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Abstract 
The study examines the role of social networks’ in collaborative group 
working within a blended setting. Lingua Franca, Pakistan, an International 
English Language Testing System (IELTS) training institute, has been 
investigated as a case study for the aforementioned research question. Focus 
groups consisting of the institute’s students and training staff were solicited 
for primary data collection. Theories of learning, social comparison, social 
exchange and connectivism theory provided the theoretical understanding for 
the study along with relevant extant literature. Content analysis has been used 
to analyze and interpret the data. The findings shed light on the myriad yet 
significant role social networks play in enhancing collaborative group work 
through their inherent interactive and dynamic features, which unlocks 
opportunities for self-validation, self-improvement and self-development. The 
study thus opens new avenues of research into this less studied area of social 
networks and collaborative group working with respect to learning 
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Chapter 1 
Chapter 1 will introduce the topic, research area and the rationale for the topic 
selection along with the aims and objectives the study intends to pursue. 
 
1. Introduction 

From online courses (edX, 2016) to complete degree programs (Ofcom, 

2008), learning has undergone a virtual transformation, courtesy of the 
information technology (IT) revolution (Hiujser et al., 2008). Moreover, the 
more recent developments post Web 2.01 – emergence of applications such as 
social networks and social media – have further enhanced the capacity of 
online learning by acting as ‘conduits of interaction and learning online’ 
(Hussein et al., 2012). 
 
Computer mediated communications (CMCs) and social networks offer time 
and place independence, a feature that has come to define e learning (An 
&Frick, 2003). It offers flexibility. Moreover, online learning gives learners 
ample time to analyze and reflect deeply, a feature missing from face-to-face 
learning due to its spontaneity. They [CMCs] also tend to enhance the quality 
of instructor/student interaction and communication (Kearsley, 2000). Another 
qualitative change within the learning paradigm is the transformation brought 
by CMCs from a correspondence learning to a social learning paradigm 
(Sutton, 1999).   
 
Social networks also exhibit an enormous potential in terms of providing an 
infrastructure for the establishment of ‘online collaborative communities’ and 
‘peer production systems’ (Taraborelli & Roth, 2009: 1), to share and 
contribute content and spur online learning. It is important to clarify the 
meaning of community within the context of this present study as, ‘‘a group of 
people who interact in a virtual environment, have a purpose, are supported by 
technology, and are guided by norms and policies’’ (Preece et al., 2003: 2).   
 
Computer-supported collaborative learning (CSCL) communities, virtual 
communities supported by technology through social networks and social 
media, manage to promote group work as well as foster peer interaction (Stahl, 
Koschmann & Suthers, 2006). Additionally, CSCL communities via social 

 
1The second stage of development of the Internet, characterized especially by the change from static web pages to 
dynamic or user-generated content and the growth of social media. 

http://www.oxforddictionaries.com/definition/english/characterize#characterize__2
http://www.oxforddictionaries.com/definition/english/static#static__9
http://www.oxforddictionaries.com/definition/english/web-page#web-page__2
http://www.oxforddictionaries.com/definition/english/dynamic#dynamic__11
http://www.oxforddictionaries.com/definition/english/content#content-2__10
http://www.oxforddictionaries.com/definition/english/social-media#social-media__2
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networks positively influence collaborative learning through motivation 
enhancement (Engestrom, 2004; Koschmann, 2002).  
 
Study groups attain immense significance due to the fact that online learning 
inherently is as much a ‘social activity’ as it is an individual one (Kearsley, 
2000).  Learning [collaborative] online hence depends on the interactivity of 
the medium, in this case an online social network (Swan, 2001). On the 
contrary, the distinctive environment of online social networks calls for a 
distinct set of interactivity skills; a far cry from the behavior often practiced 
in-person (Brindley, Walti & Blaschke, 2009).  
 
1.1. Background & Problem Statement 
Lingua Franca, Islamabad, Pakistan, is a language school specializing in 
providing training for English language preparation as an International 
Language. The school has been involved in providing teaching mostly by 
conventional means, i.e. real time face-to-face teaching in classrooms, 
however it has recently started making use of the social networks apps and 
other computer mediated communication (CMC) tools to bolster its teaching 
capabilities as well as create a niche within the educational training market. 
One segment of its teaching International English Language Testing System 
(IELTS) – the writing section – is highly blended with the module being 
practice both in the class and via groups on social network, Facebook. 
  
International English Language Testing System (IELTS) is the most 
prominent and popular English language test for non-native English speakers. 
In 2013, according to the British Council, the test was taken by more than two 
million people around the globe, an increase of 11% over previous year 
(British Council, 2013). In developing countries, especially those with past 
colonial ties with the United Kingdom, English is often times the official and 
business language of the country. It is also considered a critical requisite for 
professional and social upward mobility. It is within such a context that the 
significance of IELTS training in Pakistan carries immense value. As more 
and more people of all walks of life embark on learning and teaching English 
as a language, the study’s findings and insights would be an invaluable 
addition to the discourse on this very crucial issue.  
 
The institute makes use of asynchronous computer mediated communications 
(CMCs) via the online social networks. Asynchronous communication is 
computing & telecommunications controlling the timing of operations by the 

http://www.oxforddictionaries.com/definition/english/timing#timing__2
http://www.oxforddictionaries.com/definition/english/operation#operation__7
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use of pulses sent when the previous operation is completed rather than at 
regular intervals (Oxford Dictionary, 2016). It often takes the form of text 
messaging. Specifically for writing, the Facebook is used in an asynchronous 
manner to spur learning for the writing module of the IELTS and create a 
healthy group-working environment. 
 
The use of blended learning within the area carries immense opportunities and 
challenges owing to the nature and state of the market itself. Prior research 
into learning within a blended setting shows a higher rate of student 
satisfaction as well as enhanced learning (Lim & Morris, 2009). It is important 
to stress and exhaustively tackle the phrase ‘blended learning’ owing its 
centrality and significance for the study. Blended learning, according to most 
theorists, is the system that integrates face-to-face learning with those that 
makes use of computer mediated communication, (CMCs) (Graham, 2006; 
Stubbs et al., 2006). However, given the simplistic nature of Driscoll’s 
definition, Delialioglu & Yildirim (2007) defines blended learning as an 
approach to learning that makes use of the Information and Communication 
technology tools. It can thus be called mediated learning or hybrid learning as 
well. 
 
Information technology (IT) infrastructure within Pakistan is still in its infancy 
stage; access to computing is still catching up; the exorbitant power cuts 
almost on a daily basis curtails the viability of technology; and the relative 
inexperience of the teaching staff when it comes to blended teaching all 
constitute hurdles in effective collaborative teaching. Nevertheless, it provides 
an interesting research opportunity to understand how IT is transforming 
collaborative learning through group cohesion.  
 
Collaborative learning within a blended setting is a fairly complex and 
complicated enterprise. It comes with inherent drawbacks and challenges. One 
of the drawbacks of collaborative learning within a blended setting is that it 
doesnt come about naturally. Collaborative learning within a blended setting 
has to be proactively nurtured (Johnson & Johnson, 1992). Another drawback 
is the availability and presence of a systematic support essential for 
collaborative learning within a blended setting. Linked to the presence of 
systematic support is the size of a group, its composition and the genre of 
media used all making collaborative learning within a blended setting fairly 
arduous. (Dillenbourg et al., 1992). Another drawback is the lack of a template 

http://www.oxforddictionaries.com/definition/english/pulse#pulse__2
http://www.oxforddictionaries.com/definition/english/previous#previous__2
http://www.oxforddictionaries.com/definition/english/complete#complete__14
http://www.oxforddictionaries.com/definition/english/interval#interval__2
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for success. Some groups tend to do better collaborating than others within a 
blended setting where others fail (Rummel & Spada, 2005).  
 
The mismatch within the expertise of the individual members of a group 
makes collaboration within a blended setting fairly complicated (Barron, 
2000). The nature and quality of the CMC used also influences the success of 
collaborative learning within a blended setting (Anderson et al., 1997).  
 
1.2. Identifying a Gap 
Within a developed economy with an extensive information technology 
infrastructure, research into examining how group learning works, in the study 
case the working of groups with respect to learning within a blended setting 
(Clouder et al., 2006). Extensive and extant research in the area is mostly 
focused on either the face-to-face learning or in an online setting but very little 
in a blended learning environment where meanings are created and recreated 
in a fluid fashion as and when participants move across the online/offline 
backdrops.  
 
With a less developed IT infrastructure, minimal research into the area and 
very little understanding of CMCs and Social Networks within a blended 
group learning environment, the task becomes arduous still. Yet the very 
difficulties inherent within the design of the study area open an interesting and 
unexplored research area.  
 
1.3. Purpose Statement & Research Question 
The study will make use of three theories, ‘social comparison theory’ 
(Festinger, 1954) and ‘social exchange theory’ (Thibaut & Kelley, 1959; 
Forsyth, 1999) in order to make sense of group cohesion in a blended learning 
environment and its implications for collaborative learning. Thirdly, Siemens 
(2005) theory of ‘Connectivism’ takes into account the impact of technology 
on learning, a more appropriate and relevant theory to our case. 
  
Social comparison theory, is valid and relevant, for the social networks’ 
blended setting because it provides the study participants a platform to 
compare themselves to each other and thus seek validity and cognitive clarity 
the theory claims to be necessary for self improvement and learning 
(Festinger, 1954).  
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Social exchange theory for its emphasis on the exchange of social and material 
exchange for interaction helps understand the group dynamics at play while 
the participants of Lingua Franca engage in collaborative group learning for 
their IELTS test (Emerson & Cook, 1978).  
 
Hence, the research questions the study would try to investigate would be: 
 

1. What role do social networks play in enhancing collaborative 
learning within a blended setting? 

 
It’s important to mention the use of the terms ‘group dynamics’ and ‘group 
cohesion’ being loosely used interchangeably, strictly within the context of 
this study. 
 
1.4.  Aims & Objectives 
The study aims to investigate how the uses of social networks within a 
blended setting enhance collaborative learning through group cohesion. It will 
also try to understand the nature of effect social networks use has, within a 
blended learning environment, over its participant’s interactivity skills.  
 
In practical terms, the aim is to examine the learning benefits as a result of 
social networks use within blended settings. Theoretically, the study will try to 
make sense of and explore the nature of group dynamics especially group 
cohesion via social networks when collaborative learning takes place in a 
blended context.  
 

The study intends to recruit the students and the tutors/trainers of Lingua 
Franca, an IELTS training center in Islamabad, Pakistan. As the institute tends 
to provide learning opportunities in a blended setting, it’s fair to assume their 
willing participation in support of the research work. The findings of the study 
when shared with the institute will expand their management’s and faculty’s 
knowledge and expertise and enable them to design and develop blended 
programs best suited to collaborative learning.  
 

