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Summary 

Our purpose in this study has been to see how a pre-school in Thailand use reading children’s 

literature aloud in their education. We have watched how teachers use reading aloud as a 

pedagogical tool. We wanted to look at the different strategies the teachers use to make 

reading aloud situations meaningful. We also got to see their schedule that serves as their 

curriculum and how their curriculum corroborates reading aloud. We also wanted to know 

what the teachers thought that the children learn by hearing children’s literature read aloud 

and how to integrate this in their teaching. 

The empirical data in our study were obtained through a pre-school at Prince Royal´s College 

which we have observed. We have also interviewed six of the teachers who work there 

regarding their approach toward reading aloud. We also interviewed their head teacher at the 

preschool. 

 

The results show that all the teachers use the same method when reading children’s literature 

aloud. The teachers sit in front of the class holding the book up high or use power point so all 

the children can see the pictures. The curriculum was their schedule which the administration 

creates every week. All the teachers agree that reading aloud benefit children's language and 

ability to listen. 

 

 

 

 

 

 

 

 

 
2 

 



    Joanna Emmertz 
GO2963 - AUO Kurs 6 - allmändidaktisk/utbildningsvetenskaplig inriktning 860911-3900 
Examensarbete  Liridona Vllasa  
2011-06-14  870528-9349 
 

Abstract 

Nature of study: Teacher Education, with focus on lower ages, 210 credits.  

 

Title: Reading aloud - A study about the use of children’s literature reading aloud as a 

pedagogical tool in a pre-school in Thailand. 

 

Keywords: Pre-school, reading aloud, children’s literature. 

 

Swedish titel: Högläsning – En studie om hur man använder högläsning med barnlitteratur i 

ett pedagogiskt syfte på en förskola i Thailand. 

 

Authors: Joanna Emmertz & Liridona Vllasa 

 

Tutor: Inger Hellgren 

 

Examiner: Solbritt Schyberg 

 

 

 

 

 

 

 

 

 

 

3 
 



    Joanna Emmertz 
GO2963 - AUO Kurs 6 - allmändidaktisk/utbildningsvetenskaplig inriktning 860911-3900 
Examensarbete  Liridona Vllasa  
2011-06-14  870528-9349 
 

Foreword 

 

There are several people around us who have supported us in various ways and contributed 

to our work. We wish to thank the teachers in Thailand who contributed their knowledge and 

experience in our study, our supervisor Inger Hellgren which has given us good advice along 

the way during this intense period. Without all of you, this work would have been impossible 

to carry out. Our deepest gratitude goes out to you all. 

 

Joanna Emmertz and Liridona Vllasa 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4 
 



    Joanna Emmertz 
GO2963 - AUO Kurs 6 - allmändidaktisk/utbildningsvetenskaplig inriktning 860911-3900 
Examensarbete  Liridona Vllasa  
2011-06-14  870528-9349 
 

Index 

Summary 

Abstract 

Foreword 

1. Introduction     7 

2. Purpose     8 

 2.1 Issues     8 

3. Background     9 

 3.1 Facts about Thailand    9 

 3.2 Historical background about schools in Thailand  10 

 3.3 Description of pre-school in Thailand now a day  12 

 3.4 History of Prince Royal´s College in Thailand  12 

 3.5 Reading aloud    13 

 3.6 Children’s literature    15 

 3.7 Theories     16 

4. Methods     19 

 4.1 Selection     19 

 4.2 Observations    20 

 4.3 Interviews    20 

 4.4 Ethical aspect    21 

5. Result and analysis     23 

 5.1 A day at pre-school in Prince Royal´s College  23 

 5.2 How the Thai teachers use reading aloud in their   24 

       education 

5.3 The curriculum    26 

 

5 
 



    Joanna Emmertz 
GO2963 - AUO Kurs 6 - allmändidaktisk/utbildningsvetenskaplig inriktning 860911-3900 
Examensarbete  Liridona Vllasa  
2011-06-14  870528-9349 
 

5.4 What the children learn by hearing children’s  28 

      literature read aloud 

6. Discussion     29 

 6.1 How the Thai teachers use reading aloud in their education 29 

 6.2 The curriculum    30 

 6.3 What children learn by hearing children’s literature 30 

       read aloud 

 6.4 Theory discussion    32 

 6.5 Method discussion    33 

 6.6 Conclusion    34 

7. References     35 

Appendix A     37 

Appendix B     38 

 

 

 

 

 

 

6 
 



    Joanna Emmertz 
GO2963 - AUO Kurs 6 - allmändidaktisk/utbildningsvetenskaplig inriktning 860911-3900 
Examensarbete  Liridona Vllasa  
2011-06-14  870528-9349 
 

1. Introduction 

We are two future preschool teachers who have chosen to research and write about the use of 

children’s literature, specifically the reading aloud of children’s literature, in Thailand’s 

preschool curriculum. Our choice to focus on children’s literature was due to the importance 

of getting children familiarized with literature at an early age. Past studies have shown that 

reading aloud to children furthers their language development. Our education thus far has also 

taught us that reading aloud gives children an outlet to express their thoughts and emotions. 

Moreover, through the process of reading aloud, children are given insights into the lives of 

others and learn to empathize with different situations. We wanted to conduct the study in a 

country that has a different educational system than Sweden so as to be able to gain insight 

into the different ways to go about teaching in preschool. We had the amazing opportunity to 

travel to Thailand and the school that we conducted our study in was the Prince Royal's 

College (PRC), which is a private school in Chiang Mai. We got in touch with the preschool 

by ways of emailing with an English teacher. In addition to study the curriculum used at PRC, 

we wanted to find out whether the Thai teachers placed the same significance on reading 

aloud as the Swedish pre-schools. 
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2. Purpose 

This study aims to investigate how teachers in Thailand make use of the reading aloud of 

children’s literature.  
 

2.1 Issues 
 
• How does the Thai teachers use reading aloud in their education as a pedagogical tool? 

• What kind of curriculum do the Thai teachers follow? 

• What do the Thai teachers believe that the children learn by hearing children’s 

literature read aloud? 
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3. Background 

Before we embark on our study, it is of essence to have background history on Thailand as a 

country and facts regarding the development of their preschool educational system. 

Additionally we will explore the history of the actual school we conducted our study in, PRC. 

With the aid of past studies we will analyze the underlying reasons as to why reading aloud of 

literature is of such beneficial nature to children.  

 

3.1 Facts about Thailand 

Thailand is located in Southeast Asia, bordering on Myanmar, Laos, Cambodia and Malaysia. 

