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Abstract 
 

The aim with this essay is to examine how relevant the strategies compiled by the National 

Agency for Education are to English language teachers in Sweden.  The main focus is on the 

area of strategies in general but in order to go further into depth in a specific area, there is a 

selective focus on vocabulary learning strategies as well. 

Moreover, this study has been facilitated with the help from teachers. The teachers answered a 

number of questions through a quantitative questionnaire. The teachers selected to participate 

in this study all teach at high school level. A total of eight teachers participated as informants. 

As the main theory, this study used the original classification framework designed by Chamot 

and O’Malley (1990).  

The conclusions drawn from the results is that teachers found all strategies listed by the 

Swedish National Agency for Education to have importance even though some were more 

important than others. Furthermore, with regards to the vocabulary learning, the conclusion 

has been drawn that teachers use several techniques in their teaching. However, the summary 

of the vocabulary strategies shows the importance to vary. Some informants answered that 

they use the strategies frequently although in quite a few cases they answered that they use 

them infrequently, which awakens the question of relevance in the daily teaching practice.  

 

 

Keywords: 
Strategy, vocabulary learning, learning strategies, learner autonomy, teacher, the Swedish 

National Agency for Education 

 

 

 

 

 

 

 

 

 

 

 



 

 

Acknowledgements 
 

I would like to thank all the teachers who participated in this study and who through the 

questionnaire contributed with thoughts and ideas regarding the subject of strategies in use. 

Further, I would like to thank my supervisor Chris Allen who has helped me throughout this 

essay and who through pointers and knowledge has made me a better writer.  

My friends deserve to be acknowledged as well for their help and encouragement. 

Finally, after this essay I have gained knowledge of strategies in the daily teaching practice 

which from now on will help me as a teacher in creating the course outline for my students. It 

has been ten educational weeks which will be useful to me in my future career as a teacher. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Contents 

1. Introduction ........................................................................................................................... 1 

1.1 Aim and scope .................................................................................................................. 3 

2. Theoretical Background ..................................................................................................... 4 

2.1 The good language learner ............................................................................................... 4 

2.2 Learner autonomy ............................................................................................................. 5 

2.3 Learning strategies in general ........................................................................................... 7 

2.3.1 Metacognition and metacognitive strategies .............................................................. 7 

2.3.2 Cognitive strategies .................................................................................................... 8 

2.3.3 Affective and Social strategies ................................................................................... 8 

2.4 Strategies in vocabulary learning ................................................................................... 10 

3. Methodology ....................................................................................................................... 12 

3.1 Quantitative questionnaire .............................................................................................. 12 

3.1.1 Ethical aspects .......................................................................................................... 14 

3.1.2 Validity and reliability ............................................................................................. 14 

3.2 Problems and limitations ................................................................................................ 15 

4. Results ................................................................................................................................ 16 

4.1 Learning strategies .......................................................................................................... 16 

4.2 Vocabulary learning strategies ....................................................................................... 22 

5. Discussion and analysis ................................................................................................... 28 

5.1 The good language learner ............................................................................................. 28 

5.2 Learner autonomy ........................................................................................................... 29 

5.3 General Learning strategies ............................................................................................ 30 

5.4 Vocabulary learning strategies ....................................................................................... 31 

6. Conclusion .......................................................................................................................... 33 

References ............................................................................................................................. 35 

Appendix ................................................................................................................................. 38 

 



 

 

1 | P a g e  

 

1. Introduction 

Tell me and I forget, teach me and I remember, involve me and I learn  

– Benjamin Franklin 

 

In order to learn a new language, students need to be involved in the process, something that 

Benjamin Franklin knew centuries ago. Naiman et al. (1978) and Oxford, (1990) reached the 

same conclusion. Through knowledge of different learning strategies learners will enhance 

certain skills which will help them to learn a new language more easily. The teacher’s job is 

to shed light upon these strategies in order to help her learners. These strategies need practice 

in order to work. With repetition and exposure to strategies the learner will find his or her 

own way in knowing what strategies to use in specific contexts. The word strategy has fairly 

recently entered the current Swedish syllabus for English, LGY11 (Swedish National Agency 

for Education, henceforth SNAE [www]). The SNAE states in the syllabus for English that 

the students should develop their ‘ability to use language strategies in various contexts’ 

(author’s translation). The use of the word strategy was initially not properly defined which 

up until now has left teachers to interpret and define the concept for themselves. This makes 

the actual meaning vague and confusing. What is really meant by strategy? In order to come 

to terms with this uncertain situation, the SNAE compiled the About strategies in English and 

modern languages (author’s translation) in order to explain the purpose and the use of the 

word strategy in the syllabus. Although the material was published in 2012, it would appear to 

be the case that language learning strategies are not widely known among EFL- teachers in 

Sweden. 

 

During the last decades of the 20
th

 century the focus in the classroom came to shift from being 

teacher-oriented with focus on the teachers’ methods into being student-oriented with focus 

on the students’ learning capabilities. The learning outcome became of importance. The shift 

went from teaching to learning. When focusing on learning, the learner immediately became 

the center. When being in the center students need to take charge of their own learning 

process. The student would therefore need different strategies in order to cope with the 

responsibility of becoming more efficient. This is why the shift brought the word strategies 

into to the concept of learning. 
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The early syllabi for English, from 1980 and 1990 have some traces of the students’ 

responsibility and consciousness regarding the learning process. Furthermore, the syllabus 

from 2000 states clearly, the importance of the students’ own responsibility. The latest 

syllabus, LGY11 is firmly grounded in the principles of the CEFR, Common European 

Framework of Reference (henceforth, CEFR) which is a set of guidelines created by the 

Council of Europe in order to harmonize the assessment of language performance in the 

European countries. The intention of the CEFR is among other aspects to support the 

students’ ability to reflect on their own language learning (Language Policy Unit, 2001 

[www]).   

  

The national tests and the assessment aid created by the SNAE have been designed in order to 

help teachers assess the knowledge acquired by the students; furthermore these documents 

offer some support regarding the ideas of learning and on how to learn a language although it 

does not present the whole picture of what is a very complex process. The same is true with 

language and literature, which contains material created for reflection on the individual 

learning process regarding language learning. 

 

A shift in pedagogy has taken place over the last decades; the focus is on the interaction 

between teacher and student. The teacher is encouraged to practice formative assessment and 

provide the student with personal feedback in order to help the student understand where he or 

she is in relation to the goals of the syllabus, as well as how the student should work in order 

to achieve additional goals. Sadler (1989) has revised the term feedback to “feed forward” 

since the student receives a response from the teacher in order to move forward.  

 

Formative assessment has become one of the most important principles in Swedish teaching 

where teachers support their students and assess the learning process itself rather than just the 

assessment of actual acquired knowledge. Furthermore, formative assessment is built upon the 

student’s own involvement. In order to help the student to progress further, the teacher needs 

to give feedback on where the student currently is with regards to the syllabus requirements. 