1.5. Scope & Limitations 
The primary target audience of the study would be its most immediate recruits: 
the faculty, management and students of Lingua Franca Institute, a language 
center. It will enable them all to better understand and use social networks for 
collaborative learning within a blended setting.  
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Theorists and practitioners working on learning within a blended setting would 
also benefit from the findings of the study. It will not only push the research 
forward within this significance yet unexplored area, within a less developed 
world context, but will also highlight the existing issues and loopholes for e-
learning within a blended setting. 
 

Research will primarily be conducted in English. However, some segments of 
the research would be conducted in Urdu, which would inevitably make the 
translations and transcriptions into English an arduous task.  
 

Limitations of various natures, often found in other studies of similar nature 
are inherent to this particular study as well. A limited time frame, 
approximately three months from early March to the end of May. Lack of 
public and/or private/institutional research funding constitute yet another and 
probably the most critical of all the limitations any study faces: financial and 
resource constraint.   
 

The study’s data collection methods, focus group interviews, itself expose the 
researcher to criticism of subjectivity and personal biases. However, its 
therefore imperative to maintain a neutral posture during the entire data 
collection process whilst being in their midst.  
 
1.6 Study Overview 
The study begins with the Introduction chapter, i.e. chapter one where the tone 
is set with respect to the study’s area, the problem identification and the 
research question. Within the chapter an attempt is being made to identify the 
gaps in the existing research as well. The aims and objectives along with the 
scope and limitations of the study are alluded to within the chapter. 
 
Literature Review, chapter two, exhaustively designs the theoritical 
underpinnings of the study. Core relevant areas to the research question such 
as blended learning, group dynamic, collaborative learning and social 
networks are extensively reviewed within the context of extant literature. 
Social connectivism, the main theory behind the study, is also extensively 
reviewed within the existing literature. 
 
Chapter three, the Methodology, touches upon the research inclinations of the 
study. Areas such as research approach, research design, philosophical 
worldview and research methods are discussed in detail within the chapter. 
The chapter also highlights the data collection and data analysis tools of the 
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study. Significant research features such as relibility and validity along with 
ethical considerations are also examined within this chapter. 
 
Data Presentation, chapter four, outlines the study data in a reader friendly 
manner. Data generated from focus groups is sorted out and laid out within the 
chapter as a precusor to the succedding chapter.  
 
Chapter five, Data Analysis and Discussion chapter, analyses and then 
discusses the data from the preceeding chapter. Within the discussion section 
of the chapter, an attempt is being made to embedd the findings and the 
analysis into the extant literature by comparing and contrasting the study with 
prior studies.  
  
Finally, chapter six, i.e. the Conclusion, ends the study with a brief conclusion 
by reiterating the major themes of the study. It is followed by a Reference and 
an Appendices section.  
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Chapter 2 
Chapter 2 will examine the extant literature to ground the research topic into 
the existing research. In a topical review fashion, the literature is being 
segmented into three primary areas relevant to the research questions: social 
networks, group dynamics and collaborative online learning.  
 
 
2. Litratute Review 
 
The primary purpose of any group is to accomplish a specific goal or a set of 
goals (Adair, 1986). Group dynamics – changes within a group over time – 
impacts its ability in achieve those aims (Clouder et al., 2006). Social 
networks, a result of the more recent developments in IT, bode enormous 
potential for collaborative learning online (Beuchot & Bullen, 2005). 
However, it is their [social networks’] ability within a blended setting that can 
help enhance our understanding of group dynamics and by an extension 
enables us to make better sense of learning within a collaborative blended 
context (Coulder et al., 2006).  
 
Both synchronous and asynchronous online discussions spurs blended 
learning, a feat so central to social networks (Harasim, 2000). Nonetheless, 
blended learning or the combination of face-to-face classroom and online 
interaction vis-à-vis to mere classroom learning has been found to be more 
effective and beneficial (Althaus, 1997). Research though on understanding 
the mechanism at work within these online group discussions, in a strictly 
blended setting, tends to be minimal at best (Coulder et al., 2006).  
 
2.1. Blended Learning  
In a nutshell, blended learning is learning that make use of both face-to-face 
and computer mediated communication as a mode of instruction for learning 
(Graham, 2006). However, the definition of blended learning within the field 
is far from clear-cut. According to Driscoll (2002), blended learning is nothing 
more than a combination of instructional methods. However, given the 
simplistic nature of Driscoll’s definition, Delialioglu & Yildirim (2007) 
defines blended learning as an approach to learning that makes use of the 
Information and Communication technology tools. It can thus be called 
mediated learning or hybrid learning as well. Blended learning owes its 
existence to the fact that it tends to combine the best of both worlds, the 
offline and the online, for enhanced learning, a fact acknowledged by 
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researcher across the learning field. However, Graham, Allen and Ure (2003), 
cites three major reasons for the adoption of blended learning. Firstly, the 
improvement in pedagogy is widely accredited to the use of blended learning. 
Second, blended learning offers flexibility and improved access. Lastly, 
blended learning is highly cost efficient and effective.  
 
To Collins et al., (2003), blended learning enhances the level of active 
learning as well as peer-to-peer learning. It also provides a balance between 
flexibility in learning and a heavy human interactive experience (Reynolds & 
Greiner, 2005). Blended learning also transcends geographical location in a 
way that within a short period of time globally dispersed audiences can benefit 
and engage in learning (Bersin & Associates, 2003).  
 
Deeply linked to the concept of access and time and place flexibility, within a 
learning context, is the benefits that come by when blended learning creates 
‘communities of learning’, a concept going back to the connectivism theory 
and the reservoir of learning and diversity of opinion. Working together thus, 
as a group or a community, according to Jucks et al., (2003), enhance group 
learning in myriad ways. Jointly taken tasks are quantitatively and 
qualitatively superior in nature. Second, the diversity of opinion gives the 
work a much deeper and exhaustive range of perspective. Less knowledgeable 
members of a group thus benefits from better informed members through 
knowledge sharing, a concept Vygotsky (1986) calls the zone of proximal 
development. Blended learning can also lead to development of social skills as 
team members work to achieve and accomplish a task, the supportive social 
behavior learnt can lead to the development of a valued social skill (Slavin, 
1992). Cohen (1986) cites evidence that points to an increase in motivation 
level amongst groups when confronted with challenging tasks, another 
significant life skill development.  
 
However, blended learning with its ample opportunities for learning also 
comes with a unique set of challenges. Group work in an offline setting 
requires a different set of skills than those one needs in an online scenario. In 
the case of a blended setting the individual or group member has to switch 
between the two modes on a regular basis as s/he continues to engage in group 
work both offline and online. If the online segment of the blended learning is 
simply an add-on and not fully integrated, the challenges are manifold still. In 
such a case the common ground for working online in a group becomes ever 
harder as established protocols and routines of face-to-face working are either 
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weak or totally non-existent (Schweizer et al., 2003). ). Such an eventuality 
can lead to thematic incoherence, according to Murray (1989), with adverse 
effects for learning.  
 
Online learning can also affect expectations and even the social relationships 
amongst group members and trainers/tutors (Schweizer et al., 2000). The feat 
is much more prominent in asynchronous communication and thus is quite 
relevant to this particular study as it attempts to make sense of group working 
in a blended setting via the Facebook. In extreme cases it can lead to 
inadequate verbal behavior resulting in the de-personalization and de-
individuation, a recipe for disorganization amongst a group and a complete 
breakdown of the group dynamics (Kiesler et al., 1984).  
 
2.2 Group Dynamics  
Group dynamics within a real face-to-face interaction has been extensively 
studied (Alpay, 2005). Humans inherently aspire to belong to a group (Caporel 
& Brewer, 1991). A heightened interactivity amongst a group fulfills this 
belonging need to a much greater extent (Baumeister & Leary, 1995). 
Moreover, cohesion within a group is more directly linked to interpersonal 
attraction within individuals amongst the group (Hogg, 1992). A greater level 
of cohesion thus leads to a heightened level of commitment and interest 
amongst each other (Tubbs & Moss, 2003) thereby enhancing interactivity 
amongst the group (Murphy, 2004  
 
Group cohesion, a central tenet of our research question, according to 
Festinger (1954)  ‘social comparison theory’ highlights the role of bonding 
amongst similar individuals within a group, a desire to reinforce and validate 
ones’ own views and beliefs. It would be interesting to understand how social 
networks within a blended collaborative learning environment influence such 
behavior and the ensuing ramifications for blended learning. It would also be 
fascinating to investigate if the behavioral peculiarities within online 
discussion groups on a social network can be replicated and taken to the 
conventional face-to-face group discussion within a class.  
 
In addition, another interesting theory the study would most likely employ 
though within blended environment is the ‘social exchange theory’ (Thbaut & 
Kelley, 1959; Forsyth, 1999) where within a group individuals tend to 
maximize their social benefits and minimize their costs. Group cohesion thus 
becomes a derivative of rewards with higher the rewards greater the group 
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cohesion. Help within group members hence becomes ‘‘altruistic reciprocity’’ 
where help is strictly contingent on the perception of some future help or 
payback (Spoor & Kelly, 2004). A blended learning environment would thus 
provide an opportunity to understand the very peculiar role of social networks 
with their distinct characteristics to investigate these issues and thus make 
sense of the role of IT in removing barriers to learning.  
 
A heightened level of interactivity and participation characterizes online 
learning via social networks both for students as well as teachers (Bridley, 
Walti & Blaschke, 2009). Learning via online social networks is intrinsically a 
social activity as well as an individual one (Kearsley, 2000). Moreover, its 
contingent on the skills and competencies of the instructor when and if 
collaborative learning is the aim.   
 
2.3 Collaborative Learning  
Collaborative online learning, primarily via social networks but not restricted 
to it, has been positively linked to the quality of learning experience, 
development of critical thinking skills, co-construction of meanings and 
understanding and as a way of self-reflection (Chen, Gonyea & Kuh, 2008). 
Collaborative learning via social networks also tend to be transformative in 
nature and goes a step beyond merely having access to content but instead 
provide a rich and conducive learning environment (Bridley et al., 2009).  
 
Additionally, Chapman, Ramondt & Smiley (2005) through their research has 
established a link between meaningful learning and effective virtual 
communities. They go on to reiterate the fact that, ‘‘the world of work requires 
that learners can apply, analyze, synthesize and evaluate information’’ 
(Chapman et al., 2005: 220).  
 
However, online leaners seek flexibility in terms of learning and thus group 
work becomes a natural impediment to their learning process, given the highly 
interactive diverse nature of online social networks (Bridley et al., 2009). 
Moreover, most online learners aren’t sure about their ability to work online in 
groups, partly due to their prior dismal experience (Harasim, Hiltz, Teles & 
Turoff, 1998). Swan, Shen & Hiltz (2006) proposes an innovative way of 
ensuring collaborative group work online via social networks through 
assessment that goes beyond the final content/product as well as the process. 
Such an assessment would ensure a more enthusiastic and interactive group 
work. Similarly, understanding collaborative learning within an online setting 



 

 Page 18 of 70   
 

requires understanding the intricacies and effects of group dynamics thereby 
enabling us to identify the characteristics of meaningful collaborative learning 
on social networks (Davis & Denning, 2000).  
 