The country has more than 66 million inhabitants. The official religion is Buddhism to which 

95% of the population professes. Thailand is one of Southeast Asia's least urbanized countries 

where approximately 65% of the population still lives in rural areas (Globalis 2011). Between 

1975 to 1995 Thailand underwent rapid economic growth. This caused major class rifts 

between the urban and rural population of Thailand. The eastern and north-eastern parts of the 

country are overpopulated, and unemployment is evident. In these parts of Thailand the 

average income is equivalent to one-eighth of what it is in the Bangkok Region. The social 

insurance system in Thailand is not universal but dependent on the contract. Hence, as 

pensions and unemployment benefits are not a collective right, the family becomes the main 

social security network. (Nationalencyclopedin 2011). The national school development plan 

was presented at the same time as the Constitution in 1997. The Constitution contained an 

educational reform that is expected to have the Thai education to develop further in order to 

keep pace with global changes the new century requires. Thailand's education system is 

currently divided into four levels under government leadership of the Ministry of Education; 

preschool for children aged three to five, followed by six years of primary education, three 

years corresponding to our secondary school in Sweden and then another three years which 

are comparable to our high school. University is the equivalent of Higher Education (Ministry 

of education 2011). 

The coordinator of the office of English education at PRC, who was our informant 

interviewee, explains that it is extremely difficult make generalizations about the Thai 
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education system as the quality shifts violently depending on the type of school, region and 

teachers. The Thai Constitution dictates that State Schools must be free of charge at the 

primary level. The informant interviewee argues that this refers only to the cost of training 

and fees for related costs such as materials, lunch, uniforms, etc. Generally, the teachers use 

traditional and old-fashioned ways of teaching. The curriculum emphasizes repetition rather 

than developing qualities such as critical thinking and active acquisition of knowledge. 

Reflection is not too common and tests are in principle always factual representation. 

Thailand has in recent years demonstrated highly questionable results in the so-called 

standard tests performed each year. Reading and writing skills are generally at a low level. 

The Ministry of Education received a rude awakening when the results came in two years ago 

and has since sought to strengthen its resources. The current curriculum places much 

emphasis on English and IT, important subjects in their own right, but this is done at the 

expense of other core subjects (Informant interviewee 2010). 

 

3.2 Historical background about schools in Thailand 

 

In a society where people of different generations live together in a close family unit, education for the 

very young is looked upon as a family affair. It was because of this concept that, although the compulsory 

Education Act was passed in 1921 for the elementary level, the thought of providing education on the 

nursery or kindergarten level had not occurred to the Thai. The barely existing preschool education of 

those years was another form of literary learning to help the children upon entering grade 1 

(Chayaniyayodhin 2007:107).  

 

Chayaniyayodhin (2007), a professor whose speciality is the historical background of schools 

in Thailand, argues that education was looked upon as something very expensive and not a 

thing of necessity. Indeed, she states that the families did not comprehend the value of 

education. 

Chayaniyayodhin (ibid) writes in her study that in 1937, the Ministry of Education had 

realized the significance of education in the early years and hence started a program by 

providing scholarships to young women to pursue kindergarten teaching training In Japan. 
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When they young women returned in 1940 they established the first kindergarten school in 

Thailand. The following year the Teacher Training College for Kindergarten was founded, 

and immediately after the first kindergarten teachers had graduated, another five kindergarten 

schools were opened in five different provinces. Despite the war in 1942, the Ministry of 

Education sent out official letters to several provincial education officers, with the suggestion 

of establishing a one-model kindergarten in each of those provinces. Included in the same 

official letters were advice, books and brochures about kindergarten. A feature of the plan to 

secure a single model of kindergarten teaching in all of the provinces and to incentivise was to 

offer elementary teacher training graduates one-year scholarships abroad to study in the 

kindergarten teacher training college. It was these graduates that, upon their return, made the 

plan of the Ministry of Education possible. From then on there was an increase, albeit slow, in 

the number of kindergarten schools and the enrolment of children in kindergarten every year 

(ibid).  

 

However, Chayaniyayodhin (ibid) writes that the opening of new kindergartens increased the 

demand for more trained teachers, which entailed that the teacher training college had to 

expand to meet those demands. In 1957, there was a curriculum requirement in which the 

teacher-training certificate had to be extended from one year to two years in order to include 

basic general education courses and some additional professional courses. Through this 

implementation, the standards of education were raised to the equivalent of junior college 

level (ibid). 

The idea of the kindergarten was to prepare children for all self-help activities and to 

encourage individual growth in the physical, intellectual, social and emotional spheres. Also, 

it serves as a means to prepare children for the demands of elementary schools. The 

curriculum includes social study, nature study, Thai language, arithmetic, practice in using the 

five senses, music and rhythm, physical exercise and art activities. These terms were 

introduced late and very moderately. But the methods used are mostly play method, group 

activities and expressions. Kindergartens call for an investment and are therefore expensive. 

But the ministry of education has set up another type of school, the pre-primary schools which 

is a one year education, admitting children between five and seven years old before moving 

on to grade one. The class is attached to the government’s free and obligatory elementary 
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schools and is therefore free of charge. The teaching methods utilized in the pre-primary 

schools are similar to those of the two year kindergartens (ibid).  

 

3.3 Description of preschool in Thailand nowadays 

Our informant interviewee told us that in Thailand only the children with good economic 

background can expect to attend preschool. Children of less economic background, or 

children living in poor areas, receive little or in some cases no schooling at all. In many cases 

the children's education is very brief because the parents cannot afford to let them stay in 

school. There are a many costs incurred when you attend school in Thailand. All children 

have to wear a uniform and it becomes a small fortune because as they need multiple sets. 

Before the school starts they have to pay a tuition fee that includes the cost for school meals. 

Even if there are school buses the parents have to pay for the transportation as well (Informant 

interviewee 2010). 

 

3.4 History of Prince Royal´s College in Thailand 
 

Prince Royal´s College (PRC) is a private school in Northern Thailand, Chiang Mai. 

According to our informant interviewee, it was an American missionary called Rev. David G. 

Collins, who in 1887, under the Laos Mission of the Presbyterian Church in USA, founded 

the Chiang Mai Boy’s School in Northern Thailand. Within ten years, the campus was too 

small for all the children and needed to expand. A new young missionary had taken over 

management from Rev. Dr. William Harris and he understood that he needed to search for a 

larger tract of land for the school. A larger land was found and with their own money and 

some donations from friends, Rev. Dr. William Harris purchased the land and moved the 

school (Informant interviewee 2010). 

