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ABSTRACT	  
This study focuses on multiculture from a teacher's point of view. Five teachers, all 
working in a governmental school in Banaras were interviewed about their thoughts 
on multiculture and how they act in the classroom. The question formulations are 
the following: How do the teachers in a governmental school in Banaras approach 
and work with the religious diversity that exists in the classroom? In what ways are 
the teachers in a governmental school in Banaras observing and working with the 
students’ different culture? What are the thoughts about teaching and school 
situations with students from different socioeconomic backgrounds among teachers 
who work in a governmental school in Banaras? The theory in this study is an 
intercultural perspective which we used by using multicultural learning, culture and 
language. The conclusion is that the teachers are working in a inclusive way in a 
diverse school in Banaras, India.  
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1 INTRODUCTION 

1.1 Introduction 
In a globalized world with high mobility, it is important that the school can meet 
students with different religious belongings, backgrounds and beliefs. In India, 
religious belonging and practices are important in society but religion has gained no 
natural place in education, unlike the more secularized Sweden, where religious 
studies are included in the curriculum.  

Therefore we found it interesting to conduct our research with a focus 
on culture. We conducted semi-structured interviews with five teachers and had 
conversations with two other teachers who are working at a secondary boys school in 
Banaras (also known as Varanasi), in the Northern state Uttar Pradesh of India. 
During these interviews we had a chance to map out the teachers views regarding the 
students’ different cultural and religious backgrounds. We were also been able to 
learn how the teachers work with religious diversity that can be observed in the 
classrooms.  

The reason for choosing to write about culture, religion and the 
students’ socio-economic backgrounds is that we have been observing differences 
amongst the students regarding these matters during our teaching-practice in 
Sweden. Consequently, we found it interesting to focus on this and how teachers are 
working with these aspects in India. Our empirical material and results showed that 
the teachers were working inclusivley in terms of getting every single student to 
understand and be a part of the classroom. 
 

1.2 Purpose and problem formulation 
In schools all over the world you can find students with different backgrounds. 
Students from rich families can study in the same school as a student whose parents 
are poor and have no academic background. In the same school there are students 
with different religious beliefs, different socio-economic backgrounds and students 
that speak different languages. The students may have completely different cultural 
backgrounds when they interact in a classroom and other contexts of school. This is 
our general experience from our previous teaching-practices in Sweden.  

When we decided to study abroad we chose India for various reasons. 
We already knew that the country has one of the largest populations in the world and 
with a school system that encompasses around 817 400 schools.1 The school where 
this study took place is called Central Hindu Boys School, established 1898. The 
school were affiliated to Banaras Hindu University.2 There were around 2000 
students studying at the school.3 The students wore a school-uniform when they were 
in school.4As aspiring teachers we find it very interesting and useful to gain 
experiences of this academic environment for our future work as teachers in Swedish 
schools. We wondered if the cultural and social differences that we had seen between 
students during our teaching-practice in Sweden could also be found in India.  

                                                
1 Nationalencyklopedin, Indien [2014-12-21]. 
2 Central Hindu Boys School [2015-01-05]. 
3 Interview with Sanvi, teacher at Central Hindu Boys School [2014-11-13]. 
4 Observation, Central Hindu Boys School [2014-11-12]. 
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According to the latest Census of India from 2011, the country has over 1,2 billion 
inhabitants and is the home to Sikhism, Hinduism, Islam, Buddhism, Jainism, 
Judaism, Christianity, Zoroastrianism and many more religions, reports the 
independent encyclopaedia NE.5 It also reports that between 250 and 400 million 
Indians living in poverty.6 Since we are soon to be teachers our main aim was to 
examine Indian teachers’ point of view regarding their work in a classroom 
considering that there are severe differences in terms of the students’ cultural, 
religious, and economic backgrounds.  

The majority of the Indian population, around 82 percent, consider 
themselves to be Hindus. Although there are great variations in the understanding of 
a Hindu belonging and identity depending upon various factors, including the 
multifaceted traditions within Hinduism. While some perceive themselves as secular, 
others are orthodox, and some are just Hindus from a cultural point of view.7 
Hinduism as a religion cannot be understood, as merely a tradition of faith, but the 
Hindu life comprise socio-political aspects, which includes ideas and practices of 
castes, gender roles, and social hierarchies.8 According to Knut A. Jacobsen it is a 
task for India to make sure that all people have the same possibilities in society.9 Our 
purpose was to investigate how teachers in a governmental school in Banaras work 
with the students’ different cultural and social backgrounds.10 As the methodological 
base for this project we chose to conduct interviews with five teachers working at 
secondary level in a school for boys and to do participant observations of the 
classroom-environment. We also conversed with other teachers and staff at the 
school.  
 

1.3 Problem formulations 
To approach the purpose of how Indian teachers in a governmental school in 
Banaras, India, approach students of various cultural and social backgrounds in their 
teaching the study we have specified three problem formulations:  

1. How do the teachers in a governmental school in Banaras approach and work 
with the religious diversity that exists in the classroom?

                                                
5 Nationalencyklopedin, Indien [2014-12-21]. 
6 Nationalencyklopedin, Indien [2014-12-21]. 
7 Jacobsen, 2004, p. 40. 
8 Jacobsen, 2004, p. 106. 
9 Jacobsen, 2004, p. 108. 
10 Nationalencyklopedin, Indien [2014-12-21]. 
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2. In what ways are the teachers in a governmental school in Banaras observing 

and working with the students’ different culture?  
3. What are the thoughts about teaching and school situations with students 

from different socioeconomic backgrounds among teachers who work in a 
governmental school in Banaras? 
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2 BACKGROUND 
India has been independent since 1947 and is therefore a relatively new democracy. 
It is compulsory to attend school for all children between the ages of six and 
fourteen. This decision was passed in the Indian Parliament in 2009 and is seen as 
something historic, according to UNICEF on their webpage.11 It is important to know 
about the context in which the teachers are working in. The background chapter 
therefore gives the reader an overview of the Indian school-system and an 
introduction to the National Curriculum Framework, which is the national guideline 
that teachers and governmental schools should follow. After that a couple of subjects 
will be introduced. These are the ones taught by the informants in the study.  
 

2.1 Banaras school system 
Many people also know Banaras as Benares or Varanasi. Banaras is another name for 
Varanasi. We have chosen to use Banaras, mainly because it is the term used by the 
people living in the city. We have also been reading at the Uttar Pradesh tourist 
webpage and Banaras is the name, which is used most frequently.12 During the 
1700's the immigration to the city began to flourish.  The city benefitted on being 
one of India's most popular cities for pilgrims to visit. Due to war and instability 
elsewhere Banaras became the home to wealthy people, as well as pilgrims. The city 
was also strengthened by the flow of people who were coming to the holy city. The 
architectural changes that took place in the 1800's, as well as in the 1900's, have 
affected the image of the city. Ghats13, palaces, dharamsalas14, markets and temples 
were being built and created the familiar image of the city.15  
   Today Banaras 1,2 million inhabitants still experience pilgrims (and 
tourists) as the city is one of India's seven holy cities and has over 1500 temples.16 
Until the 1800's, the Banaras school system was a structure of different systems and 
institutions of teaching and education. According to Nita Kumar, this was a network, 
which worked on the basis of tolerance and a discursive assumption that they all 
were multifaceted.17 Previously the students have been thought through an educator 
in their own home. During the 1800’s under the colonial rule there was a change in 
power when the educator became connected to the state. This is part of a body of 
thoughts based on the idea that India had to become civilized and therefore needed to 
be colonized. The colonial state took over the power of defining what knowledge 
was, and opposite to other reforms, which may target groups like the lower classes, 
the colonial state was targeting all native people in India with their reforms.18 

                                                
11 UNICEF [2014-01-07].  
12 http://www.up-tourism.com/destination/varanasi/about.htm [15-01-20] 
13 A Ghat is a staircase, platform down to river Ganga.  
14 A rest house. 
http://dsal.uchicago.edu/reference/gazetteer/pager.html?objectid=DS405.1.I34_V11_307.gif  
[14-12-17]. 

Nita Kumar, Lessons from schools: the history of education in Banaras, Sage Publications, 
New Delhi, 2000, p. 16. 
16 Nationalencyklopedin, Varanasi [2015-01-05]. 
17 Kumar, 2000, p. 14. 
18 Kumar, 2000, p. 15. 
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India's school system today is standing on two legs: a state policy, which is a policy 
unique for the state and a central policy, and a national policy that all states in India 
must follow. The National Centre for Education, Research and Training (NCERT) is 
producing the national guidelines.19  

In Banaras school system, there are basically three different kinds of 
schools:  governmental schools, private schools, and schools, which can be both 
private and governmental. These schools have different boards, different 
curriculums. Both private and non-private can follow the board Central Board of 
Secondary Education (CBSE). Private schools can follow the board Indian Council 
of Secondary Education (ICSE). In practice, that which distinguishes the schools 
apart from each other, is the language. In CBSE schools, the teaching is in Hindi and 
English. In ICSE schools the language in the classroom is Hindi, English, Sanskrit 
and regional languages.20 As well as there are private and governmental schools in 
India there are schools that are run by a religious foundations or charity 
organizations.21 Many schools in Banaras are schools where boys and girls are 
studying at separate separately. There are a few cases where they are studying 
together but this is not the norm for schools in Banaras.22 The school in which the 
study took place was a boys’ school. Central Hindu Boys School is a CBSE school.   
 