2.4 Social Networks and Learning  
Social networks and virtual learning in light of Siemens (2005) ‘connectivism’ 
theory highlights the significance of interaction and group work in the present 
digital age. According to the theory, all learning in Web 2.0 era comes not 
from individual work but from connectivity, interaction, retrieval of 
knowledge and information from others through the use of technology, in this 
case online social networks.  
 
Social networks are conduits of virtual learning in a dynamic manner (Hussain 
et al., 2012). Firstly, online social networks enhance learning [collaborative] 
within a group setting by enhancing the ‘social presence’ a precursor of 
meaningful cognitive learning (Beuchot & Bullen, 2005).  Social presence a 
defining property of any medium linked to social cue enhancement and 
interaction is positively linked to online social networks due to their animated 
and often times dynamic features and design (Salmon, 2000). A greater degree 
of social presence on online social networks has been shown to trigger a 
deeper level of cognitive presence and intellectual engagement (Beuchot & 
Bullen, 2005) and thereby enhance group interactivity and group development, 
prerequisites for collaborative blended learning. These networks in 
collaboration with real face-to-face learning as well as independently enhance 
learning through ideas, knowledge and research sharing in a borderless world 
(Armstrong & Franklin, 2008). Social networks through, ‘‘identity 
reconstruction, participation and belonging’’ (Primmer, Linxen & Grohbiel, 
2012:3) streamline online learning into a more manageable endeavor. 
Moreover, social networks provide a singular platform for a wide array of 
distinct and diverse backgrounds enabling collaborative group learning a 
reality (Arnold & Paulus, 2010).  
 
The socio-psychological theories of learning, strictly within a face-to-face 
context, are unable to connect the social and emotional environment within a 
group; however the ones focused on computer-supported collaborative 
learning cease to extend to a blended setting and thus remain exclusively 
focused on virtual learning alone (Cramphorn, 2004; McConnell, 2005; Oren 
et al., 2002). Despite the widespread use of social networks for virtual 
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learning, within a blended setting, online learners are wary of their [social 
networks] use for collaborative learning in-group forms (Bridley et al., 2009). 
  
2.5 Social Connectivism Theory & Learning via Social Networks  
As technology began to influence learning, the existing [learning] theories – 
behaviorism, cognitivist and constructivism – provided little explanation for 
the ‘shrinking half-life of knowledge’, a feat of technological transformation 
of knowledge sharing (Gonzalez, 2004). 
 
Learning transpires ‘inside’ a person brain, a fundamental assumption of all 
three existing learning theories. Such a notion, however, rules out all learning 
that occurs outside a human brain, i.e. learning influenced or amassed via 
technology or learning within an organization.  
 
Nonetheless, learning post Web 2.0 is highly ‘connected’. Connectivism, as a 
theory, thus lends itself to investigate and understand social learning within a 
networked context. To Stephen Downes (2007:1), ‘’the thesis that knowledge 
is distributed across a network of connections, and therefore that learning 
consists of the ability to construct and transverse those networks’’. 
Connectivism in essence highlights our rapidly changing societal character. 
Individuals are replaced by connections as an integral learning source. The 
ability to spot and then maintain the connection is directly linked to learning. 
Collaboration comes at the heart of the learning process within connectivism. 
Moreover, the incessant knowledge shifts are often times captured within 
external sources or databases. An individual’s ability to connect and tap into 
these external databases is paramount to his/her learning more so than his pre-
existing learning itself.  
 
Connectivism as a learning theory has two central tenets (Siemens, 2004). 
Firstly, learning within the digital age comes through a personal network. The 
personal network is instrumental in shaping one’s viewpoint as providing one 
with a diversity of opinion essential for critical decision-making. Secondly, the 
overwhelming amount of knowledge available within the digital age further 
underscores the significance of external databases and their ability to enhance 
an individual’s learning. Moreover, it’s important to distinguish between 
useful and useless information as new information is rapidly updated.  
 
According to Siemens (2005), connectivism has several principles. Firstly, 
diversity of opinion comes at the heart of learning and knowledge. Secondly, 
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the process of information source connection results in learning. Thirdly, 
learning rests in non-human sources. Fourth, the core skill within 
connectivism is one’s ability to see connections.  
 
2.6 Creating a Theoretical Framework  
Lets begin with the three major theories within the study: the social 
comparison theory (Festinger, 1954); the social exchange theory (Thibaut & 
Kelly, 1959); and the theory of connectivism (Siemens, 2005). The first two 
are a precursor to the connectivism theory, one that provides the main 
theoretical impetus for the study, so as to create an elaborate and exhaustive 
learning eco-system encompassing all the technological and psychological 
aspects of group learning within a blended setting. By carefully linking aspects 
of the study with the corresponding relevant bits of each theory, the aim is to 
provide a theoretical underpinning for the study analysis and address its 
research question. 
 
The crux of the social exchange theory rests on the premise that all human 
interactions are a result of social and material resource exchanges within 
individuals. It would be interesting to note for such a phenomenon, especially 
within the context of a blended setting when participants interact in an 
asynchronous manner on Lingua Franca Facebook page for knowledge 
exchange and group discussion on their writing module. The interactions there 
would provide insights and understanding into these exchanges, social and 
material, and their relationship to learning.  
 
The social comparison theory, on the other hand, would help us understand 
learning within a group in a blended setting by understanding and making 
sense of how the various group members stack themselves up against other 
group members in order to evaluate their personal and social worth. Since, a 
group on Facebook would have ample room for this one to one comparison, 
the dynamics at play as a result of such phenomenon would be significant for 
our overall understanding of group learning within a blended setting. The 
personal and psychological state of affairs of individuals and therein their 
contribution to group learning afterwards would affect the very nature of these 
group learning.  
 
Finally, the central theory that would eventually complete the puzzle and 
enable the study to arrive at some answers to it’s research question is the 
theory of connectivism. Although the theory itself is fairly extensive and 
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exhaustive, the two prominent features the study will make use of are: the fact 
that learning lies in diversity of opinions and that non-human appliances are 
reservoirs of learning and knowledge. Lets delve a little deeper into these two 
very critical principles of the theory for it’s these two very doctrines that hold 
the key to the study’s research question puzzle.  
 
The very presence of the non-human knowledge and learning centers, the 
Social Networks as in Facebook and the clustering or convergence of so many 
people within a group form speaks volumes of the importance of the principles 
and its integral role. Groups are by nature breeding grounds for diverse 
opinions and Facebook group/community explicitly points to this very fact.  
With theory behind it, lets try to examine the figurative representation of the 
theoretical framework or the workings that go behind the study’s quest for 
answers to its research question.  

 
The Learning Ecosystem 

 
           Figure 1: Group Learning within a Blended Setting, Adapted from Chen & Looi (2007: 311). 
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At Lingua Franca, IELTS learning within a blended setting comes as a result 
of an integrated approach where in-class group discussion complements off-
class/online group discussion, on Facebook. It must be noted here that the 
online discussion, asynchronous in nature, isn’t taken as an add-on but rather 
assimilated into the overall learning environment. Critical thinking and 
reflection forms part of the learning strategy, equally useful in an online and 
an offline group discussion.  
 
The discussion in either instances - offline and online - are task oriented at 
Lingua Franca. Under the guidance of the teacher the group discussion is 
triggered via some leading questions and the group is then asked to come up 
with responses within the class as well in the online group discussion. Such an 
approach is much more helpful with the writing task where creativity through 
brainstorming and clustering leads to diversity of opinion and much varied 
responses.  
 
Discussions within the groups are member centric in a way so as to encourage 
and motivate group members to participate pro-actively and voluntarily.  
 
Though the learning ecosystem gives the mechanics of how learning comes 
about within a blended setting, the key dimensions from our three learning 
theories would act as the yardsticks for evaluating our data to examine and 
understand the presence of learning.  
 
 Theory/Model Key Feature 
1 Social Comparison 

Theory 
All interactions are an exchange of material and social resources 

2 Social Exchange 
Theory 

Learning happens when individuals within a group stack/compare 
themselves against each other 

3 Connectivism 
Theory 

Non-human reservoirs of knowledge and learning exist and that diversity 
of opinion helps learning. 

Table 1: Key Features of the Study’s Theories 
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Chapter 3 
The methodology section will highlight the study’s research inclination, nature 
and the techniques used for data collection, analysis and discussion 
 
3. Methodology 
 
3.1 Research Approach 
The study uses a qualitative research approach in an effort to find answers to 
its research questions. Qualitative research according to Creswell (2014: 4), ‘‘ 
is an approach for exploring and understanding the meaning individuals or 
groups ascribe to a social or human problem’’. Moreover, the qualitative 
approach chosen enables the study to give meaning to the complex processes 
and dynamics at work while trying to understand the role of social networks in 
enhancing collaborative group learning in a blended context (Myers & Avison, 
2002). In addition, the qualitative stance of the study accommodates the 
perspectives, sense making and understanding of the numerous stakeholders 
involved within the study. It’s only through their sense making of the issue 
that the study can finally being to unravel the complex processes and 
dynamics at work when technology attempts to enhance collaborative group 
learning within a blended context. 
 
                                   Characteristics of Qualitative Research  
Characteristic  LeCompte & 

Schensul 
(1999) 

Hatch (2002) Marshall & 
Rossman (2010)  

This Study 

Conducted in Natural Setting Yes Yes Yes Yes 

Focus on Participants 
Perspectives 

Yes Yes ------- Yes 

Involves Complex Reasoning Yes Yes Yes Yes 

Involves an emergent 
evolving design  

----------- Yes Yes Yes 

Presents a holistic picture ------------ Yes Yes Yes 

   Table 2: Characteristics of Qualitative Research, Adapted from Creswell (2013: 6) 
 
Once settled on the approach, its important to give the reader a more holistic 
idea of the three major components the study qualitative approach consists and 
will act as a methodological blueprint for the entire study. 
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Figure 2: A Framework for Research, Creswell (2014: 5) 

 
3.2 Philosophical Worldview 
The study is firmly rooted in the constructivist view owing to the nature of the 
study and the research questions. According to Creswell (2014), a 
constructivist view helps our understanding through multiple participant 
meaning within a social and historical context and in some instance may lead 
to theory generation. Connecting this view with the present study, an attempt 
is being made to enhance our understanding of online collaborative group 
learning within a blended setting through the multiple participants of Lingua 
Franca, students and teachers, within the strict cultural, social, economic and 
technological conditions of Pakistan. For our readers’ clarity, constructivism is 
often ‘combined’ with interpretivism and used interchangeably loosely 
(Creswell, 2014:8). However, constructivism breaks rank with post-positivism 
by taking a more inductive route in developing a theory or pattern of sense 
making rather than start with a theory.  The constructivist tradition is in line 
with the study’s aim as it [the constructivist view] lends itself ascribe multiple 
meanings to complex situations thereby making room for an in-depth 
understanding. Moreover, Crotty (1998) cites numerous postulates for 
constructivism that range from human tendency to ascribe meaning to the 
world; human sense making of the world in accordance with their social, 
historical perspectives; and the social interaction comes at the heart of giving a 
meaning and making sense of the world around us. 
 