  

The story continues with his Royal Highness, Crown Prince Maha Vajiravudh who came to 

visit the school in 1906, and laid the first corner stone for the classroom building. Crown 

Prince Maha Vajiravudh also renamed the school to its current name: ‘The Prince Royal’s 

College’ and he permitted the school to use his royal colours, white and blue. The school 

continued to grow over the years that Rev. Dr. Harris and Mrs. Harris were at the school. New 
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buildings were needed in order to teach all the students that wanted to study at the PRC. As 

the school was growing they also wanted to make the campus into a beautiful place were the 

students would want to come and learn. But this of course would cost a lot of money, 

however, Rev. Dr. Harris was not of a shy nature and he asked financial aid from any 

foreigner or wealthy Thai encountered, either in Thailand or on his travels abroad. Nowadays 

both girls and boys attend at PRC (Informant interviewee 2010). 

 

3.5 Reading aloud 
 

Chambers (2009) writes about the importance of discussions of literature. It is a way to give 

structure to the thoughts and emotions raised when hearing the book. Chambers also writes 

about the need to express thoughts in order to understand the book better. Thoughts and 

reflections do not always match with each other when talking about the book but Chambers 

describes it as follows “Each team member knows something, but no one knows it all” 

(Chambers 2009:29). According to Chambers discussing the book after reading is a route for 

developing into good readers in the future. Why is discussion of books so beneficial? 

According to Chambers it is by speaking we learn how to think, if we do not speak of what 

we think then we do not know of what we are thinking and we need each other to evolve 

because we learn from each other (ibid). 

 

The importance of reading aloud has a vital impact in children’s reading development. To 

read aloud to children every day is a great start for their vocabulary. When reading books 

children get to experience words they usually do not encounter in a conversation. Thus, by 

having a conversation about what has been read, it enables children to better understand the 

content. Reading aloud gives students a picture of how stories are constructed, it does so by 

getting students used to how the written language is constructed. It is important that students 

realize that books can offer both the excitement and joy. Through this realization students are 

inclined to learn more. Research has not yet been made which may explain how reading 

habits and understanding may be of importance in the long term (Taube 2007). According to 

Elbro (2004) reading aloud has a positive effect for children's reading comprehension later on. 

But the children must be motivated to take hold of reading by themselves. It is not enough to 
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merely sit next to someone who reads aloud to you but the conversation about what has been 

read will inspire the children to read on and learn more (Elbro 2004). 

 

Britta Stenson's describes about different strategies of reading aloud in the book Mellan 

raderna. Strategier för en tolkande läsundervisning (2006). The basic task of ‘Reading aloud’ 

is to invite students into reading. In the book she describes how to create a reading classroom 

where children and adults talk about texts in order to reach a depth in their reading. She says it 

is the pre-school’s and school’s responsibility to further develop children's ability to 

understand, think and interpret with the help of literature. According to Stenson, talking about 

books helps children understand a text and the ability to read between the lines. For this to 

become a reality, it is necessary to work hard and from well-elaborated strategies, namely that 

there is plenty of time and reading materials. The teacher arranges the classroom so that it is 

possible to assemble the group of children near each other, and that the teacher clearly 

demonstrates his or her strategies and has a goal for the teaching. In order to specifically train 

reading comprehension Britta Stenson (2006) suggests the following method and activities to 

be implemented every day in reading aloud; the teacher reads aloud and then speaks with the 

children about what has been read, i.e. carries forth a conversation about the book. It is 

important that the teacher is familiar with the book as it is the teacher who leads the 

conversation, but the children that do the interpretation. The books chosen to read aloud need 

to come from different genres in order to capture the interest and imagination of the children. 

Whilst the teacher reads the book she will stop and let the children reflect about what has been 

read and ask questions. It is also important for the teacher to let the children talk to one other 

and re-tell the story together. If there is anything unclear in the text, then it is the teacher’s 

responsibility to read that part again, and remember to read slowly. By choosing books that 

the children can relate to will help them to understand the content of the text with more ease 

(ibid). 

 

When children listen to the text and look at the illustrations and ask open questions to the 

teacher, it aids the children in the development of their vocabulary. The interaction between 

the read text and discussion of images provides more than just reading. Children need to hear 

the reading as often as possible in order to feel joy and pleasure in literature. As the modern 

world grows in complexity, the ability to read is more essential than ever before. As with 
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most other skills, reading is more easily mastered by those who enjoy it. By reading aloud to 

the children we can cultivate this passion in their young years (Stenson 2006).  

 

Danielsson (2003) examines the many other benefits gained by reading aloud to children. 

Reading aloud can develop children’s background knowledge in a way that will help them 

achieve a far higher level of understanding. During this time, when the learning environment 

is filled with rich language and with children pulled close to the teacher, robust vocabularies 

will develop. A rich vocabulary helps children grow their understanding of the world beyond 

the classroom walls. In the classroom where reading aloud is a daily occurrence, oral 

language development becomes a standard as the children begin to have conversations about 

the story, the characters and why the author made the decision he or she made. Danielsson 

explains that these conversations with the teacher directing the focus will instil 

comprehension skills that will lead to daily strategies children will use with their independent 

reading. Reading aloud can lead to active thinking in children easier than with any other 

single activity. This leads to greater self-esteem and success, even in the most reluctant 

readers (ibid). 

 

3.6 Children’s literature 
 

Literature that is specifically addressed to children was introduced as recently as the late 1800 

century (Kåreland 1980). However, it is mainly during the 1900s that the modern children's 

literature has grown strong. During this time it was also fairly common for women to learn 

how to read and in doing so children's reading moved into the nursery where they could read 

different stories to their children.  Kåreland (2009) writes that children's literature in the last 

century has undergone several changes as society has changed. One of the most prominent 

changes is that child-image has changed to highlight the child as a competent individual. That 

is in contrast to children's authors at the beginning of the century, which rendered children 

either dutiful or disobedient. Kåreland (1980) explains that the book's main task then was to 

educate and socialize children into society.  Reading aloud to children is a tradition that 

stretches far back in time. Before that stories were told oral between grownups, and the idea 

was that the children would not listen to those stories. Today, reading aloud is a natural place 

in the pre-school (ibid). 
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Egan (2005) states that all stories are used as oral presentations and in almost all stories 

society life plays a central role. Stories are instruments for orienting human emotions to their 

contents. We use stories to pass on accumulated wisdom, beliefs and values. Through stories 

we explain how things are, why they are, and our role and purpose. Stories are the building 

blocks of knowledge, the foundation of memory and learning. Stories connect us with our 

humanity and link the past, present, and the future by teaching us to anticipate the possible 

consequences of our actions. A story is defined as a narrative or a tale of real or fictitious 

events. Stories are nourishment for our hungry souls. Often stories we regard as fiction have 

elements of truth dressed up to make them more palatable. Stories are magic, taking us 

everywhere; back in history, to the future or to the present time, transporting us to many 

places and situations we might never experience. Stories are one of the most powerful 

cognitive tools children have available for imaginatively engaging with knowledge (ibid).   

Children begin with rhyme and rhythm even before they can talk. The role of rhythm and 

rhyme in learning is vital and their power to engage the imagination of language is enormous. 