When the current situation is established regarding the assessment of the current state of the 

students language development, the teacher needs to involve the student in his or her own 

learning process and to set the next goal in order to acquire even greater skills. Black and 

Williams (1998: 10), define formative assessment as “all those activities undertaken by 
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teachers and/or by their students, which provide information to be used as feedback to modify 

the teaching and learning activities in which they are involved” (ibid:10). 

The motivational aspect in writing this essay was to see the relevance between the SNAE and 

the actual teaching practice in the schools. The author wanted to see if the strategies in the 

SNAE guideline are the same strategies proposed by the practicing teachers when teaching 

their students to use effective strategies in their language learning. In the next section, the aim 

and scope of this essay will be presented.  

1.1 Aim and scope 

The purpose of this essay is to examine how relevant the strategies compiled by the National 

Agency for Education are to English language teachers in Sweden in order to help their 

students learn English as a foreign language.  The main focus will be on the area of strategies 

in general but in order to go further into depth in a specific area, there will be a selective focus 

on vocabulary acquisition and word processing strategies as well which are also stated in the 

SNAE’s guidelines regarding strategies. Using questionnaires answered by teachers, this 

study sets out to investigate the following research questions. 

This independent project will focus on the following three questions: 

1. What strategies compiled by the Swedish National Agency for Education do English 

teachers in Sweden feel are the most important for the language learners in the school? 

 

2. What strategies do teachers use when teaching vocabulary? 

 

3. Do teachers use strategies other than those listed in the guidelines of the Swedish 

National Agency for Education? 
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2. Theoretical Background 

This section consists of previous research and context regarding the characteristics of the 

good language learner, the concept of learner autonomy and learning strategies which students 

can use. There has been a great deal of research regarding how to be a good language learner 

over the years (see Naiman et al. 1975; Rubin, 1975). However, the field regarding the subject 

of how teachers help students to make use of strategies used by good language learners has 

not been investigated to the same extent in a Swedish context (SNAE, 2012).  

2.1 The good language learner 

There are several characteristics which define a good language learner according to previous 

research. Researchers used to make lists of strategies early on which were essential for all 

good language learners. According to Rubin (1975:144) good learners have an interest in 

learning, a curiosity for the new language. They are good guessers and are not afraid to make 

mistakes. They focus on form by analyzing and searching for patterns. They pay attention to 

meaning as well as being driven by motivation. Good learners seize every opportunity to 

practice their language orally. Several of these characteristics have been validated by ensuing 

research. A good language learner is however not always uninhibited; they feel anxiety 

towards the new language and choose to practice in private to put themselves in situations 

where they can participate communicatively. Thus, while all of the characteristics above are 

not crucial in order to be a good language learner, some characteristics are more important 

than others (Oxford, 1994: 45).  

 

According to Ellis (1994: 174), successful language learning is characterized by concerns for 

language form and a concern for functional and communicative practice. Furthermore, he 

claims that important factors include a focus on language form and an active approach to 

learning tasks as well as the awareness about the learning process. The ability to be flexible in 

using strategies depending on the different tasks is just as essential. 

 

Another list introducing characteristics and strategies used by successful language learners is 

that of Naiman et al (1978) and Rubin (1975), where they added the importance of cognition 

and perception to address the emotive aspects of language acquisition.  
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2.2 Learner autonomy 

The term learner autonomy is defined by Holec (1981) as, the ability to take charge of one’s 

own learning. In 1993, Rigmor Eriksson wrote an early thesis on the subject of teaching 

language learning (Eriksson, 1993). The thesis discussed the area of metacognition and 

autonomy and how important the students’ own reflections are regarding the learning process. 

Several handbooks were written during the following decade on how to help students to 

reflect on, to gain consciousness about and to take responsibility for their own learning.   

 

A study regarding learner autonomy where 61 teachers of English participated through 

interview questionnaires in Oman showed that teachers conceptualized learner autonomy 

which was seen as strategies for individual learning (Borg & Al-Busaidi, 2012).  The teachers 

had both optimistic views regarding learner autonomy as well as less favorable opinions. The 

teachers were in agreement regarding how they saw adverse learner attributes such as limited 

experience and lack of motivation. Factors of government language educational policy such as 

standard curricula and fixed syllabi were seen to limit the learner autonomy as well (Borg & 

Al- Busaidi, 2012). 

The development of autonomy in language learning is according to the Council of Europe, 

administered by three basic pedagogical principles within the affective, the metacognitive and 

the communicative dimensions:  

Table 1, three basic pedagogical principles to develop autonomy, (Council of 

Europe[www]) 

Learner involvement Learners need to engage and take responsibility 

for the learning process. This falls under the 

jurisdiction of the affective and metacognitive 

dimensions. 

Learner reflection Learners need to be helped into thinking 

critically when they monitor and evaluate their 

learning. This enables the use of the 

metacognitive dimensions. 

Appropriation of target language use Learners need to use the target language as 

predominant medium of language learning. This 

principle involves the dimensions of 

communication and metacognition. 
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According to these three principles and the Council of Europe the teacher should: 

 

1. Use the target language in all classroom communication as well as require the same from her 

students.  

 

2. Promote learner involvement through good language activities such as quests. These 

activities should be shared, evaluated and analyzed in the class as a whole, all in the target 

language. In the early stages of learning, communication take place in the simplest of terms. 

 

3. Help the learners to set their own goals and choose their own learning activities, administer 

them to analysis and discussion, all in the target language.  

 

4. Instruct students to identify individual performance as well as pursue them through 

collaborative work with other classmates. 

 

5. Instruct students to keep a record of their learning performance such as lesson plans and 

projects, vocabulary lists and their own written texts. 

 

6. Engage learners into discussion and evaluation of the student’s progress in learning. Both 

individual and the class as a whole, a medium to use is the formative assessment model. 

Table 2, Teaching strategies in order to achieve autonomy 

 

It would appear as though the most important strategy for teachers is the use of the target 

language at all times. In this way, students will be exposed to the language in every EFL 

lesson which will improve their listening skills. When requiring the use of target language 

from students, the teacher will help them to increase their oral proficiency which is one of the 

most important factors in communication. Through the use of the target language, the teacher 

enables the use of other efficient strategies which are stated above. Over the years learning 

strategies have been researched a great deal. The following section presents general strategies 

which have been validated over the years in order to help learners succeed in foreign language 

learning. 
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2.3 Learning strategies in general 

Learning strategies are defined by Chamot (1998:43) as ‘thoughts students have regarding 

actions to take to benefit their comprehension, recall, production and management of their 

language learning’ (p. 43). One effective strategy can be when a student plans ahead for an 

upcoming role play, by practising some key phrases specified for that context. Research has 

shown, that successful language students use more strategies than the less successful students 

(Chamot, 1998). 

