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Abstract

Interpersonal metadiscourse, through engagement markers, attitude markers, and
epistemic markers, determines how writers position themselves in relation to their
readers, influencing both the strength of their authorial voice and the perceived reliability
of their claims. Through engagement markers, the reader becomes involved in the text,
through attitude markers, the writer signals her evaluation of given statements and advice,
and through epistemic markers, she expresses her degree of certainty. Together with the
graduation of evaluative meanings, these resources determine how confident, persuasive,
or cautious a text appears, ultimately affecting whether the advice offered is perceived as
trustworthy.

The primary source in this paper was a handbook about buying a property in Spain, which
was translated and contrastively analysed for interpersonal metadiscourse. This paper
found that the frequency of interpersonal metadiscourse differs widely among cultures. A
higher degree of interpersonal metadiscourse in the English source text, particularly
attitude markers and boosters, contributes to a more informal text, illustrating the writer’s
perspectives and stance. By contrast, the translated text, with a lower degree of attitude
markers combined with a higher degree of engagement markers, particularly imperatives,
appears more formal and potentially more trustworthy to the reader. The question is: can
you trust the advice? These differences may be partly culturally determined. English texts
in this genre tend to favour a more personal and informal style, whereas Swedish texts
tend to favour a more restrained and formal one. These differences do not necessarily
indicate that the advice is better or worse; rather, they reflect different ways of using
interpersonal metadiscourse to convey trustworthy guidance.
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1 Introduction

The main function of a translation of an informative text should be to simply transfer its
content to the target language, ensuring that facts, knowledge, and opinions are
communicated clearly and objectively (Reiss, 1977/1989. In: Munday et al. 2022, p. 100).
However, when a text also functions operatively (Reiss, 1977/1989. In: Munday et al.
2022, p. 101), the translator’s task becomes significantly more complex. In such
instances, the text does not merely aim to inform; it seeks to persuade the reader to act in
a specific manner, which presents the translator with profound challenges, particularly
concerning interpersonal metadiscourse (Hyland 2005), i.e. the linguistic resources used
to manage the social relationship between writer and reader (p. 1).

In an operative text, the author must keep a balance between projecting authority and
maintaining the transfer of correct data. The challenge for the translator is that what
constitutes trustworthy authority (Hyland 2002, p. 1094) is culturally determined (House
2016, p. 16). The following example (1) from the source text in this paper, which is both
informative and operative (further described in Section 1.2), clearly visualizes one of the
challenges identified by Hyland (2002) and House (2016), when the figurative expression
don 't leave your brain at the airport is replaced with the objective and literal viktigt att
tinka efter noga innan du handlar, to align with Swedish writing conventions.

(1)  So, when buying in Spain, don t Darfor ar det viktigt att tinka efter noga
leave your brain at the airport and innan du handlar sa att du inte angrar
don’t do anything you wouldn’t do in  ditt kdp.
your home country!

This example highlights the deep-seated cultural differences in communicative norms; for
instance, while some rhetorical traditions favour directness and high-intensity persuasion,
others favour objectivity. Siepmann (2006) argues that in English, it is the writer’s
responsibility to tell the reader why the text is worth reading and what is important (p.
139), which might generate more informal texts. Swedish, in contrast, values objectivity
and less interaction between writer and reader in formal texts, pointed out by Bylin and
Melander (2023, p. 15).

Performing a contrastive analysis of interpersonal metadiscourse is therefore of
significant interest as it reveals the negotiation inherent in the translation process. It
allows for an exploration of how linguistic features, such as engagement, attitude, and
epistemic markers, function as tools to bridge cultural gaps rather than mere stylistic
features used by the writer. By examining how an authorial stance is reconstructed across
linguistic boundaries, valuable insights can be gained into the pragmatic demands of
translating texts where the stakes, for example, financial, legal, or emotional, as in this
paper’s source text, are high. Such an analysis illuminates the invisible work of the
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translator in ensuring that the writer-reader relationship, and that the text’s dual function
of informing and guiding, remain intact within a new cultural framework.

In the next section, this paper’s aim and research questions are presented, as well as the
material and methods used in this contrastive translation study.

1.1 Aim

This paper aims to contrastively investigate how the use of interpersonal metadiscourse is
realized in an extract from the English source text, Buying a Property in Spain 2025, and
how these interpersonal features are translated into Swedish. The paper’s focus is
specifically on how engagement markers, namely personal pronouns and imperatives,
attitude markers, and epistemic markers, namely hedges and boosters, are affected by the
translation choices made.

e How are engagement markers, specifically the personal pronouns we and you, as
well as imperatives, rendered in the Swedish translation, and what formal shifts
can be observed?

o How are attitude markers used to evaluate information in the ST, and to what
extent are these evaluative expressions retained, or modified in the TT to meet
cultural expectations of objectivity?

e To what extent does the translation employ formal equivalents for hedges and
boosters? Specifically, are modal verbs retained or rendered as adverbs?

1.2 Material

The primary text, referred to as the source text (ST), is an excerpt from the e-book The
Guide to Buying Property in Spain by Joanna Styles, which was published online in 2025.
In this paper, the ST is analysed contrastively to the target text (TT), the Swedish
translation which was produced by the author of this paper.

According to her website, Joanna Styles is a British citizen who works as a freelance
copywriter based in Malaga on the Costa del Sol in Spain. Since 1997, she has worked for
lifestyle blogs, property investment companies, relocation advisors, PR agencies, travel
publications, travel magazines, golf courses, and holiday letting companies, helping them
to “business up their game” (Styles n.d.). Her online English tourist information portal,
Guide to Malaga, has been featured on BBC News, in the Sunday Times Travel
Magazine, and on local Costa del Sol radio, and achieved the annual Costa Press Club
Communicator Award.

The principal aim of the e-book is to guide individuals considering purchasing a property
on the Costa del Sol about Spanish property prices, the costs involved in the extended
documentation process, and the professionals available for guidance throughout the
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purchasing process. According to the author, the e-book will help avoid problems,
provide the tools needed to make the right decisions, and explain what to expect from a
home in Spain. Since buying a home in another country is a large investment, proper
guidance could be of great value.

Since the main function of the ST is to provide information and facts about property
purchase, it can be argued that the text is informative (Reiss, 1977/1989. In: Munday et
al. 2022) since the e-book is a plain communication of facts, information, knowledge, and
opinions where the topic is the main focus (pp. 100-101). In addition, though, since the
author is not objective and neutral, it can be argued that the text is operative (p. 101), as
well. Now and again, the author strongly advises the purchaser to ‘do this’ and ‘don’t do
that’, which is an indicator of an operative text type, when the author persuades the reader
to “act in a certain way” (p. 101).

Furthermore, by classifying a text, the translator is made aware of the significant aspects
to focus on in the TT, which is essential to produce pragmatic translations (Ingo 2007, p.
216). Therefore, it is interesting to analyse the chosen e-book regarding interpersonal
metadiscourse from a cultural perspective.

The ST consists of an extract from the e-book, pages 79-105, comprising 5,434 words,
which include several chapters of the e-book, mainly consisting of the buying process.
The text repeatedly uses terminology involving property purchase and professionals to
help, even with the Spanish equivalents within brackets, which enables readers to more
efficiently locate professionals or relevant resources in Spanish-speaking contexts.
Throughout the text, both textual and interpersonal metadiscourse are used.

The TT consists of 5,030 words. The difference of approximately 7 per cent does not
automatically mean that there is less information, but can be explained by the fact that in
the target language, the definite form is formed by a suffix and not an independent word
(the) as in English, relative pronouns in subclauses are often omitted, and the extent of
compound words used compared to the source language.

1.3 Methods

The methods presented in this section concern the translation of the ST as well as the
contrastive analysis of interpersonal metadiscourse in the ST and TT in this study.

