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Introduction 

This publication is based on a symposium held in Berlin on Praxeology as a 

Challenge in Pedagogy in September 2011. 

 

To look at pedagogical practices and at concepts of practice in pedagogy first of 

all means to get a notion of the explicit as well as of the tacit side of practices 

and of the mode how to reflect these two modes of being. The conceptualization 

of the relationship between theory and praxis in the diverse concepts of practice 

is of special interest in this regard. 

In a second step, by focusing mainly on the tacit side of practices, we 

follow up a paradigm shift in pedagogy: As actual pedagogy to a great deal 

refers to the kind of theoretical and empirical research which is based on a 

concept of objectivity, or is oriented at the principle of consensus, it views social 

reality as if it were a text (cp. “linguistic turn”). That is to say, it deals with 

social reality as if it were ruled by completeness, closeness, unambiguity and 

linearity (Oser, Wulf). In school it is widely regarded as the main aim to impart 

available knowledge and abilities oriented at certain objectives. Pedagogical 

thinking and practice might then be more or less reduced to certain norms and to 

definite interventions in well-defined pedagogical situations. In this regard, 

pedagogical as well as pedagogically intended knowledge and abilities are 

interpreted as psychometric competences. 

In this view, the aesthetical dimensions of learning and Bildung, like 

corporal dispositions, sensual perceptions, time and space as important frames of 

orientation as well as the significance of body-communication and -interaction, 

iconic representations, didactical operations and commodities are disregarded. 

The influences of non-formal learning on formal learning situations are more or 

less neglected as well as implicit meanings of spoken and written statements, 

inexplicable knowledge that might produce power relations. The incidental 

pedagogical scenery constituted by such tacit dimensions might open, grant, or 

might also close the significant ways of teaching and learning; it might empower 

learners and teachers in understanding, transcending and creating the world, or 

constrain them in doing this. 

The significance of this dimension for pedagogy is apparent, when taking 

over a phenomenological, constructivist or a post-structural perspective. These 
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approaches even regard reflection as a “secondary experience”, ciphered out 

from a basic pre-reflexive multiplicity, e.g. of “experience”, of “difference” 

(Derrida), etc. Thus, finding ourselves in a concrete situation, we tend to 

complete our actual experiences by interpreting the explicit, i.e. by 

reconstructing the invisible sides of the situation, realizing the unsaid as it is 

revealed, and by focusing on issues read between the lines. In doing so, we often 

recur to a corporally conveyed experiential knowledge and we come back to it in 

every decision on the question whether or how something makes sense to us or 

not. Taking these approaches into account, even a tacit side of getting insights 

and of scientific examination comes out and can be reflected. 

Dealing with the empirical question how social practices constitute a 

(binding) reality comes close to taking over the praxeological perspective. On 

the one side, the term “praxeology” names a specific methodological approach 

to explore practices, activities, actions and praxis empirically. On the other side, 

it covers philosophical or sociological theories of action in general. As a 

methodology praxeology refers to approaches in the field of “Sociology of 

Culture” (Bourdieu, Reckwitz), “Sociology of Knowledge” (Mannheim, 

Bohnsack) and the “Chicago School” (Mead, Goffman et al.). It has its roots in 

phenomenological (Alfred Schütz et al.), in interpretative-hermeneutical 

approaches (Berger, Luckmann, Geertz, Goffman), in semiotic-structuralistic 

(Saussure, Eco, Foucault), pragmatical (Peirce et al.) and analytical approaches 

(Wittgenstein). In pedagogy the term praxeology is connected to names such as 

Josef Derbolav, Dietrich Benner et al. A praxeological theory conceptualizes 

sociality as an anthropological fact, generated in dynamic and relational 

processes. In social practices and contextual structures orders are supposed to be 

transmitted, constituted and created/established. Here, the focus lies on corporal, 

performative and emergent aspects of the practices by which “substantiality” 

(Wirklichkeit) is generated. “Substantiality” is, among other definitions, facetted 

as the logic of practice (Bourdieu), as the meaningful other (Mead), as the social 

construction of reality (Berger & Luckmann), or as the spaces of common 

experience (Mannheim). A praxeological approach reconstructs social practices 

in order to reveal their meanings, significances, effects, interdependencies etc. 

This also entails the transition of the question what (happens) to how (reality is 

constituted), which implicates to leave aside objectivistic claims of truth and 

presumptions of subjective motives. In this volume mainly empirical studies 

serve as the ground for generating theories about phenomena in the common 

field of interest. 
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The distinction of praxeology interpreted as a methodological approach 

and as theories of action is significant for all the contributions to this volume. 

On the one hand praxeology is used and discussed as an approach to the 

empirical field. On the other hand practices are explored in theoretical regards. 

The question how the implicit dimensions of practices can be analyzed 

suggests at first the very difficult question how to document these hidden 

dimensions. Procedures in arts here give an answer. Heike Schuppelius 

developed a special instrument, an artwork, by which it is possible to document 

all kinds of practices. By her video „GLASSES“ one gets an impression how 

interaction works without nearly any framing of outer control. This way of 

documenting social situations is of very high interest for the field of empirical 

pedagogy. 

Anja Kraus refers to the term “praxeology” as a specific empirical 

approach to explore practices, activities, actions and praxis. By comparing the 

approach of Dietrich Benner with that of Meyer-Drawe she shows that these two 

concepts open up the possibility to develop an empirical approach in order to 

explore pedagogical practices in a different way, especially by taking their 

negativity as well as their tacit dimensions into account. Anna Herbert deals 

with the ethical dimension of the relationship with another person. For Levinas, 

the “Other” manifests as a face that can only be changed by violence. In 

response to the “Other” we must develop a passive preverbal listening (Todd). 

The authors work out how this goes along with the disconnecting of the ego’s 

creation of meaning that brings forth the subject (Lacan). In this regard, learning 

from the Other is paradoxically also about learning in relation to ourselves. 

Grounded on theoretical as well as empirical considerations Stela Maris 

Ferrarese unfolds the concept of nonverbal language as a central reference for 

education in a multi-ethnic society. She shows that social prejudices and their 

effects are mainly conveyed in nonverbal, habitual and non-intentional ways. In 

her empirical study Maud Hietzge refers to Bourdieuʼs praxeology and its 

application to empirical social research (Friebertshäuser, Bohnsack) to explicate 

aesthetic elements in processes of Bildung by focusing on their openness, 

subjectivity and self-dynamics (Marotzki, Meyer-Drawe) as well as on 

sensuality, corporality, on nonverbal interactions and nonformal learning 

situations. By applying a praxeological view she works out tacit dimensions of 

Bildung connected to gender and power relations. Jürgen Budde chose a 

praxeological approach for an empirical study on teachers’ assessment of pupils. 

In this kind of assessment – explicitly or implicitly – constructions of diversity 

(such as gender, race, class, family situations, skills or achievement) often 
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become apparent, combined with individual liking, curricular standards or 

specific educational promotion programs. His hypothesis is that implicit and 

explicit knowledge is neither the same nor totally different but linked together, 

constituting and at the same time constructing pedagogical activities. Mie Buhl 

discusses the implications of video production as a means for academic 

improvement, providing a research-based development of professional compe-

tences in the field of teacher education. Her empirical study deals with a course 

that on the one hand aims at teaching the students analytical competences for 

various counseling methods. On the other hand, by applying a multimodal 

perspective on it, the practice of conducting a video observation of oneʼs own 

counseling is explored.  

 

Berlin in January 2013, Anna Herbert, Anja Kraus  
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