotations in the 
written material, but it is doubtful whether this can be the whole explanation. (It should also be added that in our 
study, plenty of was slightly more frequent in writing than in speech, thus indicating that this is a more formal 
variant.)

The quantifier a great/good deal of was infrequent in Hommerberg's study with around 80 tokens as compared to 
more than 1200 uncountables preceded by a lot of/lots of/plenty of. In speech a great/good deal of was also 



infrequent, as could be expected, but in scientific writing this quantifier still seems to be alive and well. In this 
genre, a great/good deal of is more frequent than either lots of or plenty of but only about half as common as a 
lot of. A more careful study would probably reveal noteworthy collocational differences between the quantifiers.

Finally, we looked at some highly frequent collocations. As already mentioned, a lot of and plenty of mainly co-
occur with uncountable nouns, while lots of is generally used with plural count nouns. The most common count 
noun collocate with all three quantifiers in Hommerberg's investigation was people, which isn't all that remarkable 
if you consider the high frequency of that noun. The quantifiers showed different patterns, however, in that one 
out of every seven tokens of a lot of was followed by the noun people, while the corresponding figure for lots of 
people was one out of 17, and for plenty of people one out of 29. This means that the link between a lot of and 
people is stronger than between people and either of the two other quantifiers. Below are some typical examples 
with people:

(17) A lot of people think it is the Secretary of State's problem to provide the funding. (written BrE)

(18) Lots of people who don't talk and live in isolation will suddenly pat a dog and say hello. (written BrE)

(19) But plenty of people either can't pay, or won't pay on principle. (written BrE)

As for the uncountable nouns, money and time were the most common collocates with a lot of, money and fun (!) 
with lots of, and time and room with plenty of. Money and time were also very frequent collocates with the three 
quantifiers (and a great/good deal of) in our material. It should be stressed, however, that a lot of is clearly the 
most frequent alternative both in speech and formal writing with these nouns.

An interesting finding by Hommerberg was that the phrase in + [quantifier] + time always involved plenty of, as 
in (20):

(20) He had left in plenty of time there was no hurry. (written BrE)

In the whole of the BNC there were 30 instances of in plenty of time, while there were none at all for in a lot of 
time and in lots of time. Such collocational restrictions exemplify how difficult foreign languages are to learn.

In conclusion, quantifiers constitute a really complex area. Many and, in particular, much are mostly used in non-
assertive sentences or when there is an intensifier. A great/good deal of is only really frequent in formal writing. 
A lot of is frequent in most genres, whereas lots of and plenty of are less frequent. We did not find much 
evidence of lots of being less formal than the others.

Knowing when it's appropriate to use one quantifier and not another is difficult to master. It often means a lot of 
work for the learner and students sometimes think it isn't all that much fun.

ML

2. I have sometimes heard the verb lay used intransitively, as in The man was laying on the sofa? 
How frequent is that usage, judging from your corpora?

A pair of irregular verbs causing problems to learners of English is lie – lay – lain and lay – laid – laid. The first 
one is used intransitively, as in (1), and the second is used transitively, as in (2):

(1) The dead lying on the floor of Luby's Cafeteria should be evidence enough that we are not pursuing a rational 
– a rational posture (American radio)

(2) But a White House spokesman denied Mr. Bush is laying the groundwork for a military action in the Persian 
Gulf. (American radio)

Occasionally you come across natives using the transitive verb lay (lays, laid, laying) in cases when we would 
expect the intransitive lie (lay, lain, lying). One example is the title of the American writer Joan Didion's novel 
Play it as it lays, from 1973, which refers to a golf term, meaning that a ball should not be moved, but be played 
form the point where it lies.

We checked with a corpus of 60 million words of British and American English to see if we could find examples of 
such usage there, and we did, even though the number of examples was low. We found eight instances of laid 
(five in past tense and three in perfect tense), as in (3) and (4), 14 instances of lays, as in (5) and (6) and 18 
instances of laying, as in (7) and (8), used intransitively.



(3) I've gone and laid on the bed for an hour or just laid on the sofa for a couple of hours. (spoken British)

(4) And for the next eight hours in my bed I tossed and I turned and I strategized how in God's name could I get 
blankets to two million boys and girls that laid on the streets of Calcutta shivering in the cold. (spoken British)

(5) She lays in bed sedated and is hardly aware of what's going on around her. (interview from Australian 
newspaper)

(6) It's a disease that lays under the skin of the European and every once in a while it becomes chronic. (British 
radio)

(7) He's been laying low since he won the election and has been very quiet. (British radio)

(8) He was laying on this bed, no covers on, no urine – he had a urine bag there. (American radio)

Even though we did not count all instances of the "correct" form (owing to the fact that its past tense form lay 
looks the same as the transitive infinitive, and the progressive form lying looks the same as the progressive of 
the regular verb lie, meaning 'not to speak the truth'), we could conclude that there were thousands of these.

Most of the instances of lay used intransitively occur in spoken tests or in dialogues in books, i.e. they are used in 
more or less informal settings. Those which are not could of course be mistakes made by transcribers of the texts 
(at least those in the progressive where laying and lying are very similar), and even if all were correctly 
transcribed, the number of examples is still low enough to clearly advise non-natives to avoid using transitive lay 
intransitively, especially not in their written English.

ME

3. I have problems choosing between fairly, pretty, quite, rather? Are there regional, stylistic and/or 
semantic differences?

To most Swedes (like myself), these four degree adverbs (or "downtoners" and "compromisers" as they are called 
by Quirk et al, 1985) seem to mean very much the same, since they can all be translated into the Swedish word 
ganska. Since a corpus investigation has already been made on the subject we choose to summarize this instead 
of making a new investigation. We will, however, illustrate the presentation with examples from our own corpora.

Let us first take a look in a few dictionaries and reference grammars. The Longman Dictionary of Contemporary 
English (LDOCE) provides an informative "usage note". As for region and style, LDOCE concludes that rather is 
"fairly (!) informal" and more frequent in British English and pretty is more frequent in (esp. American) speech 
than in writing. Similarly, the Collins Cobuild English Language Dictionary (CCELD) writes that pretty is informal. 
Swan's Practical English Usage suggests that quite (which can also be used to mean 'entirely', as in I'm not quite 
sure) is mainly used in British English. This statement agrees with the corpus findings reported in Longman 
Grammar of Spoken and Written English (Biber et al, 1999), where it is also concluded that pretty is mainly used 
in spoken (esp. American) English. Biber et al add, on the other hand, that "academic prose uses a wider range of 
common adverbs of these types than conversation" (p. 566). Here is a typical example of pretty occurring in an 
informal spoken setting.

(1) Er this would be well I'm pretty sure it would be West Germany but you know I think (...) (spoken British 
English)

As for syntax, fairly, pretty, quite and rather can modify both adjectives, as in (2) and adverbs, as in (3). Rather 
and quite can also modify other types of words and phrases, such as verbs, as in (4) and noun phrases, as in (5).