When translating the ST, cultural aspects were taken into account, and some expressions,
such as don t leave your brain at the airport (1), were intentionally toned down to better
suit the Swedish audience (Hjortvid 2003, p. 198). At the same time, the stylistic and
hierarchical level of the vocabulary was preserved, as this is considered highly important
by Munday et al. (2022, p. 82). The translation therefore follows a sense-for-sense rather
than a strictly word-for-word approach (Munday et al. 2022, p. 26), with the aim of
preserving the message, effect, and pragmatic function of the original text rather than its
exact linguistic form (Hjortvid 2003, pp. 196-203). Particular emphasis was also placed
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on transferring information accurately and clearly (Hjortvid 2003, p. 199), while
maintaining concise and neutral language (Ingo 2007, pp. 127-128).

Regarding the contrastive analysis, first, a quantitative investigation of the frequency of
each subcategory of interpersonal metadiscourse investigated in this paper in both the ST
and the TT was performed, illustrated in Table 5 in Chapter 3, where the paper’s analysis
is presented. This was achieved by manually colour-coding the material. To clearly
visualise this process, Table 1 below provides some examples of how the coding and
categorization were conducted. However, instead of using colours, the items are
highlighted in bold letters, with the specific interpersonal metadiscourse category and its
corresponding word class presented in square brackets immediately following the word or
phrase.

Table 1. Example of how interpersonal metadiscourse was coded and categorized in the ST and
TT, respectively.

Source text (ST) Target text (TT)

TOP TIP [attitude marker] TIPS [attitude marker]

Read [engagement marker: imperative (verb)] | Las [engagement marker: imperative

the agent’s ‘About Us’ page and ask (verb)] alltid [epistemic marker/booster
[engagement marker: imperative (verb)] (adverb)]”’Om oss” pa méklarens hemsida.
yourself [engagement marker: reflexive Du [engagement marker: personal pronoun
pronoun (pronoun)] how you [engagement (pronoun)] har hittat ratt méaklare om sidan
marker: personal pronoun (pronoun)] feel far dig [engagement marker: personal
when you’ve [engagement marker: personal pronoun (pronoun)] att kénna fortroende.
pronoun (pronoun)] finished it. If the page Om inte, stryk [engagement marker:
reassures you [engagement marker: personal imperative (verb)] méklaren frén din
pronoun (pronoun)] and inspires confidence, [engagement marker: possessive pronoun
you’ve [engagement marker: personal (pronoun)] lista.

pronoun (pronoun)] probably [epistemic
marker/hedge (adverb)] found an agent you’ll
[engagement marker: personal pronoun
(pronoun)] like. If it doesn’t, cross
[engagement marker: imperative (verb)] them
off your [engagement marker: possessive
pronoun (pronoun)] shortlist.

As demonstrated in Table 1, there are a considerable number of interpersonal
metadiscourse markers in the text represented by various word classes such as verbs,
adverbs, and pronouns, which will be further exemplified and discussed in Chapter 3.

Furthermore, the quantitative overview presents all interpersonal metadiscourse tokens
identified in the ST and TT, respectively. However, in the qualitative contrastive analysis,
illustrated in Table 10 in Section 3.3.2, to avoid repetition of identical forms, boosters
were classified into unique lexical types in order to facilitate comparison across word
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classes. Therefore, Table 10 presents the distribution of booster #ypes rather than raw
frequencies.

As previously mentioned, the quantitative analysis was performed mostly manually.
When searching for specific vocabulary, though, e.g., we, possibly, should, and may, the
search function in Word was used, and then from the result, each word was manually
analysed and categorized. Identifying the different subcategories of interpersonal
metadiscourse, the criteria that distinguish them, and categorizing them correctly, is a
demanding task because the writer’s true intentions can never be known, unless asked.
The possibility that some categorized vocabulary was misidentified or that some
vocabulary was even overlooked is therefore at risk. Since the aim of this paper is to
contrastively investigate how the use of interpersonal metadiscourse is realized and how
these interpersonal features are translated into Swedish, and not specifically the frequency
of discovered features, the result depends on the translator's interpretation and assessment
of the source text, not of the original author. In addition, when conducting a small-scale
analysis manually, some margin of error is considered acceptable. Note that the same
person is the author of this paper, the translator of the TT, and the investigator of the
contrastive analysis.

When analysing how the use of interpersonal metadiscourse is translated into Swedish,
parallel texts in different corpora are used, as well as previous research on the subject.
The different subcategories of interpersonal metadiscourse, which are the focus of the
contrastive translation analysis in this paper, will be defined and explained in the next
section.

2 Theoretical background

Metadiscourse is a term referring to the interaction between writers and readers (Hyland
2005, p. 1). Furthermore, viewing writing as interactive entails conceptualizing it as a
dialogic process. Writers construct their texts by anticipating the reader’s prior
knowledge, expectations, and potential interpretations. Moreover, effective writing
depends on accurately judging how readers will interpret and respond to the message.
Consequently, managing the writer-reader relationship becomes central to successful
communication. Metadiscourse plays a key role in this process by structuring the
discourse, signalling authorial stance, and facilitating reader engagement (p. 11).
Engagement concerns the linguistic resources through which writers explicitly address
readers, guide their interpretations, and establish reader-writer interaction (p. 49).

How much metadiscourse a writer uses in a text varies not only between writers but also
between languages. According to Siepmann (2006), English and French use a high
proportion of metadiscourse markers intended to structure and subsequently enhance the
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reader’s comprehension of the text, while German generally uses fewer such markers (p.
142).

There are two categories of metadiscourse, textual metadiscourse (Herriman 2014, p. 4)
and interpersonal metadiscourse (p. 7). Textual metadiscourse consists of the
subcategories: transition markers, frame markers, endophoric markers, code glosses, and
evidentials, used to express semantic relations, set boundaries in discourse, and to mark
different stages in an argument, refer to the text itself, assist the interpretation of the text,
and mark sources from another text (pp. 4-7), respectively. In contrast, the focus in this
paper is on interpersonal metadiscourse, which will be presented in the following.

2.1 Interpersonal metadiscourse

The writer's choice of using interpersonal metadiscourse markers has a rhetorical purpose,
as mentioned by Hyland (2005, p. 54). Depending on the purpose, the writer uses
different markers at critical points to pull the reader into the discourse, sometimes by
predicting possible outcomes, and sometimes by guiding him or her to certain
interpretations (pp. 53-54). Interpersonal metadiscourse refers to the linguistic elements
that help writers engage with their audience, express attitudes, and establish a connection
with the reader (Herriman 2014, p. 21). The different subcategories of interpersonal
metadiscourse are:

e engagement markers

e attitude markers

e epistemic markers, namely hedges and boosters
e self-mentions (p. 7).

However, self-mentions are excluded from this paper’s analysis due to the low frequency
in the ST.

The following table illustrates how interpersonal metadiscourse can involve the reader in
an argument by using certain vocabulary, according to Hyland and Tse (2004) and
Williams (2010).
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Table 2. Interpersonal metadiscourse and ways of involving the reader in the argument (Hyland &
Tse 2004, p. 169; Williams 2010, p. 78).

Interpersonal metadiscourse | Ways of involving the reader in the argument

Engagement marker Explicitly refer to or build a | we, our, and expressions in
relationship with the reader. | the imperative mood
Attitude marker Express the writer’s attitude | I agree, unfortunately,
to a proposition. surprisingly, appropriate,

correctly, hopefully

Epistemic markers:

Hedges Withhold the writer’s full might, perhaps, possible,
commitment to a about, assume, estimate, from
proposition. my perspective, in most cases,

in my opinion, apparently,
doubt

Boosters Emphasize force or the in fact, definitely, clearly, we
writer’s certainty in a found, we proved
proposition.