They are important in learning tools in all forms of knowledge and experience (Egan 2005).  

Children use rhyme and rhythm in games and counting-out rhymes. In poetry, rhythm, 

broadly speaking, is a recognizable pulse, or a "recurrence," which gives a distinct beat to a 

line and also gives it shape. Rhyme is not only a recurrence but a matching of sounds. The 

pleasure of pairing words to make a kind of musical echo is as old as mankind. The child of 

this generation may be millions of years away from prehistoric man, but the lullabies and 

dancing games of today are not much different from those of the cave man. As in the old 

days, there is a real connection between poetry and magic and between poetry and memory.  

Egan explains that rhyme and rhythm are potent tools for giving meaningful, memorable and 

attractive shape to any content (ibid).  

 

3.7 Theories 

Behaviourism is characterized by the view that man is seen as passive and almost completely 

controlled by his environment. The American psychologist John B. Watson said at the 

beginning of this century that if psychology would be a true and objective science, it was 

necessary to study what could be observed and what could be measured, i.e. the external 
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behaviour. The focus is placed on how the learning process progressed in animals and 

humans. When learning-psychology seeks for an explanation for certain behaviours, it looks 

primarily at the immediate causes of the particular behaviour, the consequences it entails and 

on which factors in the environment work on reinforcing this behaviour. The learning theory 

assumes that there are certain laws of different behaviours, laws governing reinforcement, 

repetition, and the probability that certain behaviour is learned (Hwang & Nilsson 2003). 

These laws apply to both children, adults, elderly and animals. The interesting part is here the 

relationship between response and stimulus, some responses are inborn, such as breathing, 

blinking reflexes, whilst others are more complicated and learned, such as reading, 

swimming, etc. Learning theory dictates that life is a continuous ongoing learning process. 

The only thing you can study as behaviourist is man's actual behaviour in different situations. 

What goes on in a person's head, you never know, and should therefore be regarded as a black 

box (ibid). 

 

Primary education is the basic education that aims at preparing children to attain the 

competence needed to advance further in making a worthwhile contribution to a society, in a 

constant state of change. In order to fulfil this objective, teachers must keep abreast with 

current thinking and engage in training that will enhance the teaching - learning process. 

Central to the success of the teaching - learning process is the level of attainment by children 

in the area of reading. When reading aloud it is important for the teacher to associate reading 

with warm, pleasant feelings while learning about words and language (Pinter 2006). Davis 

Sloan (1991) writes that literature entertains and has potential for motivating children to read. 

The stimulus- response perspective of the behaviourist psychologist, which has dominated the 

teaching of reading for decades, views reading as separate from other aspects of language 

development. The viewpoint of “outside-in” focuses on programmatic technology; this insists 

that listening to reading and reading is learned by following a rigid sequential program of skill 

development. The “outside-in” perspective of behaviour learned through response to stimuli, 

puts emphasis in exercises and learning as teacher-directed where the teacher receives a 

question and is expected to answer. Generally, the well-established methodology exemplified 

in basal reader systems emphasizes phonics, either implicit (the sound associated with a letter 

is never pronounced in isolation) or explicit (the sounds associated with letters are identified 

in solution and blended to form words). While most experts advocate some use of phonics in 
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teaching, they agree that reading letter-sound relationships apart from actual reading of the 

text is of little value. Instead, there should be more emphasis on the context for them to make 

sense of text (ibid).  

 

According to Dysthe (2003) socio-cultural perspectives place the greatest emphasis on 

knowledge that is constructed by cooperation and interaction, which is crucial for learning. 

Interaction between teachers and students is considered crucial. For it to be the best possible 

collaboration various condition need to be met. Firstly, learning occurs in the situation. 

Secondly, learning takes place in a social context. Thirdly, the knowledge that has to be learnt 

is readily available. Fourthly, there has to be tools for learning. Furthermore, there must exist 

knowledge of the language to enable understanding. Lastly, there must be a common group or 

community, such as a class. If all these points are met that’s when we have the maximum 

tools for learning. If we look at the thinking of the abstract thinking, it is easy to see that the 

reading aloud of a story is a great way to let children have access to a fantasy world. They can 

imagine a world that does not exist in reality. By connecting a thing or a word from the story 

that represents something special, they learn the important abstract and symbolic thinking. 

During reading aloud moments, we also use the artifacts, i.e. the book. Designed for 

thousands of years ago but one of the main vehicles for transmitting inner thoughts and 

communicate between people. We can see the socio-cultural interplay between artifacts and 

humans. All the children hear the same story read aloud, but transforms it in various ways to 

their inner thoughts (ibid). 
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4. Methods 

To assist us in our study we have used the methods of observation and interviews. When you 

combine different methods to answer your issues it is called a case study. A case study is 

about studying what is happening in a particular moment under real conditions. A case study 

is also an intense study which we did in Thailand (Hwang & Nilsson 2003). We chose the 

method of observation partly because we do not know the Thai language and the pre-school 

children do not speak English yet. We observed how the teacher read stories to the children 

and how the children reacted when the story was being read. We observed the classrooms in 

PRC bearing questions in mind such as: Do they discuss different occurrences happening in 

the particular book being read? Do they discuss the book together and are the children 

actually interested in listening? The interviews we conducted are only based on the teacher’s 

point of view. We chose to interview as many teachers as possible which concluded into six 

teachers in the ward and the head teacher at the preschool. We chose to observe only four of 

them because they felt uncomfortable and they were very shy.  

 

4.1 Selection  

The observations took place as the teacher was teaching and the interviews were conducted 

after the teacher had read aloud to the children. We did not tell our selected teachers at what 

time we would come and carry out our observation of their teaching methods. Because we 

only saw the Thai teachers a couple of hours in their teaching, our results can therefore be 

misleading in how they actually teach without us present. The Thai teachers were very 

welcoming to us visiting so we had no problems with obtaining our data. Study participants 

and interviewees were selected very quickly because we got help from an English teacher 

who knew who was working with children's literature. It made our data collection much easier 

and we could soon make an appointment with the teachers. One of the requirements we had in 

selecting observation and interview subjects was that the teachers would use children’s 

literature in their activities. In our result section we have chosen to name the interviewers 1 to 

6. Two of the teacher we choose to interview were younger then the rest and gave us different 

answers then the others. The youngest one was 24 years old and the oldest was 63. 
 

 

19 
 



    Joanna Emmertz 
GO2963 - AUO Kurs 6 - allmändidaktisk/utbildningsvetenskaplig inriktning 860911-3900 
Examensarbete  Liridona Vllasa  
2011-06-14  870528-9349 
 

4.2 Observations 

Patel and Davidsson (2003) write about different structures about how to conduct an 

observation, it can be structured so that the observer already knows in advance what to watch. 