 

A more general study focusing on school subjects’ right across the curriculum is Hattie’s 

(2009) synthesis with over 800 meta-analyses relating to achievement founded evidence. 

These findings suggest that the most significant effects on student learning occur when 

students become their own teachers. The students need to gain control of their own learning 

process which will enable them to achieve even higher goals. The students become enabled to 

be self-regulatory, such as being self-monitoring, self-evaluating, self-assessing (Hattie, 

2009). 

 

When writing about learning strategies one cannot avoid coming across the taxonomy put 

forward in O’Malley and Chamot (1990) and Oxford (1990). O’Malley and Chamot further 

define learning strategies as ‘techniques and devices used by second language learners for 

remembering and organizing samples of the second language’ (p.43). One of the ways 

learners become involved in controlling their own learning is by using strategies. ‘Strategies 

are special thoughts or behaviors that individuals use to help them comprehend, learn, or 

retain new information.’(O’Malley and Chamot,1990:44). Furthermore the authors 

established the original division of strategies in language learning. They established different 

cognitive strategies which ‘directly operates incoming information, manipulating it in ways 

which enhance learning’. They put forward the original taxonomy where they divided 

strategies into three main categories: metacognitive, cognitive and socio-affective. The three 

categories are described in more detail below. 

2.3.1 Metacognition and metacognitive strategies 

The first distinction is the metacognitive category. Metacognition can be defined as the 

individual’s consciousness regarding the thinking process and the ability to control the 

process. In terms of metacognitive strategies, Chamot and O’Malley (1990: 68) define the 
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category in terms of when the learner knows which strategy to use in different learning 

situations. A great deal of learning in school takes place through writing in which the 

metacognitive strategies are of importance (Taube, 2002). Metacognitive strategies include 

the planning and evaluation of the students’ work which they should themselves correct. The 

students’ own reflection regarding their learning process is crucial in order for the students to 

develop their language skills further.  

2.3.2 Cognitive strategies 

The second category involves cognitive strategies which involve problem solving and analytic 

processing. This category involves strategies where students associate new information with 

previous learnt knowledge. These strategies can be taking notes, prediction of conclusions and 

understanding of different contexts. Cognitive strategies are used with regards to the learners’ 

own preferences. They mentally or physically wield the material to be learnt in a way which 

they know has worked for them before, such as for instance applying a certain technique. 

Every learner has their own learning preference such as being visual, auditive or kinesthetic 

(Chamot and O’Malley, 1990).  

 

2.3.3 Affective and Social strategies 

The third category involves socio-affective strategies. According to the British Council 

(British Council [www]) socio- affective strategies are the learning strategies which are 

concerned with the management of emotions and attitudes. The correlation between affective 

strategies and learning is not so clear although a positive affective environment helps learning 

in general. An example would be to reduce anxiety levels in the classroom with different 

relaxation techniques. As a general statement, the learning environment needs to be in a safe 

zone where learner errors are seen as manifestations of affective progress instead of 

something unacceptable. The teacher can encourage learners to identify achievable aims 

through group work or personalized activities. Strategies such as listening, giving feedback 

and asking for help when needed are of importance. They are linked with whether the learner 

has the confidence to use the language or not. The classroom environment is usually a safe 

and controlled environment in which students dare to practice these different strategies 

(British Council [www]).  

Oxford (1990) has elaborated on Chamot and O’Malley’s (op cit) three- division taxonomy in 

order to improve and further refine the classification. Oxford has created a six-factor model 

which is hierarchical, with a distinction between direct and indirect strategies, each of which 
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has been broken down into three subcategories. Furthermore, Oxford developed an 

interpretation of SILL (Strategy Inventory for Language Learning) to measure learners’ self 

use of strategies. Research has provided support for Oxford’s model which more convincingly 

accounts for the data than O’Malley and Chamot’s model. This might not come as a surprise 

since the SILL model is constructed to measure six rather than three factors (Ellis, 2012). As 

set out in Ellis (2012), the chart below displays both taxonomies in order to leave an overview 

of the most commonly used classifications of strategies in language learning: 

O’Malley and Chamot (1990) Oxford (1990) 

 

A) Metacognitive strategies, e.g. 

”selective attention” (deciding in 

advance to attend to specific aspects 

of language input) 

B) Cognitive strategies, e.g. 

“inferencing” (using available 

information to guess meanings of 

new items, predict outcomes, or fill in 

missing information) 

C) Social/ affective strategies, e.g. 

“question for clarification” (asking a 

teacher or another native speaker for 

repetition, paraphrasing, explanation 

and/or examples).  

 

A) Direct 

1. Memory strategies, e.g. 

“grouping” (classifying or 

reclassifying materials into 

meaningful units). 

2. Cognitive strategies, e.g. 

“practicing” (repeating, formally 

practicing, recognizing and using 

formulas, recombining and 

practicing naturalistically). 

3. Compensation strategies, e.g. 

“switching to mother tongue” 

A) Indirect 

1. Metacognitive strategies, e.g. 

“setting goals and objectives” 

2. Affective strategies, e.g. “taking 

risks wisely” 

3. Social strategies, e.g. “asking for 

clarification or verification” 

 

Table 3. Two taxonomies of learning strategies (Ellis, 2012:152) 
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2.4 Strategies in vocabulary learning 

In order to process a word the learner needs to know its written and spoken form. Syntactic 

patterns in phrases and lexical/idiomatic combinations of words together with semantic 

relations such as synonyms and antonyms should be familiar to the learner along with 

contextual and usage knowledge of words (Laufer 1997).   

Nation (2001:152), states that in order to process words, regard must be taken to receptive and 

productive knowledge; learners should be able to identify and recognize the word when they 

see it in both written and spoken form.  Receptive knowledge includes recognition of the 

word along with its various morphological structure and prefixes and suffixes, etc. Examples 

and related words are also of importance when processing new words.  Productive knowledge 

also takes into account knowing both the synonyms, antonyms and hyponym/superordinates.  

High frequency words are lexical items which should be processed to a great extent since they 

are words known to occur to a great extent both in written and spoken texts and conversations.  

The teacher should spend a great deal of time on these particular words since they are used 

frequently in second language acquisition. The low frequency words should be taught as well 

but not to the same extent since they occur more rarely in the language (Nation, 2001).  

The process of learning new words which are very morphologically complex tends to be more 

difficult. However, Laufer (1997) states that there are empirical results which show the 

opposite. On the contrary, longer words include several morphemes that might already be 

familiar to the learner which makes them easier to learn. The irregularity of the words in 

plural form is more difficult to learn since it does not follow the same pattern as other plural 

forms. This falls under morphological features and could be seen as a factor to consider when 

teaching and processing new words. Laufer also claims that it is the exposure to the word that 

is of the greatest importance when introducing new words to the students. The more the 

students encounter and work with a certain word, the more likely will they be able to 

remember it.  Willis (2008) stresses how listening to music and watching movies can be 

different strategies for exposure. 