2.2 National Curriculum Framework 
In the following text you will get to know the National Curriculum Framework 
(NCF) of 2005, which the schools should follow. The NCF is the national guidelines, 
which every school in India must follow. Like all educational policies the national 
curriculum contains both general and subject specific guidelines for teachings in 
secondary school. For the purpose of this study the following overview gives an 
introduction to the subject specific guidelines that the teachers at the school we 
studied are expected to follow in the teaching activities.  
 In a landscape of cultural and socioeconomic diversity, the policy 
document confirms that school activities should be guided by the concept of equality 
among students. The training should strive to promote values that encourage 
tolerance, humanity and peace in a multicultural society.23 In the old curriculum from 
1986 it is stated that all subjects should be infused with the Indian independence 
movement, the Constitution's obligations and other things which connect with a 
national identity. The promoted values in the curriculum of 1986 are the following: 
the cultural Indian heritage, democracy, secularism, equality, egalitarianism, 
protection of the environment, the downfall of the social barriers, awareness of 
family norms and scientific thinking. As the document emphasises, all educational 
programs in India shall be strictly adhere to values of secularism. The schooling will 

                                                
19 Veronique Benei, Schooling India – HinDus, Muslims, and the Forging of Citizents, 2008, 
Permanent Black, p. 18. 
20 Interview, English teacher Sanvi [14-11-13]. 
21 Baidyanath Saraswati (edit), The cultural dimension of education No. 3, Neeru Nanda, New 
Delhi, Indira Ghandi National Centre for the Arts, 1998, p. 222. 
22 Interview, English teacher Sanvi [14-11-13]. 
23 National  Curriculum Framework, p. 1-2.  
http://www.ncert.nic.in/rightside/links/pdf/framework/english/nf2005.pdf [14-12-10]. 
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provide an equal education that is sought to break prejudices and the social 
environment that comes at birth.24  
 In the year of 2005 the curriculum built on these principles and was 
supplemented with the following principles: the students' knowledge about life 
outside of school, an effort to make the students work with other methods and 
material than textbooks, the examinations shall be flexible and integrated in the 
classroom and that democratic values will become part of students' identity. The 
NCF also emphasises that schools should cater for students from different 
socioeconomic backgrounds and that students have different psychological, 
intellectual and physical backgrounds for their learning. Those students who are 
exposed to trouble at school, example based on caste, language, gender, religion, 
culture or disability should receive help directly and not just through schedules and 
policies. Students should get an education that suits their learning.25 
 In India there are hierarchies regarding castes, gender relations, 
economic status, cultural diversity which exist in the Indian society and thus 
influences the education. This may create a distance between the economic and 
social groups, which can be seen in school activities. NCF states, for example, that 
girls and religious minorities are more vulnerable, and there is a risk they miss out on 
education. Especially in rural areas the schools are being given more educational 
opportunities. NCF points out that the education at school need to include the 
following subjects: Language, mathematics, science, social science, art education, 
health and physical education, work and education, and education for peace.26 
 

2.2.1 English and social science  
English and social science are the subjects, which the informants are teaching. 
History, civics, geography and political science, sociology, anthropology and 
economics are all incorporated under the same curriculum: social science. You can 
read about Social science and English below. 
  Regarding teaching in English one must understand that in some places 
in India, there are already children who are multilingual, speaking two or three 
languages and dialects. India displays a complex linguistic map since there are 
several different languages spoken. They are all depending on which region a person 
lives in, which is causes various challenges, but also many opportunities both in 
schools and in society. According to NCF guidelines, the teaching of languages 
should be done in a multilingual way and teachers are expected to see 
multilingualism as a resource in the classroom. The students' mother tongue should 
be taught in school. If Hindi is not the first language for the student, they must learn 
it as a second language. This also works the other way around. At higher stages 
Sanskrit should be taught. All students have the right to education of their mother 
tongue, according to these guidelines, and unless the school can provide it  is falls on 
the responsibility of the state.27  
 
In the NCF, social science includes subjects such as political science, geography, 

                                                
24 National Curriculum Framework, p. 5, [2014-12-10]. 
25 National  Curriculum Framework, p. 5, [2014-12-10]. 
26 National  Curriculum Framework, p. 9, [2014-12-10]. 
27 National  Curriculum Framework, p. 36-37, [2014-12-10]. 
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history, sociology, anthropology and economics. The aim is to create an 
understanding through critical questioning and exploration of the social reality. The 
textbooks must have a relevant content that suits India's pluralistic society with many 
social groups and regions. In social sciences the students’ ability to question the 
social reality should also be developed. The student should therefore be able to 
question the norms, which exist in the Indian society.28 
 

2.3 Previous reasearch  
There are a lot of articles, theses and other research-publications which discuss 
multicultural learning and intercultural pedagogic. The field of multicultural learning 
and intercultural pedagogy covers a lot of research. We therefore chose a selection of 
articles depending on the following criteria: International relevance, language 
(English). We searched using the search-database One Search. The articles found 
were those who best matched our field and our study. We used the following words 
in our search: Multiculture* and intercultural* pedagogy* and read the articles topics 
to determine if they were relevant to our study. The articles will be presented one by 
one to make it easy for the reader to follow in the text. These articles will be 
discussed in the chapter 7.1 – Conclusion, under the last paragraph.  
  The article A Pedagogy for Global Understanding - Intercultural 
Dialogue: From Theory to Practice by Nina L. Dulabaum (2011), highlights the 
challenges which exist with the implementation of intercultural education in school 
activities. People of different groups, with different languages, religions, ethnics and 
background should create a common understanding. The author argues that the 
intercultural dialogue must be present in all segments of society, from school and up 
until parliament. The language can sometimes be a barrier for cultural understanding 
between the people, as an example when the school offers education in language it 
could create an openness to other people and an openness about other cultures. 
Teachers must also focus on history, because this subject provides an understanding 
that can discourage violations of human rights. The author has come up with three 
challenges that teachers have to work with. These are as follows: critical thinking 
with social and emotional intelligence. She also argues that the focus should be on 
the process, not the product. Finally she sees intercultural dialogue as a necessary 
exercise. The conclusion is that the challenge of intercultural pedagogy lies in the 
legacy of colonialism when there was a predominance of certain groups who have 
experienced a lot of suffering. Thus, there must be individuals who motivate other 
people from different cultures, regardless of status, class and power, by 
communicating with each other. Only then can individuals understand the global 
community.29 
 The article Developing Intercultural Understanding and Skills: Models 
and Approaches” by Laura Perry and Leonie Southwell from 2011 aims to create an 
overview of the empirical material by comparing and discussing different models, 
definitions, and concepts from an intercultural perspective. The authors suggest, in 

                                                
28 National  Curriculum Framework, p. 50-51, [2014-12-10]. 
29 Nina L. Dulabaum, A Pedagogy for Global Understanding – intercultural dialogue: from 
theory to practice Policy Futures in Education Volume 9 Number 1 2011 Center for Faculty and 
Teaching Excellence at Colorado Technical University, Career Education Corporation, USA. 
Colorado Technical University, Career Education Corporation, USA, p. 104-108. 
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their result that intercultural competence consists of four dimensions: knowledge, 
attitudes, skills, and behaviours. In order to develop intercultural competence, the 
individual is challenged to create a cultural awareness. For teachers, this implies that 
one must adopt a subjective attitude to various cultural differences and similarities, 
so that the students explore different worldviews.30 
 In the article So, How Do I Teach Them? Understanding Multicultural 
Education and Culturally by Line Augustin Saint-Hilaire (2014) her aim is to 
understand multicultural education, it's history and the dimensions in what she calls a 
"culturally relevant pedagogy". The method she presents is a method based on 
reading secondary literature the field of her research. Before she's presenting her 
result she's giving the reader a historical background of multicultural education and a 
definition what multicultural education is. Within the definition of multicultural 
education she explains different authors research about the dimensions of 
multicultural education that teachers - according to her, should work with. She also 
gives the reader a recap of culturally relevant pedagogy. The result shows that 
understanding the history of multicultural education is the key for a teacher, because 
knowing the history can improve attitudes, knowledge and the technique to be a part 
of cross-cultural interactions.31  
 The article written by Jennifer A. Linder-VanBerschot and Patrick 
Parrish is called Cultural Dimensions of Learning: Addressing the Challenges of 
Multicultural Instruction (2010). It starts off with a background, which gives the 
reader an overview of the field of multicultural education. The authors describes 
topics like a need for culturally adaptive learning experiences, which would, 
according to the authors, lead to a scenario where the individual needs would be 
fulfilled.32 The authors start by telling the reader about "pattern of thoughts and 
behaviour". To create a pattern of behaviour the ingredients are: culture, personality 
and human nature. These three are needed according to the authors. The cultural 
dimensions of learning framework (CDLF) is a model which is used to understand 
how different cultures amongst the students are affecting the teachers teaching and 
the students own learning. However the article states that CDLF does not affect 
gender-differences, such things as values and practices can be analysed trough the 
framework.  
 As an example, the framework states, under one topic, that the teachers 
are "seeking stability" by using "single textbooks or teacher authority". On the 
contrary we have "more uncertainty acceptance" with "many resources used".33 It 
gives the teacher a possibility to analyse themselves and their teaching. The CDLF 
can, according to the authors be used to overcome false assumptions regarding how a 
teacher must behave in certain situations. Furthermore the authors discuss topics like 

                                                
30 Developing intercultural understanding and skills: models and approaches, Laura Perry and 
Leonie Southwell School of Education, Murdoch University, Murdoch, Australia. Published 
online: 11-12-19, p. 460. [14-12-07]. 
31 Line Augustin, So, how do I teach them? Understanding multicultural education and culturally 
relevant pedagogy. Reflective Practice: International and Multidisciplinary Perspectives, Volume 
Number 15, Issue 5, 2014, Elementary and Early Childhood Education Department, Queens 
College, CUNY, New York, NY, USA, p. 592-601.  
32 Jennifer A. Linder-VanBerschot and Patrick Parrish, Cultural Dimensions of Learning: 
Addressing the Challenges of Multicultural Instruction International Review of Research in Open 
and Distance Learning, 2010, Volume 11, Number 2, Edmonton, p. 6. 
33 Linder-VanBerschot and Parrish, 2010, p. 8. 
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the need for awareness and communication to understand students and their culture. 
The conclusion is that the CDLF framework can be used as a tool to analyse learners, 
and help teachers work in a better way. As a finish there is a line in the article that 
reads: "Fundamentally, when we teach, we are teaching about culture. Knowledge, 
skills and attitudes are all manifestations of culture and are not somehow immune to 
it."34 

 

 

                                                
34 Linder-VanBerschot and Parrish, 2010, p. 5.  
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3 THEORY 
The intercultural perspective enables the individual teacher to understand and meet a 
multicultural world. The teacher has an awareness of the challenges linked to a 
multicultural, diverse and open classroom teacher can then also develop their own 
skills and didactic proficiency.35 A classroom can be understood in many different 
positions. Our starting point for understanding the classroom environment we face is 
to start from the intercultural perspective. This perspective will be our tool for 
understanding both the teacher's ways of thinking, but also to understand the 
environment we face.36 We will be using different concepts to analyse empirical 
data. 
 