Observation can also be unstructured, which means that what happens is registered in the 

moment, an observation can not be planned in advance. We used a structured observation 

because we decided in advance what areas we would note, a so-called observation schedule 

(Appendix A). The observational method can study behaviours and events in a natural context 

in the moment they occur (ibid). The observations took us about 45 minutes to conduct. 

 

The disadvantage is that the observers often can become a distraction and the teacher we 

observe is not acting as he or she might do under normal unobserved circumstances. The 

selected individuals may also be afraid of not meeting the "expectations" but that was a risk 

we had to take because we had time constraints. Another drawback is that the observation 

method is very time consuming (Patel & Davidsson 2003). But the advantages of observation 

are as Dimenäs (2007) argues that you see what happening and you can perceive these things 

with multiple senses (ibid). Our issues were such that the observation method was probably 

the best method for gathering the information we needed. We also felt that the Thai teachers 

were not comfortable with being observed and therefore we only got a few observations. We 

have received sufficient information to fulfil our purpose. 

 

4.3 Interviews 

All the interviews were conducted with the help of a Thai teacher who taught English and her 

English was fluent. She accompanied us to every interview and helped translate when there 

would occur language difficulties when the other teachers did not understand English well 

enough. We had no other choice than to trust that our interpreter repeated the answers the 

Thai teachers gave. However, by observing the Thai teachers teach, we were confident that 

our interpreter provided us with correct translations as the teachers would behave according to 

their answers in the lessons. We asked the question in English so that our interviewee and 

interpreter would understand (Appendix B). Sometimes our interviewee answers the question 

directly but sometimes our interviewer did not understand and therefore turned the question to 

our interpreter in Thai. We chose not to record the interviews, although we had a dictaphone 
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with us, because the respondents answered very briefly and we both got the answers. The 

disadvantage of not recording interviews under Patel & Davidsson (2003) is that you might 

miss something important, or realize something later on. However, since we had the 

advantage of being two, if one of us missed a question the other one did not. We worked very 

well together. On a positive note, with our approach there were no technical problems that 

may occur when you use the dictaphone or other recording mediums. 

Our questions were formulated to be as comprehensive as we possibly could construct them, 

so that our questions received an answer that covered most aspects by the teachers. For novice 

researchers such us it was of great help to use interview format. We chose to use a less 

structured interview format by following a template consisting of processed open questions 

that support researchers in the interview. An advantage of this interview template is that it 

needs not to be followed to the letter, which gave us occasion to freely ask follow-up 

questions when a good opportunity presented itself. In this way we found out what the 

informant had to say and questions could be easily adapted to any situation that arose at each 

interview (Patel & Davidsson 2003). Every interview was different and took us about one to 

two hours to conduct. 

We chose to both be present at all interview occasions. The advantage of both being present 

was that we were both familiar with what was said on the interviews and we could engage in a 

discussion of the answers afterwards. Additionally, we helped each other ask supplementary 

questions. Before each interview we did a breakdown of who was to ask what questions. 

Having both been present has been valuable in the interviews, as we missed out on none of 

the answers in our notes. Spoken language may sound eloquent, but can then turn out on 

paper as dispersed and difficult to read. The finished print after a long process becomes the 

foundation of the empirical project (Kvale & Brinkmann 2009). 

  

4.4 Ethical aspect  
 

Survey ethical work are based on Bryman (2002) and his ethical principles. Standpoints and 

assumptions have been made on consent, confidentiality, information and user requirement.  

The meaning of the consent of requirement is when the selected teachers were asked if they 

had the opportunity to participate in the decision to participate in the survey. The respondents 
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consented to the research interview and they have to influence their own participation. The 

information requirements are a research professional obligation and therefore the selected 

teachers were informed before the observations and the interviews began. The selected 

subjects were informed about what material would be used and they were made aware of our 

study purpose. They also got a glimpse of what part of our study they were employed in and 

their rights as subjects of investigation. This means that they received the knowledge that it is 

voluntary to participate in the investigation and that they had every right to pull out. The 

selected were informed that no material or information from the person who has withdrawn 

from the study will be used. Confidentiality requirements states the need to prevent the people 

that have nothing to do with the study to know what the participant says in the survey, which 

is also something that Bryman (2002) refers to. Based on this requirement we made it clear to 

those involved that the details of the person’s involvement in the study would be treated with 

the utmost confidentiality. The interviewees agreed that information about themselves would 

remain anonymous but they wanted their school name mentioned, because they thought it was 

exciting that we used their school for our study. The user requirement is the last out of the 

ethical principles. This ethical principle requires that the persons selected responses may be 

used only for the purpose of the survey (Bryman 2002). It was made clear to the participants 

prior to our study that the data would only be used in the investigation for possible 

examination. 
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5. Result and analysis 

The aim of our thesis was to investigate how the Thai teachers make use of reading aloud. In 

this part we will present the curriculum that the Thai teachers follow in their education and 

what they consider to be the benefits of reading aloud to their students. The interviews we 

conducted will also be outlined in this section and they are numbered in quotes. However, 

firstly we will depict a typical day in pre-school at Prince Royal’s Collage since we think it 

provides perhaps the most valuable insight as to what the Thai teachers put the heaviest 

emphasis on in terms of their teaching. As we shall demonstrate, the Thai cultural values, in 

conjunction with the socio-economic values permeate what is taught. 

 

5.1 A day at pre-school in Prince Royal´s College 
 

The pre-school at Prince Royal's College starts every day at 8:00 AM, were the children along 

with the teachers gather in the dining-room to pray and sing the national anthem. Afterwards 

the children walk to their separate classes to start their lessons. In the classes there are 30 to 

35 children and they are three to five years old with one teacher in each class. The preschool 

is outlined in the same way as a classroom but without the benches. Additionally there are 

different classrooms for different subjects such as English, Art and Play. Activities are 

scheduled and the teachers follow the routines meticulously. The activities last about 30 

minutes and when the 30 minutes are up they start a new activity, even if the children have 

not finished the previous activity. This made it stressful for us to keep up yet the children 

seemed to be used to these procedures and we did not notice any stress in them. After lunch 

there is a 2-hour ‘sleep-time’ scheduled for the children. This struck us as a most foreign 

procedure but due to the hot weather, the teachers deemed it necessary. The sleeping area is in 

the classrooms were all the children are provided with a mattress. After they have slept they 

walk outside to play until their parents come to pick them up, this occurs about four-a-clock in 

the afternoon.  
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5.2 How the Thai teachers use reading aloud in their education 

When we asked the teachers about their work with reading aloud all said that they read to the 

children almost every day, usually in the morning. The teachers all use the same method for 

reading aloud, they are in front of the class holding the book up high or they have access to 

power point so that all the children can see the pictures. The teachers photograph each page in 

the book that they were going to read and put the photographs in power point. Teacher no. 3 

told us “Sometimes I have the book on power point, the effect of that is that the children see it 

like a movie”. According to our observations we saw that all the Thai teachers integrate 

drawing a picture of what has been read. “After reading and talking about the book we draw a 

picture from what has been read”. Egan (2005) explains that by being read to repeatedly, 

children learn that reading is enjoyable, that pictures provide clues to the story, that books and 

print go from left to right, that print represents words and meaning, that stories have a 

beginning and an end. By listening, watching, and asking questions, children add to their 

vocabulary and increase their comprehension (ibid). 