Some words are considered to be more valuable to know than others. The new words need to 

be of relevance for the students to help them place them into contexts. Teachers need to take 

into consideration what students they teach, especially in terms of their chosen programme of 

subjects at high school level. For instance, students in the agricultural program at high school 
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level will most likely benefit from learning different words compared to students who are in 

the technical or economical program. 

A renowned method to use when learning the meaning of new foreign words is the keyword 

method. This method has proven to be an efficient strategy when learning foreign vocabulary. 

It has showed itself to be useful in extending the native language vocabulary (Pressley et. al. 

1980). According to Pressley et.al. (1980:67), there are two stages to this method: 

1. Create a link between a word in English which sounds similar to the new foreign 

word. The English word becomes the keyword which will work as an association for 

the new word. 

2. Once establishing the keyword, create an interactive image (e.g., the Swedish word 

gift, which means married, in order to remember the meaning of gift one could 

visualize an image where someone brings gifts to a wedding in order to remember the 

meaning of the Swedish foreign word.) 

While the keyword method is a renowned strategy one can argue that Sweden according to the 

STRIMS project has a more traditional approach when it comes to processing words. Sweden 

initiated a project called STRIMS which involved strategies to learn a modern language. The 

project anticipated the analysis of what thoughts and strategies students use while learning a 

foreign language. The researchers summarized their findings in a study called The mind of the 

student (Malmberg, 2000). The conclusions drawn from the STRIMS project with regards to 

word processing were the students’ choice of approach. They chose to work in a traditional 

and mechanical manner where they used word lists. They wanted to learn through traditional 

lists of vocabulary cognates where they translated the words and concealed the answers in one 

column, writing down the answers or reading them out loud. The researchers found that the 

words learnt this way were forgotten quite easily. However, changing the learning strategy 

proved to be difficult and the researchers claimed the teachers’ way of assessing the students 

to influence their choice of learning strategy. Once the strategy is set it becomes difficult for 

learners to choose an alternative.  Their research included investigation of students in English, 

French, Spanish and German (Malmberg, 2000).  
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3. Methodology 

This study has been facilitated by eight participating in-service high school teachers of 

English. The teachers answered a number of questions through a questionnaire which together 

with the section regarding previous research forms the result and analysis of this study. The 

teachers selected to participate in this study all work and teach at high school level where the 

students are around 15-19 years old and have minimal CEFR- levels B1.1 – B2.2 according to 

the SNAE. 

3.1 Quantitative questionnaire 

The data collected for this study consists of empirical material gathered through quantitative 

questionnaires answered by eight teachers that teach English on upper secondary level. The 

questionnaire was designed quantitatively in order to obtain an overview of the teachers’ 

thoughts and actions and to achieve a higher response rate. The author chose to send 

questionnaires using the online platform Google forms to the teachers in order to get more 

answers. Electronic questionnaires have the advantage that it gives the researcher data which 

has already been transcribed for quick analysis. Interviews are often time consuming to a 

great extent and the informants tend to be few compared to questionnaires which can be sent 

out to a greater number of teachers since the researcher does not need to visit the informants 

personally (Wray and Bloomer, 2006 p.160). 

 

When sending out the questionnaire different aspects were considered such as ethical aspects, 

choice of informants and schools. This section describes how the data were collected, why it 

were collected this way along with the options possible. The research ethical aspects which 

are important to mention when conducting research with questionnaires will also be 

described.  

 

When constructing the questionnaire the author proceeded to state the purpose of the study. 

According to Bryman (2011), it is of importance that the questionnaire is not too difficult to 

understand or too detailed in order to obtain a satisfactory response rate. When informants do 

not understand the questions they usually leave them blank which has a detrimental effect on 

the study. This particular questionnaire consisted of two different parts. Part one had 11 

questions where the teachers had to put a cross on a Likert scale of 1 through 7, where 1 

stated not important and 7 being extremely important/ essential. After the scale on each 



13 | P a g e  

 

question the teachers were asked to describe how they encourage their students to enhance a 

certain learning strategy in a few sentences. The questions were all about the strategies used 

to encourage effective language learning. The second part consisted of questions regarding 

vocabulary strategies and had 13 questions which had three multiple choices: frequently, 

sometimes and not at all. Part one is displayed in the form of a bar chart and the second part is 

displayed in pie charts in order to make it clear to the reader which part the question belongs 

to.  

Bryman (2012) recommends that the questions are formed in a way to avoid 

misinterpretations; the order of the questions should be logical and the answers should have 

just as many positive as well as negative alternatives. Furthermore the answers are not 

supposed to give the same information. These considerations are the basis of providing 

validity of the study. Holme & Solvang (1997:58), claim that questions in questionnaires have 

to fulfill two different purposes. Firstly they need to satisfy the researchers need for 

information as well as being interesting in order to attract the informant. Furthermore, the 

language needs to be adjusted for the target group of informants. In this case the questions 

were written in Swedish since the teachers were all native speakers of Swedish in Sweden; in 

that way, misunderstandings and inaccuracies arising from translation are minimized (Holme 

& Solvang, 1997). The relationship and interaction between the researcher and the informants 

is very brief which means there is no personal connection, which according to Bryman (2011) 

is advisable in order to obtain honest answers from the informants. It is a well-known 

phenomenon that people usually want themselves to be perceived in a certain way which can 

lead them into answering dishonestly on the questions. The anonymity of the questionnaires 

helps to increase the likelihood that informants will answer accurately and truthfully (Bryman, 

2011).  

The questionnaires were sent out by email to 15 teachers. Google- forms were used when 

creating the questionnaire to make it less time consuming both for the researcher but also in 

order to save time for the teachers involved. The use of online questionnaires also made it 

easier to collect in the answers.  When the teachers answered the questionnaire they could 

hand it in by clicking on the send button. The author then received notification that the 

material of the study had been submitted. 

The eight questionnaires were all completed when they were handed in; the results were 

calculated in order to enable the use of it for the result of the study. The data were compiled 
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into frequency charts which are chosen to be displayed along with bar charts in order to give 

the reader a perspicuous view of the results. Since some of the questions had closed answers, 

the questionnaires used as previously mentioned a quantitative approach. 

 

3.1.1 Ethical aspects 

The Swedish Research Council (2002), have established four basic requirements which 

should be followed when doing research and collecting empirical data. The first is the 

information demand, the second is the consensual demand, the third is the utilization demand 

and the fourth and last is the confidential demand which will be considered throughout. 

Previous to sending the questionnaires, all the informants were informed about the study; the 

author explained the purpose and talked about the study being conducted in accordance with 

the guidelines of the information demand (The Swedish Research Council, 2002). 