(2) Mt Soufriere, a fairly active volcano, had not had a major eruption since 1902 (...) (British book)

(3) You can show pretty convincingly that new infection rates in gay men are way down from what they were at 
the beginning of the epidemic in the early '80s. (American radio)

(4) I rather liked the sound of Become A Dominatrix For Fun, Love Or Profit (...) (dialogue from British book)

(5) To many people it comes as quite a surprise to realize that they have a choice as to whether they want to 
think positively or be depressive. (British radio)



A former student of ours wrote a corpus-based term paper on the words at issue, mainly focusing on their 
collocations (Jessen, 2000, Växjö: Fairly, Pretty, Quite and Rather. Four degree adverbs and their collocations). 
Jessen concludes that overall adjective phrases were more frequently modified by the "compromisers" than 
adverb phrases in her material. There were some differences between the words, however. Pretty was more 
frequent as a modifier of adverbs (see example (3) again) than fairly and quite.

Moving now to semantic aspects, we could, interestingly, note that the Cambridge International Dictionary of 
English (CIDE) explains the words in somewhat different ways. Pretty is defined as 'to a large degree', whereas 
quite and fairly are said to mean 'not very' and rather, finally, ca be defined both as 'to a large degree' (as in It's 
rather cold) and 'to a small degree' (as in She is rather ill). LDOCE gives some further semantic comments. 
Rather is considered to suggest that "something is bad or unsuitable". The book agrees with CIDE in claiming that 
pretty can mean 'very' (and so does CCELD, which adds that the word is sometimes used as an understatement). 
According to CIDE, fairly and quite seem to lack connotations of degree (much – little) or quality (good – bad), 
whereas CCELD defines fairly as 'to quite a large or reasonable degree' and quite as 'to a fairly great extent'. 
Quirk et al, finally, claim that fairly is used to modify a word "which denotes a desirable quality" (1985:446). One 
is easily confused by all these, sometimes contradictory and sometimes circular definitions!

Jessen observed that the adverbs combined somewhat differently with adjectives/adverbs having positive/
negative connotations. Fairly and quite mainly combined with positive or neutral words, as in (6). Here, words 
with negative connotations were only used in between two and 14% of the cases, depending on word and corpus. 
Negative connotations were more frequent with pretty (28 to 34%), as illustrated in (7). As for rather, negative 
adjectives/adverbs occurred in between 30 and 50% of the cases, more often in British than in American texts. 
An example of this is given in (8).

(6) I am speaking of a fairly intelligent man: for a stupid thief it must be quite easy – a brutish resentment 
against the world would suffice. (British book)

(7) Cincinnati is in pretty bad shape along the – the banks of the Ohio River. (American radio)

(8) I met Miss Kensit several times and she was absolutely charming, but I felt all the nudity was rather 
unfortunate. (British newspaper)

Jessen further found certain recurrent phrases including the different words, such as fairly clear, fairly easy to, 
until fairly recently, pretty good at, pretty much the same and pretty soon. Here are some examples:

(9) With many advertisements, such as those for food or cars or fur coats, the restrictions are fairly clear 
(American book)

(10) Waterford have pretty much the same team in action with Tom Feeney the only change. (British tabloid)

The case of the four "compromisers" clearly shows how rich and varied the English language is. Linguistic 
nuances of this type may be perfectly obvious to a native speaker (even though there are obviously differences in 
usage between British and American speakers), but they can be very difficult for a learner of English to master.

ME

4. Should we accept that our students say ten thousands of instead of tens of thousands of?

Some Swedish learners of English find expressions like tens of thousands of, as in (1) and (2), long and awkward 
compared to Swedish "tiotusentals".

(1) Tens of thousands of Iraqi civilians have flooded the US-occupied zone in Iraq, fleeing civil war around the 
country. (American radio)

(2) Hundreds of thousands of people have died in the war and ensuing famine, and many others have fled their 
homes to seek refuge in neighbouring counties. (British magazine)

The question is whether the shortened form ten thousands of is ever used by native speakers? We looked at tens 
of thousands of, hundreds of thousands of, tens of millions of, hundreds of millions of and thousands of millions 
of and the simpler form ten thousands of etc. in a corpus of about 60 million words and found 1073 instances of 
the former, but only four instances of the latter:



(3) I am not afraid of ten thousands of people who have set themselves against me round about." (British book)

(4) Ignas Bubis (German Jewish Leader During the Gulf war, there were demonstrations of hundred thousands of 
people. (American radio)

(5) The studio then spent several hundred thousands of dollars to re-edit it on 35mm film. (British newspaper)

(6) Professor MX was explaining his research on rice and how this had led to thousand millions probably of 
Chinese surviving instead of starving (spoken British)

In another corpus we found some  more instances of ten thousands, hundred thousands etc. These were, 
however, used with quite different meanings, e.g. ten thousands (an archaic noun, used for instance in the Bible) 
and hundred thousands (referring to a sum of money, i.e. hundred thousand dollars etc.).

It thus seems clear that we must dissuade our students from abbreviating hundreds of thousands of and similar 
phrases. They should simply learn the full monty!

ME

3. Useful websites 

An on-line dictionary of British slang

Slang, even though much despised by some people, is a perfectly normal and colourful ingredient in (mainly 
spoken) language. Since new slang appears daily, one is bound (as a teacher and learner of English) to come 
across words and expressions that one does not understand. Are you, for instance, familiar with bad hair day, 
cabbage, maggot and wadded? If not, you could find the explanations at a website called A dictionary of slang. 
This website provides a free, quick, easily searched  and continually updated dictionary of slang words used in 
Britain (many of which have of course been imported from other languages or from English from other parts of 
the English-speaking world). The dictionary can be accessed at:

http://www.peevish.co.uk/slang/index.htm

Exercises shared by teachers of ESL/EFL

Many teachers prefer to compile their own exercises and other teaching material. Sometimes, however, one 
simply does not have the time and energy to produce everything oneself. In such cases, it can be very helpful to 
use material that other teachers have shared. We have collected a number of websites that provides (for free) on-
line exercises and handouts for printing out and copying. You will find material for various levels on vocabulary 
and grammar, listening comprehensions, quizzes and many other things. If this sounds interesting, you are 
welcome to make a voyage of discovery at some or all of the following websites:

http://www.smic.be/smic5022/ (English Exercises Online)

http://www.edumatic.qc.ca/English/activities/vocabularypower.htm#vocab (Vocabulary Power)

http://www.suzanneh.com (Suzanne's ESL Page)

http://www.esl-lab.com (Randall's ESL Cyber Listening Lab)

http://www.esolplanet.com (ESOL Planet)

http://a4esl.org (Activities for ESL students)

http://www.englishforum.com/00/interactive/ (Aardwark's English Forum)

http://www.english-zone.com (English Zone)
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· Estling Vannestål, Maria. 2000a. Korpusar, prepositioner och regional variation i modern engelska. In Korpusar i 
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from Växjö University – Humanities. (67–80)
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variation in English. Moderna Språk 2/00.