When the teachers have read the book aloud they ask the children brief questions about what 

has been read. Teacher no. 2 told us that “When I have finished reading the book I ask the 

children what they thought about the story, the characters, how many they are and other 

similar questions. I like for them to discuss the book with each other so I put them into small 

groups so they can talk”. Chambers (2007) writes about teachers who read every day, begin 

the reading time by reading children’s literature to the children and engaging them in a 

discussion of the story to enhance their understanding. Listening and speaking about the story 

enhances the children’s vocabulary and knowledge of story structure. In pre-school, 

Chambers maintains that the program emphasizes development of basic language skills with 

the use of storytelling and retelling, which involves the children into listening and then 

retelling (ibid). According to Taube (2007) it is that when the reader stops and discusses with 

the children about what has been read that the reading becomes extra rewarding for the 

children.  

The books that the teachers use when reading aloud are in most cases selected by the 

administration. This entails that the teachers have little say regarding the books they have to 

read, nevertheless a few of the teachers make the effort to integrate other books than the pre-

selected ones that the children might be more interested in. Teacher no. 5 told us that “I use 
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the books that the administration tells us to read every week, but I like to use other books that 

I have in my classroom to integrate with the books we get from the administration to get 

variety, books with rhyme, rhythm and books with pictures are some of the books I like to use 

when reading”. Egan (2005) explains that rhyme and rhythm are important learning tools in 

all forms of knowledge and experience because it helps to evolve the children’s vocabulary. 

In our interviews we also asked if the children have a say about what is to be read and we got 

two different answers from the teachers. Teacher no. 4 told us that “Sometimes I choose three 

books and then the children choose the one that is the most interesting out of these three. I 

believe that it is enough with three books that they get to choose from because too many 

choices are not good for small children”. The other answer came from teacher no. 3 who 

stated that “No, I have to follow the plan. So I always take the book that the curriculum refers 

to”.  

From our interviews we found out that all the teachers would like to use children’s literature 

in different ways if more time was handed to them by the administration. Teacher no. 5 told 

us that “I wish I had more time with the children and more time to be more flexible in my 

education. But we have a curriculum that we have to go after”. The classes are so big that it 

prevents the teachers to teach the way they like to. Teacher no. 2 told us that “I would like to 

dramatize after the story but I think it is too hard because the classes are too big”. 

All the teachers told us that they read to the children for about five to ten minutes per day but 

because the lessons are short they feel that the time is not enough. Teacher no. 3 told us that 

“Sometimes I am busy especially when they have special subjects scheduled like English, Art 

or Sport because I have to follow the children to the next classroom which can be a bit of a 

struggle”. Teacher no. 4 told us that “Sometimes it is difficult when they have to go to another 

class, because a lot of time is spent calming the children.” 

To prepare the children for hearing a story, they are all sat down on the floor close to the 

teacher. The teacher presents the book and tells the children to be quiet so that everyone can 

hear. Teacher no. 3 told us that “First I want them to be quiet so I ask them for silence in the 

classroom and then I ask if they are ready to hear the story. I sit in front of them so that they 

can hear me easier and see the pictures in the book”. Our observations showed us that all the 

teachers set the mood in different ways and teacher no. 5 set the mood “by sounding 
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interesting to capture the children and sing before I read to set the mood”.  Some changed 

their voice according to the character to get the children´s attention. Pinter (2006) writes that 

when reading aloud it is important for the teacher to associate reading with warm and pleasant 

feelings (ibid). Some teachers used different sitting arrangements like teacher no. 2 told us “I 

change how they would sit on the floor. Sometimes it is like a circle sometimes lines, it 

depends on what is working for the day”. We observed that when the teacher got the children 

to be quiet she only had hold up one of these cardboards with different sitting arrangements 

for the children and they immediately understood what to do. They did this because they 

wanted to know which sitting arrangement the children would be the most concentrated.  

In order to hear more storytelling aloud the corporation between teachers and parents is 

important. The teachers think it is great if the parents read for their child at home. Teacher no. 

1 told us that “I do not know if they read books aloud at home but I make an effort by letting 

the children borrow books or I make it as homework so that they can read together”. Taube 

(2007) writes about the importance of parents reading aloud at home as well as in school, 

mostly because it is good for the children to hear and to listen to the written language. This 

will stimulate the children to want to read on their own in the future and understand how a 

story is constructed (ibid). Kåreland 1980 also writes about the important of parents who read 

for their child. If the parents “[…] early put them into the world of books this will stimulate 

their language development. To see in, read and discuss books together develops not only the 

language. It also creates a nice relationship between parents and children.”(Kåreland 1980:25) 

According to our observations the Thai teachers at our school do indeed utilize reading aloud 

in their education. But they do not always have a purpose with their reading aloud and this 

results in that the children do not always get to discuss what has been read, which is according 

to previous research one of the most important parts. 

 

5.3  The curriculum 

 
When we asked the teachers and the head teacher about their curriculum they let us know that 

there is one but it is more of a guideline about what the teachers should focus on each week. 

Teacher no. 5 told us “Yes, we have the curriculum that is handed out to us from the 
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administration”. The head teacher told us “I only tell the teachers what the main focus is, 

usually the oldest teacher that has the most experience tells the other teachers what they 

should focus on”. The idea of the pre-school is according to Chayaniyayodhin (2007) to 

prepare children for all self-help activities and to encourage individual growth in the physical, 

intellectual, social and emotional spheres. Also, it serves as a means to prepare children for 

the demands of elementary schools. 

 

We have studied and experience the Thai curriculum and are going to present it in this text. 

Our focus will be on the importance placed by the curriculum of reading aloud. Every week 

the teachers get different children’s literature from the administration that they will have to 

work with. The schedule that the teachers follow is how to work with the story that they have 

read and it looks like this: 

 

‐ Listen to stories and answer questions about them.  

‐ Answer questions about the topic. What is this? What is that? What is next? 

‐ Talk about the story with each other. What was important with the story? What was 

the story about? What did you learn from the story? 

‐ Reading readiness activities such as matching pictures. 