 

 Page 25 of 70   
 

Returning to the study itself, the aim would be to approach the issue as a 
neutral unbiased observer. Hence the constructivist view would enable the 
study to examine the issue of online collaborative learning amongst groups 
from the perspective of the students and teachers of Linguae France Language 
Institute as they attempt to engage in IELTS preparation in a blended 
environment. The findings would be of immense significance to the teachers 
and potential future students as well as theorists trying to make sense of 
collaborative learning online within a blended setting.  
 
3.3 Research Design 
The choice of the research design of the study was contingent on two 
overarching factors: the research approach and the subsequent research 
methods. As the nature of the study is qualitative with a more constructivist 
outlook, it’s paramount to select a research design that is in line with the 
nature of the data and the intended analysis. The choice of Lingua France 
Institute as a data collection source profoundly influenced the research design 
as a case study. A case study design allows for an in-depth analysis of the 
processes and the perspectives of all individuals within the study (Yin, 2012). 
In addition, as it happens with this study the case in point is bounded by time 
and activity (Stake, 1995).  
 
To Stake (2005) case studies aren’t a research design but a choice but to 
Denzin & Lincoln (2005), Merriam (1998) and Yin (2009) they are as much a 
research design as ethnographies and grounded theories. Within the study 
Lingua France represents a bounded case study, bounded by time and one unit 
of analysis, i.e. Lingua Franca.  
The following features of the study inevitably place it firmly within the case 
study realm.  
 
Characteristics of a Case 
Study 

Prominent 
Scholars  

Present Study 

Specific case/concrete entity  Yin (2009) Lingua Franc Institute  
Intent  Stake (1995) Evaluation of their blended learning 

for group collaborative learning via 
social networks 

In-depth understanding  Creswell (2013) An examination of the research 
question would inevitably lead to an 
in-depth understanding of the issue. 

Table 3: Characteristics of a Case Study, Adapted from Creswell (2013:98) 

 
Case studies come in three different types: the single instrumental case study, 
the collective case study and the intrinsic case study (Stake, 1995). This 
particular study is an intrinsic case study, where the focus is on the case itself, 
the evaluation of the social networks for collaborative group learning at 
Lingua Franca.  
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There are however a few challenges that every case study presents. Some of 
them include: identification of the case, choice of case study type, 
generalizability, rationale for a purposeful sampling and determining the 
boundaries and parameters of the case (Glesne & Peshkin, 1992).  
 
3.4 Research Methods 
Research methods of the study include the methods and techniques for data 
collection and generation, i.e. focus group sessions as well as the data analysis 
techniques, content analysis. 
 
3.4.1. Data Collection Methods/Techniques 
Participants would be selected for focus group sessions, students and staff 
chosen from amongst the institute itself. It would be absolutely made sure to 
keep the staff and the students’ focus group sessions separate so as to enhance 
the ‘social presence’ and comfort level of the discussion. Each focus group 
would consist of five members with a total of three student focus groups and 
one staff focus group. It is important to mention that the word focus groups 
and group interviews are interachangeably used strictly within the context of 
this study.  
 
Purposeful sampling instead of a generalized sample has been used within the 
study owing to the nature of the issue at hand (Patton, 2002). A simple 
criterion for the selection of the focus group participants has been their 
enrollment as the students of IELTS language test at Lingua France; teaching 
at the institute has been the criterion for the staff selection for the study 
(Creswell, 2014). 
 
According to Grudens-Schuck, Allen & Larson (2004), focus groups provide a 
unique opportunity to conduct group interviews while at the same time 
observe the group dynamic, a feature particularly important to this study. 
Krueger & Casey (2000) calls focus groups as ‘naturalistic’ since they afford 
the researcher the ability to listen to the content of the group discussion as well 
as experience the emotions, ironies, contradictions and tensions. Like 
mentioned earlier the significance of this particular characteristic of a focus 
group is its ability to enable a researcher to understand the meaning behind 
mere fact collection (Grudens-Schuck et al., 2004). Fern (2001) calls it the 
generational of naturalistic ‘insights’ about human behavior, a feat central to 
the understanding of the study’s research question. 
 
The focus group sessions are inherently flexible and ensuring open ended 
questioning a possibility. Information within a focus group tends to ‘ebb and 
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flow’ (Grudens-Schuck et al., 2004). As personal stories are shared, laughs 
thrown around, earlier questions revisited, contradictions and disagreements 
boiled over, the group conversation meanders through different mood swings 
confirming focus group’s naturalistic nature.  The following table gives the 
detailed breakdown of the focus groups session intended for data collection 
purpose. 
 

Groups Number of 

Participants 

Location Duration 

Students group 1 5 LF2Institute 90 min 

Students group 2 5 LF Institute 90 min 

Students group 3 5 LF Institute 90 min 

Tutors group 5 LF Institute 90 min 
                           Table 4: A breakdown of the Focus group sessions within the study 

 
The aim is to trigger a meaningful discussion so as to generate a rich and 
purposeful data set. However, the participants’ need to have their say against 
the need to stay focused needs to be careful choreographed. It’s at this stage 
that the researcher needs to ensure a fine balancing act where the natural flow 
of the group discussion is reconciled with the ‘focus’ of the discussion. Care 
would be taken to have a balanced conversation as well as a conversation that 
is in line with the issue at hand and to avoid unnecessary and irrelevant 
discussion (Creswell, 2013). My role would be to moderate the discussion and 
enable my focus group to speak up more and in detail so as to have a more 
richer data set. While an interview guide by Morgan & Krueger (1998) would 
be used as a reference, highlighting ways to invite openness, avoid bias, move 
from a general to a specific question, effort would be made to ensure the group 
session and its moderation by the researcher avoid sounding list-like and 
mechanical thereby violating the naturalistic spirit of the focus group. 
Questions would thus be often open ended in nature and flexible (Longhurst, 
2010).  
 
As a moderator and a facilitator, I would open each session with a brief 
background at hand and highlight the parameters of the discussion so as to be 
within the scope of the issue. The format would remain the same with the staff 

 
2 Lingua France Institute, Islamabad, Pakistan.  
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group session so as to understand and make sense of their perspective of the 
very same issue under similar conditions. Finally, the data generated via these 
focus groups session would provide the impetus and the data set to eventually 
investigate the study’s research questions. 
 
In an iterative way, the data generated from the focus groups tend to fall into 
two categories. One, the normal detailed qualitative data set. Second, a data set 
comprising of a one word answers. The second set of data though unlike 
conventional focus group data has been invaluable in a way that it helped in 
the triangulation of the data and provided the study with a sort of quantitative 
tinge that is terse and precise. 
 
Again, its important to highlight that the gargentuan size of the data set made 
it absolutely incumbent upon the study to select data in a thematic way, i.e. 
form themes from the data so as to use less of the data without compromising 
the dataset.    
 
3.4.2 Data Analysis Method/Technique  
Content analysis would be used for data analysis, interpretation and 
discussion. Content analysis is a flexible method for text data analysis 
(Cavanagh, 1997). There appears to exist three major approaches to content 
analysis (Hsieh & Shannon, 2005): conventional content analysis, directed 
content analysis and summative content analysis. The study would employ the 
first of the three, i.e. the conventional content analysis. The reason for the 
choice of the type of content analysis for the study comes down to the nature 
of the study data. Conventional content analysis is effective for studies that 
relies on primary data; the definition of coding within the data analysis; and 
the derivation of codes from the data. Since all these three factors are relevant 
and central to the study, therefore the conventional content analysis is the 
choice for analysis. 
 
As our study data is collected via group interviews, with open-ended 
questions, the analysis would start with several repetitive readings of the data 
to get immersed in the data (Tesch, 1990), see appendix B for a detailed 
description of data. Due to the enormity and qualitative nature of the data 
generated, the study has taken a thematic approach to data, i.e. only the main 
themes generated are made part of the study.  The Word by word reading also 
generated codes (Miles & Huberman, 1994), again see appendix B for a 
coding excerpt. Words that are central to the sentence or keywords would be 
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highlighted so as to capture the thought or sense making. Subsequently, this 
starts the initial analysis the first thoughts or impressions are made into notes 
so as to begin drawing the rough sketch. Keywords from the text would form 
the initial coding scheme (Hsieh & Shannon, 2005). The initial codes are then 
sorted in accordance with their relationship and linkage into emergent 
categories. Finally, these emergent categories are then used to group codes 
into meaningful clusters (Patton, 2002). Afterwards a tree diagram would be 
created to organize these categories into hierarchical structure (Mose & Field, 
1995).  
 
Reporting of the data for findings would come about as exemplars for the 
various codes and categories are identified from within the data (Hsieh & 
Shannon, 2005). The discussion section would highlight and address the 
theories and models as well as compare and contrast any findings (Kuber-
Ross, 1969).  
 
3.5 Validity & Reliability  
Validity, one of qualitative research’s strengths, relies on the fact that the 
findings/results of a given research study are accurate from the viewpoint of 
the researcher, the participant and the general readers (Creswell & Miller, 
2000). Trustworthiness, authenticity and credibility are some of the 
terminology used within qualitative research to describe this very significant 
feature (Lincoln, Lynham & Guba. 2011). There are a number of strategies 
available to the researcher, strictly within the qualitative genre, to validate the 
research and enhance its overall credibility.  
 
Triangulation is one widely used strategy to ascertain the validity of a 
qualitative study. By examining evidence from different and diverse sources 
of data, the researcher can thus investigate the broader themes formation 
within the study. The ensuing comparison and contrast not only validate the 
existing data quality but also connects it to extant data. A similar feat has been 
attempted within this particular study to add to the validity of this study by 
triangulating the primary central data generated from Focus groups with that 
available from secondary sources, prior-relevant studies and observations. 
 
Another strategy to enhance the validity of this study that has been 
incorporated within the study is the ‘member checking’ strategy (Creswell, 
2014). Within this very technique, the themes after formation were taken back 
to the participants and discussed with them so as to check if the participants 
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recognized the findings and were in line with their perceptions and 
understanding of the issue.  
 
The third and last strategy to enhance the study validity has been the use of 
bias clarification (Creswell, 2014). Comments are added so as to give the 
reader an idea of how my personal background – socio-economic, cultural and 
gender – has shaped my understanding and interpretation of the data.  
 