· Levin, Magnus. 1998a. Manchester United are my team: Concord with collective nouns. Moderna Språk, 1/98.

· –––. 1998b. On concord with collective nouns in English. Antoinette Renouf (ed). Explorations in Corpus 
Linguistics. Amsterdam: Rodopi.

· –––. 1998c. On concord with collective nouns in English. Växjö: Reports from Växjö University – Humanities, 
No.7 1998.

· –––. 1998d. Concord with collective nouns in British and American English. In Lindquist et al (eds) 1998.

· –––. 1999. Concord with collective nouns revisited. ICAME Journal 23, 21–33.

· –––. 2001a. Agreement with collective nouns. Lund: Lund Studies in English.

· –––. 2001b. Mid-Atlantic Agreement. In Studies in Mid-Atlantic English. Marco Modiano (ed). Gävle: University 
of Gävle Press.

· Lindquist, Hans. 1998. The comparison of English disyllabic adjectives in -y and -ly in present-day British and 
American English. In Lindquist et al (eds)



· –––. 1999. Electronic corpora as tools for translation. In Word, text and translation. Gunilla Anderman & 
Margaret Rogers (eds). Clevedon: Multilingual Matters.

· –––. 2000. Livelier or more lively? Syntactical and contextual factors influencing the comparison of disyllabic 
adjectives. In Corpora galore. Analyses and techniques in describing English. John Kirk (ed.). Amsterdam: Rodopi.

· ––– & Magnus Levin. 2000. Apples and oranges: On comparing data from different corpora. In Corpus 
linguistics and linguistic theory. Christian Mair & Marianne Hundt (eds.). Amsterdam: Rodopi.

· –––, Staffan Klintborg, Magnus Levin & Maria Estling (eds). 1998. The major varieties of English. Papers from 
MAVEN 97. Växjö: Acta Wexionensia.

· Svartvik, Jan. 1998. Varieties of English: Major and minor. In Lindquist et al (eds).

· –––. 1999a. Engelska – öspråk, världsspråk, trendspråk. Stockholm: Norstedts Ordbok.

· –––. 1999b. English corpus studies: past, present, future. English Corpus Studies. Japan Association for English 
Corpus studies 6, 1–16. Journal of Japan Association for English Corpus Studies. 1999.

· –––. 1999c. Corpora and dictionaries. In The Perfect Learners' Dictionary. Lexicographica, Series Maior. Thomas 
Herbst & Kerstin Popp (eds). .. Tübingen: Niemeyer. 1999.

· –––. 1999d. Bidrag till Synpunkter på en svensk grammatik. Inlägg vid Svenska Akademiens 
grammatiksymposium 4-5 mars 1985, 69–74. Stockholm: Norstedts.

· –––. Forthcoming. How many Englishes are there – and which is the pick of the bunch? Association of Teachers 
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· ––– & Hans Lindquist. 1997. One and body language. Viviane Müller & Peter Schneider (eds). From Ælfric to the 
New York Times: Studies in English Corpus Linguistics. Amsterdam: Rodopi.

5. Practical information

Would you like to get in touch with the editors to get more information, ask usage questions, give comments and 
tips etc.? Please send an e-mail to gramtime@hum.vxu.se. We cannot give you personal replies to usage 
questions, but if we find your question of interest to the public and if we can answer it, it will be discussed in the 
newsletter.

If you want to read back issues of GramTime News, please go to

http://www.vxu.se/hum/publ/gtn/

If you want to subscribe to the newsletter, please send an e-mail to gramtime-request@listserv.vxu.se with the 
following message: subscribe.

6. The next issue 

We plan to distribute the next newsletter in December 2002. 
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0. Editorial 

Dear readers,

Neither Christmas nor Yule is mentioned much in this issue, and maybe that's just as well. But still one's thoughts 
are of course drawn to the excellent linguist George Yule, who together with Gillian Brown published the classic 
book Discourse Analysis in 1983. Maybe it's the season after all that has inspired Magnus and Maria to some of 
their investigations about conversational turns in this is issue?

We also offer a synthesis of some of Maria's prepositional studies, pedagogical ideas bout how to use corpora in 
the classroom and some radio tips, among other things. We hope this will keep you busy over the long holiday 
and hope to meet you again in the new year!

I'd like to end by quoting Paul McCartney philosophizing on conversational turns:

You say goodbye and I say hello
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Hello hello

I don't know why you say goodbye, I say hello

Hello hello

I don't know why you say goodbye, I say hello hello.

Hans Lindquist, editor-in-chief

1. The GramTime project: Grammatical Trends in Modern English 

Basic facts:

GramTime started on 1 July, 1996. It received funding from The Bank of Sweden Tercentenary Foundation 
(Riksbankens Jubileumsfond) until the end of 1999.

The aim of GramTime is to use existing computer corpora to investigate on-going and recent changes in English, 
particularly in the area of grammar. Comparisons are made between different varieties (British, American, 
Australian and New Zealand English); between genres like fiction, non-fiction and journalistic prose; and between 
spoken and written language.

The project is based at Växjö University and is directed by Hans Lindquist. Two research assistants have 
previously worked half-time in the project: PhD students Maria Estling and Magnus Levin.

The following corpora are used:

· The British National Corpus (BNC): 100 million words, written and spoken British English (1980s and 1990s)

· The Bank of English. We use a subset called the CobuildDirect Corpus: 50 million words, written and spoken 
British, American and Australian English (1980s and 1990s)

· The London-Lund corpus: 500 000 words, spoken British English (1960s and 1970s)

· The Brown corpus: 1 million words, written American English (1960s)

· The Lancaster-Oslo/Bergen corpus (LOB): 1 million words, written British English (1960s)

· The Freiburg updated version of LOB (FLOB): 1 million words, written British English (1990s)

· The Freiburg updated version of Brown (Frown): 1 million words, written American English (1990s)

· The Longman Spoken American Corpus (LSAC): 5 million words, spoken American English (1990s)

· The Wellington Corpus of Spoken English (WCSE): 1 million words, spoken New Zealand English (1990s)

· The Wellington Corpus of Written English (WCWE): 1 million words, written New Zealand English (1990s)

· The Independent on CD-ROM 1990, 1995 & 2000

· The Times on CD-ROM 1990 & 1995

· The New York Times on CD-ROM 1990 & 1995



· The Sydney Morning Herald on CD-ROM 1992–1995

2. Usage questions and answers 

1. Conversational turns 1: I wonder about greetings like How do you do and Pleased to meet you. 
When are they used and which is the most common?