 

In accordance with the confidentiality demand, all the informants were informed of the 

anonymity of the study, including the anonymity of their name, the city and school they work 

in. The informants all got to choose freely whether they wanted to participate in the study; no 

one was forced (The Swedish Research Council, 2002).  

 

3.1.2 Validity and reliability 

Reliability within the quantitative research aims to define if the study is potentially replicable. 

There are two important aspects relating to stability, how stable the measurement is over time. 

The question is if the same measured value will be obtained in different empirical data 

gatherings. The other aspect is the internal reliability and which anticipates different 

definitions of terminology which have to be taken in to consideration while conducting new 

research with the previous method used for the same investigation (Bryman, 2011). 

The validity of the study within quantitative research aims to see whether the study measures 

what it is said to be measuring. Content-validity is one of the aspects which is measured and 

aims to see that the questions in the questionnaire cover the actual intent of the study being 

conducted (Bryman, 2012). When creating the questionnaire the strategies compiled by SNEA 

[www] were used in the questions in order to obtain useful material for the upcoming 

analysis. The questionnaire can be limited in terms of fixed responses according to Bell 
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(2005) when it consists of fixed answering alternatives since the informant needs to choose 

one alternative. There is no space for the informant to elaborate on their answer which can be 

a disadvantage. With this in mind the questionnaire was constructed with both fixed answers 

being numbers on a Likert scale, leaving a few lines open after each question in order to 

obtain an elaboration from the teachers used as informants.  Misinterpretation among the 

informants can affect the reliability if they misinterpret the question and still answer it 

(Bryman, 2011). The lines for elaboration presented after each question helped to show how 

the teachers interpreted the question, reducing the risk of misinterpretation. 

3.2 Problems and limitations 

The teachers selected to participate in the study all teach at high school level in the same 

geographical area. The selection of teachers was not random since the author had to use the 

connections she already had established in the local schools due to the time frame of this 

study. Since the informants are not chosen randomly this study will not be able to generate 

accurate results which can be applied all over Sweden. It can only tell us how it was in this 

particular area at this particular time. However, as Kvale (1997) states, a small study can still 

generate representative results even though the selection is narrow. When this study was 

conducted, a great deal of teachers were in the middle of assessment and grading of their 

students, as well as assessing in groups for the national tests in listening, writing and oral 

communication. This made the collection of data more difficult since the teachers already had 

a full schedule. If this study had been conducted in the fall there would most certainly have 

been a greater response rate on the questionnaire. However, the responses would appear to be 

sufficient in order to draw conclusions from, although a word of caution should be sounded in 

making generalizations for the wider population of teachers in Sweden. 

A table describing the informants, summarizing their backgrounds, approximate years of 

teaching experience, gender and subject combinations would have been useful in the section 

of discussion and analysis. However, due to the anonymity of the questionnaire it is difficult 

to tell who the informant really is, since not all of the respondents answered. 

Due to the time frame of this study the author chose to look not only at general strategies for 

language learners but also to focus on one specific area which is vocabulary learning. The 

author would have liked to analyze other areas mentioned in the SNAE guidelines such as 

strategic competence, receptive skills, listening and oral communication but that would have 

been difficult time-wise. 
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4. Results  

In the following section of this essay the results from the questionnaires are given. This 

section is divided into two main parts: general learning strategies and vocabulary learning 

strategies since the questionnaires had a part one and a part two.  

4.1 Learning strategies 

This part displays the results from the first part of the questionnaire. On the charts below, the 

x- axis shows numbers 1-7 on the Likert scale where 7 is regarded as being very important/ 

crucial and 1 as not important/insignificant.  

General Strategy: 1. Encouraging learners to believe in their own abilities 

 

 

 

 

 

 

 Figure 4 

The results show in figure 4 that the students’ own ability to learn is important amongst the 

informants. Five of the informants believe that it is fairly important whereas two think it is 

crucial. In the comments for this ability several of the teachers wrote “positive feedback and 

encouragement, where assignments are adjusted to the learner, and the assignment not being 

too hard which will leave the student with less confidence (author’s translation). 
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General strategy: 2. Encouraging the motivation of the student 

 

 

 

 

 

 

Figure 5 

The result above in figure 5 shows that teachers value the strategy where the student is 

motivated. Six of the informants answered that this strategy is very important and only one 

thought it was less important. In the comments all but one informant answered “adjusting the 

assignments to the students’ personal interests will get them more motivated” (author’s 

translation). One informant also wrote “I let the students be a part of the planning of the 

course” (author’s translation). Involvement increases the students’ interest through the 

motivational aspect of learning. 

General strategy: 3. Ensuring that students know exactly what they should be learning 

 

 

 

 

 

 Figure 6 

The informants have different notions regarding the students own consciousness. Two 

informants believe it to be very important whereas four respondents believe it is less 

important and one believes this strategy to be unimportant. In the comments for this strategy 

one informant wrote “most students know why it is valuable to know English in our society 

today, which is why this strategy is less important to work with” (author’s translation). 
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Another informant wrote “I always explain that there is a purpose behind every task we take 

on and how that task relates to their future endeavours”.  

General strategy: 4. The student is not afraid to make mistakes 

 

 

 

 

 

Figure 7 

On the question regarding making mistakes in order to learn the entire body of informants 

believes it to be more or less valuable. Two of them believe that it is crucial; three believe it 

to be very important and three believe it to be semi-important. In the comments for this 

particular strategy one informant wrote regarding a safe environment; “I try to create a safe 

environment where the students are encouraged to show their flaws, no one is perfect” 

(author’s translation). Another informant wrote about learning through our mistakes: 

“Research shows that we learn through our mistakes, in the classroom I call it progress 

instead of mistakes and work with formative assessment” (author’s translation). 

General strategy: 5. Encouraging students to take risks in their language learning / 

production 

 

 

 

 

 

 

Figure 8 

Whether it is important for students to take risks resulted in different emphasis among the 

informants. Four teachers believe this to be semi-important in various degrees. Four of the 
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other informants believe it to be very important.  Among the comments, three of the 

informants wrote about the importance of a safe classroom environment, to ‘show students 

that it is crucial to keep trying, this is enabled with a safe environment where it is okay to take 

risks’ (author’s translation). 

General strategy: 6. Encouraging student's ability to see patterns in language  

 

 

 

 

 

 

Figure 9 

The chart above displays the informants’ answers on the question of encouraging pattern 

identification. Five of the teachers believe it to be semi- important whereas three of them 

believe it to be crucial in order to learn a language. One of the informants who thought this to 

be crucial wrote that linguistic comparison is a good way to make use of this strategy; they 

compare words which are similar to each other: ‘we always tell our students to find 

connections such as similarities with words in other languages’ (author’s translation). 

General strategy: 7. Encouraging the student to have a positive attitude towards the 

target language and its culture 

 

 

 

 

 

Figure 10 
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The informants believe the attitude towards the language to be semi-important. Six of the 

teachers answered semi-important and two of them answered that it is very important. In the 

comments regarding cultures one of the informants wrote that they work with popular culture 

but it is not clear whether that is related to the popular culture of the English speaking world. 