Reliability, according to Joppe (2000:1), ‘‘… the extent to which results are 
consistent over time and an accurate representation of the total population 
under study is referred to as reliability and if the results of a study can be 
reproduced under a similar methodology, the research instrument is considered 
to be reliable’’. As of yet the concept of reliability within a qualitative study 
remains elusive. Stenbacka (2001) considers reliability a misleading concept 
in qualitative research so much so that if, according to the researcher, the 
qualitative study is discussed with reliability it implies the study is no good.  
Nevertheless the concept of reliability is firmly connected to that of validity. 
Lincoln and Guba, (1985:316) opines, ‘‘since there can be no validity without 
reliability, a demonstration of the former [validity] is sufficient to establish the 
latter [reliability]’’.  
 
3.6 Ethical Considerations  
Permission for the study in accordance with the ethical protocols was highly 
significant. Linked to the issue of permission was the protection of data and its 
participants, safeguarding their anonymity and the confidentiality aspect of 
data and participants before, during and after the completion of the study has 
been ensured (Walsham, 2006).  
 
An initial email, a consent form, along with a very brief background of the 
study, a background informational letter, its aim and purpose will be sent to 
the head of the institute asking for his/her permission [See Appendix A].  
 
Recruitment of the participants was completely voluntarily without any 
payments and or any other financial incentives, highly strict educational nature 
and purpose of the study. They [participants] were sent a consent form via 
emails along with a brief background to the study. They were also informed 
that if and when they chose to opt-out of the study during any stage, they 
reserve the right to do so. The collection, usage and the safe keeping of their 
data would be paramount and thus ensured along with complete anonymity as 
per their wishes so as to guarantee and protect their identities. Every 
individual was reassured that he or she has the final say after they review their 
transcript for the eventual use within the study. Participation of everyone 
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involved within the study would also be fully acknowledged and a copy of the 
final study sent to him/her.  
 
3.7. Risk Analysis 
Participants’ time and convenience has been given preference so as to 
minimize any disruptions and distractions towards their daily routines. The 
location and the timings, therefore, have been set in accordance with their 
agreement. Being unfamiliar with any such study, as research studies are very 
rare within the context of the region, care has been taken to minimize any 
initial anxiety through constant and detailed communication with the 
participants so as to provide answers to any questions they might have before 
the focus group sessions. 
 
English was mutually agreed upon as the language of communication prior to 
and during the focus group sessions so as to avoid miscommunication or 
communicational breakdowns during the sessions. For audio recording, a back 
up plan was carefully and meticulously in placed so as to avoid any recording 
hiccups or last minute mishaps.  
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Chapter 4 
The chapter consists of data, primary data, generated from Focus groups 
interviews conducted specifically for this study, being presented and laid out 
in a readers’ friendly manner. The chapter will act as a prologue for the 
subsequent chapter, which will analyze and discuss the data for arriving at 
answers to the study research question.  
 
4. Data Presentation & Findings 
 
Questions, prior to the focus groups conduct, were thematically prepared so as 
to cover the three major aspects of the research question: social networks and 
learning, collaborative group learning and blended setting.  
 
The primary data generated is further divided into two categories. First, the 
questions that had a more explicit and straight answer were separated from 
those with a more thoughtful and deeper response. For the readers ease, it’s 
important to remind them that the total number of participants in the focus 
group sessions were twenty, fifteen students and five trainers of the Lingua 
Franca, Pakistan, IELTS course.  
 
4.1 Social Networks & Learning  
 Questions Response 

Student 
Yes 

Student 
No 

Trainers 
Yes 

Trainers 
No 

1 Do social networks help or hurt 
learning in general? 

12 3 3 2 

2 Do social networks bolster online 
group learning? 

9 6 2 3 

3 Does Lingua Franca FB page help or 
hurt your IELTS training?  

11 4 3 2 

4 Are group workings any different on 
social networks than in real life? 

9 6 2 3 

Table 5: Participants Responses - Social Networks & Learning 
 
Q1: Interviewer: As a learning tool, are online social networks effective 
independently or in tandem with offline learning? 
 
Student 1: I personally think they [social networks] work best when combined 
with classroom learning because one gets to be 24/7 on the given topic. 
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Student 4: Learning, especially working in a group, on online social networks 
has their own flavor and I think it doesn’t matter much. As long as the group 
gets on well it matters less. 
 
Student 8: I do feel better integration of the social networking group with class 
helps achieve better results. I have personally experienced it and think it works 
best when one gets to see the group members in the class as well.  
 
Student12: Unless fully integrated, they are better independently ermm 
otherwise they are too confusing and often results in more complications than 
help. 
 
Student11: I have a thing with the word effective aaaamm… if you mean do 
they work alone or with the class then in my personal experience along with 
the class is better. But it is hard to gauge its effectiveness as such.  
 
Tutor5: I feel the same. Personally I have seen that the more the social 
network group work is in line with the classroom’s work it works fantastically 
nice.  
 
Tutor2: If it is not integrated well with the classwork it appears like separate 
work. It then becomes a burden for the student and the teacher. If it is closely 
linked to the classroom it feels like an extension of the classwork and adds to 
the learning potential of the class.  
 
Q2: Is group work on Lingua Franca Facebook page any helpful in learning? 
 
Student 10: Absolutely. The class timings aren’t very long and so it helps to 
go back home or be anywhere and log onto the Facebook page and see what is 
going on about the writing topic.  
 
Student 2: I think so too. It’s the flexibility that the social networking options 
give us to catch up and put in more time to get a better understanding.  
 
Student 6: It doesn’t hurt, off course. Not very sure how it helps but it is a 
good option and needs to stay.  
 
Student 4: It is. It’s always easier to catch up and there is no rush of missing 
the class because it stays there.  
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Student 8: I find it amazing for another reason. I can answer whenever I feel 
like, I mean when I am in a very creative or thinking mood I get to answer and 
add to the discussion. I mean there is no pressure to just write and think up 
something there and then.  
 
Tutor1: To be honest I initially found it quite intimidating as I had no 
experience of the Facebook use but now it feels fine. I often supervise the 
work there and I think it helps not only with learning but improves the tutor 
student communication and relationship with better learning outcomes.  
 
Tutor2: Yes it helps a great deal. It not only brings together student groups 
after the class but also motivates them to do better as their work is out there 
for everyone else to see. 
 
Q3: In your understanding how best can Lingua Franca, Pakistan, use social 
networks for better learning? 
 
Student 15: Definitely a specialized tech guy/girl to help with the update and 
maintenance of the page. Our instructors, I feel can’t cope with the flow of the 
Facebook. 
 
Student 8: Maybe a quick course for our tutors so they can better manage 
themselves on the Facebook page and help us there a lot better. 
 
Student 10: It can be used more extensively than it is already being used. More 
and more material and activities should be organized on the page and even 
outsiders should be let in to participate there, as it would only help to improve 
the discussion. 
 
Student 12:I think the instructors and some of the students both need some 
tutorials in how to interact on social networks. It is less of the social networks 
shortcoming and more of the lack of skills on part of the users that we often 
find hurdles to learning, but that is my personal view. 
 
Student 13:I think it is working fine and there is no need to do anything. 
Lingua Franca should continue with its use of the Facebook as a supportive 
learning tool for group writing.  
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Tutor 4: I for one can do with a bit of further training and a refresher course in 
order to upgrade my social networking skills. Most of the times it’s my 
inability to communicate there with the students that I feel affect their work. A 
bit of training for the tutors could improve the potential of Lingua Franca 
social network’s learning capacity.  
 
Tutor 3: I think the more it is integrated with the classwork the better it will be 
for learning. In fact it should be used for at least a quarter of the course 
material in the writing module, especially with the clustering and 
brainstorming bits for essays.  
 
4.2 Collaborative Group Learning  
 Questions Response 

Student 
Yes 

Student 
No 

Trainers 
Yes 

Trainers 
No 

1 Are groups on social network effective for 
learning? 

11 4 3 2 

2 Is it easier to work in an online group than 
an offline one? 

13 2 4 1 

3 Does collaborative group work comes 
easily online or offline? 

12 3 3 1 

4 Does Lingua Franca social network page 
enhance collaborative behavior within the 
group? 

9 6 3 2 

Table 6: Participants Responses - Collaborative Group Learning 
 
Q1: Are online groups more or less conducive to learning than real groups? 
Why and why not? 
 
Student 11:They [online groups] are better emmm because every one wants to 
show they are doing something. Hmm maybe they want to show their friends 
what they did. 
 
Student 15: I agree as well. Just anyone could see one’s contribution as it stays 
there and so it’s more motivating to put in more effort.  
 
Student 3: I would disagree. There are more distractions and less 
accountability in an online group so people tend to work less and show off 
more. 
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Student 7: More. The flexibility and the time one take to add something works 
in a positive way and helps with the learning more. 
 
Student 9: It definitely helps. There is little pressure on the spot to deliver and 
so one can take one’s time and write answers and add to the discussion in their 
own way.  
 
Tutor 3: I think it is good because students get to meet more regularly with 
their group as it adds that extra layer of meetings online. So the more they 
meet with their group the more they get to know each other and the better they 
work as a group. 
 
Tutor 2: Indeed they work. Their flexibility and ability to motivate and 
maintain interest within a task for the group is much higher than in the class 
room so it most certainly have a positive impact on learning.  
 
Q2: Is the institute social network page designed to promote collaborative 
thinking? 
 
Student15: I don’t think so. There is no intentional effort or design to do that. 
It is just the social network [Facebook] nature that promotes group/community 
engagement and learning. I don’t think it is even possible for an institute like 
ours to work at that level. But as things are they are working fine, I personally 
am satisfied with the group-working situation on the Facebook along with the 
classroom work. 
 
Student 12: It focuses and stresses group work so I would like to think it is 
collaborative in nature. 
 
Student 1: I don’t know but if it means anything it has every thing to do with 
group work and working together and helping each other to complete the task.  
 
Student 8: By nature it is collaborative because it is mostly used for the 
writing module and the tasks are fun and interesting and informative if people 
try to attempt it as groups. The more ideas and opinions there are the better 
and interesting the attempts to complete tasks are.  
 
Student 5: I agree. It does provide many opportunities to attempt tasks as a 
group by coordinating and aiding each other. 
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Student 11: The fact that it’s a Facebook page, so the design comes from the 
company. I would say the page by design from the social network is fairly 
collaborative in nature as it promotes sharing, grouping, communities and 
clustering all features of combined collaborative work.  
 
Tutor 3: By design if you mean the way Lingua Franca, Pakistan, uses its 
social networking page for learning then it is collaborative in nature. It’s the 
nature of the task, the pre-writing brainstorming and clustering session that is 
done to generate ideas and perspectives before the actual writing is attempted. 
So in that way it is pretty well designed to improve collaboration. 
 
Tutor 2: The institute strategy is designed to promote collaborative learning. 
The design of the social network page being collaborative in nature just fits 
into the overall strategy and policy of Lingua Franca, Pakistan. We at the 
institute feel the best and most enduring learning comes from sharing the 
diverse opinions and debating and discussing different perspectives and 
viewpoints.  
 