First it must be pointed out that these rather formal salutations are rare in our spoken corpora. The very informal 
ones are much more frequent. For example, in spoken BrE from the BNC hello/hallo/hullo occurred 2250 times 
and hi 375 times. Good morning/afternoon/evening occurred 422 times. In spoken AmE from LSAC hello/hallo/
hullo was used 1148 times and hi 2024 times. Good morning/afternoon/evening was used 262 times. This reflects 
the rather informal character of much of the spoken material, but it to some extent probably also reflects the 
"informalization" of English during the latter part of the 20th century.

We can observe at least one interesting regional difference as regards the above results about informal phrases: 
Hi was more than five times more frequent in the AmE corpus than in the BrE corpus, although the latter is twice 
as big.

The first of the formal greetings that we looked at was how do you do. This only occurred three times in LSAC 
(the informal howdy occurring 17 times) in five million words and five times in speech from the BNC (ten million 
words). The only real conclusion that can be drawn from this result is that how do you do appears to be rare 
nowadays. This is interesting if we compare with handbooks of English usage which still present how do you do as 
the standard formal greeting (see e.g. Svartvik & Svartvik, Handbok i engelska).

When, how and by whom is this salutation used? Well, not surprisingly it seems that it is used mainly in formal 
business-like settings when people meet each other for the first time. Interestingly, the most frequent reply to 
how do you do in our eight tokens is hello, as is exemplified in (1) from AmE. Hello occurred three times while hi 
occurred twice in our limited material. These replies are interesting to compare with Svartvik & Svartvik's claim 
that the response to how do you do is how do you do.

(1) (X) How do you do Ms (name)

(Y) Well hello how are you?

(X) Good how are you doing?

(Y) Is (name) around?

In this example, the speakers have apparently met before but still the formal how do you do is used. Note that Y 
asks how X is, and that s/he answers "good", and in turn asks how Y is doing. But Y does not answer this 
question (verbally at least).

In (2) what appears to be two young ladies are approached by "some guy with a hat on", who they apparently 
have not seen before. One of the ladies greets him by saying hello, while he answers how do you do. This is the 
only instance in our material where how do you do is the reply in an exchange.

(2) (?) Incoming male. (...)

(?) Who is it?

(?) I have no idea.

(?) Some guy with a hat on.

(?) Some guy with a hat

(?) (laugh)

(?) (…) Hello.



(?) How do you do?

In those cases where the corpus compilers have included the ages of the speakers using how do you do, at least 
one of the speakers is always above 50. This is exemplified in (3) from BrE where speaker X is a 57-year-old 
male. Speaker Y – of unknown age – answers less formally: Hi.

(3) (X) Morning, how do you do?

(Y) Hi.

In (4) the BrE speaker X is a male 60-year-old general practitioner who is visited by a male patient, who 
apparently is younger than himself. The patient greets by saying how do you do, but the older man answers less 
formally with hello.

(4) (X) Come in.

(Y) How do you do.

(X) Hello. Now then. What can we do for this young man?

(Y) I (unclear) to see you (unclear) my chest.

(X)Your chest?

It might be that those who feel a bit insecure when addressing people who they feel socially inferior to "play it 
safe" by using a formal greeting. It is then up to the socially superior party to choose whether s/he wants to use 
an informal salutation. This may also be the case in (5), where speaker X is a mechanical engineer above the age 
of 60 who is about to be interviewed by Y, who is a historian. X may feel a bit insecure and begins by saying how 
do you do, while the more at-ease historian uses the informal hi.

(5) (X) How do you do?

(Y) Hi.

We compared these findings from speech with BrE fiction to see whether fiction reflects authentic usage. One of 
the most striking findings was that how do you do is much more frequent in fiction than in speech (more than 
three/one million words as compared to around 0.5/one million words in speech). This is probably caused by the 
more conservative language in fiction as compared to normal speech, but also by the fact that more formal 
encounters occur in books compared to real life.

A cursory glance at the written material indicates that in contrast to speech, the how do you do's in fiction, as a 
rule, do not seem to be followed by replies. (6) and (7) are typical examples without replies, (7) also contains 
pleased to meet you (see below). (Note also that (6) contains a comment about being "extremely formal".) It is 
also interesting to note that the reply thank you was only found in fiction, as in (8) and (9).

(6) The fixed frown made no impression on Charity who became extremely formal.

"How do you do? Clarissa, Charles and I ran into Colonel Bumford – Oh Bumford, I see the connection – the other 
evening at Mona's."

"Really? Do sit down, both of you. We've come to see Charles, but he's out."

(7) Zambia exhaled a plume of smoke, tossed hir [sic] head and extended a hand. "Shake!" she ordered. Nathan 
timidly obeyed. "How do you do," Zambia said silkily. "I'm Zambia Crevecoeur, dangerous or not, and I'm very 
pleased to meet you!"

(8) "Why yes," Mrs Browning said from her sofa, "but surely you are acquainted?"

"I believe not," Mrs Eckley said and to Wilson's surprise held out her hand. "How do you do, Wilson?"

"Well, ma'am, thank you."



Her hand was retained and to her astonishment given the slightest but most certain squeeze.

(9) "And this must be Constable Quince," said the old lady. "How do you do, Constable?"

"Very well, thank you Ma'am," said Quince amiably.

Thus it seems that how do you do is rarer in everyday usage than in fiction. One newspaper article from the 
corpus refers to this greeting as a "self-conscious pomposity", which may explain why so few people really use it 
nowadays.

So, what can we use instead if we find the less formal hi and hello to be inappropriate? Obvious alternatives are 
pleased/nice to meet you and how are you. Of these how are you only appears to be used after other greetings, 
as is seen in (1) above and (10) and (11) below. Svartvik & Svartvik characterize pleased/nice to meet you as 
being informal.

(10) (Y) Good morning David. How are you?

(Y) Very well thanks. Yourself?

(X) I--, fine thank you.

(11) (X) Good morning, good morning.

(Y) Good morrow.

(X) How are you today?

(Y) I'm fine. How are you?

(X) I'm alive. Causing trouble.

(Y) (laugh) I suppose you're ahead of the game if you're alive.

In authentic spoken BrE from the BNC there was about one X to meet you per one million words. In AmE speech 
from LSAC, on the other hand, there were about 15 per one million words. This indicates that this phrase is more 
common in AmE than in BrE. Its higher frequency than how do you do can to some extent be accounted for by its 
occurrence as a farewell, as in (12) from LSAC:

(12) (?) Okay, see you later. Nice to meet you.

(?) We'll walk you guys out.

(?) We'll see you later.

(?) Yeah, I'll see you later.

(?) Nice to meet you.

(?) Bye.

In BrE fiction texts from the BNC there were about five X to meet you for every one million words. This salutation 
therefore was more frequent in BrE writing than in BrE speech, but less frequent than in AmE speech.

A number of adjectives and other phrases can be used in this construction. (13) to (17) exemplify the most 
frequent ones. Note that (13) is combined with hello and how are you and (15) with hi.