3.1 Multicultural learning  
American scientist James Banks makes a distinction between what he calls 
intercultural education and multi-culture education. Intercultural education is about 
the teacher getting students from different backgrounds and cultures to collaborate, 
interact and learn together. Multicultural education is about giving students a 
different perspective on the world around them, as an example to teach about other 
cultures.37 The intercultural perspective can be used in a learning environment, this 
will require that the teacher realize that students are individuals who have different 
cultural backgrounds and beliefs.38  

People's worldview is often created on the basis of how we relate to 
other people, other opposites. Society, says Bergstedt and Lorentz, teach us to think 
in opposites. Us and them, right and wrong, good and bad all serves as examples. To 
be able to turn away from this way of thinking is an important step towards 
understanding people better.39 Characteristics of intercultural learning is inclusion, 
and to counter the thinking that all people are the same, rather than seeing them as 
individuals.40 This is important for all teachers to carry around, especially the 
teachers who work in an environment, which is not multicultural. The homogeneous 
environment then becomes, by definition, an important reason to broaden the picture 
of normalcy.41  
 When people discover that that they are different and the same once 
can it create an understanding that people are equal but different. When the 
differences and similarities occur with the homogeneous environment combined in 
new experience in the school all the differences and similarities can be interpreted as 
equal. This can develop the students understanding that all humans are a product of 
the social society. When there is an awareness about each other differences and 
similarities it is creating an multicultural learning.42 
                                                

35 Lahdenperä, Pirjo & Lorentz, Hans, (edited), Möten i mångfaldens skola: interkulturella 
arbetsformer och nya pedagogiska utmaningar, 1. uppl., Studentlitteratur, Lund, 2010, p. 17-18. 
36 Lahdenperä, & Lorentz, 2000, p. 19. 
37 Banks, James A., Cultural diversity and education: foundations, curriculum, and teaching, 5. 
ed., Allyn and Bacon, Boston, 2006, p. 69. 
38 Bergstedt, & Lorentz, 2006, p. 31. 
39 Bosse Bergstedt, & Hans Lorentz, (edited.), Interkulturella perspektiv: pedagogik i 
mångkulturella lärandemiljöer, Studentlitteratur, Lund, 2006, p. 28. 
40 Bergstedt, & Lorentz, 2006, p. 30. 
41 Bergstedt, & Lorentz, 2006, p. 31.  
42 Bergstedt & Lorentz, 2006, p. 29. 
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3.2 Culture  
Culture is probably one of the most complex concepts you can use according to 
Fornäs when quoting British culture-scientist Raymond Williams.43 Culture can be 
understood in very wide terms, it can be seen as a "way of life", according to 
Williams. Therefore, this text will take you through an introduction to the concept of 
culture. It is important to know that this description is based on how we are using the 
concept of culture. We have landed in a hermeneutic-anthropologic understanding of 
the concept, and purposely delimitated the interpretation of the concept since there 
are many and different descriptions, points of view and interpretations of 'culture'.  
 The hermeneutic44 understanding of the word is that culture is a 
meaning-making practice.45 This way of seeing culture has been well known for 
around hundred years.46 The perspective puts language as a meaning-making system 
in focus along with other kind of traditions like opinions and attitudes.47 Meaning 
making is totally dependent on people communicating with each other.48 Meaning is 
when a thing points from itself towards something that gives it its meaning. It could 
be a text, pointing towards a group of people. Meaning is created when the text 
meets the person. Meaning making can also occur when a person is defining 
themselves, creating an identity. When people define themselves, an identity is 
created. But identity can also be seen as meaning - given to a certain group.49 All of 
the mentioned things above occur in a context. When a person says something our 
interpretation of it is dependent on where that person is. For example: At work, in a 
temple, in a school or in the middle of a street.50  
 

3.3 Language 
The language has a deep meaning for people because it is through language, students' 
self-image and identity is shaped. Through didactic environments, which have 
linquistic elements from the students own experiences a long lasting linguistic ability 
amongst the students, is developed. Teaching content should come from students' 
cultural experiences and sourroundings. This gives each student a opportunity to 
know their own abilities and to become linguistically involved.51 
Lorentz emphasizes interactions with other people for the students learning. If the 
teacher does not take into account  the students' different cultural background, 
language and experience  it may lead to a scenario where the students do not take 
part in the classroom. There is need for an awareness amongst teachers who are 
looking for the cultural and linguistic skills the students have with them. This, in 
turn, can be used as a resource when planning the teaching to create an effective 

                                                
43 Johan Fornäs, Kultur, 1. uppl., Liber, Malmö, 2012, p. 9. 
44 According to the online wordlist www.ne.se the terms meaning is to point out how important it 
is with understanding and empathy in the human - and social sciences.  
45 Fornäs, 2012, p. 30. 
46 Fornäs, 2012, p. 31. 
47 Fornäs, 2012, p. 33. 
48 Fornäs, 2012, p. 38. 
49 Fornäs, 2012, p. 52. 
50 Fornäs, 2012, p. 53. 
51 Kerstin Bergöö, & Annette Ewald, Liv, identitet, kultur: Om utredningen ”Att lämna skolan 
med rak rygg och svenska som ett demokratiämne”: i Utbildning & Demokrati, vol. 12, nr 2, 
2003, p.32.  
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teaching. The author argues that when the teacher is trying to learn a few words in 
students' mother tongue demonstrates respect for elevrnas cultural background and 
can promote their learning.52 The author Eklund also believe that there is a strong 
bond between language and culture. Language is a tool to organize individuals who 
have a cultural community. Language will convey values, norms and cultural 
heritance. When people of a minority loose their native tounge and simply adapt to 
the majoritys language they do not only loose the language, but their identity and 
culture.53 

                                                
52 Hans Lorentz, Talet om det mångkulturella i skolan och samhället: en analys av diskurser    

om det mångkulturella inom utbildning och politik åren 1973-2006, Pedagogiska institutionen, 
Lunds universitet, Diss. Lund : Lunds universitet, 2007,Lund, 2007, p. 112.  
53 Monica Eklund, Interkulturellt lärande: intentioner och realiteter i svensk grundskola sedan 

1960-talets början, Diss. Luleå : Luleå tekniska univ., 2003,Luleå, 2003, p. 81.  
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4 METHOD AND MATERIAL  
The methodology chapter presents the following topics: metodological 
considerations, qualitative interview, participant observation, selection and 
implementation. The next part presents and discusses the processing of material, 
reliability, validity and ethical approaches. The chapter ends with a presentation of 
the informants.  
 

4.1 Methodological conciderations 
The question formulations are the following: In what ways are the teachers in a 
governmental school in Banaras observing and working with the students’ different 
culture? What are the thoughts about teaching and school situations with students 
from different socioeconomic backgrounds among teachers who work in a 
governmental school in Banaras? How do the teachers in a gouvernmental school in 
Banaras approach and work with the religious diversity that exists in the classroom? 
In order to be able to answer these questions we used qualitative methods with 
interviews and participant observations, as this method is suitable for a study of 
people’s experiences, interpretations, and views. As the scholar Eva Fägerborg 
argues, the advantages with qualitative interviews is that the informants’ memories, 
experiences and their own point of view is being expressed and shown.54  
 Similarly Annika Eliasson, whose work on methodology has supported 
our work and the choice of interviews, pointed out that quantitative research methods 
and the use a questionnaire can be fruitful when measuring attitudes among a 
population when making generalizations amongst a group of people. 55 When 
researching the peoples’ different values, behaviours and observe different events, 
however, the qualitative method if preferable. Since we are two people who are 
conducting the study, there will always be two different observations because 
everyone has their own personal perception and make their own subjective 
interpretation. This should not be perceived as an obstacle but instead favourable for 
the study, since it is giving dual understandings and interpretations of what 
happened.56  

The researcher Katrine Fangen argues that participant observation is 
forcing the researchers to reflect over the methodological, scientific and ethical 
questions.57This is also to be seen in the light of the participation itself. The 
researcher is able to come close to people and to be a part of a context. 58 By using 
observation at a school as a methodological approach and in the role as visiting 
teachers we were able to participate as well as observe the students. Given the 
context of a school the chosen type of observation was participant observation, 
primarily because it was not realistic to choose a method where the researcher’s role 

                                                
54 Eva Fägerborg, Intervjuer, Etnologiskt fältarbete / Lars Kaijser & Magnus Öhlander (red.), s. 
85-112, 2011, p. 85. 
55 Annika Eliasson, Kvantitativ metod från början, 2., uppdaterade uppl., Studentlitteratur, 
Lund, 2010, p. 21. 
56 Jan-Axel Kylén, Att få svar: intervju, enkät, observation, 1. uppl., Bonnier utbildning, 
Stockholm, 2004, p. 95-97.  
57 Katrine Fangen, Deltagande observation, 1. uppl., Liber ekonomi, Malmö, 2005, p.3. 
58 Fangen, 2005, p. 7-8. 



14 

 
 
 

14 

is to blend in unnoticed, as the students were well aware of our presence in the 
classrooms. In a participant observation there are two options to consider: First the 
researchers can just observe, secondly the researchers can be a part of the 
interactions. We chose to do both, depending on what situations it was.59 
 

4.2 Selection 
Pål Repstad emphasises the value of having many different informants for a study as 
long as it fits is purposes of the study.60 The school in Banaras in which this study 
took place is a rather large school, and to be able to make a selection of informants 
we divided them into groups depending on which teachers-room they were using at 
the school. There were around five different teachers-rooms in the school depending 
on what subject the teachers had. Our five informants were from one teachers’ room.  
We found it necessary to pick only one room because it gave us the possibility to talk 
with the informants outside of the interviews. Sitting in a room with the teachers also 
provided us with the possibility to talk with them and establish contact. In total there 
were around 20 teachers at the school who could be selected as possible informants, 
based on their location, the selected teachers’ room. The criteria for our selection of 
informants were the following:   

o Agreement of informant and willingness to participate: Must be 
interested in talking with us about culture.  

o Legitimate work status of the informant: The teacher must be 
educated and authorized in the subject she - or he - teaches.  

o Communicative skills: The teacher must be very good at English.  

o Gender distribution: If possible, equal incidence between men and 
women.  

The second criteria were mainly based on the difficulty in knowing the teachers 
educational background. However, this criterion turned out to be rather irrelevant, 
since all the teachers were well educated. The third criterion was created mainly 
because we wanted to be able to communicate with the informant without an 
interpreter. Based on this selection procedure we ended up with totally four women 
and one man from the same teachers’ room who agreed to participate in the 
interviews. The information about them will be given when the results are presented 
below.  