‐ Participate in activities that occur after reading a story such as playing games, singing 

songs, role-play and drawing pictures. 

 

Stenson (2006) writes about children’s literature and how the teacher should help the children 

understand a text and the ability to read between the lines. For this to become a reality, it is 

necessary to work hard and from well-elaborated strategies, namely that there is plenty of 

time and reading materials. The teacher arranges the classroom so that it is possible to 

assemble the group of children near each other, and that the teacher clearly demonstrates his 

or her strategies and has a goal for the teaching (ibid). According to Davis Sloan (1991) 

reading aloud to children helps them develop and improve literacy skills such as reading, 

writing, speaking, and listening. And since children listen on a higher level than they read, 

listening to other readers stimulates growth and understanding of vocabulary and language 

patterns (ibid). 
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The kind of curriculum that the Thai teachers follow is a schedule that the administration 

designs every week.  

 

5.4  What children learn by hearing children’s literature read aloud 

 
“I want to give the children a broader view of the world and children’s literature can help 

them to acheive this. I also want the children to listen and to speak” teacher no. 5 told us. The 

core of reading aloud in pre-school was for every teacher that the children learn how to listen 

and speak. According to Chambers (2007), understanding stories and explanations and their 

understanding of how things work in the society are important for the children in younger 

years for their future reading. Children should have access to literature in pre-school and 

should be read too often. Understanding the value of literacy as a means for communication, 

as well as coming to love book reading as a time for emotional closeness, is accomplishments 

typical of the future good reader (ibid). 

 

Why they read children’s literature aloud in pre-school in Thailand is because they think that 

“Children’s literature is amazing, a story can tell you all about different cultures, the 

difference between good and bad but also about right and wrong. Children’s literature does 

not talk down to the children and at the same time teaches them the importance to listen and 

to speak so they can open their mind” teacher no. 6 told us. 

 

The importance of children’s literature is that it evolves their thinking as well as their 

speaking and it prepares the children to listen and repeat.  
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6. Discussion 

In this chapter we will carry forth a discussion regarding the results and the use of children’s 

literature read aloud and its implications for the child’s further development.  

 

6.1 How the Thai teachers use reading aloud in their education 

According to our observations the teachers’ use information and communication technologies 

such as computers and power point more than we thought. They used it for looking at pictures 

from the book so that everybody could see. We understood why they used power point in their 

education because the classes were very big and the most pedagogical was to show the 

pictures on power point.  

After hearing the story the teacher told the children to draw a picture about the book which we 

thought was very good for their imagination but we reacted on that the teachers did not use 

the children’s pictures in any way afterwards. We believe that the children’s self-esteem 

grows when they see that their picture perhaps hanging on the wall and we think that the 

purpose is the most important when you have drawn a picture from a story or else it becomes 

pointless.  

Through our interviews the teachers told us about the communication between themselves and 

the parents. The teachers wanted the parents to be more involved in their child’s reading. But 

we never saw any of the teachers communicate with the parents, not even when they came to 

the pre-school or when they came to pick up their child. We believe that their culture has an 

important role when it comes to talking to the parents about their child because they do not 

want to interfere in their family business. It is considered rude in their culture. The other thing 

is that there are a lot of children in a class and only one teacher this means that the teacher do 

not have time to talk with every parent. Our suggestion for the Thai teachers to support 

parents in school would be to develop mail contact or letter contact between each other.  

To our surprise, there was a large selection of children’s books in Prince Royal´s College 

preschool. However, we quickly learned that the use of children’s literature is employed in a 

different way than we are used to in Sweden. Through read aloud, teachers can model reading 

strategies and demonstrate the ways in which the language of the book is different from 
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spoken language (Danielsson 2003). Children's understanding of the patterns and structures of 

written language can be developed through reading aloud. As children participate in reading 

aloud, they learn new words and ideas as they are exposed to a variety of genres in their 

written forms (Chambers 2009). 

 

6.2 The curriculum 

In the curriculum there was written that the children should dramatize after hearing a story 

and according to our observation we found out that they did not dramatize at all. We know 

that the teachers wanted to dramatize because that was what they said in our interviews but 

we believe that they did not have the knowledge or the fortitude as how to go about to 

organize this with a big class.  

Something that we also observed was that the older teachers were more flexible with their 

teaching then the younger ones because the young teacher only did what was said in the 

curriculum and did not have the same self-esteem as the older ones had. We believe that their 

culture is that you look up to and listen to the older ones to show your respect. 

 

6.3 What children learn by hearing children’s literature read aloud 

The theory of reading aloud is one of the most dominant in our work. During our training we 

have been in contact with various pieces of literature where the importance of conversation 

about literature in a reflective and deliberate manner is emphasized. The purpose of our 

interviews and our observation study was to examine how teachers at a preschool in Thailand 

describe their work with reading aloud. Our results demonstrate that the essence of teachers' 

work with child development is to listen and to talk. In addition, children learn to listen and to 

talk through reading aloud. Our study shows that children develop other competencies as well 

through this process; children learn to calm down, to fantasize, to listen and concentrate. 

Reading has a positive effect on children's individual development and when children read 

with others it provides a unique opportunity to be both seen and heard. It is something that 

strengthens each child's self esteem. The discussion between teachers and children is of great 
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significance even while teachers read to the children. Our study shows that teachers did not 

discuss the book as much as was deemed necessary due to time constraints. The teachers only 

asked brief questions to some of the children, which resulted in that all the children did not 

get the chance to discuss what had been read. This is something that we reacted on because 

we knew that speaking was important for their curriculum and they did not integrate it well in 

their education. Elbro (2004) has demonstrated that reading aloud is an effective way to 

introduce children to the joy of reading and the art of listening while developing their 

vocabularies, experiential backgrounds, and concepts of print and story (ibid). For this to 

become a possibility they have to discuss what has been read together with the children. The 

importance of having the right answers was necessary or else the teacher told the child that 

their answer was wrong. This was something that we reflected on because we believe that 

when discussion a book there are no right or wrong answers, every child’s thoughts are 

important and should be taken into consideration. Dysthe (2003) emphasize the importance of 

positive response about what the children say. When the teacher give positive response to the 

children she emphasis their thoughts and ideas as something valuable (ibid).  Danielsson 

(2003) explains that conversation between child and child and teacher and child is important 

for comprehension skills that will lead to greater self-esteem and success even in the most 

reluctant of readers (ibid). We believe that the children’s self-esteem was falling when the 

teacher told them that they had the wrong answer.  Our opinion are that they could have set 

more time for discussion with the children about the book. We agree with Dysthe (2003) the 

way we view and hear our self through others eyes and voices has a direct relevance to the 

relationship between teacher and child in the classroom. If the trust is mutual between child 

and teacher a discussion is easily raised but if there is no trust between each other it is hard 

and not comfortable to raise a dialog (ibid). The teacher has to have the confidence and trust 

in them self to know that there will be questions and know that they can talk to the children 

were they together will come to a conclusion or not. Taube (2007) writes that teachers’ 

knowledge of discussion is of great importance for the development of their work with 

reading aloud. By planning and evaluating both individual work as well as the pre-school 

evaluation the teachers would be further developed both individually and jointly in their 

professional ability. Reading aloud is the foundation for literacy development. It is the single 

most important activity for reading success. It provides children with a demonstration of 
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phrased and fluent reading. It reveals the rewards of reading, and develops the listener's 

interest in books and their desire to be a reader (ibid).  