Another informant wrote regarding different projects that they ‘let the students work with 

different countries and try to arrange meetings with people from English-speaking countries 

such as Americans etc.’ (author’s translation). In this way the students get to meet native 

speakers and other people with a genuine connection with an English-speaking background. 

General strategy: 8. Encouraging students to seek opportunities to practice the language 

 

 

 

 

 

Figure 11 

The student’s own exposure to the language is important for all the informants; all but one 

believes it to be very important or crucial. To help the students with this exposure they speak 

English in class at all times and encourage the students to watch English movies, talk with 

English speakers in other countries via Skype when gaming with people from all over the 

world; ‘I encourage my students to practice at home, reading, listening with books and music’ 

(author’s translation). The more they practice on their own the more will they succeed in 

learning the language; as one of the informants wrote, ‘practice makes perfect’. 
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General strategy: 9. Encouraging students to take charge of / responsibility for their 

own learning 

 

 

 

 

 

Figure 12 

It seems as though students’ willingness to take charge of their own learning is very important 

to most informants. Only two of the informants answered that it is semi-important whereas six 

answered that it is very important or crucial. The informants work with this strategy through 

coaching and motivational conversations regarding the positive aspects of knowing English as 

a second language. One of the informants wrote that they ‘give the students’ opportunity to 

structure their own assignments during a few lessons in order to help them to practice 

planning and prioritizing’ (author’s translation). In this way they get to learn how to be 

organized in order to have the project done on time.  

In order to summarize the result, Table 13 below is showing the importance of each general 

strategy can be seen below. Each strategy’s result which was answered by a total of 8 

informants has been added together to show the total number of points from the Likert scale 

given to each strategy: 

General strategy 1 Encouraging learners to believe in their own abilities 45 

General strategy 2 Encouraging the motivation of the student 47 

General strategy 3 Ensuring that students know exactly what they should be learning 40 

General strategy 4 Encouraging students to make mistakes without fear or anxiety 46 

General strategy 5 Encouraging students to take risks in their language learning / 

production 

40 

General strategy 6 Encouraging student's ability to see patterns in language 42 

General strategy 7 Encouraging the student to have a positive attitude towards the 

target language and its culture 

42 

General strategy 8 Encouraging students to seek opportunities to practice the 

language 

50 

General strategy 9 Encouraging students to take charge of / responsibility for their 

own learning 

48 

Table 13 a summary of the general strategies results 
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As can be seen above, the results of importance do not differ very much between the different 

strategies. General strategy 8, regarding ‘encouraging students to seek opportunities to 

practice the language’ got the highest score with 50 points. General strategy 5 regarding 

‘encouraging students to take risks in their language learning / production’ along with 

strategy 3 regarding ‘Ensuring that students know exactly what they should be learning’ got 

the lowest score with 40 points. 

On the last question in part 1 of the questionnaire, the question regarding if there were any 

strategies used by the informants who were not stated in the SNAE guidelines, there were no 

answers.  

4.2 Vocabulary learning strategies 

The second part of the questionnaire handled questions specifically regarding strategies in 

student’s word processing. Below, the results of the most relevant questions are displayed in 

the form of pie charts. 

Vocabulary strategy 1: Using association words 

 

 

 

 

 

Figure 14 

On the question regarding whether the informants use association words to help the learners 

learn new words; four of them answered that they always use this strategy. Four of them 

answered that they use them sometimes, which means that none of the informants answered 

never on this strategy. 
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Vocabulary strategy 2: Helping learners to sort / categorize words into word families  

 

 

 

 

 

 

Figure 15 

The results show that creating headings to sort new words is a strategy used to a great extent 

sometimes; only one informant answered that this was often the case. A quarter of the 

informants never use this strategy.  

Vocabulary strategy 3: Helping students to find antonyms to new words 

 

Figure 16 

The results are exactly the same as Figure 15 above. The strategy regarding antonyms is used 

infrequently. 
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Vocabulary strategy 4: helping students to translate into Swedish / know the 

translational cognate 

 

  

 

 

 

Figure 17 

Regarding translation into Swedish the informants use this strategy on occasion; only one 

answered that they never used it. At high school level the students have reached a certain level 

where English as a target language can be used at all times when teaching. 

Vocabulary strategy 5: helping students to learn synonyms 

 

 

 

 

 

Figure 18 

The strategy regarding the use of synonyms is used more frequently than the other strategies 

amongst the informants. All but one answered that they often use this technique whereas only 

one answered that they never use synonyms in their teaching. 
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Vocabulary strategy 6: encouraging students to draw / visually represent new words in 

order to assist in their acquisition  

 

 

 

 

 Figure 19 

Regarding drawing and visual representation as a strategy the result differs in comparison 

with the synonyms. All but one answered that they never use this strategy. Only one answered 

that this technique is used on occasion.   

Vocabulary strategy 7: encouraging students to use words in different sentences 

 

 

 

 

 

 Figure 20 

Regarding teaching students to use the new words in different sentences, the informants 

answered that they often use this technique. One answered that it is used on occasion, but no 

informants answered that they never use it.  
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Vocabulary strategy 8: encouraging students to explain new words to each other using 

English 

 

                                  Figure 21 

As to letting students explain new words to each other in English, five of the informants see 

this as a useful technique which they use frequently in order to help their students. However, 

two of the informants answered that they never use this technique and one answered that it is 

used on occasion.  

 

 

 

 

 

 

 

 

Figure 22 

To summarize the strategies regarding vocabulary learning, one can see that 37 % of all the 8 

informants answered that they use the strategies compiled by the SNAE regularly. 

Occasionally, was the answer at 41 % of the time whereas 22 % answered that they use the 

strategies infrequently. 
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On the question regarding whether the informants use other strategies not mentioned in the 

part regarding vocabulary strategies, one informant answered that they use humorous Youtube 

clips in which the new words are displayed.  

The last question of the questionnaire was whether the teachers had come across or heard of 

the SNAE material on strategies prior to participating in this study. The answer is displayed 

below: 

Figure 23: being aware of SNAE research and other supplementary material on 

strategies 

 

 

 

 

 

Figure 23 

The awareness of the compiled material created by the SNAE varied amongst the informants. 

Five of them had never heard of the material prior to this study. Three informants had 

however seen or heard about the material before.  
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5. Discussion and analysis 

This section contains a discussion and analysis of the results in connection with the 

background and previous research. In order to follow the discussion the chapter has been 

divided into different parts: the good language learner, learner autonomy, learning strategies 

and vocabulary learning strategies. 