 

4.3 Implementation 
We deliberately chose to ask the teachers whom we interviewed interpretable 
questions. The kind of questions we chose to ask was everything from "What is 
multiculture for you?" to "What are your thoughts regarding that students are having 
different backgrounds?". This is the semi- structure interviews technique where we 
can follow up on some of the different answers the teachers is giving us. According 

                                                
59 Fangen, 2005, p. 8, 30. 
60 Pål Repstad, Närhet och distans: kvalitativa metoder i samhällsvetenskap, 4., [rev.] uppl., 
Studentlitteratur, Lund, 2007, p. 62. 
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to Annika Eliasson, this method gives the informants the freedom to formulate their 
own answers and tell the researchers what they think is the most important to answer 
in the question.  This openness of the questions gave the teacher an opportunity to 
make their own interpretation of the question and it can cover different answers. The 
interviews questions are in the appendix.61 
 Before the interview has even began we asked the informant if we were 
allowed to record the interview with a mobile phone and told them about how we 
were going to use the material. All agreed to this and consequently we recorded all 
interviews which gave us a possibility to read and interpret the material in detail and 
to use quotes in the text.62   
 We choose to transcribe the recorded material from the interview 
recorded sound to writing. This was done as it gives a possibility to work better with 
the material, listen to and read the answers over again and make sure we understood 
everything correctly. This method of working also minimizes the risk of missing out 
important information.63 It showed that the open questions we had been asking the 
teachers were giving us quite varied kinds of answers. Apparently the teachers had 
applied their own interpretations and understandings of the questions, sometimes 
intimately linked to their subject. This gave us interesting empiric material. As an 
example the teachers started to interpret the different words, like “multiculture”. 
They told us about how they interpreted the words by explaining. For example the 
teacher Anya defines multiculture under 5.3 as “backgrounds, religions, geographical 
regions and cultures”. This will be discussed further down in the finishing 
methodological discussion. All of the interviews were between 30 and 45 minutes. 
They were all accomplished between the 18th of November 2014 and the 24th of 
November 2014 at Central Hindu Boys School, Banaras, India.  Under the topic 5, 
Result you can read about our result. After the transcription we read the interview 
and found three themes. These are as follows: Religiosity in school, culture in school 
and socio-economic background of students in school. These topics are the headings 
in the result-chapter.  

 

4.4 Reliability and validity 
In a study, there must be validity and reliability to make the study credible. 
Reliability means that the study should be able to repeat and the results should reveal 
similar results as the first time it was performed. To make the reliability increase 
researchers must be well prepared for the survey. When a high degree of reliability is 
achieved, another study should be able to come up with similar empirical material 
and results if the same methods and measures are being used. On the other hand, if 
the conclusion and the result cannot be controlled the study's credibility can be 
questioned.64 We began our work by creating a schedule with different stages and 
phases during the study. This was done simply because we did not want to forget any 
area since we were working with several different parts simultaneously. The different 
parts were the following: An interview guide, the data collection, the transcription, 
                                                

61 Eliasson, Annika, Kvantitativ metod från början, 3., uppdaterade uppl., Studentlitteratur, 
Lund, 2013 p. 36,37. 
62Björn Häger, Intervjuteknik, 2, [reworked] uppl., Liber, Stockholm, 2007, p. 140. 
63 Repstad, 2007, p. 93. 
64 Eliasson, 2010, p. 14-15. 
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the process of writing down the empirical material in the result, as well as general 
questions which we wanted to address in the subject field. As previously stated, we 
used a phone with a recording function. This made the interviews properly 
documented which increases reliability.65 Steinar Kvale and Svend Brinkmann point 
out that reliability is often a question about the informants’ answers, in other words, 
do they change their answers during the interview? Do they change their points of 
view? Another significant measure, as Kvale and Brinkmann also point out, is to 
avoid any kind of leading questions and thereby influence the informants’ answers.66  
 To increase the reliability of our study we first did a test interview 
before we conducted the interviews at the boys' school in Banaras. This interview 
was done to improve the interview-guide as well as checking if the formulations of 
the questions were satisfying. The interview-guide was also checked and inspected 
by our supervisor. The test interview and the inspection of the interview-guide is 
according to Patel and Davidson a factor, which increases the validity.67 Repstad 
observes that if there is a high reliability in the study, there is also a good chance the 
validity is high.68 Kvale and Brinkmann further define validity by asking the 
question "Are you measuring what you think you are measuring"?69 Furthermore, 
Kvale and Brinkmann continue by pointing out that validity is something that must 
impregnate the whole study. To be able to measure what we wanted we have been 
reading about Banaras, schooling in India and India as a country. Knut Jacobsens 
Hinduism from 2004 and we have been reading in the encyclopedia NE.se. This 
increases the study’s validity.70 Before we even started the interview we made an 
interview-guide. Our supervisor controlled this guide before the interviews, and 
according to Patel and Davidsson this is a good way of increasing a study’s 
validity.71 
 

4.5 Ethical approaches 
The Swedish Research Council has produced guidelines which all researchers must 
take part of. These presented guidelines gaurantee that ethical considerations and 
rules are followed topics like if the research has been properly executed. The ethical 
guidelines are especially important to follow when the empirical material used in the 
study consists of humans. The main topics in the guidelines are the following: The 
voluntary informed consent, the confidentiality request and the request regarding 
openness and disclosure, the right to withdraw.72 
 The voluntary informed consent implies that researchers must inform 
the informants about the purpose of the study. The researcher is also obliged to give 
information to the people participating in the study about their role in the study. 

                                                
65 Repstad, 2007, p. 157.  
66 Steinar Kvale & Svend Brinkmann, Den kvalitativa forskningsintervjun, 3. [reworked.] uppl., 
Studentlitteratur, Lund, 2014, p. 263. 
67 Runa Patel & Bo Davidson, Forskningsmetodikens grunder: att planera, genomföra och     
rapportera en undersökning, 4., [updated] uppl., Studentlitteratur, Lund, 2011, p. 102. 
68 Repstad, 2007, p. 16. 
69 Kvale & Brinkmann, 2014, p. 264. 
70 Kvale & Brinkmann, 2014, p. 267. 
71 Patel & Davidsson, 2011, p. 102.  
72 Vetenskapsrådet, p. 5-6. http://www.codex.vr.se/texts/HSFR.pdf [2014-11-28]. 
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Before the interviews we informed the informants about the purpose with the study 
and the interviews. We also spoke about their right to be anonymous, their right to 
not answer questions they felt uncomfortable with and the right to quit if they wanted 
to.73 However it was not the case that any of the informants rejected the interview or 
did not answer any question. Rather the opposite, all the teachers enjoyed answering 
all of the questions in their own way and three of them emphasized that it was really 
nice being interviewed. The question regarding the informants’ approval was done 
before the interviews would start. This is in line with the request regarding openness 
and disclosure that states which the research must be conducted in an open and 
honest way.74  
 The request of confidentiality was met by making the informants 
anonymous in the transcription. This was done by giving them pseudonyms and no 
one has had the chance to come across our recordings, which are stored safely. In 
this study we are telling the readers the informants’ pseudonyms, that they are 
teachers, their education and which country they are born in. This is a way of telling 
the significant information about the informants without giving their identity away.75 
Regarding the use of data, it is a criterion that all personal data, which is collected 
during the interviews, cannot be used in any other research other than for this 
particular study. We informed our respondents during the interviews that their 
answers would only be used for this study alone.76 
 

4.6 Who are the respondents 
In this study we have completed five interviews with five teachers at Central Hindi 
Boys School. The teachers are Hindus, born in India and have the same religion: 
Hinduism. All the teachers are in between 35 to 65 years old. We have thematised 
the empiric material and put it under three different topics. Under 5.2 you can read 
about how the teachers working with religion in the school. Under topic 5.3 you can 
read about culture in the school and in 5.4 you can read about the teachers' views and 
thoughts when it comes to the students different socioeconomic background.  
Anya; she has been working as a teacher for twelve years. Anya has a postdoctoral 
degree in social science (including: civics, geography, and history).  
Diya; she has been working as a teacher for twenty-four years. Diya has a 
postdoctoral degree in history.  
Kyra; she has been working as a teacher for thirteen years. Kyra has a postdoctoral 
degree in English.  
Pari; she has been working as a teacher for thirteen years. Kyra has a postdoctoral 
degree in English and she has done research so she can teach for higher education.  
Vivaan; he has been working as a teacher for twelve years. Vivaan has a postdoctoral 
degree in English and he has done research so he can teach for higher education.  

                                                
73 Vetenskapsrådet, p.7-8, [2014-11-28]. 
74 Vetenskapsrådet, p. 7-8, [2014-11-28]. 
75 Vetenskapsrådet, p. 12, [2014-11-28]. 
76 Vetenskapsrådet, p. 14, [2014-11-28].  
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All of the teachers were working at a secondary education school at the time of the 
study 
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5 RESULTS 
In the following chapter the result of the qualitative interviews, conversations and 
observations during classes and outside of the classroom. You can read the result in 
the following three themes, which was based on the empirical material from the 
teachers and the observations: 5.1 Religiosity in school, 5.2 Culture in school and 5.3 
Socio-economic background of students in school.  
 

5.1 Religiosity in the school 
Below this heading it will be presented how the teacher s work with religion in the 
classroom, what kind of religious features are there in the school area, and if the 
students can leave the school area and the classroom due to religion. This was the 
themes how came up from the interviews and observations under religion.  
 
5.1.1  How the teachers work with religion in school 
Below the heading are the results of the teachers answers about how they work with 
religion in the classroom. 
 Although religion is not a subject taught in the school, Vivaan explains 
that he talks about religion in his class, but also points out that this implies a large 
responsibility since he, as a teacher, has to remain neutral when discussing religion. 
According to him, if he is not neutral he can create a problem because the students 
are adolescent and when they talk about religion he also needs to tread carefully. In 
his subject English they mostly talk about Christianity, because some books are 
English literature related to Christianity. They discuss various aspects of the topics, 
for example Christianity as a religion as well as Christians and religion.  Nowadays, 
the school also has Hindi literature in English, which makes it possible to talk more 
about other religions in the classroom. Other religions, such as Islam, Hinduism, 
Buddhism, and Jainism, are also discussed in class but it depends on the themes of 
the discussions. When referring to discussions about religions, Vivaan states the 
following quote: 
 

We have to be very, very carefully with it, because we get student from two or three 
religions. There have been examples, that the students and the guardians or the 
system have taken it otherwise.77   
 

Vivaan points out that it is necessary to talk about the religions so that the students 
are aware of what kind of religion exists in their society. The students are only given 
an introduction in the different religions and he gives an example in the following 
quote: 
 

 In the name of Christianity the student’s think it is only one particular religion but 
when the time comes we talk about its history, we talk about various developments, 
various topics throughout the history and, for example, we discuss the latest 
statement that was delivered from the Pope. The one about that it is true that "big 
bang theory" which was proposed by the scientist, it is correct. This is a great thing 

                                                
77 English teacher Vivaan, interview by Madeleine Karlsson and Tove Jansson, [2014.11.21]. 
Banaras. 
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in Christianity, a great development because the same religion was very strict and 
fanatic and very much adamant to some tradition in the history.78 
 