(13) (X) Hello Gareth, nice to meet you. How are you?

(Y) Hello. I'm fine. (spoken BrE)

(14) "Nice to meet you."



"Nice to meet you too." (written BrE)

(15) (X) Oh hi, is Chris there?

(Y) Yeah.

(X) Hey Dan.

(Y) Hi, pleased to meet you.

(X) Hey Sarah what's going on?

(Y) Good at last I got <unclear> (spoken AmE)

(16) Christina Reece-Carlton; pleased to meet you. (written BrE)

(17) Glad to meet you, Christina, and I want to say what a marvellous job you have done down here. (written 
BrE)

As can be seen from the examples above, there is some variation as regards the adjectives and other elements 
used before to meet you. In BrE fiction the most common adjectives were these: pleased (52%), nice (19%), 
glad (8%) and delighted (6%). This corpus differed from the ones containing authentic speech. In BrE speech 
there were ten tokens, six of which were nice and three pleased, and in AmE speech there were 77 tokens, 67 
(87%) of which were nice, eight (10%) good and two (3%) pleased. Thus, BrE authors' preference for pleased is 
not shared by ordinary speakers, who prefer nice. Maybe this is an indication of language change in progress – 
pleased being an older and more formal variant, while nice is less formal and "more modern".

To conclude, informal greetings such as hi and hello are very common, while formal ones are much rarer. The 
textbook example how do you do is very rarely used. Nice (pleased) to meet you, often accompanied by hello or 
hi, seems to be a more natural alternative these days.

ML 

2. Conversational turns 2: Which phrase is most frequently used to informally suggest that you 
should, say, go to the movies - why don't we go to the movies or how about going to the movies?

Good question - but it's not all that easy to answer. We may begin by pointing out that there are other 
alternatives, like let's go to the movies. Let's is in fact much more frequent in our corpora than these 
alternatives. Nevertheless, why don't we and how about merit a study of their own.

Typical examples of why don't we and how about are provided below:

(1) Why don't we go visit them Saturday morning? (spoken AmE)

(2) How about planting some cucumbers this next year? (spoken BrE)

The comparison of these two constructions is far from straightforward. One major problem is that it is often 
difficult to tell the difference between "suggesting" why don't we and "question" why don't we, i.e. whether the 
speaker suggests that the speaker and listener do something, or whether the speaker really wants to know why 
they don't do this thing. Similarly, with the phrase how about X-ing it is difficult to tell to whom this suggestion is 
directed – to the listener and the speaker together or only to the listener. The often incoherent context makes it 
difficult to classify the examples. However, a spot check revealed that a great majority of the tokens found are 
relevant, but we will nevertheless refrain from presenting any figures.

What our spoken material does suggest is that why don't we is much more frequent than how about. This was the 
case both in AmE and BrE speech. The alternatives are further exemplified in (3) and (4) below. We can also 
conclude that the form how's about, which is "informal especially AmE", according to Longman's Dictionary of 
Contemporary English, is rare. This form was only found once, (5) below.

(3) Why don't we do it at your house, Laura? (spoken AmE)



(4) How about getting a candybar? (spoken AmE)

(5) How's about some ice cream at …? (spoken AmE)

Interestingly, the how about construction has some other variants than how about X-ing and how's about X-ing, 
which, at least in AmE, are almost as frequent. These patterns are how about we X and how about if we X. These 
are given in (6) and (7).

(6) Well how about we do this? (spoken AmE)

(7) How about if we do this? (spoken AmE)

How about concluding this discussion? Well, apart from using let's, which probably is the most frequent 
alternative, AmE and BrE speakers use why don't we and how about when they suggest something. The more 
frequent of these two is why don't we. As always, it is useful to know about variants, and how about, which 
occurs in a number of constructions is a good alternative.

ML

3. Conversational turns 3: Which is the most frequent way of asking permission:  Can I...?, Could 
I ...?, May I...? etc? Are there regional differences?

There are several different conversational turns that can be used for asking permission.  We can use one of four 
different modal auxiliaries (Can I...?, Could I...?, May I...? or Might I...?). Sometimes it is also possible to use a 
 longer phrase such as Do/Would you mind if I...? or Is it alright/okay if I...?, but it seems that these are not a 
natural alternative in all situations. In grammar books and usage guides we generally find explanations of 
differences between the modals in terms of politeness and/or formality. Svartvik & Sager in their university 
grammar (1996) state that can/could is less formal than may, and that might expresses timidity or tentativeness. 
Crystal (in Rediscover grammar, 1996) illustrates the supposed difference in politeness between can and may in 
the following way: "Children are usually taught may as a more polite alternative to can. 'Can I get my book, 
Miss?' may, in an attempt to instil awareness of the difference, receive an ironic teacher response, 'You can, but 
you may not!'". Swan (in Practical English usage, 1995) adds that could is more formal and polite than can. 
Remember that the phenomenon of a past tense form used to express politeness is not exclusive to the 
conversational structure of permission-asking (cf. the difference between Will you help me? and Would you help 
me?). Swan further claims that may and might are often considered more "correct" than can/could, but that "in 
fact can and could are normally preferred in informal educated usage, especially in British English." (p. 123). 
Hasselgård et al (in English grammar: theory and use, 1998) write about may that it is used in speaking to a 
person in authority. Another way of making a question more polite is of course to add please, regardless of which 
interrogative construction is used.

We consulted one Britsh and one American corpus, comprising 13 million words of different kinds of spoken 
English. For practical reasons, only sentences with I were included. Let us first take a look at some corpus 
examples of the constructions listed above.

(1) Can I ask you how old you are Peter? (BrE)

(2) Could I get a glass of water too? (AmE)

(3) May I have some more water please? (BrE)

(4) Might I suggest that it possibly isn't the most polite way to greet visitors in your kitchen throwing meat (...) 
(BrE)

(5) Would you mind if I left this up here? (AmE)

(6) Star, is it okay if I have a coke? (AmE)

The table illustrates the distribution of the different expressions for asking permission. Constructions like Can/May 
I help you...?, Can I  get you something...?, May I assist you...? etc. were deleted, since these are rather used to 
offer different kinds of services.



BrE AmE

N % N %

Can I...?
1089 81% 896 78%

Could I...?
148 11% 68 6%

May I...?
80 6% 134 12%

Might I...?
3 0% 1 0%

Do/Would you mind if I...?
19 (18+1) 1% 39 (29+10) 3%

Is it okay/alright if I...?
2 (2+0) 0% 11 (10+1) 1%

Total
1341 99% 1149 100%

Looking at overall distribution, we find that Can I was clearly predominant in both varieties. Might I was 
extremely rare, and the longer constructions, like Would/Do you mind if I....?, were quite infrequent as well, 
especially Is it okay/alright if I...? (slightly more common in AmE than in BrE). Could I was more frequent in BrE 
than in AmE and May I more frequent in AmE than in BrE. This difference might be explained by the fact that a 
fairly large part of the Longman corpus consists of phone calls, where constructions such as (7) and (8) are 
common. Unfortunately, with these corpora, it is too time-consuming to get at information about the speech 
situations that the different tokens occur in. Otherwise, we could perhaps have said more about, for instance, 
differences in terms of formality.