It should be noted that the table illustrates only a few examples of metadiscourse used by
writers to involve readers (Hyland & Tse 2004, p. 169; Williams 2010, p. 78).

Moreover, when translating a text, the translator has to take into account that the use of
metadiscourse may be influenced by cultural aspects. The source and the target language
might use different norms of politeness, as suggested by Herriman (2014, p. 3) and Bylin
and Melander (2023, p. 15). In addition, different cultures may have different
expectations regarding appropriate levels of formality and interpersonal expression in
texts (Baker 2018, pp. 15-16).

2.2 Engagement markers

According to Herriman (2014), engagement markers are used to explicitly address the
reader and involve him or her in the message (p. 23). By inserting engagement markers,
the reader’s involvement in the text increases (p. 23), and accordingly, an omission of
engagement markers is a way of reducing the reader’s involvement in the text (p. 25). In
Swedish, the first-person plural pronoun vi (we) can have different referential meanings.
According to Svenska Akademiens Grammatik (SAG), vi may be used either inclusively,
referring to both writer and reader, or exclusively, referring only to the writer and a
limited group. This distinction is not grammatically marked but depends on the context
(Vol. 2, 1999, p. 273). When using the first-person plural pronoun, we, illustrated in (2),
the writer utilizes a shared perspective, including the reader in the text.
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(2)  On top of that, we live in a society =~ Framfor allt lever vi i ett samhélle
of experts, and every day most of  bestdende av experter och varje dag

us use equipment that we know maste de flesta av oss anvéinda
only how to use [...] (Herriman utrustning som bara vi kan anvénda [...]
2014, p. 24) (my translation)

Hyland et al. (2022) note that the inclusive pronoun we establishes connections between
writer and reader (p. 5); similar findings are reported by Qiu and Jiang (2021) and Scotto
di Carlo (2014) (p. 5). This inclusive we is not to be confused with the exclusive pronoun,
we, illustrated in (3).

(3)  Inthe play ‘Caligula’ Camus is I pjésen “Caligula” behandlar Camus
dealing with the themes of death teman som déden och det absurda. Genom
and the absurd, and throughout the hela pjasen ser vi hur olika karaktirer
play we can see different reagerar pa olika sitt. (my translation)
characters reacting in different
ways. (Adel 2001, p. 6)

This we is not included as an engagement marker, pointed out by Adel (2001), since it
refers to we as the audience. Moreover, she also points out that there is a collective we,
referring to several writers (p. 6). It should be noted that the latter two instances of we are
not included as interpersonal metadiscourse and subsequently not analysed in this paper.

The English second-person singular and plural pronoun you on the other hand, sometimes
confuses translators. Should it be translated into du (singular), or ni (plural), or the more
impersonal generic pronoun man as in (4)?

(4)  If you ask Swedes to name some Om man ber svenskar ndmna nagra
typically Swedish things [...] typiskt svenska saker [...] (my
(Herriman 2014, p. 24) translation)

The translator's choice in this example alters the reader's engagement in the text.
According to Herriman (2014), the involvement decreases and becomes more objective

(p- 24).

Vandepitte (2017) points out that instructive texts use imperatives as a means to address
readers personally (p. 73). In Swedish, prototypically, imperatives are used to give
directives, according to Lindstrom et al. (2017, p. 301). Moreover, they state that
commands, offers, and advice can be realized in different ways in Swedish, depending on
the use of linguistic modification. In addition, these variations may influence the
interpersonal relationship between writer and reader (pp. 300-301).
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2.3 Attitude markers

According to Hyland (2005), attitude markers are used by the writer to express, or to
emphasize, what he or she thinks the reader should do with the given information (p. 53).
In contrast to epistemic markers, which show degrees of certainty or uncertainty, which
will be further explained in Section 2.4, attitude markers are strictly a valuation expressed
by the writer. This can be signalled by different word classes illustrated in Table 3.

Table 3. Examples of word classes and vocabulary used as attitude markers (Hyland 2005, p. 53)

Word-class Vocabulary
verb agree
prefer
adverb hopefully
unfortunately
adjective appropriate
logical

In addition, Martin and White (2005) stress the importance of attitude markers having a
system of graduation. This system allows writers to show a greater or lesser value of a
statement, referred to as up-scaling and down-scaling (p. 135), which this paper will refer
to as strengthened and weakened.

low degree high degree
- >
competent player good player brilliant player
judgement reasonably quite good player very good player extremely good
good player player
contentedly happily joyously ecstatically
affect :
slightly upset somewhat upset very upset extremely upset
a bit untidy somewhat untidy very untidy completely untidy
appreciation " s s &
attractive beautiful exquisite

Figure 1. “The gradability of attitudinal meanings” (Martin & White 2005, p. 136).

The figure illustrates the intensity, or amount, of graduation used in some attitude markers
regarding judgement, affect, and appreciation (Martin & White 2018, p. 139), i.e. if the
rhetorical effect is meant to strengthen or weaken the writer’s statement. Additionally, the
strength of a statement is determined by the semantic choices, as well as cultural aspects.
Altogether, they decide on the relationship between writer and reader and the degree of
the writer’s authorial voice (p. 139).
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In addition to the aspect of graduation, attitude markers that contribute to an informal
style are typically those that express explicit personal evaluations. According to Hyland
(2005), such markers make the writer’s stance more visible and less objective. This also
includes rhetorical questions as well as strongly evaluative adjectives and verbs (Hyland
2005, pp. 53-54).

Furthermore, when translating, Baker (2018) argues that expressions from the source text,
even the more basic ones, are almost impossible to transfer accordingly into the target
language because of differences in all languages and the words’ “blurred edges” (p. 16),
adding to the fact that it is not easy to transfer another person's thoughts (p. 16).
Additionally, there are different semantic expectations in different cultures, and even
within the same culture, expectations of a certain language might differ (p. 15). In some
cases, there might not even be any equivalent lexical choice in the target language (p. 19).
Baker (2018) describes paraphrasing as a translation strategy where an expression in the
ST is rendered in the TT through different lexical or structural choices while preserving
meaning and function (pp. 18-19).

Lastly, Baker (2018) emphasises that an attitude marker’s position in a sentence stresses
or reduces its effect. In a theme-position, at the beginning of the sentence, there is an
emphasis on its meaning, whereas in a rheme-position, the explanation of the theme, there
is a reduced effect (pp. 136-137).

2.4 Epistemic markers

Epistemic markers are hedges and boosters. They are the most frequently used
interpersonal metadiscourse in writing, according to Hyland (2005, p. 133). They are used
as a means “to adopt a stance to both their propositions and their audience and can have a
considerable effect on a reader’s assessment of both referential and affective aspects of
texts” (p. 133). Martin and White (2005) speak of different graduations of epistemic
meaning in “the engagement system” (p. 134), illustrated in Figure 2.
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— deny

: . no, didn't, never
disclaim -

- counter

yet, although, amazingly, but

contract > affirm: naturally, of course, obviously etc
— concur.|:

concede: admittedly...[but]; sure....

[however] etc

proclaim-— pronounce:
| contend, the facts of the matter are..
indeed

‘— endorse,
the report demonstrates/shows/proves
that...

entertain

perhaps, it's probable that, this may be, must,

it seems to me, apparently, expository questions

— expand
acknowledge
Halliday argues that, many Australians
believe that..it's said that, the report states
attribute

distance,
Chomsky claimed to have shown that...

Figure 2. “The engagement system” (Martin & White 2005, p. 134).

The figure illustrates how the writer uses epistemic markers. While contract leaves no
room for interpretation, referring to boosters, expand does, and subsequently refers to
hedges. Moreover, proclaim increases the impact of the booster, whereas entertain,
reduces the impact of the hedge (Martin & White 2005, p. 134).