The Hindi literature textbooks that he uses in the classroom are related to Hinduism 
and by that he primarily means the classical scriptures and particularly the Veda 
books.79 Anya states that she discusses religion in her classroom, and in this school 
they have different religions and in one class there are students from different 
religions. She is teaching the students to understand the problems with religion and 
gives one example: “Like, why we have Islamic architectural style. So for that I need 
to take students back to religions and that interaction, and how we adopted all these 
things.”80Anya does not just go through all the religions with the students, but 
emphasizes that she also needs to teach them about secularism.81  

Kyra also mentions that the school is for students with different religions and 
therefore she also brings it up during her teaching. However the school’s objective is 
that the student should learn to respect other religions. In the following Kyra explains 
how it works:   
 

It is not "my religion is good and your religion is not very good". But no, we teach 
them that you should respect your religion and also other religions. And what we do 
is that we celebrate all the religions here. In that way, the students learn it.82 
 

Kyra explains that in some classes there may be thirty students of Hindu background 
and two students of Muslim background, but the teachers do not make them feel 
alienated in the classroom. Kyra is teaching the students that all religions are 
important for society and all students should respect each other.83  
 The teacher Diya also claims that she teaches students about every 
religion, for example Buddhism, Jainism, Islam, and Hinduism, and what the 
“essences of every religion are”84, but she never discusses the students’ personal 
beliefs. She also says that sometimes the students tell her about their religious 
affiliations, for example:  
 

…if it is a ritual for example. We interact in those regional rituals. Sometimes we 
talk about these kind of things so that the other can hear about it. Sometimes they 
tell me poems or tell me about rituals and what function the rituals they perform 
have. We talk sometimes about that. The Chhath85 is a very popular festival but it is 
from Bihar. A lot of students are from Bihar so I always use to ask the students 
"What is this?" Sometimes they tell about festivals and other sorts of things. And 
then we interact in those kinds of topics.86 

                                                
78 Vivaan, [2014.11.21]. 
79 The Veda: Rigveda, Yaurveda, Samaveda, Atharvaveda.  
80 Social Science teacher Anya, interview by Madeleine Karlsson and Tove Jansson, 
[2014.11.18]. Banaras. 
81 Anya, [2014.11.18]. 
82 English teacher Kyra, interview by Madeleine Karlsson and Tove Jansson, [2014.11.24]. 
Banaras. 
83 Kyra, [2014.11.24]. 
84 History teacher Diya, interview by Madeleine Karlsson and Tove Jansson, [2014.11.19]. 
Banaras. 
85 Chhath is a festival celebrated in Benaras. It is about worshipping the sun, and includes parts 
like prayer. 
86 Diya, [2014.11.19]. 
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As pointed out before the study is built on observations and interviews. During an 
observation in an English class we observed that the topic of the class was reading 
the text The Bishops Chandelier Sticks. The teacher asked the following questions 
related to the text:  
 1. What are the religions in India?  
 2. Where do Christians go for worship?  
 3. Whom do they find in a church?  
The answer, according to the teacher stated the religions in India are Hinduism, 
Muslim-religion and Sikhism. Furthermore they answered that the Christians go to 
church for worship and in church they meet a bishop or a father. During the class the 
word supper was brought up, as it was mentioned in the textbook. The teacher asked 
the students about the word and got answers like "dinner" and "lunch". She then told 
the students about the Lord of the last supper, and story when Jesus shared the last 
supper with the disciples.87 

Pari expresses that she does not teach the students about religion, 
because she is a teacher in economics. But she means that the students have their 
own reason for worshiping God outside the school area. Some of the student go to 
temples and some goes to mosques, they have their own way of practicing religion.88  
 

5.1.2  Religious features in the school area  
Below this heading some of the observations made in the school area will be 
presented. This was done to see how the religious diversity was featured outside the 
classroom.  
 Every morning before the assembly all the teachers go to the schools 
Hindu temple and pray to Lord Hanuman. Before entering the temple, both the 
teachers (and us) took off our shoes and put our hand to the doorstep. Then we took 
our hand to our heart or forehead. This act is to pay homage to the God and the 
temple. Inside the temple the teachers perform a small prayer and bow to the God 
with their head, after this the teacher’s leave the temple and put their shoes back on.  
 Next to the temple there was a holy tree, where everybody in the school 
can do an offering. When the teachers are back in the teacher’s room a member of 
the staff comes to give all of the teachers a couple of Illaichidana89. All the teachers 
put their hand with Illaichidana to the forehead or the heart and mumble a pray.90 
 During children’s day some students were re-citing Ramayana for 
twenty-four hours. The children were re-citing and singing the texts in a pre-
determined order. First a student and some teachers read for two hours, then another 
team takes over. There were also some students and teachers who are playing the 
Indian classical instrument Tabla91. In the room where the re-citing was going on the 
people re-citing had an overview of Lord Hanuman. A portable wall had been 
removed to make a bigger room, and to make Lord Hanuman in the temple visible 
                                                

87 Observation, [2014.11.13]. 
88 English teacher Pari, interview by Madeleine Karlsson and Tove Jansson, [2014.11.22]. 
Banaras. 
89 Illaichidana is a small, white sweet you are sacrificing in the temple. This sweets are by doing 
so being blessed, and later on eaten by people.  
90 Observation, [2014.11.4]. Dialogue with Sanvi [2014. 4.11]. 
91 A small drum. 



22 

 
 
 

22 

for those who were re-citing.92 Some of the students were wearing religious symbols. 
We were able to observe some of these features after the holiday Diwali93. A boy 
was seen wearing a bracelet made by red threads, which was given to him by a priest, 
after a puja.94 A student wore a bindi, which was given to him after a puja. That 
particular bindi is worn exclusively by people from the Brahmin-caste and is special 
for Lord Vishnu.95 Another boy was wearing a silver-coloured bracelet in some kind 
of metal. Every time it hits something there is a sound, and the sound works as a 
reminder of God.96  
 

5.1.3  Festivals and the morning assembly 
Below this heading the result connected with festivals and assembly will be 
presented. This was done to show religious features outside of the classroom, but 
within the school area.  
 Before the result of festivals and the morning assembly will be 
presented, there will be an explanation regarding what the morning assembly is. The 
morning-assembly is an event we observed which provided culture and religion in 
school. It is important to remember that the religion that is spoken of under the 
assembly is brought up in a secular way, it is not a confessional, although the 
assembly contains a common prayer.  
 The morning assembly at Central Hindu Boys School starts at 10am 
with all of the students standing outside, in their housing groups. They start the 
assembly by singing the song, which is unique for the school. After that the 
attendance is checked. By not having attendance first thing, it gives the students' a 
chance to arrive and stand in line, even if they're late. There is information being 
announced. The information is of a sort, which is important to share with the 
students. It could be regarding a holiday, and the school provide information about 
the celebrations and how the school will be affected (free days.). Last is the common 
prayer and the national anthem.97 
 When religious festivals are celebrated it is common that someone at 
the school explains about the festivals and the religion through a speaker at the 
morning-assembly. Sometimes the higher classes have essays to write as homework, 
about the festivals and the religion connected to the festival. The content of the 
homework depends on what the teacher decides it must contain. In the lower classes 
(six to eight) the students and their teacher have discussions in the classroom. This is 
done by the teacher to create an awareness of the religious festivals and the 
traditions. Sometimes the students have an assignment to write, where they shall 
describe the festival and/or celebration and how this is done in the school. Vivaan 
gives an example:  

For example, the celebration of Lord Krishna. In that way also it means that they are 
aware, and the teachers also discuss this in the classroom. But that’s the lower 
classes at the elementary level.98  
 

                                                
92 Observation, [2014.11.14]. Dialogue with Sanvi [2014. 14.11]. 
93 Diwali is a festival o flight and many pray to Goddess Lakshmi. 
94 Observation [2014.11.11]. Dialogue with Sanvi [2014. 11.11]. 
95 Observation [2014.11.18]. Dialogue with Sanvi [2014.11.18]. 
96 Observation [2014.11.21]. Dialogue with Sanvi [2014.11.21]. 
97 Observation, [2014.11.4]. Dialogue with Sanvi [2014.11.4]. 
98 Vivaan, [2014.11.21]. 
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Vivaan describes a scenario where the students get information during the morning-
assembly. At Guru Nanaks99 birthday we observed that the students' were told some 
short facts about Sikhism and about Guru Nanak.100 In connection with festivals 
Anya said she often gives one assignment to the students, and when the school opens 
again they discuss it in the classroom.101 So far we have found out that Vivaan (and 
Pari, as you will read further down) and people at the morning-assembly are talking 
and discussing about festivals, holidays and religious celebrations. The English 
teacher Kyra on the other hand tells us her view, which is different. She tells us that 
she does not teach about the festivals, since she thinks that assembly serves this 
purpose: 102  
 

Whenever religious holidays are approaching we tell them about that particular 
religion. In the assembly you must have seen the students giving speech? Speech is 
related to that particular religion the festival is connected to, and students, they learn. 
When they listen, they learn many things. And when they listen continuously, every 
time, then they grasp many things. Suppose they have heard it ten times, at least two 
or three things they will understand. They will grasp it, and it will remain in their 
mind. So it is better in that way, we also teach about that particular holiday, 
particular religion. The importance of that religion.103  
 

Pari describes that because the students are of different castes they have their own 
ways of celebrating and practising the different festivals. She tells that they discuss 
festivals and holidays in the classroom and during the festival when the student (and 
herself as well) try to celebrate it.104 Diya, on the other hand, tells that she does not 
bring up festivals in her classroom since it is the responsibility of the assembly to 
talk about this. She informs that there are students who sometimes give speeches 
about the origin of the holidays and festivals. She also adds that sometimes they talk 
more briefly about festivals in the classroom, for example: “Like 'today is Diwali' 
and about the importance and why it is celebrated. I tell them if it is any special 
day.”105 
 

5.1.4  Leave from school or classroom due to religion 
Below this heading are the results concerning if the students can leave the classroom 
for religious reasons, and if the students may leave the school area for various 
religious reasons. In the school area there is only a Hindi temple there the students 
who practices Hinduism can go, but not far away from the school there are mosques 
and a Gurudwara106.  
 Vivaan means that sometimes in his classes the students apply for leave 
due to religion. In his classes there are some students from Bihar and the eastern 
parts of the state Uttar Pradesh and in October they celebrate a festival called 

                                                
99 The founder of Sikh religion. Nationalencyklopedin, Sikhismen [2014.12.20]. 
100 Observation, [2014.11.5]. 
101 Anya, [2014.11.18]. 
102 Kyra, [2014.11.24]. 
103 Kyra, [2014.11.24]. 
104 Pari, [2014.11.22]. 
105 Diya, [2014.11.19]. 
106 A Gurudwara is a sikh –temple. 
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Chhath-Puja. This festival is related to the sun, as he describes it in the following 
way:  
 