(7) May I ask who's calling please? (AmE)

(8) May I please have your home telephone (...)? (AmE)

Can I is used in all kinds of situations, from very concrete and trivial requests, as in (9) to seemingly more 
complex and slightly more formal situations, as in (10).

(9) Can I have more um, um corn, please?  (AmE)

(10) John Harrison is the Environmental Audit Officer. John can I ask you first of all what ideas you're trying to 
get across to the people who come on these trails? (BrE)

We find other typical formulae. Can I  speak to... ?, as in (11), was a recurrent pattern, and To conclude ,may I, 
as in (12), was another one.

(11) Oh good afternoon. Can I speak to travelling please? (BrE)

(12) Well just to conclude may I just ask you a couple of quick questions about yourself (...)? (BrE)  

As mentioned above, may is supposed to be more formal than can, and to conclude is probably a phrase that is 
more often used in rather formal language, so it makes sense that may is the best alternative in those cases. 
There were no instances of to conclude, can I in the corpora.

We found a few examples where the speaker shifts from one form to the other. (13) is an example of a shift from 
more polite to less polite, whereas (14) is an example of the opposite.

(13) Could I ... Can I just make it clear that this is the part two option books? (BrE)

(14) Can I do you mind if I ask you like I mean I mean what group were you hanging around with before? (BrE)



Example (15) may illustrate a shift in the speaker's mind, towards less tentativeness. S/he/ starts out by asking 
for permission, but abandons the question in favour of a statement.

(15) Can I What I'd like to talk actually now is er a little bit about erm your experience of people that have 
helped ...? (BrE)

To conclude, may I suggest that we tell our students that can is the most common alternative that works in most 
situations (especially if accompanied by please). We could further advise them to use either could or may in more 
formal settings if they wish to sound polite. It might also be a good idea to avoid using might for permission-
asking too often, since this auxiliary seems to be extremely infrequent in present-day English, and could perhaps 
be interpreted as a hypercorrect alternative by some people.

ME

4. What differences are there between American and British English in the use of prepositions?

After the little detour (in our last issue of GramTime News) off the road in the continuous hunt for prepositional 
variation, I am back on track for this issue. This time we will look at how prepositional constructions vary in 
different regional varieties of English. Some of the prepositions that are brought up have already been dealt with 
in previous issues of GTN (consult our alphabetical index for more details: http://www.vxu.se/hum/publ/gtn/), 
but I think it is time to make an overview of the subject. I will base this overview on an article I wrote last year 
("Prepositional variation in British and American English", full reference in the publication list).

Many teachers of English as a foreign or second language try to make their students use either American or 
British English standard consistently. That is not strange, since in books about English, we often find very neat 
and categorical descriptions of how certain prepositions are used differently in the two major varieties of English 
(cf. for instance Algeo, 1988:12-14; Crystal, 1995:311). The following list exemplifies a few frequently mentioned 
prepositional differences.

British English American English

different from different than

in the street on the street

out of the window out the window

behind in back of

five past eight five after eight

be/stay at home be/stay home

From a description like this we easily get the impression that all British speakers say different from whereas all 
Americans say different than and so forth. Is reality that black and white or could it be that some of these 
constructions are used in both varieties? What do our corpora say? We looked at the following prepositions and 
prepositional constructions in some corpora of spoken and written British and American English:

●     towards vs. toward

●     round vs. around 

●     outside vs. outside of

●     different from vs. different to vs. different than

●     cater for vs. cater to

●     out of X window/door vs. out X window/door

●     in X street vs. on X street

●     in X road vs. on X road

http://www.vxu.se/hum/publ/gtn/


●     in X bus/train/plane vs. on X bus/train/plane

●     on X behalf of vs. in X behalf of

●     at the weekend vs. over the weekend 

●     be/stay at home vs. be/stay home

It seems that it is in the use of phrases that we find most prepositional variation rather than in the use of isolated 
prepositions. We will not bring up all cases here; some constructions mentioned in the literature are very rare 
and other constructions would take a close co-textual study in order to discern the relevant tokens (e.g. for/in 
years). The first thing to be noted is that the description of prepositional variation given in most books is 
simplified and that reality offers a far more complex picture. Virtually all the prepositional constructions 
mentioned above occurred in both the American and British material, so it seems that, at least in many cases, 
there is no absolute distinction between American and British English as far as prepositional usage is concerned. 
A pattern of two different groups emerges from the corpus material.

First, there were cases where one construction predominated in the British material and another construction in 
the American (like the descriptions in books), even though both constructions occurred in both varieties. This was 
the case with the following items:

American English British English

cater to cater for

toward towards

out X window/door out of X window/door

on X street at the weekend 

be/stay home be/stay at home

over the weekend at the weekend 

There were, however, great discrepancies between different items in the group as to how much the predominant 
construction really dominated. One example of a very clear-cut case, where the figures are very close to the 
dialectal "norms", is cater to vs. cater for. In the American material, cater to was used in 99-100% of the cases, 
and cater for was used in 87-98% of the cases in the British corpora. An example of a case where reality was less 
on par with categorical descriptions in the literature is be/stay (at) home. Although the predominant 
constructions in each variety indeed are those accounted for in the literature, there is much more variation in 
usage than with cater to/for. The "American" construction be/stay home (without the preposition at) was used in 
67-81 % of the American material, and the "British" construction be/stay at home was used in 58-79 % of the 
British material. We should also note that there were some differences between speech and writing, and in those 
cases the form dominating in the written material was included in Table 2. Out X window/door (the "American" 
form, with a simple preposition) was far more frequent in spoken than in written British English; it was in fact the 
most frequent form in BrE speech. Similarly, toward was only predominant in the written American material, 
whereas towards was the most frequent form in speech. So it seems that sometimes it is only the written 
medium that sticks to the dialectal "norms" that we find in the literature.

Second, there were cases where the same construction was the more frequent one in both the American and the 
British corpora. There was a less frequent alternative alongside the predominant construction, but this alternative 
was more frequent in one of the two varieties than in the other. This was the case with the following items:

Predominant form in both varieties Alternative(s)

outside outside of (esp. AmE)

on X behalf in X behalf (esp. AmE)

different from different than (esp. AmE); different to (esp. BrE)

around round (esp. BrE)

on X road in X road (esp. BrE)

Outside, on X behalf, different from, around and on X road were all the predominant forms in both varieties. The 
alternative forms outside of, in X behalf and different than (often described as "Americanisms") were, however, 
more frequent in American than in British English, and the alternatives different to, round and in X road 



("Briticisms" according to the literature) were indeed more frequent in British English than in American English. 
For instance, on X road was the preferred alternative in all the corpora, with 96–97% in AmE and 74–75% in BrE. 
In was more frequent in BrE (25–26%) than in AmE (3–4%).