Q3: How best can Lingua Franca manage its social network [Facebook] page 
to spur collaborative group learning? 
 
Student 3: By improving the social networking use and skills of the tutors who 
are also the people responsible to supervise and monitor the collaborative 
group work on the social networking page. 
 
Student 6: Some of the students can do the job. With a bit of supervision 
students are much better suited to maintain the social networking pages and 
ensure it’s up to date always.  
 
Student 11: A team of tutors and students should have the responsibility to 
ensure and maintain the site to ensure collaborative learning and find ways to 
improve it.  
 
Student 14: It should broader the scope of collaborative learning and should 
find ways to also include listening and speaking and even reading. IELTS isn’t 
just about writing so it will help the students in an overall way.  
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Student 9: I would say the best way Lingua Franca can manage to improve 
collaborative learning is to offer more and more teaching on the social 
networking page as I think it works better from the class environment.  
 
Student 1: I would agree with the suggestion that more work should be done in 
the online setting. I personally feel more comfortable doing work on the page 
and sharing ideas than in the classroom.  
 
Tutor 1: We can certainly learn from new developments and research in the 
field and how to incorporate those ideas to further integrate learning in a 
blended setting. Also, we need to ensure our students understand the concept 
behind collaborative learning so to encourage even further participation and 
motivation for collaborative group work.  
 
Tutor 4: I think we shouldn’t be too enthusiastic about collaborative learning. 
We should just focus on what we are doing and slowly expand and innovative 
in terms of using new techniques and strategies for collaborative learning.  
 
4.3 Blended Setting 
 Questions Response 

Student 
Yes 

Student 
No 

Trainers 
Yes 

Trainers 
No 

1 Can learning happen within a blended 
setting? 

13 2 4 1 

2 Do you think blended setting is the future 
of learning? 

13 2 4 1 

3 Do you think Lingua Franca does a good 
job of using a blended setting for IELTS 
training? 

9 6 3 2 

4 Is Lingua Franca rightly placed to provide 
training within a blended setting? 

8 7 3 2 

Table 7: Participants Responses - Blended Setting 
 
Q1: Isn’t the continuous switching between offline and online setting, within a 
blended setting, distracting for effective learning? 
 
Student 10: At first it is but slowly one gets used to the experience and it 
becomes more fun and a great experience.  
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Student 1: I never had a problem with it as I was already quite used to social 
networks and being part of communities on Facebook. So it was just an 
everyday thing with a learning side to it.  
 
Student 5: To some point yes but you gradually become used to it. It is at first 
a bit difficult to keep track of the offline and the online. You do need different 
set of skills to operate on the two levels.  
 
Student 15: No it isn’t at all. It is just an extension of the classroom leaving 
with a flexible side. So it is in fact very good and improve performance in the 
class as well as you spend a lot of time online trying to discuss and debate the 
issue online.  
 
Student 11: To an extent it is because the behavior on either of the setting is 
unique to that setting and thus switching positions also mean switching 
behaviors, which could at times be quite distracting.   
 
Tutor 2: Depends how long it takes you to get used to the two. After that it just 
becomes one whole thing with two different platforms.  
 
Tutor 4: I would say it depends on the person. Some people enjoy multi-
tasking so juggling with the two settings is a lot more fun for them. Others 
might find it distracting and confusing but even then with time I think get used 
to it.  
 
Q2: Are the learning skills complementary between the two modes, the offline 
and the online, of the blended setting? 
 
Student11: I do think they are because the social skills of collaboration 
practiced and improved are equally relevant in both the modes. So yes they are 
complementary. 
 
Student14: I agree. Being co-operative in a group scenario requires the same 
set of skills, irrespective of the situation and as collaboration is essential for 
group task completion in both cases the skills greatly complement each other.  
 
Student3: I think it also help improve the communication skills of members 
within a group. By communicating with each other on two different platforms, 
the communication skills are improved in a better manner. 
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Student7: Helps with development of better reflection and critical thinking on 
online that are transferable to the classroom, offline mode. So it definitely 
complements.  
 
Student9: The set of skills on either platform are similar and so each skill 
developed on either mode help strengthen the skill on the other and so are 
complementary. 
 
Tutor 1: Indeed. Skills developed on one mode reinforce the same set of 
similar skills like reflective thinking, communication between the group and 
co-ordination between group members.  
 

Tutor 5: Totally. Co-operative and collaborative skills that are necessary for 
success within a classroom and on the social network page are by nature 
complement each other.  
 
Q3: What are the major modifications Lingua Franca must undertake to 
improve its blended setting training program? 
 
Student8: Ensure better integration between the two. 
 

Student3: I agree, better integration. And tutors that understand working on 
social networks as well.  
 

Student5: Better training for tutors to improve their communication skills on 
social networks. 
 

Student9: Greater integration between the two and a much greater focus on the 
social networks’ side of the group work. 
 
Student12: Expanding from written to reading and other sections of IELTS on 
the social network page.  
 
Tutor 4: Better training of trainers to ensure they develop the skills necessary 
for a blended setting.  
 
Tutor 1: I think it’s more important that trainers are trained in a way that they 
realize the importance and the potential of blended learning. It is very 
important as the success of blended setting learning primarily depends on the 
trainers and tutors who design and initiate learning activities.   
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Chapter 5 
The chapter will use the data presented in the earlier chapter to analyze and 
understand the data and attempt to find answers to the study research question, 
set at the beginning of the study. The analysis section of the chapter will be 
followed by a discussion where the sense making of the analyzed data will be 
compare and contrasted with prior similar studies in an attempt to embed the 
study firmly into extant literature and as a way of triangulation of the data for 
enhanced validity. 
 
Before we being our data analysis, it’s important to remind the readers that the 
‘content analysis’ is the primary tool of analysis for the study. 
 
5. Data Analysis & Discussion  
 
5.1 Data Analysis 
Lets first have a coding scheme for the student comments, data from focus 
groups, about Lingua Franca use of blended setting for collaborative learning.  
 
Coding Scheme for Student/Tutors Comments about Lingua Franca Use 
of Facebook for IELTS Blended Learning.  
  
Context of Collaborative Learning within a blended setting 
 

• Hands on, blended setting (not add-on but integrated social network) 
• Students and Tutors can express their views via open-ended questions.  

 
Overall 
Category Label Criteria 

General  Refers to general/overall comment about Collaborative 
learning in a blended setting without reference to a specific 
context or content. 
POS (+): e.g. It helps learning. 
NEG (-): e.g. It hurts learning.  

 
A criterion is developed so as to identify the presence or absence of a 
phenomenon. A positive (+) response means the presence of that particular 
feature or trait whereas a negative (-) response from the participant means an 
absence of that particular feature. For example, on the question of 
collaborative learning within a blended setting a positive response would 
means it helps, while a negation would mean it hurts or at least it does not 
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help. Henceforth, each category label, formed from the major data themes 
within the three important areas are evaluated against that criterion to identify 
the presence or absence of those traits and features.  
 
Collaborative Learning 
Category Label Criteria  
Efficiency  A general comment about the efficiency of learning. 

POS (+): e.g. Efficient, meaningful, learning made 
easier 
NEG (-): e.g. Superficial, inefficient and disconnected. 

Ease A general comment about the ease of learning.  
POS (+): e.g. Easy to shuffle between the two. 
NEG (-): e.g. Disruptive and distracting. 

Collaboration  A general comment about group collaboration. 
POS (+): e.g. Helps improve group collaboration. 
NEG (-): e.g. Hurts collaboration within a group. 

 
Within the collaborative section, three major categories are developed from 
within the data: efficiency, ease and collaboration. Next for the evaluation and 
understanding of the three major category labels formed from the data, the 
general responses are checked for positivity or negativity. A positive response 
would not only mean a positive correlation or presence of this particular 
category for collaborative blended setting learning but also identify the tone 
and feature of this very category.  
 
Social Networks & Learning  
Efficiency  A general comment about the efficiency of 

collaborative group learning on social networks. 
POS (+): e.g. Enhances learning  
NEG (-): e.g. Adversely impacts learning 

Effectiveness  A general comment about the effectiveness of 
collaborative group learning on social networks. 
POS (+): e.g. Social networks are effective in 
promoting collaborative group learning. 
NEG (-): e.g. Social networks are in-effective in 
promotion of collaborative group learning. 
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Potential  A general comment about the potential of collaborative 
group learning on social networks. 
POS (+): e.g. Social networks have a huge potential for 
collaborative group learning. 
NEG (-):  e.g. Social networks have no potential for 
collaborative group learning.  

 
 
 
 
Blended Setting 
Possibility A general comment about the possibility of 

collaborative learning within a blended setting. 
POS (+): e.g. Blended setting has potential for 
learning. 
NEG (-): e.g. Blended setting has no potential for 
learning. 

Complementarity  A general comment about the complementarity of 
offline and online platforms for collaborative group 
learning. 
POS (+): e.g. Online and offline learning are 
complementary with respect to collaborative group 
learning. 
NEG (-): e.g. Online and offline learning are non-
complementary platforms with respect to collaborative 
group learning.  

Conditions  A general comment about the conditions essential for 
collaborative group learning. 
POS (+): e.g. Certain conditions are necessary for 
collaborative group learning within a blended setting. 
NEG (-): e.g. No conditions are necessary for 
collaborative group learning within a blended setting.  
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Coding 
 Social 

Networks & 
Learning  

Collaborative 
group 
learning & 
Social 
networks  

Category Sub-Category Rating 

1  As a learning 
tool, are online 
social 
networks 
effective 
independently 
or in tandem 
with offline 
learning? 

Efficiency  Nature, 
Relationship 

1,0,1,1,1,1,1 

2  Is group work 
on Lingua 
Franca 
Facebook page 
any helpful in 
learning? 

Ease Efficacy, 
Beneficial  

1,1,1,1,1,1,1 

3  In your 
understanding, 
how best can 
Lingua Franca, 
Pakistan, use 
social 
networks for 
better 
learning? 

Collaboration Opinion, 
Optimization 

-1, -1, -1, -
1,1, -1, -1 

1 Collaborative 
Group 
Learning 
 
 

Are online 
groups more or 
less conducive 
to learning 
than real 
groups? 

Efficiency  Comparison, 
Relativity  

1,1,0,1,1,1,1 

2  Is the institute 
social network 
page designed 
to promote 
collaborative 
thinking? 

Effectiveness Usefulness, 
Correlation 

1,1,1,1,1,1,1 

3  How best can 
Lingua Franca 
manage its 
social network 

Ease Perspective, 
Potential  

-1, -1, -1, -
1,1,1, -1 
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page to spur 
collaborative 
group 
learning?  

1 Blended 
Setting 
 
  

Isn’t the 
continuous 
switching 
between 
offline and 
online setting, 
within a 
blended 
setting, 
distracting for 
effective 
learning? 

Possibility Discontinuity, 
Distracting 

1,1,0,1, -
1,0,0 

2   Are the 
learning skills 
complementary 
between the 
two modes, the 
offline and the 
online, of the 
blended 
setting? 