The mother, you know, keeps fast of further wellbeing of the son and our students 
are obviously sons so they have to be there. In our Indian system you will find a 
number of festivals with are related with relatives. If you have to think of the 
wellbeing of your better half you have to have this in mind. If you want to see your 
brother happy, you have to keep fast for him also. If you want to see your son happy 
and prosperous for need to keep fast also. If a student is a brother they will ask for a 
certain kind of festival, if he's a son he will ask for a Chhath-puja. So this is the case 
in our traditions, there are some festivals which are celebrated with very deep 
meaning and traditionally. People are attached to them. It is a, sort of must for them 
to attend, so they demand leave.107  
 

Vivaan continues by telling that it is not common that students are away from school 
because of religious practices. As he argues, “in many cases the holidays are there” 
for the student. He also points out that it is not necessary for Muslim students to “go 
to pray five times every day in the mosque.” The point Vivaan is making is that the 
students should not be away from school due to festivals or religion. There simply is 
no reason for them to be away. His final words on this topic are “Most of the 
festivals are holidays.”108  
 Anya declares that they have holidays for religious pujas: “We have 
national holiday and if students have got their own puja, or any religious thing they 
have to make it home. We can't spare them for that.”109 Diya means that her students 
cannot leave for religious reasons during class but they can formally apply for a 
leave from school because of a religious reason. Diya gives the same example with 
the Chhath puja as Vivaan provided. She also exemplifies how the teachers are 
organizing the students’ schedule after the festivals:110 
 

While we prepare our time-table we also consider these things. If it is Diwali, 
Deepdiwali, the students cannot come here. We consider these things. If it is a 
festival between brother and sister, every brother wants to see his sister. We 
cooperate. That day we avoid to have any tests. If it is a family festival we avoid 
tests. So that the students easily can move to their place to celebrate the festivals 
without any tension.111 
 

Both Kyra and Pari mean that some students are usually away from school due to 
religion, but most of the larger religious festivals are holidays anyway.112 Anya says 
that the students cannot get permission to leave the classroom due to religious 
reasons when she is teaching in a class, she says that the students have a common 
morning prayer in the morning assembly, so the students don’t need to leave the 
classroom.113 Diya also means that the students can’t leave the classroom for 
religious reasons.114 Pari mean that the students need to do all the religious things 
                                                

107 Vivaan, [2014.11.21]. 
108 Vivaan, [2014.11.21]. 
109 Anya, [2014.11.18]. 
110 Diya, [2014.11.19]. 
111 Diya, [2014.11.19]. 
112 Kyra, 24.11.2014 and Pari, [2014.11.22]. 
113 Anya, [2014.11.18]. 
114 Diya, [2014.11.19]. 
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before school. Pari finishes up with the following words: “They should not come to 
school and then leaving between classes. Maybe, for students who had to, you know, 
a train and go they were allowed.”115 
 Kyra on the contrary, means that the students can be away from class if 
they are specific religious reasons:  
 

Here the Muslim students observe Ramzan116, for one whole month. And during a 
particular time they say they want to offer namaz117. So we tell them "okay, you can 
go". You can offer your namaz, you can do your prayer, whatever you want. And 
then they go, they take leave from the classroom and they perform their puja, and 
then they come back. In this they would also learn that the teacher respect our 
religion, so that they will also learn it; how to respect other religions.118 
 

Vivaan, on the other hand, does not think the students should leave the classroom 
during class, as he explains as followed:  
 

For example if the Muslim student are there, it is not necessary for him to go to pray 
five times every day in the mosque. It's the similar case with the Hindu students. It is 
not an obligation from them. They are basically students who have to study. They 
are not that much fanatic about that, they are not that much adamant about that.119 
 

Vivaan is the only teacher who talks about daily practise of religion and not about 
specific occasions.120 
 

5.2 Culture in school 
Below this heading you will be able to read about the results. Here are the teachers 
answers about multiculture in the school and how the teachers are working with 
students from different cultures.  
 Regarding multiculture in the school the teachers answered varyingly. 
Anya purports that the school is multicultural because it has students from different 
backgrounds, religions, geographical regions and cultures. She claims that she has 
never found it difficult to teach in a multicultural class and explains this as a typical 
characteristic of India:  

When I was a student even I belonged to a class which was multicultural - because 
you will find these things in India everywhere. So I have a bit experience, so I never 
found it difficult to teach a multicultural class.121  

She also consider it is valuable to have different cultural backgrounds in her 
classroom and clarifies the reasons:  
 

Because the students’ outlook is broadened by that. If all the different cultural 
backgrounds-students are sitting in one class and having, and sharing everything 

                                                
115 Pari, [2014.11.22]. 
116 Ramzan" is another word for Eid-al Fitr. The celebration is in the end of the month Ramadan. 
This is why she says "one whole month".  
117 Persian word for salat, prayer.  
118 Kyra, [2014.11.24]. 
119 Vivaan, [2014.11.21]. 
120 Vivaan, [2014.11.21]. 
121 Anya, [2014.11.18]. 



26 

 
 
 

26 

throughout the day, everyone is enlightened by the others. Everyone's outlook is 
broadened by that. And that is what we are trying to achieve through education. 122 

 
The teacher Diya also thought that the school is a multicultural because the students 
are from different areas in India. She thought that is was important to have 
discussions in the classroom when the students share their culture with each other. 
According to her, that helps the students in creating an understanding for the 
“cultural diversity of our nation”.123 Kyra also thought that their school is 
multicultural and the main reason for that was because the students are from different 
regions in India and the languages are different depending upon what area they are 
from. She works with the students’ culture in her teaching by telling stories:   
 

We tell them stories related to different cultures. We are telling them stories, 
connected to different culture, different religions. And we teach them tolerant 
attitude, this is the first things we have to teach them. Respect all the religion, 
respect all the culture. We teach trough examples, giving them various other stories 
various other epics. So in this, students learn many things. And they learn how to 
respect different cultures.124 
 

Kyra says that if she uses the students’ own culture in the classroom they can 
understand better. Consequently she works with examples from the students’ own 
life, their own surroundings, and in that way they can relate and create a better 
understanding for a specific topic. In addition, Kyra claims they teach students to 
have respect for other cultures that is also “part of the Indian culture”.125 
Pari, who also refers to multiculture in the Indian society, defines it in the following 
way: 
 

India, you see, has so much diversity. People of many religions, castes, live together. 
And they practice the own religion and cultures they are forming it. They are very 
happy. In between there are some differences but still they are living together. We 
enjoy each other's culture.126 
 

Pari also emphasises that in her classes she does not pressure the students to follow 
another culture or religion. Kyra says that she has been brought up in this culture 
with "all of this diversity" and she has no difficulty to educate the students. Pari, on 
the other hand applies the students’ different culture in her teaching in the following 
way:  
 

Then we have dance and celebrating a common function like that. The students are 
from different backgrounds and they come to participate, they are excited and they 
want to come and learn new styles of dances. And they come with their own style 
also and we try to put in their steps also, include their steps into the dancing if' the 
steps are good. So it's like that when we incorporate their dance.127 
 

                                                
122 Anya, [2014.11.18]. 
123 Diya, [2014.11.19]. 
124 Kyra, [2014.11.24]. 
125 Kyra, [2014.11.24]. 
126 Pari, [2014.11.22]. 
127 Pari, [2014.11.22]. 
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Pari ends her explanation by stating that she does not include the students' own 
culture and experience by purpose. For her it was an unconscious act, she had not 
been reflecting about her teaching in this way before. 128  
 Vivaan did not agree with the other teachers at this school and their 
statements that it is a multicultural school. For him a multicultural school can only 
exist on global level. Instead he describes the school at which he is working in the 
following way: “here we have diverse backgrounds among the students.”129 He 
explains that the students are bilingual because India has a multilingual system and 
this put bilingual requirements on the teachers:  
 

A teacher is also compelled to be bilingual while making them understand a topic, 
especially the language teacher. Although we have been taught if you want to teach 
a language, especially the target language in the modern methodology, the modern 
method you don't have to. But considering the students’ backgrounds we have to be 
bilingual. So here in this classroom we have only bilingualism not multilingualism 

130 
 

Vivaan points out in that quote that the language teachers do not have to be bilingual, 
but he sees it as a necessity to be able to make the students understand. He also says 
that multilingualism does not exist in the school. Vivaan explains what he means 
when he uses the word bilingualism: "In bilingualism there are various vernaculars 
and dialects when the students are speaking in Hindi." Based on the observations we 
have been doing they also revealed that all the students are bilingual and speak Hindi 
and English. When we asked about language with teachers, for example in the 
teachers' staff-room, they all said that there are different dialects in Hindi.  
 

5.3 Socioeconomic background of students in school 
Below this heading you will read about the theme concerning the students socio-
economic background.  
 Anya meant that when a person work in a governmental school with 
lots of diversity among the students, some challenges occur in the everyday teaching. 
The socioeconomic backgrounds of the students is one of the challenges she can see 
in the school: 
 

Some students are from very low class-background. Like their fathers are 
benders131 or something like that. Some students are from very educated 
families, and both kinds of students are there, in the same class.132 
 

Anya continued to describe that as a teacher she needs to reach out to all of her 
students at the same degree. A student who is from a poor background does not have 
the same exposure to the language for example, and may therefore not be able to 
follow the education in the same manner that others have the opportunity to do. 
Anya’s strategy was to eliminate these differences and be flexible so that all students 

                                                
128 Pari, [2014.11.22]. 
129 Vivaan, [2014.11.21]. 
130 Vivaan, [2014.11.21]. 
131 "Bender" is a person who drinks a lot.  
132 Anya, [2014.11.18]. 
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could understand. Although she purports that this is a problem of multicultural 
schools in India.133 When it comes to dividing the seats between the students' who 
apply to the school 15 % of the seats are reservations for those students who are born 
in lower cast. Even though the cast system is not legal and it is against the law to 
discriminate people from lover caste, it is still required to use affirmative action for 
more equal education.134 The teacher Kyra also thought the socioeconomic 
backgrounds of the students could be a problem whilst teaching at the school:  
 

For example, some come from rural area, some come from financially 
weaker parts of the society. To deal with those students is a problem. We 
have to work so that they are on the same level as the other students. So 
multiculture is not a problem, but these diverse backgrounds are.135 
 

Kyra meant that the teachers should treat the students equally, not seeing them as 
anything else but a student, even though the students have different socio-economic 
backgrounds:  
 