Despite their frequency, epistemic markers are tricky for translators because there is not
always an equivalent epistemic meaning in the target language, as Aijmer (1999, p. 301)
points out. Therefore, translators often make transpositions, which entails that they
change word classes, most often from modal verbs into adverbs, and consequently, there
may be a change of epistemic meaning (Vinay & Darbelnet 1995. In: Munday et al. 2022,
p. 76) further explained in Sections 2.4.1 and 2.4.2.

2.4.1 Hedges

There is a wide range of vocabulary classified as hedges (Hyland 2005, p. 52), used to

soften statements (Herriman 2014, p. 22), illustrated in Table 4. It should be noted that

there are a large number of vocabulary items that can have the function of a hedge, and
Table 4 only illustrates a small number.
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Table 4. Examples of word classes and vocabulary used as hedges (Hyland 2005, p. 52).

Word-class

Vocabulary

modal verb

should

may
might
lexical verb appear
suggest
think
adverb perhaps
potentially
often
adjective possible
likely
typical

According to Hyland (2005), the most frequent word class used as hedges is modal verbs,
but also lexical verbs, adverbs, and adjectives can function as hedges (p. 52). As
mentioned in Section 2.4, the vocabulary used as a hedge by the writer affects the
statement, which will be further explained in the following.

Hedges are used to show the writer’s different perspectives and to voice an opinion
(Hyland 2005, p. 52). As Herriman (2014) points out, it is a way for the writer to
“withhold commitment to a proposition” (p. 7), to soften a statement, and to show
uncertainty (p. 7). When using hedges, the writer transfers the decision of the possibility
in a message to the reader, illustrated in (5), and thereby opens up for a negotiation of
another viewpoint (Martin & White 2005, p. 105), for example, by using hedging devices
such as possible, might, and perhaps (Hyland 2005, p. 52).

(5)  This probably explains some of the Detta forklarar troligen nagra av

outbreaks of ‘red mould disease’ in rodmdgelangreppen i skivat och
sliced and wrapped bread. (Hyland forpackat brod. (my translation)
2005, p. 163)

In this example, by using the adverb probably as a hedge, the certainty in the statement is
thereby transferred from the writer to the reader to decide (Herriman 2014, p. 7).

Likewise, in (6), when inserting a hedge in the translation, the message is “toned down”
(Herriman 2014, p. 22), and the writer’s commitment to the statement is reduced.

(6)  Miller was a man desperately anxious  Miller var en minniska som var
to prove himself, and the failure to get ~enormt ar.lgeléigen om att fa visa vad
the scholarship to Cornell may partly han dog till och misslyckandet med att

account for the ferocious and fa ett stipendium till Cornell kan
desperate nature of the ambition he kanske delvis forklara de valdsamma

. . och desperata ambitioner han senare
lZa?;t;r displayed. (Herriman 2014, p. Kom att liigga i dagen. (RF In:

Herriman 2014, p. 23)
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In this example, the adverb kanske, often used as a hedge in Swedish (Aijmer 1999, p.
304), has been inserted.

Furthermore, Aijmer (1999) notes a difference between the modal systems in English and
Swedish. In Swedish, there are only a few modal verbs (p. 303), while in English, there is
a wider range. She concludes that modal verbs are rendered by modal verbs only if they
are equivalents (p. 302), and, therefore, it is expected that translations “uncover
interesting differences” (p. 303) because the lack of equivalent modal verbs in the target
language creates a “fuzziness” (p. 303) in translations and might alter the pragmatic
meaning (p. 303).

2.4.2 Boosters

As mentioned in Section 2.4, translators often make transpositions (Vinay & Darbelnet.
In: Munday et al. 2022, p. 76), i.e., changing the word class of boosters, since finding a
formal equivalent in the target language might be tricky, or even impossible (Aijmer
1999, p. 305). In Table 4, there are some examples of vocabulary items classified as
boosters.

Table 4. Boosters in various word classes (Hyland 2005, p. 130).

Word-class

Vocabulary

modal verb

must
will

lexical verb

know

demonstrate
show
prove
adverb really
always
extremely
obviously
adjective absolute
extreme
expert
essential

It should be noted that there is an unspecified number of vocabulary items that are
regarded as boosters, and the table only illustrates a few. While modal verbs may function
as boosters in certain contexts, they are not prototypical examples. More often, adverbs
and adjectives function as boosters (Hyland 2005, p. 130), which will be discussed and
exemplified in the following.

In contrast to hedges, with boosters, the writer shows “commitment to a proposition and
demonstrates a confident, decisive image” (Herriman 2014, p. 7). By inserting a booster,
the strength of the proposition increases (p. 21), illustrated in (7).
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7 He was open about his fabulating that Han var s 6ppen i sitt fabulerande att
to mention it seems almost pedantic,  det nistan kénns pedantiskt att ndmna
but Emma Goldman did not lecture in  att Emma Goldman faktiskt inte holl
San Diego that year. (Herriman 2014, néagra foreldsningar i San Diego det
p. 22) aret. (Herriman 2014, p. 22)

Conversely, an omission of a booster reduces the strength of the proposition, referred to
by Herriman (2014) as the proposition “tones down” (p. 22), illustrated in (8). The same
effect can be achieved by inserting a hedge (p. 22).

() Detta fantastiska intresse har nu inte This fantastic interest doesn’t concern
enbart med lusten att bevara forna just a compulsion to preserve the past,
metoder att gora. Det hanger but has something to do with our
sdkerligen dven ihop med nutiden. present too. (IU In: Herriman 2014, p.
(Herriman 2014, p. 22) 22)

By using boosters, the writer leaves no room for negotiation about the message, instead
being decisive about the viewpoint (Herriman 2014, p. 7).

2.5 Analytical framework

This section presents the analytical framework of the paper. Section 2.5.1 provides an
overview of previous research on interpersonal metadiscourse in different languages.
Then, Section 2.5.2 introduces the specific translation strategies that will be applied when
analysing the interpersonal shifts contrastively in Chapter 3.

2.5.1 Previous translation studies

Several researchers have discussed interpersonal metadiscourse and how it is used in
other languages. Still, there are not many comparisons between English and Swedish in
particular. Due to cultural aspects and how frequently writers and translators use
interpersonal metadiscourse in their texts, some of the research is still relevant for this
study. In the following, some of their conclusions are presented.

When Dahl (2004) compares French to English and Norwegian/Swedish, she concludes
that French uses much less interpersonal metadiscourse, while in English and
Norwegian/Swedish, it is significantly similar, although she emphasises that between
genres, there might be some differences (p. 1818). In addition, she argues that the higher
degree of interpersonal metadiscourse in English texts could be a result of the emphasis
put on the writer-reader interaction (p. 1821).

When Hyland (2005) compares written texts in English to those in other languages and
cultures, he concludes that texts in English more often interact with their readers through
hedges, boosters, self-mentions, and engagement markers than in other languages, which
means that in other cultural contexts, writing may be more implicit, display reduced
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authorial visibility, and have less direct engagement with the reader (pp. 136-137). A
similar discovery was made by Hyland et al. (2022), who found that the use of
metadiscourse in different genres has distinct purposes and helps writers guide readers
and lead them to make certain choices (p. 6), helps organise and convey content, and
therefore is an important rhetorical tool for writers (p. 7). In contrast, Bylin and Melander
(2023) state that the Swedish writing conventions favour objectivity (p. 15), although
objectivity is sometimes difficult to define because language is not static but changes over
time (p. 16). Therefore, equivalent expressions regarded as neutral might not always be
easy to find for the intended audience (p. 20). They conclude that every Swedish writer,
translators included, should attempt to write in a style that is “vardad, enkel och
begriplig” (p. 22), which signifies that all written texts in Swedish should be “polished,
plain and intelligible” (my translation), which also could be interpreted as a formal
language. Biber and Conrad (2019) state that there are two different styles of English,
formal and informal, that have their own situational use, linguistic features, and grammar
(pp- 2, 6). Most typically, informal language is spoken, and formal language is written,
but there are exceptions due to the writer’s preferences and the text type (Leitner et al.
2015. In: Thorén 2022, p. 5).