 

 

6.4 Theory discussion 
 

According to our observations we have also seen that the Thai teachers use a rigid sequential 

program of skill development; the so called “outside-in” viewpoint. The so called “outside-in” 

perspective of behavior is learned through response to stimuli, that emphasis is in exercises 

and learning as teacher-directed where the teacher should know the answer to the question 

(Davis Sloan 1991). In PRC the children were supposed to get the accurate answer if the 

teacher asked them what the story was about and if the children asked the teachers a question 

they were supposed to have the right answer. They did not have lively discussions but they 

did have questions of right and wrong. Answering right to one question is something that is 

looked upon as a good student, but our concern is that the children will not know the accurate 

answers when the question is rephrased in a way they are not used to. This is how you learn 

from a behavioristic perspective considering teaching theories, however with the Thai system 

the children learn how to repeat the right answers but they do not learn as to how this came 

about. Hwang & Nilsson (2003) writes that "Why" and "how" questions are crucial to 

conceptual understanding. In traditional education such as behaviorism, it is still fact-finding 

questions (what, where, when, how many) that dominates. Hwang & Nilsson continues that 

the student’s motivation plays an important role for learning. Motivation defines the force 

responsible for launching, selection, direction and maintenance of behavior. According to the 

behaviorists learning approach one increases motivation through reinforcing desirable 

behaviors. The student is thus rewarded in some way for their performance, which increases 

their motivation. The cognitive approach speaks of reading as a way of organizing and finding 

balance in children’s perception of the outside world. A sense of balance can occur when a 

new experience related to the already existing experience, which in itself can serve as 

motivation. According to our observations there was much interaction between teacher and 

child, which is important because children learn from cooperation and interaction. The type of 

knowledge that derives from that is what the socio-cultural perspectives place the greatest 

emphasis on (ibid). 
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Due to the lack teacher and child discussion we believe that the children who do not 

understand what has been read to them will miss out. And this results that they loose interest 

and stop listening to the story.  Chambers (2009) explains that listening to others read aloud 

develops key understanding and skills, such as an appreciation for how a story is written and 

familiarity with book conventions, such as "once upon a time" and "happily ever after". 

Reading aloud demonstrates the relationship between the printed word and meaning, children 

understand that a print tells a story or conveys information and invites the listener into a 

conversation with the author (ibid). Taube (2007) continues that children can listen on a 

higher language level than they can read, so reading aloud makes complex ideas more 

accessible and exposes children to vocabulary and language patterns that are not part of their 

everyday speech. This, in turn, helps them understand the structure of books when they read 

independently. It exposes less able readers to the same rich and engaging books that fluent 

readers read on their own, and entices them to become better readers. Students of any age 

benefit from hearing an experienced reading of a wonderful book (ibid). 

 

6.5 Method discussion 

The choice of interviews and observations we believe was the best approach for our purpose. 

Patel & Davidsson (2003) argues that these investigation methods can be combined with each 

other. The observation of reading aloud moments had not given us more information than had 

already emerged, since it was not until the interviews with the teachers that the purpose of 

reading aloud became evident. Dimenäs (2007) also argues about the advantages of 

observation is that you can see and perceive what is happening around you with multiple 

senses (ibid). We considered that the six teachers gave us plenty of material to use. What we 

considered to be to our disadvantage is that we did not know the language but we had a great 

interpreter who helped us all the way and we trust that she gave us the right information. We 

sincerely hope that the teachers were honest with their answers and that they did not act 

differently because we were there. Furthermore, it is difficult to draw generalizations about 

the entirety of the Thai pre-school system from such a small sample of observations and 

interview with teachers. In order to be able to generate these, we would have needed to visit 

and participate in the classes of several different pre-schools. However, what became 

increasingly evident was that the Thai culture with its social structure of placing emphasis on 
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following the rules, in this case the rules imposed by the administration, permeated the entire 

pre-school education at PRC. 

 

 

6.6 Conclusion 

Based on our study, we can conclude that a situation of reading aloud can be structured as a 

daily routine while providing language stimulation activity. Reading aloud can be 

implemented by different teachers in a similar manner but shows differences in the educator's 

conduct and outcome of the activity depending on whether the teachers really grasp the 

importance of the surrounding activities of reading aloud which cements the child’s 

understanding and critical thinking or not.  

Our observations of how children’s literature is made use of in Thailand has sparked an 

interest in us and into the various ways of integrating literature during the preschool years. 

We have realized the importance of working consistently with children’s literature by for 

example reading aloud so that the children can develop their own language by listening, 

imagining and learning in a playful way. 

We got the answers that we needed to be able to conduct our study and answer our issues. Our 

anticipation was that they actually read children’s literature aloud in their education and to our 

hopeful surprise they did.  
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Observationsschema                    (Appendix A) 

Dag: 

Tid: 

Namn: 

Boken 

Kort handling: 

 

 

 

Karaktärer: 

 

 

Läraren 

Intressant att lyssna på: 

Tonläge: 

Aktiveras barnen: 

Uppmuntras diskussion: 

Uppkommer följdfrågor: 

Hur skapas stämningen: 

 

 

Barnen 

Intresserar boken barnen: 

Lyssnar barnen: 
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The interview questions to the Thai teachers   Appendix B 

1. How do you use children’s literature in your education? 

2. How often do you read for the children? 

3. What kind of books do you read for the children? 

4. When you are reading a fairytale, how do you set the mood? 

5. Would you like to use children’s literature in another way? 

6. Do you feel that you have the time to read for the children? 

7. When do you read? Do you have regular time for reading? Or does it happen 
spontaneously? 

8. When you have read children’s literature do you use it for discussion? Talking about 
some situations in the books? 

9. Do you encourage the parents to read children’s literature out loud at home for the 
children? If you do, how? 

10. Do you have special guidelines (curriculum) for teaching? If so, what are the 
guidelines? 

11. What do you want and think the children learn by hearing children’s literature? 

12. Do the children get to choose what you are going to read for them? 

13. Why do you read children’s literature? 

14. What do you think is important with children’s literature? 

 

 

 

 

 

 

 
 