They are equal, they are student. They are not rich or poor, they are a one. 
So we tell them "now you are not rich or poor, you are a student. You are a 
student of this particular class. So treat the students as your friends, as your 
classmates. Someone equal, not someone weaker." This we do.136 
 

Kyra argued that there was an understanding among the students even when they are 
from different backgrounds. For example some of them share books with other 
students in the same class. All of the students cannot afford books so the students 
who could afford books share with the students who do not have books. 137 Pari 
points out that she do discuss the Indian caste-system when they talk about religion 
in the classroom.138 

Diya, on the other hand, was of the opinion that her students’ 
socioeconomic backgrounds were not a problem in her teaching. She emphasizes that 
that students dress in school uniforms so that no one should be able to judge their 
backgrounds. According to her, this makes it difficult to know their background: “If 
they come to me and ask for something [then I will know], [but] otherwise it is 
difficult to check the background. Because they are all in the same uniform.”139 

Vivaan's definition on different background was: “Different 
background meaning different ethnic background and social economics 
backgrounds.”140 Vivaan finishes by explaining that he thinks the problems at 
schools are being caused by the students’ different backgrounds and their previous 
level when it comes to learning.141 

 

                                                
133 Anya, [2014.11.18]. 
134 Observation [2014.11.21]. Dialogue with Sanvi [2014.11.21]. 
135 Kyra, [2014.11.24]. 
136 Kyra, [2014.11.24]. 
137 Kyra, [2014.11.24]. 
138 Pari, [2014.11.22]. 
139 Diya, [2014.11.19]. 
140 Vivaan, [2014.11.21]. 
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6 ANALYSIS 
In this chapter you will find our analysis which was made by implementing the 
theory on our empirics. The analysis was thematised based upon the theory: 
multicultural learning, culture and language. This chapter was constructed by 
dividing the chapters according to the structure of the theory-chapter. The chapters 
are: 6.1 analysis of multicultural learning, 6.2 analyses of culture and chapter 6.3 
discuss analysis of language.  

6.1 Multicultural learning 
Below this heading you can read analysis of the empiric result. Multicultural learning 
will be discussed in relation with religion and socio-economic background of the 
students.  

Multicultural learning is when the teacher gives the students a different 
perspective of the world. In the classroom this means that the teacher has students 
from different cultures and backgrounds and they learn and interact together.142 It is 
only a matter of multicultural learning if the teachers understands that the students 
are individuals who have different beliefs and different cultural background, argues 
Bergstedt, & Lorentz. In the society people often think about other humans in 
dualistic way, for example, good or bad, clever or dumb as a rather easy example. 
Furthermore, one of the best ways to move away from this dualistic way of thinking 
is to learn and create an understanding about other people, as pointed out by 
Bergstedt and Lorentz out. The teacher should therefore - when it comes to 
multicultural learning - work with inclusion of all the students. If there is a 
homogeneous environment it is important to change the image of what the normalcy 
in the schools is. A symbol of a homogeneous environment could be that one gender, 
religion, language or opinion is overrepresented, according to Bergstedt & Lorentz. 
143 
 Kyra worked in an inclusive way in her subject English. She worked 
with the approach that all students’ religions are "the same", and that there is no 
religion that is better than the other. She tried to work with the students in a way that 
they were aware that in society and the world there is not us and them, there is only 
us, regardless what religion people have, we need to respect each other. She also 
worked with inclusion in her classroom, hoping that no one's feeling alienated. This 
was done because in the school it is Hinduism that is the most widely spread religion. 
It is safe to say that Hinduism in Central Hindu Boys School was the homogeneous 
environment that Bergstedt and Lorentz prescribed.144 
 The result also showed that all of the teachers were working with 
multicultural learning in the classroom, with inclusion. The teachers were also trying 
to work in a way that gives the students a non-dualistic view upon religion; a way to 
work with multicultural learning according to Bergstedt & Lorentz, get away from 
the dualistic perspective.145 All of the interviewed teachers were saying that 
Hinduism is the main religion at the school and therefore they needed to create 
respect and understanding for all religions amongst the students. All of the teachers 
                                                

142 Lahdenperä, & Lorentz, 2010, p. 17-18.  
143 Bergstedt, & Lorentz, 2006, p. 28.  
144 Bergstedt & Lorentz, 2006, p. 31. 
145 Bergstedt & Lorentz, 2006, p. 38. 
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agreed that they need to teach the students to have an understanding for other 
religions and cultures outside the school environment. The students lived in a 
society, which had a lot of diversity among the citizens, both regarding religion and 
culture. The teachers therefore also had an individual perspective towards the 
students and see them as students. The teaches do not only focus on the religion in a 
multicultural learning but also the students backgrounds in form of culture and 
socioeconomic aspects, but those two topics will be analysed in the heading culture. 
All the teachers were trying to make the students realize that they were all same. We 
remember how Kyra told us the following: 
 

They are equal, they are student. They are not rich or poor, they are a one. 
So we tell them "now you are not rich or poor, you are a student. You are a 
student of this particular class. So treat the students as your friends, as your 
classmates. Someone equal, not someone weaker." This we do. 
 

Four out of five teachers stated that Central Hindu Boys School was a multicultural 
school because the students are from different regions and areas, religions, cultures, 
caste and traditions. The one teacher who did not think that the school was a 
multicultural was Vivaan, and he explained that was because the school only had 
students from India, not from any other country, therefore school did not have a 
global aspect. Multicultural learning and multiculture for him was if there were 
students from different countries. The other teachers argued that because of the 
diversity in the students’ background it was a multicultural school.  Even through 
these differences all the teachers were working to include multiculture in the 
classroom. Even Vivaan, who did not consider it as a multicultural school, worked 
with multicultural learning when he was teaching the students about different 
religions and how they are expressed in the Indian society. The author Banks means 
that a multicultural learning is when the students have different backgrounds. Thus 
the students learn from each other and relate to each other.146 Based upon Banks 
definition, as mentioned before, all of the teachers worked with multicultural 
learning, even if they define multicultural learning differently. Vivaan argued that he 
did not work in a multicultural environment, nor did he use multicultural learning as 
a teacher. But based on the definition used in this study, Vivaan work with 
multicultural perspective.  
 

6.2 Culture  
Below this heading you will read how culture is analysed, based upon the theory. 
Here you will find the analysis connected to religion and the socio-economic 
backgrounds of the students.  

In the empirical material it can be seen that the teacher uses the students' 
culture directly in the classroom. As Fornäs wrote, culture can be seen as a meaning-
making practice.147 It is therefore possible to see religion as a meaning-making 
practice according to this definition of culture. The teacher Diya told us: 
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147 Fornäs, 2012, p. 30. 
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We interact about those regional rituals. Sometimes we talk about this kind of 
things so that the other can hear about it. Sometimes they tell me poems or 
tell me about rituals and what function the ritual they perform have. 

 
She is giving the students' experience meaning. The teacher is including the students' 
own culture into the lecture, and by doing so, she is using the culture as a meaning-
making system in the classroom. Regarding the temple and the rituals connected to 
the temple, they can be seen as culture. This culture is connected with a temple, next 
to a tree, it is therefore possible to interpret it as a culture bound to a specific 
geographic place. In the theory-chapter the author Fornäs was defining culture as a 
thing points from itself towards something that gives it it's meaning. As an example 
Fornäs pointed out a text, pointing towards a group of people. Meaning is then 
created when the text meets the person.148 According to this understanding of 
meaning-making, the temple and its rituals can be understood as a meaning-making 
practice for the people at the school. The temple points from itself towards 
something that gives it meaning, in this case, the people at the school.  

In the result you read about the English-teacher Vivaans' attitudes towards 
including religion in his subject. He said the following:  

 
We have to be very, very carefully with it, because we get student from two or three 
religions. There have been examples, that the students and the guardians or the 
system have taken it otherwise. 
 

This shows an interesting attitude. If religion is brought up in the classroom, 
according to the national guidelines it has to be in a non-confessional way. And still 
it emerged that the teachers' feel like they "have to be very, very careful with it". 
Anya emphasized that she teach about both religion and secularism. However, the 
rest of the teachers we interviewed showed nothing of Vivaans cautious attitude. 
Kyra firmly said: 
 

It is not "my religion is good and your religion is not very good". But no, we teach 
them that you should respect your religion and also other religions. And what we do 
is that we celebrate all the religions here. In that way, the students learn it. 
 

Diya, the history-teacher told that they teach about "every religion" but never about 
their personal beliefs. However, later on she told that  
 

…if it is a ritual for example. We interact in those regional rituals. Sometimes we 
talk about these kind of things so that the other can hear about it. Sometimes they 
tell me poems or tell me about rituals and what function the rituals they perform 
have... 
 

Even if the teachers specifically points out that they do not bring up the students' 
personal beliefs they do talk about their religious life, and about how the students' are 
performing different rituals. Fornäs interpreted culture as a meaning-making system 
of opinions, attitudes, things like texts and rituals can be seen in the empirical 
result.149 It appeared as if Diya separated ritual from the spoken word. We could, 
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based on what she stated, assume that she would not ask the student a question like: 
If you think of God, what is your personal belief on this topic? On the other hand it 
occur situations when the teacher and the class interact about regional rituals. 
Religion as a cultural phenomenon does exist in the classroom and the teachers do 
talk about it - although with different approaches, from Vivaan’s cautious attitude to 
Diyas and Kyras non-cautious attitude.  
 Sometimes the teachers define the word culture. We wrote in the result 
that Kyra told us that the teachers teach the students to respect other cultures and that 
this way of thinking, is a “part of the Indian culture”. Attitudes and opinions can be a 
part of a meaning-making system, as Fornäs stated.150 Therefore we can argue that 
what Kyra said is a part of the culture amongst teachers, since she told about the 
teachers attitudes and after that argued that this were not only applicable on teachers, 
but on India. Thus it was hard to make a truth-claim, to argue that what Kyra said 
could be true for the whole of India, but it could not be to bold to say that what she 
said may be applicable on Central Hindu Boys School. There is a culture amongst 
the teachers we have been interviewing, which emphasizes the thought of equality. 
Kyra pointed it out, with emotion when she said "Multiculture is not a problem, but 
diverse backgrounds are" when she spoke about the students different socio-
economic backgrounds. Vivaan also pointed out that one of the schools issues is that 
the previous education that the students had received was of varying quality. This, on 
the other hand makes their time at the school rather unequal, Vivaan pointed out. 
Anya told us about the everyday challenges in the classroom where some of the 
students were from a home where they were lacking the exposure of English 
language. This could be seen as a culture amongst the teachers, where they strive 
towards equality amongst the students, since culture can be seen as a set of attitudes 
and opinions according to Fornäs.151 
 