Similar to Hyland’s (2005) findings, Chou et al. (2023) found in their analysis of Chinese,
Japanese, and Korean texts translated from English that the Asian texts contained a
significantly lower frequency and narrower range of metadiscourse features, particularly
epistemic markers such as hedges and boosters. They conclude that this under-
representation of interpersonal metadiscourse suggests that translation differs
systematically in how writers express caution, certainty, and commitment in different
cultures (pp. 15-16). Moreover, Aijmer (1999) discovered that the epistemic
correspondence of the modal verb may in Swedish most often is the adverb kanske, and
the equivalent modal verb to may is kan (p. 304).

Regarding translations of non-fiction texts from English to Swedish, Herriman (2014)
found in her research that there is a slightly lower frequency of engagement markers in
Swedish translations, but regarding attitude markers and epistemic markers, the frequency
is the same (p. 25). Moreover, she observed that certain translators made more changes in
their translations of metadiscourse than others, for example, one translator in particular
made several omissions of engagement markers in the collected samples. This difference,
she concludes, is partly due to language differences but partly because of the translation
choices made by the translator (p. 26).

Regarding hedging devices, Kjellstrom (2019) found that even though strategies like
modification, i.e. when the hedge’s grammatical category has been modified during
translation, omission, i.e. when the hedge is not translated in the TT, and addition, i.e.
when a hedge is added in the TT, were used, retention, i.e. when an unmodified
grammatical equivalent is used in the TT, was the most common strategy when translating
hedging devices from English to Swedish (p. 34), which was the same conclusion made
by Norlund (2023, p. 34).
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According to Vandepitte (2017), instructive texts, while varying widely in their referential
or propositional content, share key writer-related and pragmatic features such as the use
of imperatives to convey the writer’s expectations of the reader and to indicate that the
described states of affairs are potential, not factual. Thus, an instructive text
simultaneously expresses multiple meanings; in addition to information, it contains the
writer’s attitude towards it, and the writer’s expectations of the reader. Lastly, Vandepitte
concludes that instructive texts are not purely informative but also persuasive, and that
their cultural and persuasive dimensions challenge translators, as these characteristics do
not always transfer easily across linguistic and cultural contexts (p. 79-80).

In the following, the translation strategies and interpersonal shifts in the TT are presented.

2.5.2 Translation strategies and interpersonal shifts

The following translation strategies and interpersonal shifts will be applied in the analysis
of interpersonal metadiscourse in Chapter 3:

e retention (Baker 2018, pp. 42-43) occurs when the equivalent semantic
meaning and pragmatic function are rendered in the TT, exemplified in (9).

)] use a reliable lawyer’s services anvand en palitlig advokats tjanster

e objectivization (Hyland 2002) is used to shift personal constructions into
more objective ones and to reduce writer visibility (p. 1094). This is often
achieved through the removal of personal pronouns or the restructuring of
clauses into objective forms, as exemplified in (10) and (11).

(10) 1 think this procedure is effective. Jag tycker att denna procedur ar
effektiv.

(11) This procedure is effective. Denna procedur &r effektiv.

e weakened evaluation, which is the terminology used in this paper for
down-scaling (Martin & White 2005, p. 135), is used to reduce the degree
of the writer’s personal valuations (Dahl 2004, p. 1821; Hyland 2005, p.
136), exemplified in (12) and (13).

(12) a very important meeting ett mycket viktigt mote
(13) an important meeting ett viktigt mote

e paraphrasing (Baker 2018) is used to rephrase an expression in the TT by
using different lexical or structural choices, with the effect of preserving its
overall meaning and function (pp. 18-19), exemplified in (14) and (15).
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(14) You are advised to contact a Du uppmanas att kontakta en expert.

professional.
(15) We recommend you contact a Vi rekommenderar att du kontaktar en
professional. expert.

e transposition (Vinay & Darbelnet 1995. In: Munday et al. 2022, p. 36), is
used to replace one word class with another, while preserving the overall
meaning of the message (Chou et al. 2023, pp. 15-16), exemplified in (16).
In this paper, it is used to analyse how interpersonal meaning may be
transferred to different word classes in relation to hedges and boosters.

(16)  We recommend contacting a lawyer.  En kontakt bor tas med en advokat.

e Omission (Baker 2018) is used when an interpersonal metadiscourse
marker in the ST is not rendered in the TT (pp. 18-19), exemplified in (17)
and (18), regarding the booster strongly.

17) I strongly advise you to review all Jag rekommenderar starkt att du
documents. granskar alla dokument.

(18) I advise you to review all Jag rekommenderar att du granskar
documents. alla dokument.

Altogether, the interpersonal metadiscourse used in a text determines the relationship
between writer and reader and the strength of the authorial voice (Hyland 2005, p. 1;
Martin & White 2005, p. 139), which may affect the perceived reliability of the advice. In
the next section, the ST and the TT in this paper’s study are analysed contrastively.

3 Analysis

In this chapter, the subcategories of interpersonal metadiscourse are analysed according to
the paper’s research questions. Table 5 presents a quantitative overview of interpersonal
metadiscourse found in the ST and the TT, respectively, which is exemplified and
analysed in the following sections, and discussed in Section 4, the conclusion.

Table 5. A quantitative overview of interpersonal metadiscourse.

Interpersonal metadiscourse | ST TT
Raw Frequency | Raw Frequency

Engagement markers 527 553
Attitude markers 46 35
Epistemic markers:

Hedges 287 276
Boosters 311 269
In total 1181 1140
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Overall, the TT comprises slightly less (approximately 3.5%) interpersonal metadiscourse
than the ST. This aligns with previous research by Herriman (2014), who found a
decrease of about 8% in interpersonal metadiscourse in the translated texts from English
to Swedish (p. 20). Moreover, the table illustrates that the ST includes more attitude
markers and boosters, which will be exemplified and discussed in Section 3.2, and
Section 3.3.2, respectively, whereas the TT includes more engagement markers, which
will be exemplified and discussed in the next section.

3.1 Engagement Markers

The frequency of engagement markers is high in both the ST and the TT, reflecting the
instructional nature of the text (Vandepitte 2017, p. 79). Herriman (2014) found a
decrease in engagement markers in her research (p. 21). This could be due to the
difference in genre. Another aspect she points out, regarding the change in frequency of

engagement markers between ST and TT, might be restricted to individual translators and
their translation choices (p. 28), but it might also be a result of cultural differences (Dahl
2004, p. 1818). A closer contrastive analysis of the ST and the TT in this paper identified

instances where engagement markers were modified in the TT, illustrated in Table 6.
Since this paper’s focus is specifically on how engagement markers are realized through
personal pronouns and imperatives, these are the only categories included in the
contrastive analysis, illustrated in Table 6. The remaining categories are reported only in
the quantitative frequency count, as seen in Table 5.

Table 6. Contrastive shifts of engagement markers.

Category of Raw Retained in | Percentage Shifted in Percentage
Engagement frequency in | the TT of retained the TT of shifted
Marker the ST markers markers
Pronouns 54 28 52% 26 48%
Imperatives 26 11 42% 15 58%
In total 80 39 49% 41 51%

The table illustrates that approximately half of the engagement markers in the ST were
retained in the TT. The shifts may be an indication of the fact that the translator adjusted
some markers (Herriman 2014, p. 28) to adapt to Swedish norms (Bylin & Melander
2023, p. 16; Lindstrom et al. 2017, p. 300), while still maintaining a high degree of direct
reader engagement.