5.1 The good language learner 

When considering the background where strategies vital to Rubin (1975) were described one 

can see the similarities within the informants’ answers. Rubin claims interest to be an 

important factor when learning a language. The answers of the informants’ show that 

motivation is important and it would appear to be a strategy that the informants work with to a 

great extent. They choose assignments and projects which they know would be interesting to 

their students. Rubin further states the importance of not being afraid of making mistakes. The 

informants answered accordingly. They try to create a safe- environment where they 

encourage students to take risks and make mistakes. One of the informants claimed the term 

mistake to be a negative expression and therefore chose to use the word progress instead. In 

L2 acquisition research mistakes and errors have increasingly been seen in a positive light as 

inevitable consequences of inter-language development in the direction of the target language. 

The most part of the informants saw searching for patterns as a valuable strategy in which 

they encourage students to find similarities in other languages, which is suitable according to 

Rubin (1975). 

Oxford (1994) states the difficulties involved when not every learner has the confidence to 

use the strategies above efficiently. The informants’ need for a safe environment has become 

even more crucial. One of the informants wrote how they work with coaching and personal 

feedback in order to help their students increase their confidence in the English language. This 

is in line with humanistic approaches to language learning which emphasize coaching and 

counseling etc. Furthermore, Oxford states that some strategies are more important than 

others in order to learn which also to some extent can be seen in the rankings of the 

informants’ answers although they for the most part ranked every strategy as either very 

important or semi-important. Among the rankings there were no strategies listed as irrelevant.  

In line with Ellis (1994), the informants mention flexibility in order to help their learners. 

However what is interesting regarding the strategies compiled by the SNAE [www], is the 
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fact that there is no mention of the strategies regarding the language form in the section for 

general strategies which is in line with moves towards communicative approaches, promoting 

function over form.The focus on form and grammar as vital elements to succeed in language 

are stated in both Ellis (1994) and Naiman et al (1978).  

5.2 Learner autonomy 

In order to develop learner autonomy the students need to take charge of their own learning. 

This ability is very important according to the informants. Eriksson (1994) also claims 

reflection and evaluation to be vital elements in order to make progress. As one of the 

informants wrote, teachers cannot force anyone to learn; the desire to learn has to come from 

within. The responsibility lies on the learner to reflect and contemplate the progress of 

learning in order to move forward. 

When students seek opportunities to practice the language outside of the classroom they will 

get more exposure. Limited exposure will work as an inhibitor regarding student autonomy 

according to Borg and Al-Busaidi (2012). To avoid this inhibitor, the informants suggested in 

accordance with Willis (2008) several means, such as listening to music, watching movies and 

playing games in English. The exposure will help the students’ autonomy, preventing them 

from being inhibited due to lack of experience which was the case in Oman (Borg, Al-

Busaidi, 2012).  

When considering Tables 2 and 3, teaching strategies in order to achieve autonomy presented 

by the Council of Europe one can see similarities in line with the answers of the informants. 

The informants all state the importance of using the target language in class. Instead of 

translating the words directly into Swedish almost all of the informants use synonyms and 

association words in order to maintain the target language at all times.  Student responsibility 

is another aspect which is mentioned above and which also can be seen in Hattie (2009) as a 

vital element. In line with Table 3 above, where one of the aspects is to instruct students to 

keep a record of their learning process, make lesson plans and projects, as one of the 

informants who in the questionnaire wrote: One can induce student responsibility through 

letting them plan their own project, they have an assigned task but have to plan for it 

themselves in order to finish on time (author’s translation). 
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Furthermore, Table 3 mentions formative assessment as a means to evaluate progress together 

with the student. The comments from the questionnaire show that the informants use 

formative assessment for that very same purpose. They believe in involving the student to 

increase motivation and determination. Through motivation and determination one can argue 

that teachers will help their learners achieve success. However, as stated above, the student 

has to be willing in order to learn. The teacher can only guide and support the learner to a 

certain point, the real success in language learning will depend on the learner himself. Finally, 

one has to consider that not all students want to learn no matter how hard the teacher tries to 

motivate and come up with fun project ideas. Some students just lack the interest for English 

and cannot bring themselves to even trying to participate in the learning activities presented.  

 

5.3 General Learning strategies 

In order to see the importance of the strategies, this section will divide the strategies compiled 

by SNAE [www] into the original categories: metacognitive, cognitive and socio affective 

strategies. The author chose to use Chamot and O’Malley’s (1990) taxonomy instead of 

Oxford’s (1990) outline since Oxford’s is originally derived from Chamot and O’Malley’s. 

Metacognitive strategies 

- The student believes in its own ability to learn 

- The student is motivated 

- The student knows why he/she wants to learn 

- The student has a positive attitude towards the language and its culture 

- The student is willing to take charge of its own learning 

Cognitive strategies 

- The students ability to see patterns within the language 

- The student search opportunities to practice the language 

Socio Affective strategies 

- The student is not afraid of making mistakes 

- The student dares to take a risk 

Table 24. The division of strategies into the original categories based on Chamot and O’Malley 

(1994). 

Through this division one can see that the SNAE believes the metacognitive strategies to be 

the most important since they present five strategies from this category whereas they only 
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present two strategies for the cognitive and socio-affective categories. One can argue that the 

process of learning a language to a great extent depends on the individual’s own thinking 

process and that is why the metacognitive category is influential. These influential strategies 

include knowing when and how to adjust different strategies to different situations.  

The results of the questionnaire show that it is not possible to establish which of these three 

categories teachers believe to be the most important. The results indicate that the importance 

relates to all three; each category has valuable strategies which teachers use in their teaching 

in order to help their student progress. The informants are all in agreement when it comes to 

teaching strategies in the classroom; none of the informants showed any sign of not using 

strategies at all. In comparison with Chamot (1988), successful students use more strategies 

than the less successful ones. One of the informants mentioned that it would be impossible to 

please all learners at all times; sometimes there will be assignments presented where usually 

well-motivated learners will become less effective due to a lack of interest. The classes at 

high school level are usually large with around 30 students in each class. It is therefore not 

always easy to find areas where every single one of them will find stimulation and interest. 

5.4 Vocabulary learning strategies 

The strategies’ regarding word processing show that the informants use a great deal of 

strategies which are stated in Laufer (1997). They use syntactic patterns in their teaching such 

as using the contrasting words in sentences and different contexts. One of the informants 

mentioned the use of YouTube-clips where they displayed the words in various humoristic 

contexts. However, Laufer states the importance of teaching antonyms as well which can be 

seen in the questionnaire to rarely be the case amongst the informants.  

Nation, (2001) stresses the importance of presenting related words. According to the 

questionnaire the informants use headings to sort new words occasionally which enable the 

students to recognize the word more easily in the future. Association words seem to be a 

strategy to use as well according to the informants. The students associate the new words with 

previously learnt words which can be described as part of the keyword method (Pressley et.al. 

1980).   