We  also found some co-textual (semantic and syntactic) features that may influence the choice of construction, 
such as outside of being more frequent when the noun in the prepositional phrase is abstract rather than 
concrete, and different than being more frequent when preceding a clause than when preceding a noun phrase. 
Obviously variation between different forms is a complex matter, sometimes related to regional, stylistic as well 
as co-textual factors. It is evident that the treatment of prepositions (and perhaps also other lexical and 
grammatical features) in the literature is sometimes too categorical. As Svartvik & Sager point out in their 
university grammar (1996:2), differences between American and British English are far from absolute; they are 
rather a matter of frequencies and tendencies. In the light of such evidence, can we demand of our students that 
they be consistent?

ME

3. Using corpora in the classroom 

In GramTime News, most of the statements we make about different grammatical and lexical phenomena are 
based on what we find in our computerised collections of spoken and written text, called corpora. People have 
collected pieces of authentic language for ages in order to learn more about language. It is not until the last few 
decades, however, that large-scale corpora have been computerised and made available to the public 
systematically. Jan Svartvik, whom most of us know from his contrastive Swedish-English grammars and his 
award-winning book about the English language, was in fact one of the pioneers, and he is still famous world-
wide for his contribution to one of the first computerised corpora of spoken language, the London-Lund corpus. 
Today, a large number of linguists use huge text corpora in their research.

Now, what does this have to do with teachers and classrooms? Some of you might have read my tip GTN 01:2 
about an on-line demo corpus that can be accessed for free in (at http://titania.cobuild.collins.co.uk/form.html) 
and another tip of Tim John's datadriven learning page (at http://web.bham.ac.uk/johnstf/timconc.htm) in GTN 
01:3. One of our readers asked us to tell her more about corpus use in the classroom, and I think that there is 
more to be said on the topic, since I believe that teachers and students alike can find corpora useful. It is a pity 
that a large number of corpora are not available to the public, and that many of those which are available cost a 
lot of money. However, the above-mentioned  free demo-version of Cobuild Direct is useful for many purposes, 
even though there are restrictions. One can also buy newspaper corpora (whole-year editions of different papers) 
on CD-ROM at a fairly reasonable price, provided the edition is a couple of years old – recent editions are very 
expensive.  You will find information about the purchase of various newspaper corpora (e.g. The Economist, The 
Guardian, The Independent, The New York Times, The Observer, The Telegraph, The Times, The Wall Street 
Journal) at http://www.umi.com/chadwyck/.

So, the question is: what can teachers and students do with corpora? First, I think they are an excellent help for 
us teachers when our students ask questions which we cannot answer immediately and have problems finding 
answers to in dictionaries and grammars. Similarly, corpora are useful when we correct essays and are uncertain 
about whether particular constructions should be accepted or not. Of course, we should not accept something 
which we find only one instance of in a corpus, but using common sense, we can often get an idea of what is 
idiomatic English and what is definitely not. We can also let our students use corpora to work with their 
English. One way is to let them look things up when they are writing, in much the same way as I suggested you 
could do when correcting their written stuff. In the beginning, it is a good idea not to let them just "surf away" 
and search for whatever they like, but rather to carefully prepare exercises, where you as a teacher have made 
the search yourself beforehand and know what results can be expected. I will give you a few examples of what I 
mean by showing some exercises that can be used with the demo version of Cobuid Direct (http://titania.cobuild.
collins.co.uk/form.html)

Each of these exercises is used for illustration or discussion of a particular grammatical rule or the use of a word 
or phrase. I have defined exactly what search terms (usable in the Cobuild corpus only) one should use in order 
to get comprehensible data. The results I have mentioned are only suggestions and of course they should not be 
shown to the students until they have tried for themselves first. It is possible that you and/or your students draw 
other conclusions from the material. Note that the formulation of queries in the Cobuild corpus is sometimes a 
little complicated, but you will find information about how to make different kinds of searches by clicking on 
"query syntax" at the website.

**************
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Exercise 1: Illustration of a grammatical rule

Question: What is the difference between Swedish and English as regards the form of the verb after a preposition?

Searches: talk@+about+VB       talk@+about+VBG     accuse@+of+VB     accuse@+of+VBG      charge@+with
+VB    charge@+with+VBG             look@+forward+to+VB          look@+forward+to+VBG

Result: In English the verb is used in the ing-form whereas Swedish has an infinitive.

**************

Exercise 2: Illustration of how a certain adjective is used grammatically

Question: How is the adjective "glad" used  grammatically in English?

Search: glad

Result: "Glad" is only used in predicative function (after words like be and become), mainly before a that-clause 
or an infinitive to-construction. It is not used in attribute function (before a noun). So you do not normally say, 
for instance, a glad person, whereas I'm glad to see you is OK.

**************

Exercise 3: Illustration of how a phrase can be used

Question: Can you find two different ways of using at the end of the day?

Search: at+the+end+of+the+day

Result: There is one literal meaning and one figurative meaning (= "all things considered")

**************

Exercise 4: Illustration of how two similar phrases can mean different things

Question: What is the difference in meaning between be used to + infinitive and be used to + ing-form?

Searches: be+used+to+VB            be+used+to+VBG

Result: "be used to" + infinitiv = Swedish "användas för att...", "be used to" + ING-form = Swedish "vara van 
vid" (be accostumed to")

**************

Exercise 5: Illustration of a grammatical rule

Question: Which kinds of nouns are used with a great deal of: countable singular nouns, uncountable nouns or 
plural nouns?

Searches: a+great+deal+of+NN                  a+great+deal+of+NNS

Result: mainly uncountable nouns, a few cases of plural nouns (not enough to conclude that this usage is okay)

***********

Exercise 6: The use of articles with EU

Question: Can you use the abbreviation EU without the definite article?

Search: eu



Result: EU is only used without the article in compound nouns (such as EU citizens and EU trading).

**************

Exercise 7: The use of prepositions with the phrase the naked eye

Question: Which preposition is most common with the phrase the naked eye, to or with? Is there a difference in 
usage depending on which article you use?

Search: to|with+the+naked+eye

Result: "To" är vanligare än "with". "To" används mest i uttrycket "(in)visible to the naked eye", "with" i uttrycket 
"see with the naked eye".