[lustrated in (19) is the second person pronoun, singular, you, which is the most common
engagement marker (Herriman 2014, p. 8).

(19)

In fact, if you appoint an

independent lawyer, they will

handle practically all the aspects of

Om du anlitar en oberoende advokat tar
hen hand om hela kopet at dig. Da kan

du kénna dig trygg under hela processen.
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the purchase on your behalf to
ensure you buy with peace of mind.

To maintain the style of the writer-reader engagement from the ST, you is translated into
du and not the second person pronoun, plural, zi, or the generic option man (Herriman
2014, p. 24). Consequently, this translation illustrates an example of retention, as both the
pragmatic function and the interpersonal relationship are preserved in the TT.

Sometimes, though, the first-person pronoun plural we (20) is used when engaging the
writer in the message (Herriman 2014, p. 24).

(20)  In this chapter, we look at who these I det hér kapitlet tittar vi ndrmare pa
professionals are and explain what vilka experter du behdver hjélp av och
they do. vad de kan gora for dig.

By using we, the pronoun becomes a feature that actively pulls the reader into the text,
suggesting that they are in this together, embarking on a journey of discovery, following a
logical path, or, when sharing the same knowledge about something, a feature often used
in English texts, but not in all other cultures, according to Hyland (2005, p. 121). This
aligns with what SAG (Vol.2, 1999) says is significant in Swedish (p. 247), and supports
the research made by Herriman (2014, pp. 23, 25).

As shown in (21) and (22), the omission of the personal pronoun in the TT causes a shift
from a personal focus to a more objective one, and, subsequently, the reader’s
involvement in the text decreases (Herriman 2014, p. 25). This shift suggests a more
formal tone in the TT than in the ST (Baker 2018, p. 15).

(21)  You usually pay for connection and  Vid kop av en nybyggd fastighet betalar
the installation of meters when you  du vanligtvis for anslutning och
buy a new home. nyinstallation av matare.

(22)  Ask your lawyer for proof of Be din advokat visa sitt medlemsbevis
membership and feel free to double- och dubbelkolla gérna med forbundet.
check with the association if you
have any doubts.

In (21), the personal pronoun you as subject in the ST main clause is omitted and shifted
into the prepositional phrase Vid kdp av in initial position in the TT sentence, resulting in
a shift from a personal to an objective perspective (Hyland 2002, p. 1094). Whereas in
(22), the imperative form is retained in translation, but without the additional engagement
marker you, therefore, the TT avoids any additional interpersonal metadiscourse marker.
In sum, the shifts in both (21) and (22) result in a more neutral and formal tone in the TT
(Baker 2018, p. 15), which aligns with Swedish norms for non-fiction texts (Bylin &
Melander 2023, pp. 23-24) and may also be culturally determined (House 2016, p. 16).
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In (23), the imperative form see is retained in the TT.

(23)  For information on how much these =~ For information om hur mycket var
professionals charge, see page 79. och en tar i arvode, se sidan 79.

Both the ST and the TT use the imperative see/se to guide the reader to additional
information throughout the text. This is a shared feature in both English and Swedish. It
should be noted that several other collocations with see/se occur, such as see table/se
tabell, see figure/se figur, and see below/se nedan, although only see page/se sidan is
investigated. When consulting the British National Corpus (BNC), the collocation see
page occurs 1,643 times, corresponding to approximately 14.6 occurrences per million
words. For Swedish, data from Sprakbanken show that se sidan occurs 91 times,
corresponding to approximately 0.082 occurrences per million words. The difference may
partly reflect differences in corpus design and balance; however, it still suggests a lower
frequency of this collocation in Swedish compared to English.

In (24), the imperative form is used in both the ST and the TT.

(24)  Note that although the information in  7¢dnk pa att &ven om informationen i

this section is all correct, it’s no det hér avsnittet ar korrekt, ersétter den
substitute for professional legal inte en professionell juridisk
advice. radgivning.

When consulting Sketch Engine Open Parallel Corpus regarding tdnk (the imperative
form of the verb tdinka), the search resulted in 17,699 hits, which corresponds to 0.014
occurrences per million words. The first 100 translation choices were counted manually,
illustrated in Table 7.

Table 7. English translation equivalents of the Swedish tdnk in the OPUS Parallel Corpus.

Translation Construction Type Frequency

Note/Be aware Imperatives 65%
Please Politeness marker 27%
Here are Presentative 7%
Other Miscellaneous 1%

The results indicate that the Swedish imperative tdnk is frequently translated into a range
of different constructions in English. While some instances correspond to direct
imperatives (65%), a large proportion involve the politeness marker please (27%). This
suggests that Swedish, to a larger extent than English, tends to use constructions that
include the direct imperative form in non-fiction texts, whereas English tends to replace it
with a variety of more indirect constructions. Consequently, the findings support the
hypothesis that Swedish uses the imperative form more frequently than English in non-
fiction texts, at least in the material examined.
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In (25) and (26), the ST expresses instructions through declarative and modal
constructions rather than the imperative form.

(25)  Your lawyer will arrange this and Lat din advokat forbereda allt och sen
you can sign it in Spain at a notary kan du skriva under handlingarna
or in your home country at a notary  antingen i Spanien hos en notarie, i ditt
public or a Spanish Consulate. hemland hos en notarius publicus eller
pa ett spanskt konsulat.

(26)  You need to factor in these high costs Rdkna med de hir hdga kostnaderna
when doing your Maths and working nér du gor din kalkyl.
out your budget.

In (25), your [...] will presents the action as a future arrangement carried out by a third
party, while in (26), you need expresses obligation through a modal construction. In the
TT, these forms are rendered using the imperatives: Ldt and Rédkna. These shifts result in
a more direct form of reader engagement. The imperative form could have the function of
enhancing the facts (Vandepitte 2018, p. 71) by guiding the reader more explicitly
(Hyland 2005, p. 54). However, in Swedish instructional texts, such imperatives are
conventional and perceived as polite (Lindstrom et al. 2017, p. 300; Bylin & Melander
2023, p. 16).

3.2 Attitude markers

This section analyses attitude markers, focusing on how evaluative meaning is retained,

modified, omitted (Hyland 2005; Martin & White 2005), or paraphrased (Baker 2018) in
the TT. A total of 46 attitude markers were identified, illustrated in Table 5 in Chapter 3,
and all of them are included here in the contrastive analysis, presented below in Table 8.

Table 8. Translation types of attitude markers in the TT.

Translation type In the TT

Retention 13
Objectivization 5
Weakened evaluation 13
Strengthened evaluation 0
Paraphrasing 4
Omission 11
In total 46

Retentions and weakened evaluations account for the majority of the translation types of
attitude markers, while no instances of strengthened evaluation are identified. Omissions
can be interpreted as a translation strategy which serves to maintain objectivity (Baker
2018, pp. 18-19). Overall, this suggests a general tendency towards a more neutral and
formal voice in the TT (Martin & White 2005, p. 111).
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In (27), there is a case of objectivization.

27 This is because we 've heard of so [...] eftersom vi har hort att mdnga
many buyers who have had problems  képare har haft problem med sina
with their purchase [...] kop [...]

The objectivization is made by shifting the focus from a subjective perspective, we 've
heard of so many buyers who have had problems where the writer takes responsibility for
the information, to objectivizing the information in the TT, mdnga kopare har haft
problem. This is a phenomenon pointed out by Martin and White (2005) as a means of
changing the point of view from a personal to an objective one and subsequently altering
the authorial voice of the writer to a more formal one (p. 139).