Complementarity  Synchronization, 
Degree 

-1, 
1,1,1,1,1,1 

3  What are the 
major 
modifications 
Lingua Franca 
must undertake 
to improve its 
blended setting 
training 
program? 

Conditions Changes, 
Improvement 

-1, -1, -1, -
1, -1, -1, -1 

 
* The ratings are: -1 for a negative response, 0 for neutral and 1 for a positive 
view.  
 
After the initial coding above, lets move to the emergent coding. The emergent 
coding is based on the relationship between the initial codes.  
 Initial Category Emergent Categories  

1 Efficacy, Usefulness Positive Linkage 

2 Opinion, Perspective  Limits 
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3 Nature, Comparison  Best fit 
4 Changes, 

Synchronization  
Improvement 

 
Finally, we come to the clusters, a grouping of codes that are similar in nature 
or intensity.  
 Categories  Clusters  
1 Positive linkage, Improvement  Worthiness/Value 

2 Limits, Best fit Harmonization  

 

Moreover, making sense of the more explicit and direct questions being 
answered with a Yes or No.  
 
 Categories  Student 

(Majority) 
Tutor 
(Majority) 

1 Do social networks bolster learning? Yes Yes 
2 Do social network hurts or help 

learning? 
Yes Yes 

3 Does Lingua Franca FB page help your 
IELTS training? 

Yes Yes 

4 Are group works different on social 
networks than in real? 

Yes No 

5 Are groups on social networks effective 
for learning? 

Yes Yes* 

6 Is it easier to work in online group than 
in real group? 

Yes Yes 

7 Does collaborative group work comes 
easily online? 

Yes Yes 

8 Does lingua Franca social network page 
enhance collaborative behavior within 
the group? 

Yes Yes* 

9 Can learning happen within a blended 
group setting? 

Yes Yes 

10 Do you think blended setting is the 
future of learning? 

Yes Yes 



 

 Page 47 of 70   
 

11 Do you think lingua franca does a good 
job with blended setting IELTS 
training? 

Yes Yes* 

12 Is Lingua Franca rightly placed to 
provide IELTS training within a 
blended setting? 

Yes* Yes* 

The * represents responses that are cautiously affirmative or a negative 
 
5.2 Discussion  
To put our data analysis into perspective, i.e. to firmly embed it into the extant 
literature while at the same time find answers to our research question, we 
begin by going back to our theoretical framework. By look at the analyzed 
data through the prism of the ‘learning eco-system’ and within the context and 
parameters of the theory or connectivism, social exchange theory and the 
social comparison theory, the study can try and find answer to our research 
question, i.e. what role do social networks play in enhancing collaborative 
group learning?  
 
5.2.1 Social Networks & Blended Learning 
The figurative representation of the framework reveals a pathway with social 
networks being a significant confluence of learning within a blended setting. It 
begins with in the classroom with a face-to-face leading to the social network 
page and then going back to the classroom with a new topic for next time 
discussion. Interestingly the discussion doesn’t end here as the discussion 
snakes back to the online social network page and continue with the previous 
topic as well as brainstorming and exchanging views about the next topic 
warming up for the class session for the new topic. One thing very pertinent 
here is the extra three phases of discussion allocated to the same topic. In the 
absence of social networks and blended setting the topic would have been 
discussed only once in the classroom. However, given the blended settings and 
the social networks, the same topic that is discussed in the classroom has been 
already discusses online on the group page on the social networks as a prior 
understanding of the topic for the next day class; after the class as group 
reflections on the lecture; and once more on social networking page as 
discussion on previous topic continued. In the more explicit yes or no data 
section, this point is categorically reflected within the responses of the 
students and as well as the Lingua Franca, Pakistan, staff. The emphatic 
affirmative response to the question of ‘‘do social networks bolster 
learning?’’ points to this very fact. The term bolster has been deliberately 
used to capture this encompassing relationship that crisscrosses between the 
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offline and the online realm thereby providing the learner much more time and 
opportunity to understand and practice the same question or task. With respect 
to the more detailed data, the open-ended responses, the sub-categories like 
usefulness, co-relation, efficacy and beneficial getting overwhelming positive 
responses indicates the recognition of this very fact that within a blended 
setting, the enormous flexibility and opportunity for deeper understanding and 
thinking, reflection, is acknowledged by the students and tutors of Lingua 
Franca. The study’s findings in this regard are in line with those of Chapman 
et al., (2005), where the researcher recognized the presence of greater 
reflection and meaningful learning within a blended setting.  
 
Again in terms of helping or hurting learning via social networks, the response 
has been positive in favor of helping learning. In addition, the emergent 
category of beneficial and ease in response to Lingua Franca page being 
helpful for learning again highlights the positive role of social networks for 
learning within a blended setting. One possibility for this could be the fact that 
within a blended setting the level of active learning is enhanced a feat 
uncovered by the research work of Collins et al., (2003). And the more 
probable answer to this enhanced group learning on social networks is the 
heavy human interaction, an experience set to trigger positive learning 
behaviors amongst group members (Reynolds & Greiner, 2005). Moreover, 
heightened interactivity within the groups on social networks fulfills the basic 
human need for belonging (Baumeister & Leary, 1995). 
 
The efficacy of social networks as independent tools of learning, i.e. outside 
the realm of a blended setting has discouraging. The almost exclusive response 
in this regard has been a closer integration and fit with the classroom as the 
central condition for effective transformative group learning on social 
networks. ‘Can learning happen within a blended setting’; and ‘is blended 
learning the future of learning’ are the two yes/no questions that corroborates 
the responses to the more open-ended questions of social networks 
effectiveness within a blended setting. Schweizer et al., (2000), findings of a 
qualitative shift/change between the inter/intra communication amongst 
students and tutors could be one explanation for such a belief. Since within a 
blended setting, students get another platform and a novel opportunity to re-
construct and re-evaluate the quality of communications between themselves 
and their tutors thereby having a positive effect on their overall learning 
capabilities.  
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The issue of how best the present social networking strategy of Lingua Franca 
bodes within a blended setting for collaborative learning has been out rightly 
negative. Students including the tutors felt the need for a much tighter 
integration as well as a training program designed for teachers as well as 
students to make the most of working on social networks, within a group 
settings. Reinforcing this very fact is the almost three yes/no responses in a 
similar context with cautiously positive responses or with clear no. What it 
means is Lingua Franca’s current strategy of integrating its social networking 
learning tool with its classroom learning is at best satisfactory. As evident 
from the responses, there is a unanimous agreement between the teachers and 
the students of Lingua Franca for a much tighter fit between the two platforms 
so as to realize a truly blended setting and thus reap the group learning 
collaborative rewards. In its absence, the central role social networks play 
within a blended setting by creating a community of learning where group 
learning prospers is never realized (Jucks et al., 2003).   
 
5.2.2 Collaborative Group Learning 
Does collaboration within a group comes easily online? Within the Yes/No 
questions, the response rate has been emphatically yes in favor of the 
statement. Similarly, a Yes to group working being easier online than in real 
further clarifies the relationship between online and offline group workings. A 
positive response to the ‘effectiveness’ and ‘efficiency’ factor of online 
collaborative group working further underscores the ease, usefulness and 
positive co-relationship between online social networks and collaborative 
group learning. To find any explanation for such a behavior we need to the 
research work by Primmer et al., (2013), where the researcher opines that on 
online social networks the identity re-construction is fairly easy and therefore 
assimilation, participation and belonging is much more enhanced. Moreover, 
online social network for group working are breeding grounds for what 
Vygtosky (1986) called the ‘zone of proximal development’, where less bright 
members of the group are better off in a group with more talented members. 
The effectiveness and efficiency response could also be read in light of 
Cohen’s (1986) research where by the researcher finds a positive link between 
increased motivation and interactivity amongst a group, a feature of the groups 
on social networks. Within the context of such findings, it becomes evident 
how the data reveals the participants’ inclinations towards online group 
working.  
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In terms of Lingua Franca’s collaborative learning initiative within a blended 
setting, the participants negative responses points to an add-on approach of the 
institute towards blending its social network-learning tool with its classwork. 
A cautious and barely positive response on the more explicit Yes/No section 
within this regard strengthens the view that the institute needs to integrate its 
social networking page so as to create a truly blended setting for learning.  
 
5.2.3 Blended Setting 
Online and offline are two different platforms within a blended setting. 
However, the skills essential for transformative learning are interchangeable 
and transferable. It is therefore essential to understand that on the face of it 
one might consider a discontinuity and distraction while switching from one 
mode to the other. However, the study data shows that no such effect takes 
place. While it can be a possibility, the complementarity nature of the two, in a 
perfectly integrated case, nullifies any such possibilities of distraction and 
disturbance. It is not only transformative, the learning within a perfectly 
blended setting (Bridley et al., 2009), it leads to the refinement of social skills 
like communication and co-operation and collaboration amongst group 
members (Slavin, 1992).  
 
A better synchronization, enhanced integration, for Lingua Franca online 
social networking strategy for a blended setting learning is the unanimous 
voice of the students and the trainers. Since, almost everyone agreed that the 
two platforms in terms of skills are complementary, the absence of a 
synchronized facet could have profound adverse impacts for learning. It could 
lead to a state of discontinuity and distraction as the advantage of 
complementarity and synchronization in a blended setting gives way to 
confusion and chaos within an add- on and poorly blended setting. 
  
The complementarity and synchronization aspect is further reiterated in the 
subsequent question of what major changes Lingua Franca needs to undergo 
for an enhanced group learning experience within a blended setting. The 
emerging theme has been a move towards a change and improvement in its 
present state. Almost in unison, the students and the tutors at Lingua Franca 
appears to co-relate transformative meaningful group learning via social 
networks in a blended setting with a highly integrated scenario.  
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Theory Central Tenet  Emergent 
Categories  

Clusters 

Social 
Exchange  

Subjective cost-
benefit analysis 
triggers action 

Improvement  Value 

Social 
Comparison 

Self comparison with 
others for self 
definition 

Positive Linkage  Worthiness  

Connectivism  Learning resides in: 
diversity of opinions 
and non-human 
things  

Opinions, 
Perspectives 

Harmonization  

 
By reducing the three major theories to their central tenets and reconciling 
them with the study’s emergent categories and clusters, we may be in a 
position to shed light on our research question of the role of social networks in 
collaborative group working within a blended setting.  
 
The social exchange theory underscores the importance of a subjective cost-
benefit analysis that forms the basis of any action, in this case the group 
members motivation to participant in a group work on the online social 
network to spur collaborative learning. The fact that the participants wanted a 
much more improved and synchronized approach to Lingua Franca’s online 
social networking strategy for blended learning points to the fact that they see 
a value in such a scenario. It is via this internal cost-benefit analysis and their 
perceptions that they wishes for such an eventuality whereby they would get a 
far more integrated blended setting. In short, they see value in their online 
group work and therefore want a much broader and integrated approach to the 
use of online social network for collaborative group work within a blended 
setting.  
 