6.3 Language 
The result made it clear to us that it was very few teachers who talked about the 
significance of the students’ knowledge of language. The first teacher who brought 
language up was Anya, and she described the situation. According to her, if she did 
not consider and reflect upon the students’ different socioeconomic and cultural 
background during her lessons, the students would not be able to take part of the 
education. For Anya, this was a question regarding working at an appropriate level, 
which included all of the students. She was therefore using the students' language in 
the classroom to make the students be a part of the teaching and she was providing 
the values, norms, as well as the cultural heritage, which comes with the language. 
We could connect this with Lorentz analysis about the importance of language. He 
stresses that if the teacher does not care about the students’ language, experience and 
cultural background, the student is not going to participate in the classroom.152 
 The other teacher who talked about language was Vivaan; who told us 
that during his lessons he might use more than one language to give his education a 
bilingual touch. This was according to him done because he was aware of the 
students’ different backgrounds. Vivaan clearly pointed out -in the result- that one 
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issue at the school was that the students come from different socio-economic 
backgrounds. One of the teachers, Anya, also pointed out that the students have 
different exposure of English. The children who came from a poorer background did 
not get the same exposure as the ones who had parents with a strong economy. It 
would probably not be farfetched to draw a line between Vivaans issue with 
"different backgrounds" and Anya's explanation that the exposure of English is 
dependent on the wealth of the family. This can be seen towards Lorentz, who argues 
that the teacher needs to think about the students’ different backgrounds.153 
 To create a good didactic classroom Vivaan used, and spoke of 
different dialects and vernaculars in Hindi in the classroom. This indicated that he 
was trying to give all the students a chance to become linguistically involved in the 
classroom. Eklund writes that language is needed to organize individuals so they 
don’t lose the native language, culture and identity. Vivaan shows an awareness of 
his students’ linguistic skills and that it was dependent on their diverse backgrounds. 
He thus sees the connections between language, identity and culture was an 
important part of his teaching.154 Bergöö and Ewald means that this is one of the 
keys to create a didactic environment.155 Vivaan showed an awareness of his 
students’ linguistic skills, and that it was dependent on the students’ background. He 
therefore saw the connection between language and culture as an important part of 
teaching. All the teachers we interviewed were aware that there are many students 
who speak another vernacular in Hindi, but all of the teachers were not working to 
develop the student's identity. Only three out of five teachers were talking about the 
importance of language but did not apply it in their teaching and therefore did not 
use the language aspect in an intercultural learning.  
 
 

                                                
153 Lorentz, 2007, p. 112.  
154 Eklund, 2003, p. 81.  
155 Bergöö & Ewald, 2003, p. 32.  
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7 CONCLUSION 
Below this heading you can read about the conclusion of this study. Further down 
you will also find further research and pedagogic implications as the study's last and 
final chapter.   

7.1 Conclusion  
The lead word is inclusion. Four out of five teachers were actively working with 
religion during their classes. This must be seen in the light of their subjects. Pari did 
not actively work with religion, since she was a teacher in economics. She felt like 
religion was a private thing. The rest of the teachers taught in English, Social Science 
and History. This gave them more space to include religion in their subject. Our 
conclusion was that the teachers talk about secularism and religion in the classrooms. 
They also incorporated these two topics with respect for all religions. It is also 
necessary to say that this must be seen in an Indian context. There are different 
interpretations of terms, of words, for example secularism and religion. For these 
teachers, working in a school in India, Banaras, a secular education is when religion 
is not a subject in the syllabus.  
 The conclusion was that the teachers are working with acceptance and 
understanding because they have an interest in making the students into individuals 
who accept religious diversity. These teachers pointed out that the society contains a 
lot of different religions and faiths, it was therefore important to promote tolerance 
and respect. It should not be to bold to say that this could be seen as a step towards 
creating a peaceful, multicultural society, just like we can read in the National 
Curriculum Framework (see chapter 2.2).  
 Furthermore, on top of the observations in the classrooms and 
interviews about the classroom we have observed the morning-assembly. In the 
assembly the students hear about religion, holidays and celebrations. In some cases 
the teachers are developing this further in their classroom. In the classroom there are 
students with different religion, different beliefs. When we asked about leave from 
the classroom or school to visit places like a Gurudwara, Mosque or a temple the 
answers were rather similar. Kyra was the only of the five teachers who were okay 
with students leaving the classroom during her teaching. The other teachers 
expressed feelings that it was not: "necessary", that students should: "do it before 
school", or make a formal request about leaving school due to religion.  
 Four out of five teachers claimed that the school was a multicultural 
school. The teachers was incorporating the students own culture be talking to them 
about festivals, local customs and traditions, religion, dance and celebrations. It was 
often done as a discussion in the classroom where the teacher was giving meaning to 
the students’ culture by bringing it up in the classroom.  
 It is our conclusion that three out of five teachers were directly talking 
about intellectual means which the students were given depending on their family 
(caste, income, education). Anya talked in the result about "like if their father is a 
bender" or of the student came from an "academic" background. Vivaan pointed out 
that the level his students were depended on their "previous learning". Our 
conclusion was that the students intellectual means was dependent on the wealth and 
position of his guardian/guardians. Kyra told us that "it's a problem" when she spoke 
about the students different socio-economic background. Diya on the other hand 
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noticed that the students are wearing the same school-uniform and therefore she saw 
them as equals. She saw socioeconomic background as something which could be 
seen on the outside.  
 To connect this study with further research we would like to mention 
some similarities, connections and differences amongst the research presented in 
previous research, chapter (2.3). Nina L. Dulabaum was writing about the 
importance of what she calls a "common understanding" amongst people who work 
in an intercultural environment. According to us, this is basically what the teachers in 
Central Hindu Boys School were working to achieve. Laura Perry and Leonie 
Southwell article aims to create a cultural awareness amongst teachers. In this study 
we have been exploring the attitudes amongst the teachers at the school. We came to 
the conclusion that the teachers have a cultural awareness. Line Augustine points out 
that the history has great importance when a teacher is working with multicultural 
education. The teachers did not discuss around the topic multicultural education and 
history. Jennifer A. Linder-VanBerschot and Patrick Parrish discussed how the 
CDFL can be used as a tool by teachers. This article contains nothing that could be 
seen in the empirical data we have collected. The teachers did not speak of any 
model or a tool to analyze their pedagogic environment.  
 

7.2 Further research  
Lahdenperä and Lorentz points out that it is very important to do research regarding 
how culture and culture-bound beliefs affect for example teachers. This research is 
important in order to meet a globalized world.156 The empirical material in this study 
focused on how teachers' work when there was socio-economical differences 
amongst the students. It did not focus on how students, principals and teachers 
experience caste. This could be a topic for further research.  
 Another angle is to do a comprehensive study between two schools, 
one private with a religious agenda, and one governmental, secular. Perhaps focus 
more on how the teachers talk about religion. It is also possible to do a 
comprehensive study between a girls school and a boys school, with a gender-
perspective. Are there any differences in what the children are being taught? Any 
culture-bond values which can be seen in one school but not in the other?  
 India has a lot of religious schools, all different, depending on which 
religion they are connected to. India truly is treasure-land for people interested in 
learning about different schools, learning more about topics like inclusion, culture 
and religion in school. Perhaps you would like to write about questions regarding 
children's right to education or if the caste-system is visible in schools?  
 

7.3 Pedagogical implications  
It is possible that this study can be of help to teachers who want to reflect upon their 
own position, their own point of view. It is also possible that this study can be of 
interest to people who are studying to become teachers. When we conducted this 
study we knew that it was one-of a kind, no other student from Linnaeus University 
has done this research before and we have not been able to find any other students in 

                                                
156 Lahdenperä & Lorentz, 2010, p. 17. 
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pedagogy who has done this kind of research in Banaras before. Therefore, this study 
becomes both interesting but also important as it can be seen as a pilot-study, for 
further studies in India. The study could therefore be of use to other students, 
studying to become teachers.  
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ATTACHMENT 
Interview guide  
Theme 1 – Background information – Who is the respondent? 

- Can you tell us why you became a teacher?  

- What kind of education do you have?  

- When did you start working as a teacher?  

- Have you always worked in a school?  

o For how long? 

o What have you been working with before?  

- What kind of subjects do you teach?  

- How many classes do you have?  

- How many students are there in your classes?  

 

Theme 2 – The teachers part in a multicultural class –”what is the respondents 

view upon their own teaching in a multicultural class?”  

- What is multiculture for you?  

- Do you have any experience working in a multicultural class?  

o How?  

o When?  

o Where?  

- Can you describe your work when you have students with different 

backgrounds? 

o Can you see any challenges?  

o Can you see any opportunities?  

 

Theme 3 – Teachers knowledge about intercultural learning: ”what is the 

respondents thoughts about intercultural learning in the classroom” 

In Sweden more and more teachers are working with intercultural learning. It is a 

perspective which is using the students own culture and different background in the 

classroom. The teacher sees for example the different languages as an opportunity, not 

something negative. An example is that the teacher gaining the students respect and 

strengthens their self-confidence by, for example, learning a few words in the students’ 

native tongue. Another example of a multicultural perspective is when its dance lecture 
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and the students show their different types of dancing depending on their background. 

By working this way the teacher is creating an equal education for all students. 

- After hearing this, what are your thoughts about your own teaching?  

- What is your thoughts regarding that students are having different 

backgrounds?  

- How do you feel including a multicultural perspective in the 

classroom?  

- In what way can you as a teacher create a curiosity amongst the 

students when it comes to other cultures?  

- Do you have any experience working with this ”intercultural 

perspective”?  

o If yes, what are your experiences?  

o If no, do you want to work in this way?  

 

Theme 4 – Multicultural: The respondents view regarding multiculture 

- Can you tell us about your students ethnic background?  

- Can you tell us something about the students backgrounds?  

- Can you tell us about any other differences among the students 

regarding background except from ethnicity?  

- If yes, can you describe it?  

- Have you, as a teacher the opportunity to use the students different 

culture and experiences directly in the classroom?  

- Do you see a value in having different cultural backgrounds in the 

classroom?  

- Do you, as a teacher the opportunity to work with the students 

different experiences and culture?  

o If yes, how?  

o If no, is it anything you want to work with?  

- How does your regular teaching differ from teaching around holidays?  

o Do you do anything special before or after the holiday?  

o Can you tell us something about the other teachers work?  

- Can the students leave the classroom to make a prayer or puja?  

- Does it happen that students are away from school due to religion?  