In (28), there is a case of a weakened attitude marker.

(28)  Experienced — should have plenty of Erfarna advokater ska ha léng erfarenhet
experience in conveyancing, at least five (minst 5 ar men gdrna ldngre) av
years (the more, the better), preferably with  fastighetsféormedling till utléindska
foreigners. medborgare.

The informal idiomatic expression the more, the better, in the ST, is rendered as men
gdrna ldngre in the TT. The writer’s personal opinion of how long the experience should
be is thereby weakened in the message to the reader.

In (29), there is a case of paraphrasing.

(29)  [...] we think using the services of Vi anser att det ar nédvdndigt att
an independent lawyer is an absolute anvénda en oberoende advokats
must. tjénster [...]

Here, the attitude marker, an absolute must, is shifted from a noun phrase in the ST to an
adjective, nodvdindigt in the TT. Baker (2018) points out that the translator often has to
adapt to linguistic and stylistic norms in the language (p. 15). The paraphrasing affects the
reader’s interpretation of the given advice (Vandepitte 2017, pp. 70-71). By choosing
nodvindigt, the translator creates a functional equivalent (Baker 2018, p. 19) instead of
translating word-for-word (Munday et al. 2022, p. 26). The paraphrasing can be seen as a
cultural adaptation to Swedish norms (Bylin & Melander 2023, p. 22) of non-fiction texts,
where personal expressions such as an absolute must might be regarded as too subjective
or informal in Swedish (Bylin & Melander 2023, p. 20).

Moreover, illustrated in (30), is another case of paraphrasing. The attitude marker Bottom
line? from the ST, remains in a theme position (Baker 2018, p. 136), at the beginning of
the sentence in the TT, but undergoes functional changes that reduce its interpersonal
effect.
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(30) Bottom line? As well as this ebook, Slutsats: Forutom den hir e-boken
you’re going to need people to help kommer du att behova Ajdlp av
you. experter.

The rhetorical question Botfom line? functions as an attitude marker and an idiomatic
expression in the ST. Because of differences between the languages and the expression’s
“blurred edges” (Baker 2018, p. 16), it is rendered in the TT as the noun Slutsats. This
shift from the writer’s personal attitude towards a more objective stance suggests a more
neutral voice (Baker 2018, pp. 136-137), also pointed out by Martin and White (2005, pp.
111-112). In addition, in (30), people to help you is rendered as hjdlp av experter, which is
a change of both word class, from a verb in the ST to a noun in the TT, and a change of
lexical choice from people to experter, without altering the message, and subsequently
the shifts in the translation are transpositions (Vinay & Darbelnet 1995. In: Munday et al.
2022, p. 36).

In (31), there is an omission of an attitude marker.

(31) Independent — last but not least, Oberoende advokater ska kunna
should represent and protect your representera och tillvarata dina intressen
interests throughout the transaction ~ under hela din fastighetsaffar.

The English idiomatic expression last but not least functions as an attitude marker in the
ST, emphasizing the importance of the final advice mentioned (Martin & White 2005, pp.
111-112). In the TT, this marker is omitted, and the sentence is rendered as a neutral
statement about the role of independent lawyers, without the personal evaluation made by
the author. This omission suggests a shift towards a more formal voice (Baker 2018, pp.
181-182).

3.3 Epistemic markers

This section analyses the extent to which the translation employs formal equivalents for
hedges and boosters. Due to the high frequency of epistemic markers in the ST and TT,
598 and 545 tokens, respectively, illustrated in Table 5 in Chapter 3, the analysis is
restricted to the paper’s research question targeting modal verbs, focusing specifically on
whether they are retained or rendered through other grammatical forms in the TT. Thus,
in Table 9, instances of epistemic shifts within the category of modal verbs are illustrated.

Table 9. A quantitative overview regarding shifts of epistemic markers in the TT.

Shift Type Hedges Boosters Epistemic
Markers
Rendered as adverbs 1 1 2
Omission 0 2 2
Addition 2 1 3
In total 3 4 7

Page 23 (31)



Most instances of modal verbs as epistemic markers are retained in the TT, in line with
the findings of Kjellstrom’s (2019, p. 34) and Norlund’s (2023, p. 34) research, which
suggests that the translation employs a high degree of formal equivalents of modal verbs
as hedges and boosters (Martin & White 2005, p. 134). No hedges are omitted, but a
couple are added, though, further contributing to a more cautious epistemic style (p. 134).
In Section 3.3.1, hedges are analyzed, followed by boosters in Section 3.3.2.

3.3.1 Hedges

In the TT, only 3 formal shifts of modal verbs functioning as hedges were found,
concerning 1 instance where a modal verb was rendered as an adverb and 2 instances
where hedges were added in the TT, illustrated in Table 9 in Section 3.3, illustrated in the
following.

A hedging device for possibility is the modal verb may rendered as the adverb kanske
(32).

(32)  You may have already experienced Du har kanske redan erfarenhet av hur
Spanish paperwork. komplicerad spansk dokumentation
kan vara.

The example illustrates a shift from a modal verb to an adverb. As pointed out by Aijmer
(1999), may is often rendered as the adverb kanske in Swedish (p. 304), reflecting the
more limited range of epistemic meanings expressed by modal verbs in Swedish
compared to English (p. 303). Thus, the epistemic uncertainty is retained but expressed
through a different word class, resulting in a transposition (Vinay & Darbelnet 1999. In:
Munday et al. 2022, p. 36).

In (33), there is an example of addition when the modal verb bor as a hedge is added in
the TT.

(33)  We’ve placed legal experts at the top  En juridisk expert bor sta forst pa
of the list [...] listan.

When adding the hedge bor in the TT, the explicit content in the ST is made implicit in
the TT. This suggests an alteration of the writer’s recommendation to an optional one
(Herriman 2014, p. 7). At the same time, the perspective transfers from an authoritative
voice to the reader’s perspective (Martin & White 2005, p. 105). However, in Swedish
bor is often interpreted as “strongly recommended unless there are valid reasons
otherwise” (SAOL n.d., my translation), which can be interpreted as the translator,
although adding a hedge, has successfully transferred the pragmatic meaning and at the
same time followed language norms (Bylin & Melander 2023, p. 20). In an operative and
instructive text, such as the ST and TT in this paper, subtle shifts in interpersonal
metadiscourse, how authorial stance and the expert voice are perceived, differ across
cultures (House 2016, p. 16).
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3.3.2 Boosters

Table 10 illustrates the distribution of booster types across different word classes in order
to contextualise the rendering of boosters beyond modal verbs in translation. It is
noteworthy that boosters can overlap their function with obligation and authority.
Transpositions (Vinay & Darbelnet 1995. In: Munday et al. 2022), involving shifts in
word class (p. 36), are relatively common in the rendering of boosters. Since the research
question also concerns formal equivalents, the distribution of boosters across word
classes is included in the analysis. Table 10 is based on the 311 booster tokens identified
in the ST, illustrated in Table 5 in Chapter 3, and presents the unique booster types
analysed in this study.

Table 10. Distribution of booster types across word classes.

Word-class In the ST In the TT
Adjective 18 15
Adverb 14 12
Verb 14 12
Lexical verb 5 6
Modal verb 9 6
In total 46 39

The table illustrates that the most frequent word class containing boosters is adjectives,
and among verbs, modal verbs are more frequent than lexical verbs, at least in this
paper’s ST. There is only a small number of translational shifts, which indicates a
tendency towards a more neutral voice (Vandepitte 2017, p. 70). While the majority of the
modal verbs functioning as boosters are retained, the few omissions suggest a shift
towards a more factual and less promotional voice in the Swedish translation, which is
precisely what Reiss (1977/1989. In: Munday et al. 2022) points out about informative
texts (p. 100). In addition, it could be a cultural aspect as well, since Swedish texts tend to
be more objective than the English equivalents within the same genre (Bylin & Melander
2023, p. 20).