**************

Now, these exercises are but examples of what you can do with corpora, and you might find them too difficult, 
easy or irrelevant to suit your own students. However, you can quite easily create exercises of a similar kind 
yourself. Another type of exercise is to let the students work with vocabulary. You can, for instance, put together 
a wordlist with new vocabulary that the students are supposed to search for in the corpus; then they can try to 
deduce the meaning of the different words from the context of the examples that they find in the corpus. You 
might even find inspiration for exercises by checking out the usage questions that we have dealt with in previous 
issues of GramTime News (see http://www.vxu.se/hum/publ/gtn/index.html) and adapt these to your students' 
level of knowledge. There are also some tips at Tim John's website, mentioned above. The good thing about 
working with corpora is that the students get to work with authentic English. Remember, however, that it is 
usually a good idea to check what data a particular exercise yields, so that you have an idea beforehand what the 
students are about to meet. Sometimes the results turn out to be quite different from what one has expected... If 
you  and your colleagues think this sounds interesting, why not meet and make exercises together that you can 
all use in your classes?

If you have questions you are welcome to contact me at maria.estling@hum.vxu.se

Good luck!

ME

4. Useful websites 

Listen to on-line radio programmes in English!

Do you have problems finding fresh material that can be used for listening to native speakers in your English 
classes? Do you sometimes feel like having your students listen to something other than pedagogically adapted 
listening comprehension recordings? Why not use live broadcast radio programmes available on the net? If you 
click on

http://www.comfm.com/live/radio/

you will find an abundance of news and sports programmes, talk shows and other kinds of free radio emissions in 
many different regional varieties of English (Australia, Canada, South Africa, India, Great Britain, the United 
States) – and other languages as well (if you teach more languages). The only thing that stops you from creating 
your own listening comprehension exercises is your imagination!

***********************

Reading exercises + on-line dictionary

The ESL Reading Room is a place in cyberspace where your students can go and read articles and radio 
dialogues, and at the same page have access to an on-line dictionary. The subjects are as diverse as "Mad Cow 
Disease", "Jet Lag and the Brain", "Easter Traditions" and "Marilyn Monroe". By marking a word or phrase that 
one does not know the meaning of and clicking "quick" in the accompanying Wordsmyth Dictionary, one gets an 
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immediate explanation of the word or phrase.

Feel free to visit the ESL Reading Room at

http://www.manythings.org/reading/

ME

5. GramTime publications 

· Estling, Maria. 1998a. A preposition thrown out (of) the window? On British and American use of out of versus 
out. Växjö: Reports from Växjö University – Humanities, No.5 1998.

· –––. 1998b. Your English is different from/to/than mine! Om rivaliserande prepositioner i brittisk och 
amerikansk engelska. LMS Lingua, 5/98.

· –––. 1999a. Going out (of) the window? A corpus-based study of competing prepositional constructions in 
American and British English. English Today, 59, Vol. 15, No. 3: 22–27.

· –––. 1999b. Fönster mot språkvärlden. Om textdatabaser (korpusar) i forskning, undervisning och 
textproduktion. In Universitet 2000. Föreläsningar hållna under humanistdagarna 15–16 oktober 1999. Växjö: 
Reports from Växjö University – Humanities, No.3 1999.

· –––. 2000. Competition in the wastebasket: A study of constructions with all, both and half. In Corpus 
linguistics and linguistic theory. Christian Mair & Marianne Hundt (eds.). Amsterdam: Rodopi. (103–116)

· Estling Vannestål, Maria. 2000a. Korpusar, prepositioner och regional variation i modern engelska. In Korpusar i 
forskning och undervisning (KORFU 99). Gunilla Byrman, Hans Lindquist & Magnus Levin (eds). Växjö: Reports 
from Växjö University – Humanities. (67–80)

· –––. 2000b. All, the whole, both and half and their Swedish equivalents in English and Swedish descriptive 
grammars. In Att använda SAG: 29 uppsatser om Svenska Akademiens grammatik. Elisabet Engdahl & Kerstin 
Norén (eds.) Göteborgs universitet: Meddelanden från Institutionen för Svenska Språket, nr 33. (111-124)

· ––– . 2001. Prepositional variation in British and American English. In Studies in Mid-Atlantic English. Marco 
Modiano (ed.). Gävle: University of Gävle Press.

· ––– . Forthcoming. Elever med svårigheter i engelska. In Vem blir godkänd i skolan?. Christer Jacobson (ed.). 
Växjö University: Pedagogisk kommunikation, no. 1.

· –––  & Magnus Levin. 2000. "Neither the singular nor the plural is/are wrong". Some aspects of number 
variation in English. Moderna Språk 2/00.

· Levin, Magnus. 1998a. Manchester United are my team: Concord with collective nouns. Moderna Språk, 1/98.

· –––. 1998b. On concord with collective nouns in English. Antoinette Renouf (ed). Explorations in Corpus 
Linguistics. Amsterdam: Rodopi.

· –––. 1998c. On concord with collective nouns in English. Växjö: Reports from Växjö University – Humanities, 
No.7 1998.

· –––. 1998d. Concord with collective nouns in British and American English. In Lindquist et al (eds) 1998.

· –––. 1999. Concord with collective nouns revisited. ICAME Journal 23, 21–33.

http://www.manythings.org/reading/


· –––. 2001a. Agreement with collective nouns. Lund: Lund Studies in English.

· –––. 2001b. Mid-Atlantic Agreement. In Studies in Mid-Atlantic English. Marco Modiano (ed). Gävle: University 
of Gävle Press.

· Lindquist, Hans. 1998. The comparison of English disyllabic adjectives in -y and -ly in present-day British and 
American English. In Lindquist et al (eds)

· –––. 1999. Electronic corpora as tools for translation. In Word, text and translation. Gunilla Anderman & 
Margaret Rogers (eds). Clevedon: Multilingual Matters.

· –––. 2000. Livelier or more lively? Syntactical and contextual factors influencing the comparison of disyllabic 
adjectives. In Corpora galore. Analyses and techniques in describing English. John Kirk (ed.). Amsterdam: Rodopi.

· ––– & Jan Svartvik. 1997. One and body language. Viviane Müller & Peter Schneider (eds). From Ælfric to the 
New York Times: Studies in English Corpus Linguistics. Amsterdam: Rodopi.

· –––, Staffan Klintborg, Magnus Levin & Maria Estling (eds). 1998. The major varieties of English. Papers from 
MAVEN 97. Växjö: Acta Wexionensia.

· ––– & Magnus Levin. 2000. Apples and oranges: On comparing data from different corpora. In Corpus 
linguistics and linguistic theory. Christian Mair & Marianne Hundt (eds.). Amsterdam: Rodopi.

6. Practical information

Would you like to get in touch with the editors to get more information, ask usage questions, give comments and 
tips etc.? Please send an e-mail to gramtime@hum.vxu.se. We cannot give you personal replies to usage 
questions, but if we find your question of interest to the public and if we can answer it, it will be discussed in the 
newsletter.

If you want to read back issues of GramTime News, please go to

http://www.vxu.se/hum/publ/gtn/

If you want to subscribe to the newsletter, please send an e-mail to gramtime-request@listserv.vxu.se with the 
following message: subscribe.

7. The next issue 

We plan to distribute the next newsletter in February 2003. 
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