The social comparison theory with its emphasis on individual comparison with 
other members of the group or otherwise to ascertain self worth points to the 
positive linkage and worthiness that comes as a result of working in a blended 
setting, again in a synchronized and integrated form. The self-comparison can 
lead to enhanced motivation (Cohen, 1986); and zone of proximal 
development (Vygtosky, 1986), major characteristics of online social groups. 
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Lastly, the connectivism theory and its focus on diversity and non-human 
appliances as factors of learning plays perfectly well into the study’s emergent 
categories and clusters of opinions and perspective and harmonization. In the 
first instance, the connectivism focus on diversity of opinion is best 
internalized by the emergent category of opinions and perspectives essential 
for collaborative group working on online social networks. The theory 
emphasis on non-human appliances as conduits of learning plays well into the 
study’s cluster of harmonization, which points to the harmonization between 
the human and the non-human within the blended setting. The non-human 
being the social networks, the non-facet appliance, which works best if, 
harmonized with the face-to-face human interactive learning.  
 
Social networks thus play an important role in enhancing collaborative group 
learning by providing flexibility, enhanced opportunity quantitatively as well 
as qualitatively, improved communicational platform, more time, a less 
chaotic and more interactive environment, heightened motivation, the 
opportunity to re-construct and re-invent ones identity and redefine one’s 
communication and relationship with ones group members and tutors. It is by 
no means an easy task and one that is much more arduous and involved a 
greater level of optimization and integration with the classwork. However, 
perfectly done, social networks play a central role in enhancing collaborative 
group work within a blended setting as well as improving the personal and 
social skills of its group members outside the online sphere.  
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Chapter 6 
Chapter 6 ends the study with a brief conclusion by reiterating the major 
themes of the study.  

 
6. Conclusion & Future Research 
 
6.1 Conclusion  
Blended learning has become mainstream in the recent past. The emergence of 
social networks with their highly dynamic and interactive features has further 
accelerated the use of blended setting for learning. 
  
The study thus aims to investigate and understand the role of social networks 
in enhancing collaborative group learning within a blended setting. Lingua 
Franca, Pakistan, an IELTS training institute has thus been used as a case 
study to undertake the research into this significant research rich area. 
  
Prominent theories of learning with their main tenets have been used to 
provide the theoretical background and underpinning for the study. The theory 
of social comparison highlights one’s desire to compare oneself with the 
group/community members for self-evaluation. The social exchange theory 
with its focus on the subjective cost-benefit analysis for every action on the 
part of the individual; and lastly the theory of connectivism, which 
underscores the significance of non-human appliances and diversity of opinion 
as pools of learning all contribute to the understanding and sense making of 
the study research question.  
 
Focus groups have been used to generate and gather primary data. Students 
and tutors of the institute were solicited for this very purpose. A total of 
twenty participants, fifteen students and five trainers became part of the 
research study. Data has been diligently and meticulously gathered and 
transcribed according to the research protocols.  
 
In terms of analysis, content analysis has been used as an analysis tool to 
understand and make sense of the data. The data generated via the focus 
groups came about in two distinct categories. First, the more direct and closed 
ended questions elicited a simple yes or no response and thus was differently 
stored and used within the study. Secondly, the more open-ended questioned 
drew a far extensive and detailed response. It is for this second type of data 
that content analysis has been used to decipher meanings.  
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Coding has been employed to analyze the second type of data. The initial 
coding was followed by a second phased of coding resulting in emergent 
categories. The arrival at the emergent categories was the result of the 
relationship between the initial coding. Eventually, the emergent coding gave 
way to group coding or clusters.  
 
The first type of data consisting of more direct responses reinforces and 
reiterates often times the findings of the second more exhaustive kind of data.  
The findings of the data are further embedded into extant literature, as a way 
of data triangulation. The results are compared and contrasted with similar and 
relevant studies in that particular case.  
 
Eventually, the clusters of worthiness, value and harmonization highlights the 
role social networks place to enhance collaborative group working within a 
blended setting. Worthiness is the re-construction of identity that social 
networks lend to individual group members through more flexibility and time 
to perform better. In terms of value, the participants understood the value of 
social networks’ ability to enhance collaborative group working although with 
one caveat. Social networks can only enhance group working within a blended 
setting if and only the setting is truly blended in the first place. In other words, 
there needs to be a closer fit and higher degree of integration for the true value 
of social networks to enhance collaborative group work. In terms of 
harmonization, Lingua Franca, Pakistan, needs to synchronize and make 
changes in its current blended setting strategy to ensure a smooth and 
harmonious manner of collaborative group learning in a blended setting.  
 
The role social networks play in enhancing collaborative group working is 
multi-facet. It enables the individual group members to re-enact and re-create 
their identities; redefine their communicational relationship with their class 
fellows and tutors; motivates them to a higher degree; enhances sense of 
belonging and worth within a group; provides flexibility and time essential for 
learning; and enable each group member to hone social skills often times 
harder to master in a real setting. However, to ensure all of these there needs 
to be a tighter integration of the two platforms so as to ensure harmony and 
avoid any disruptions and distractions.  
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6.2 Challenges in Future Research 
Writing a master’s dissertation has been a learning experience on its own, 
apart from the writing and researching aspect of it all. The process has an 
array of inbuilt challenges. 
 
It began with the herculean task of selecting a relevant and timely research 
topic. An area so wide as informatics, the topic selection for this project was 
truly difficult. Once past that stage, the more practical issues of research 
methods selection and data collection methods and the analysis methods 
became quite tricky. The data collection choice for this study, i.e. Focus 
groups interviews was challenging as it required a number of things to work 
out to have any chance of successfully completing the task. From the selection 
of relevant participants to their recruitement and the the nto the eventual focus 
group sesssion it required an aptly coordinated effort and management. The 
process itself was quite time and resource draining. 
 
The data analysis section was also quite arduous in a way that it required a few 
verbatim transcriptions from Urdu to English. 
 
Similarly, given my outsider position with Lingua Franca Institute, it required 
extra care on my part to develop a working relationship with the staff and 
students of the institute. I also had to be extra vigilant in terms of their data 
and privacy protection and had to be overly sensitive to their aspirations and 
concerns.  
 
6.3 Research Contribution  
This study contributes to research in a way that it examines and make sense of 
collaborative learning within a blended setting via the use of social networks 
within a less developed market. Given the developing nature of the research 
area, it carries immense significance as the given context for the study is 
peculiar in a way that it operates in an under developed IT infrastruture 
setting, a feat not very often studied or investigated. Since no study has been 
undertaken within this specific area under such conditions, the focus and the 
methodology are especially unique contributions of this study to researchers as 
well as practitioners alike. 
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6.4 Future Research  
Given my understanding of this specific topic due to this study, I would like to 
propose a few topics for further research in future. 
 
Since social networks were major mediums under focus for understanding 
collaborative learning within a blended setting, it would be enormously useful 
for further understanding if many other aspects of social networks are 
exhausitvely investigated in terms of their influence and impact on 
collaborative learning within a blended setting. Aspects such as the social 
network’s popularity, user friendliness and goodwill perception. 
 
The conclusions drawn from this study could further strenghten future efforts 
in terms of collaborative learning via social networks within a blended setting. 
The role of the instructer and his/her appropriateness for the task of teaching 
within a blended setting via the use of social networks could unlock new 
insights within the area.  
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8. Appendices  
 
Appendix A 
 
i.  Consent Form 
 
Having read the consent form, I hereby agree to my participation within this 
study, Social Networks, Group Dynamics and eLearning. I would like to 
mention that my participation is completely voluntarily and I reserve the rights 
to withdraw my participation from the study at any given time during the 
course of the project. I recognize the fact that the information gathered for the 
study would be strictly used only and only for the purpose of this study alone 
and would be kept confidential as well.  
 
 
 
_____________________________ ______________________________ 
Participants Signature   Date 
 
 
_____________________________ 
Participant Name 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 Page 67 of 70   
 

ii. Informational Letter  
 
Social networks application has engulfed almost every aspect of today’s life. 
Likewise their potential for online learning is unparalleled. In order to 
understand how learning takes place within groups over these social networks 
within a blended setting, the study aims to highlight the main factors for 
effective learning via the use of these networks.  
 
Students and faculty members of Lingua Franca Pakistan, Islamabad, Pakistan 
are chosen to participate within the study. As Lingua Franca Pakistan, tends to 
train its students within the class as well as via social networks, it provides the 
perfect case for a blended learning environment.  
 
P.s. Please find an attached consent form along with this letter, in case you 
agree to take part within the project.  
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Appendix B 
 
A Coding Excerpt  
The way coding is done within the study 
 
*I think the more it is integrated with the classwork the better it will be for 
learning1. In fact it should be used for at least a quarter of the course material 
in the writing module, especially with the clustering and brainstorming bits for 
essays2* 
 

1. Positive correlation  
2. Beneficial  

 
 
Initial Category: Positive correlation + Beneficial = Useful and effecient 
Emergent Category: Useful and Effecient = Positively Linked  
Cluster: Positively Linked = Valued  
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Appendix C 
 
 
Focus Group Questions: Thematic Questions 
 
What role do social networks play in enhancing collaborative group learning 
within a blended setting? 
 
 
 
1). Social Networks & Learning  
 

1. Do online social networks help or hurt learning in general? 
2. As a learning tool, are online social networks effective 

independently or in tandem with offline learning? 
3. Do social networks bolster online group learning? 
4. Are group dynamics/workings any different than group workings in 

real? 
5. Is group work on Lingua Franca social network page any helpful 

for learning? 
6. Does Lingua Franca social network page helps or hurts with IELTS 

training? 
7. In your understanding how best can Lingua Franca use social 

networks for learning? 
 
 
 
2). Collaborative Group Learning  
 

1. Are groups on social networks effective for learning? 
2. Is it easier to work within an online group than in a real group 

environment? 
3. Are online groups more or less conducive to learning relative to 

real life groups? 
4. Does collaborative learning come easily within a group work on 

online social networks? 
5. Does Lingua Franca social network page enhance collaborative 

behavior within group work? 
6. Is the institute social network strategy designed to promote 

collaborative thinking? 
7. How best can Lingua Franca manage its social network page to 

spur collaborative group learning? 
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3). Blended Setting  
 

1. Can learning happen within a blended setting? 
2. Isn’t the continuous switching between an offline and an online 

setting within a blended setting distracting for effective learning? 
3. Are the learning skills complementary between the two modes, 

offline and online, of blended setting? 
4. Do you think blended setting is the future of effective learning? 
5. Do you think Lingua Franca does a good job of using a blended 

setting for IELTS training? 
6. In your view, is Lingua Franca rightly placed to proved training 

within a blended setting? 
7. What are the major modifications Lingua Franca must undertake to 

improve its blended setting training program? 
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