The informants believe indentifying patterns to be a valuable strategy in order to learn new 

words. This result is in line with Laufer (1997) who claims that a long word contains multiple 

morphemes which are already familiar to the learner and therefore enable the learning through 
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the recognition of morphological patterns. Exposure to the new word is another factor worth 

mentioning. Through the use of different sentences and explanations of new words with other 

English words the learner will increase the exposure to the language which is important 

according to the informants, in accordance with the findings of Laufer (1997).  

According to the STRIMS project, Sweden has a more traditional approach to learning new 

words. The uses of ‘traditional’ English-Swedish wordlists are being used to a great extent 

(Malmberg, 2000). However, looking at the answers from the informants this does not seem 

to be the case. The informants clearly show that they through the use of the target language 

use other strategies which are seen to be more modern in language teaching. One can argue 

that although the results of the STRIMS project may have been accurate at the time they were 

presented, the teaching strategies today in 2016 would seem to have taken a more interactive 

communicative approach. The results of Malmberg’s study were conducted in 2000, prior to 

the impact of the communicatively-oriented CEFR which may have something to do with the 

results being reported differently today.  
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6. Conclusion 

This study has sought to find the relevance of the SNAE guidelines with regards to the 

teaching practice. Firstly, the importance of the different strategies was studied. A conclusion 

to be drawn from this importance is how the metacognitive strategies seem to be the most 

useful to teachers. When the learners acquire and use strategies within the metacognitive 

spectra they will most likely succeed in their learning. However, the teachers found all 

strategies listed to have importance including those from the cognitive and socio-affective 

categories.  

Furthermore, with regards to the word-processing, the conclusion has been drawn that 

teachers use several techniques in their teaching. Synonyms and association words are 

frequently used techniques along with the occasional translation into Swedish and using the 

new words in sentences. Amongst the answers one can see that synonyms and association 

words are used more frequently than the occasional translation into Swedish. It would appear 

to be the case that teachers work communicatively, using English as the target language to a 

great extent rather than explaining in Swedish.  

Furthermore, with regards to the question if there were any strategies used by the informants 

which were not stated in the SNAE guidelines there were no answers amongst the informants. 

This would indicate two possible scenarios, either the conclusion that the informants are not 

using strategies other than the ones mentioned in the SNAE guidelines or that the informants 

were reluctant or unable to write down any other strategies. It is difficult to know whether the 

case is being scenario one or two or the two combined. 

However, the summary of the vocabulary strategies shows that only 37 % use the strategies 

compiled by the SNAE frequently. It would appear to be the case that these strategies are not 

fully used in the English classroom in Sweden. On the contrary, 22 % answered that they use 

the strategies infrequently, which raises the question of relevance in the daily teaching 

practice. Regardless, the result still suggests that the strategies proposed by the SNAE are 

indeed relevant to some extent since 41 % answered that they use these strategies 

occasionally. 

Finally, if further studies were to be conducted within this subject it would have been 

interesting to investigate the other areas mentioned in the SNAE guidelines such as reading 
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and listening. This study was not able to address these skills areas in any detail but they are 

nevertheless very important to the development of greater learner autonomy. In-depth 

interviews with a few teachers would have been engaging as well since it would have 

generated results which could bring a deeper analysis on the subject of strategies, which have 

now taken up a major part of the syllabus for English here in Sweden. 
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Appendix 
 

Enkät angående strategier vilka kan 

möjliggöra elevers språkinlärning och hur 

du som lärare underlättar deras förmåga 

att ta till sig det engelska språket?  
Följande punkter är tagna från en sammanställning av strategier utförd av skolverket 

angående elevers språkinlärning, var vänlig och ange på skalan 1-7 hur viktig du finner varje 

punkt för att eleven ska kunna möjliggöra sin språkinlärning och ge exempel på hur Du ger 

eleverna möjlighet till att utveckla den här egenskapen hos dem. Finns det en strategi som inte 

är med i listan som du finner är väsentlig för språkinlärning? Var god och ange den/de i 

dokumentet. För att göra ett nedslag på djupet så kommer även en andra del vilken handlar 

specifikt kring strategier för ordinlärning 

svara gärna så utförligt du kan på frågorna med svarstext.  

Stort Tack för din medverkan, jag vet att du har mycket annat nu i maj! 

Hälsningar 

Alexandra Pull  

Lärarstudent, Linnéuniversitetet i Kalmar 

*Obligatorisk 

o  

Eleven tror på sin förmåga att lära sig: * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven är motiverad: * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven är medveten om varför han/hon vill lära sig * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

https://dub121.mail.live.com/ol/
https://dub121.mail.live.com/ol/
https://dub121.mail.live.com/ol/


39 | P a g e  

 

 

Eleven är inte rädd för att göra misstag * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven tar risker * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven är bra på att gissa * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven har förmåga att se mönster i språket * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven har en positiv attityd till språket och dess kultur * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven söker tillfällen att öva på språket * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  

 

Eleven är villig att ta ett visst ansvar för sitt eget lärande * 

 
1 2 3 4 5 6 7 

 

Inte viktigt        Otroligt viktigt 

Ge exempel på hur du eventuellt underlättar ovanstående för eleverna:  
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Finns det andra strategier som inte står med här som du anser är väsentliga för 

att eleven på ett bättre sätt ska kunna möjliggöra sin språkinlärning?  

 

Del 2. Vilka strategier använder du för att eleverna ska kunna ta till sig nya 

ord/uttryck?  

Nedan finns strategier sammanställda av skolverket, var god och ange hur du arbetar i 

klassrummet med följande: 

Använder du associationsord för att eleverna ska lära sig nya ord?  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Beroende på innehållet, föreslå rubriker som eleverna kan sortera så många som 

möjligt av orden i ordlistan under, (till exempel mat, fordon, väder, kläder, 

färger, känslor, hälsa ...)  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Gör en tankekarta där en del av orden kan klassificeras på liknande sätt  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Hittar motsats-ord till de nya orden för lättare inlärning  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Översätter de nya orden direkt till svenska  

o Ja, ofta  

o Ibland  
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o Nej, aldrig  

Presenterar synonymer till de nya orden  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Låter eleverna rita de nya orden  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Använda de nya orden i olika meningar  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Låter eleverna muntligt förklara de nya orden med egna ord på engelska för 

varandra  

o Ja, ofta  

o Ibland  

o Nej, aldrig  

Använder du en strategi som inte är nämnd ovan? beskriv i så fall den/de här:  

 

Hur många nya ord och uttryck lär du ut i en klass i genomsnitt per vecka?  

o 1-5  

o 5-10  

o 10-15  

o 15-20  

o 20 eller mer  

Får eleverna vara med att påverka vilka ord de ska lära sig?  

o Ja, hela tiden  

o Till viss del  

o Nej inte alls  
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Kände du till att skolverket hade sammanställt material angående strategier för 

språkinlärning före den här enkäten?  

o Ja  

o Nej  

 

     

 