In (34), boosters from different word classes are represented in the ST; clean is an
adjective, and highly and promptly are adverbs.

(34) A competent expert will come En kompetent expert ska ha mdnga
highly recommended, have a clean ~ goda rekommendationer pé internet
record on the internet and respond to  samt svara direkt pa din forfragan
your query promptly.

The transition from the ST to the TT reveals a significant shift in how certainty and
obligation are expressed. Although no evaluative meaning is omitted in the TT, the
booster is rendered through different lexical choices. In the ST, highly amplifies the
adjective recommended, functioning as a booster, which creates a sense of high standards,
typical of an operative text aiming to persuade the reader to accept only the best possible
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help (Martin & White 2005, p. 134; Vandepitte 2017, p. 70). In the TT, however, the
booster is rendered through two descriptive strategies:

e mdnga/many (quantifier)
e goda/good (adjective).

Although still boosters, these shifts suggest a more concrete sense of reliability and a
tendency to increase the factual tone, pointed out by Hyland and Tse (2004, p. 157). In
addition, it aligns with the Swedish preference for objectivity (Bylin & Melander 2023, p.
15). Another booster used in connection with the contacted expert is the adverb,
promptly/direkt, to describe the professional’s response time. Both are boosters, indicating
efficiency, and a requirement for security in a complex purchasing process.

In (35), the ST and TT use the modal verb must/mdste. Modal verbs may express both
epistemic (certainty or probability) and deontic (obligation or requirement) meanings
(Hyland 2005, pp. 178-179).

(35) Registered — must be a member of a  Registrerade advokater mdste vara
lawyers association [...] medlemmar i ett advokatsamfund [...]

The modal verb serves both as an expression of authority and obligation, pointed out in
Martin and White’s (2005) engagement system (p. 134), illustrated in Figure 2 in Section
2.4. The TT maintains the strength of the booster (p. 134) from the ST. In this case, mdste
corresponds well with must (Aijmer 1999, p. 305), which signals that the requirement is
presented in an authoritative voice rather than the author's personal opinion, where the
writer adopts the role of a mediator of laws and regulations rather than a personal guide,
which is transferred similarly into the TT (Martin & White 2005, p. 134). This is an
important aspect when translating informative texts, according to Reiss (1977/1989. In:
Munday et al. 2022, p. 100).

In (36), there are examples of both a transposition and an omission in the TT.

(36) In anutshell, your lawyer will Din advokat ser till att du kan genomfora
ensure you buy a property with ett tryggt och bekymmersfritt bostadskop.
complete peace of mind.

The lexical verb ensure in the ST is rendered as the verb phrase ser till att in the TT,
resulting in a transposition (Vinay & Darbelnet 1999. In: Munday et al. 2022, p. 36).
Furthermore, the adjective complete as a part of the collocation complete peace of mind,
consisting of a modifier (complete) and an idiomatic expression (peace of mind), is
rendered as bekymmersfritt. Although examples drawn from fictional texts, corpus
evidence is used here to illustrate general lexical and semantic patterns rather than genre-
specific usage.
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(1) They rowed in complete serenity as  De rodde under fullstindigt lugn medan
I tried to resist. jag forsokte gora motstand.

(i)  The turning of the key would have Nar nyckeln vreds om skulle den sista

established the complete link, forbindelsen ha skapats och hela
activating the whole system. systemet ha aktiverats.

(iii)  The Harris' nice new Familjen Harris nya fina enplansvilla,
bungalow, complete with med modernt kok, panoramafonster och

dream kitchen, picture windows and  parkettgolv [...]
parquet floors [...]

Corpus evidence from the English Swedish Parallel Corpus (ESPC) suggests that
complete frequently functions as an intensifier in collocations with an abstract noun,
reinforcing the degree of emphasis, as illustrated in (i), where it is rendered as
fullstindigt. However, (i) demonstrates that complete is not always translated directly;
instead, it is rendered as sista, shifting the meaning from completeness to sequential
finality, and in (iii), there is an omission, since complete is not rendered in the TT. Thus,
the corpus examples illustrate that complete does not consistently function as a booster.
Instead, its contribution varies between intensification, completeness, and marking of
total inclusion, depending on context. This supports that the omission of complete, in
(28), results in a reduction of intensification rather than a loss of core propositional
meaning.

In (37), the only instance where a booster is intensified is illustrated.

(37)  You need to know that everything is  Du maste vara sdker pd att allt ar lagligt
legal and above board before you och i sin ordning innan du skriver under
sign anything. nagot.

In this example, the lexical verb know invites the reader to be absolutely certain about
that everything is legal, whereas the equivalent veta is intensified with the verb phrase
vara sdker pd where the adjective sdker is the booster. This transposition (Vinay &
Darbelnet 1995. In: Munday et al. 2022, p. 36), from a verb in the ST into an adjective
phrase in the TT, suggests an intensification of the booster in the TT (Martin & White
2005, p. 134), in contrast to House’s (2016) observation of Swedish instructional texts’
preference for objectivity (p. 15).
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4 Conclusion

This paper aimed to contrastively investigate how specific subcategories of interpersonal
metadiscourse were used and translated, with a focus on how engagement, attitude, and
epistemic markers were affected by the translator’s choices.

Regarding engagement markers, Vandepitte (2017) notes that instructive texts are not
purely informative, but feature persuasive characteristics as well (p. 80). The TT,
although consisting of fewer interpersonal metadiscourse features, contains slightly more
engagement markers than the ST, which can be interpreted as the norm of explicit, but
objective information for the Swedish reader, pointed out by Bylin and Melander (2023,
pp. 15-22).

Regarding attitude markers and epistemic markers, most are rendered the same in the TT,
but the shifts or omissions made can be interpreted as a weakening of the writer’s
personal opinions, according to Martin and White’s (2005) gradability of attitudinal
meaning (p. 134). This pattern can be seen throughout the text, which could be both a
cultural aspect, since the Swedish norm is objective non-fiction texts (Bylin & Melander
2023, p. 15), and the translator’s choice, pointed out by Herriman (2014, p. 26), discussed
in Section 2.5.1. The tendency towards a more neutral tone in the TT, illustrated by the
omission of several boosters, suggests what House (2016) describes as the application of
a cultural filter (p. 16). By reducing assertiveness, the translator adapts the TT to Swedish
stylistic norms (Bylin & Melander 2023, p. 15), which often favour a more factual and
less promotional voice within the same genre than the English text (p. 16).

It should be noted that the result of this contrastive translation analysis of two texts
cannot be generalized, since the metadiscourse used in a text is specific among writers,
cultures, as well as within certain genres. Furthermore, the TT was translated by the
author of this paper with the aim of analyzing it. Therefore, a more extended analysis is
needed of these texts, and further research of the specific genre is recommended as well.

To summarize, a higher degree of interpersonal metadiscourse in the English source text,
particularly attitude markers and boosters, tends to make the text more informal and
expressive, illustrating the writer’s perspectives and stance. By contrast, the lower degree
of attitude markers combined with a higher degree of engagement markers, particularly
imperatives, may make the Swedish text appear more formal and potentially more
trustworthy to the reader. The question remains: can you trust the advice? These
differences may be partly culturally determined. English texts in this genre tend to favour
a more personal and informal style, whereas Swedish texts tend to favour a more
restrained and formal one. These differences do not necessarily indicate that the advice is
better or worse; rather, they reflect different ways of using interpersonal metadiscourse to
convey trustworthy guidance.
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